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ABSTRACT

In Ghana, the medium of instruction in schools snd the language of
official business is English. However, many people in the country complain about
the falling standard of the language. Over the years, the chief examiners’ reports.
on SSS English examinations indicate that there is @ crisis in the language and
communication skills of the students in Ghana.

To heip solve the language problem, some researchers have identified &
number of weaknesses in students’ writing, which have to be addressed by
teachers. This work is different. [t is a case study which identifies the issue of
poor handling of large heterogencous classes by teachers, as a probable reason
why many students cannol communicate effectively even afer they have gone
through the English language programme for SSS students. Two SSS classrooms
of the Tema Methodist Day Secondary School were investigated for the purpose
of this research.

The results obtained after classroom observation and analyses of data
show that students in the classrooms are from diverse linguistic, socio-economic
and cuftural backgrounds, which seem to have some influence on their ability 1o
communicate well. Again, teachers use classtoom activitics and textbooks which
do not seem 1o cater for the needs of students.

This work identifies the specific needs of the students and offers a range
of suitable activities and teaching methods which may be used by the teachers

who handle such large heterogeneous classes.



CHAPTER ONE

GENERAL INTRODUCTION

L1 Introduction

This study investigates the problems faced by teachers and learners in large
heterogencous classes at the Senior Secondary School Level in Ghana. The bsoad
aim of the study is to propose appropriate interventions which may be used by
English Language teachers to help all leamers benefit from lessons taught. The
nature of heterogeneity, which exists in the classrooms observed, is discussed.
However, for the purpose of this study the term heterogeneous class is used
narrowly 1o refer 1o the different English language proficiency levels of students in
a class. This term is used interchangeably with “mixed ability class”.
Additionally, the problems of large classes will be looked at since handling mixed
ability classes, which are also large, seems to add 1o the problems faced by
Ghanaian teschers.

The main motivation for focusing on the issue of handling large
heterogencous classes is based on concems expressed by many English language
teachers when asked to comment on the falling standards of the English language
in Ghana. Teachers often say that in spite of the fact that the time aliotted to the
teaching of English on the time table is inadequate and that they are unable to
cover the English syllabus, they wish that they could pay a little more attention to
the less proficieat students. They add that it is unfortunste that many of their
students completc their secondary education without being able to communicate
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effectively in the English langusge. Since English is the official language of
Ghanaians, there is the need to ensure that all students benefit from English
language lessons.
In this chapter, the following will be discussed:
2)  Background (o the problem
b)  Theproblem
c)  Scope
d)  Dataand research procedure

¢ Importance of study

12 Background to the Problem

In Ghana the medium of instruction in schools beyond Primary 4 and the
language of official business is English. in fact, English plays a dominant role in
many domains. First, it is the language of administration and all other official
business. Second, it is used at socia) functions where the participants come from
different linguistic backgrounds. Third, English is the language of journalism;
most newspapers, and radio and television programmes are done in English. Also
in education, English plays 2 major role. The language policy is that the prevalent
Ghanaian language of the locality should be the langusge of instruction from
Primary 1-3, after which it becomes a subject. English then becomes the medium
of instruction from Primary 4 onwards, In Primary 1-3, Baglish is a subject on the
timetable. At this stage, pupils leam to read, write and develop basic vocabulary in
English. Additionally, English is the unifying force among cducated people of
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differet ethnic groups who speak langusges which are not mutually imtelligible.
English is also the langusge for inter-ethnic as well as intemationsl
communication; therefore, the acquisition of a high level of communicative
competence in it s imperative for those who wish 10 go beyond the boundaries of
theis communities. However, many Ghanaians complain that the standard of
studeats’ performance in English is falling. Over the years, the Chief Examiners*
reports on the SSSCE indicates that even though Ghanaians aim st standard British
English, the language and communication skills of students fall far below the
standard aimed at.

Some researchers who have acknowledged that the proficiency level of
many students in Ghana is generally low are Tundoh (1987), Hyde (1991),
Odamtten et al. (1994), Adika and Owusu-Sekyere (1997), Adam (1997), Dako
(1997), and Dzameshic (1997).

Problems in communication skills among stuleats that these studies have
ideatified are many. For example, Dzameshie (1997) cbserves that there is very
little use of Communicative Language Teaching methods in the classroom while
Odamtten et al. (1994) trace the problem to inadequate time allotted to the
comprehensive syllabus of the English Language 2s a subject in the Senior
Secondary Schools, student teacher ratios and the caliber of teachers, Tandoh
(1987), Hyde (1991), Adika and Owusu-Sekyere (1997), Adam (1997) and Dako
(1997) investigate the written English of University of Ghana undergraduates and
identify various errors in students’ writing such as concord, spelling, vocabulary
and expression. They conclude tha theve are instances whers shewriting quality of
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language lessans difficult. In fact, statistics show that each year large numbers of
studeats qualify for Semior Secondary education and due to parental pressure,
beads of secondary schools are forced to enol these studeats in the few schools
available. New classrooms are hardly built and so class size eventually swells up.

Through informal diseussions with teachers, it was discovered that the
average class size of many Seaior Secondary Schools in Ghana is 48, but some
schools have classes with 5O students and above. Kraft (1994:7) reports that
research done at the University of Colorado provides evideace “that class size does
not really affect student achievement when the size is between 20 and 40 students,
but ... when the class size rises above 40, achievement takes a serious downward
turn." This is the problem that the teachers in most schools face. Unfortunately, the
training programmes for tcachers do not adequately prepare them to handle large
classes effectively.

Another reason why it is important to find appropriate ways of handling
lange heterogeneous classes is that teachers are trained 1o teach a class assuming
they have a homogeneous group of leamers. Unfortunately, many textbook writers
also make the same assumption. For example, an explicit statement made by the
SSS English textbook writers on how teachers should use the SSS English
textbooks puts the teachers in the rather challenging position of figuring out how
to meet the individual needs of heterogencous groups of leamers. The statcment
says:

The authors would be glad if all teachers would

assiduously take their students through every detail

of the units page by page. If this is done, every
s



e e
core English. (1991:x)

Since the textbooks have not been carefully designed to meet the needs of
mixed ability classes, the suggestion above has to be modified. No handbook has
beea provided for teachers, and teachers will need guidelines for handling their
large mixed ability classes. Having outlined some problems faced by the teachers
in the classroom, a brief background 1o the teaching of English in the secondary

schools may help cxplain why materials for teaching should be carefully chosen.

131 The Teaching of English

Many Ghanaian students rely mostly on textbooks and their teachers. This
imeans that it is very important to use good textbooks which will help students to
communicate cffectively. Teachers must be trained o usc suitable teaching
‘methods and have their own proficiency in English raised 30 that they can provide
appropriate Janguage models.

Many teachers teach by going through the textbook page by page because
more time is devoted to teaching teacher trainees the English language rather than
ways of teaching it. Some schools are also flooded with university gradustes who
have not gone through any training in education. For these teachers, textbooks
greatly influcnce teaching methods instead of acting as a guide in the absence of
teachers’ handbooks.



The heavy reliance on English textbooks in the secondary schools by both
teachers and students makes one belicve that if textbooks are carefully written and
careful instructions arc provided for their use, the quality of written and spoken
English of Ghansian students will improve. Even though many rescarchers heve
said this, specific guidelines for teaching have ot been provided. It is this that the

study hopes 1o provide.

14 Scope

This study aims st investigating the English language situation in Senior
Secondary Schools in Ghana. Teachers' qualification and background is looked t,
‘and teaching methods used in the classrooms are assessed. Finally, suggestions for

handling large mixed ability classes are made.

Studies that b been done on handling large mixed ability
in the context of ELT have been reviewed. These include Slaven (1983), Scheibl
(1984), Webb (1989), Villegas (1991), Hadfield (1992), Acends (1994),
Prodromou (1995), Ut (1996), and Joyce and Weil (1996). The literature review
shows the main purpose of embarking upon the current study.

Primary data collected is also analysed. It comprises the following:
4)  Classroom interaction
b)  Structured and unstructured interviews with teachers and smudents
€ Questionnaires

) Marked cssays



Suggestions offered in this study cover the following areas:
) Effective learning for all students in class

b)  Useful materi ivities for classe hing
©)  Sustaining interest

d)  Monitoring student's achievement

15  Data and Research Procedure

A focus group was used for the purpose of this study. This was & science
ciass and an arts class of the Tema Methodist Day Secondary School. Tema
Methodist Day Secondary School was chosen for this case study. This school was
chosen for several reasons.

First, it represents majority of schools in Ghana in that its students are
admitted into the school from Junior Secondary Schools with average grades. This
school is ot considered as one of the grade A schools in the country. Second, the
class sizes of boih classes observed are above 40 pupils, which represent most
large classes in Ghanaisn schools. It is therefore likely that suggestions offered in
this study will work for other schools. Finally, the teachers in this school were
enthusiastic about the study and willingly offered assistance throughout the fiest
term of the 1998/99 academic year when the research started.

One second year science class and an arts class were chosen for this study.
This was to investigate the extent to which seemingly homogeneous groups would
exhibit signs of heterogeneity.



16  Importance of Study

This study is important in three main respects. First, it offers suggestions
which may help teachers handle large mixed ability classes effectively within the
imited time provided for the teaching of the English language in schools. Second,
this study reviews course materials and teaching methods which shouid be useful
to curriculum planners, textbook developers, teacher trainers and teachers. Finally,
the study will be beneficial to researchrs in that it may provide  basis for further

research in the area and also improve the English language situation in Ghana.

17 Conclusion
‘This study aims af creating awareness that in teaching large mixcd ability
classes, classroom activities will have to be designed to suit the specific needs of
all learmers 5o that each member benefits from the lessons. Additionally, it will
provide suggestions for teaching which could be included in a teachers" handbook.
‘The study comprises five chaplers. Chapter one is the general introduction;
chapter two reviews existing literature on handling mixed ability classes; chapler
three presents the collcction and analyses of data; chapter four s  discussion of
the findings and implications of the study. Chapter five which concludes this study

suggests ways of handling large heterogeneous classs.



CHAPTER TWO
LITERATURE REVIEW
APPROACHES IN LANGUAGE TEAHING:

ISSUES IN TEACHING MIXED ABILITY CLASSES

2.4 Introduction

Researchers who have done some work in the area of handling mixed
ability classes seem to agree that all classes are made up of students who differ in a
number of ways. Differences such as intelligence, cogaitive style, socio-econonic
background, knowledge of the world, cultural background and gender would affect
the teaching and learning process. Some researchers have therefore proposed that
the lock-step approach, where the teacher stands in front of the class while all the
studeats move at the same pace, may ot help the students to get the most out of
the class.

Scheibl (1984), Hadfield (1992). Prodromou (1995), Woolfolk (1995),
Joyce and Weil (1996), and Ur (1996) believe that students can learn how to leam
and respond 1o a number of teaching and leaming eavironments which will help
them acquire the much needed knowledge if teaching methods used by teachers in
language classrooms are carcfully planned. A number of activities #ad ways of
handling mixed ability classes have therefore been suggested. These activities
ensure that teachers highlight similarities among students instead of differences.

Mmymh-svbnbnknwnylofhmﬂﬁnﬂmixndlbililychunwmsl



similar strategies for EFL situations. This chapies carefully analyses suggestions

offered.

22 Group Werk

Scheibl (1984) suggests that group work is an obvious choice for mixed
ability classes. This is because a maximum number of pupils in a class arc actively
involved in the lesson as they occupy themselves with tasks. Similar views have
been expressed by Arends (1994), Prodromou (1995). Woolfolk (1995), and Ur
(1996). These researchers discuss the advantages of group work. Ut (1996: 305)
asserts that leamers are sble to work co-operatively to ensure higher achievement,
and peers teach and appreciate one another's effort. According to research
findings, if each member of the group is made to contribute to the group according
to his/her ability, members are likely to leam quickly from one another's effort.
Woolfolk (1995: 378) discusses the need for each individual in 2 group to actively
participate in tasks since asking questions and atiempting to explain issves to
group members help the individual to organise information. This, according to
Webb (1989) and King (1990), is an excellent learning strategy since the more &
student provides thoughtful explanations to other students, the more the explainer
learns.

Slaven (1983) also notes that leamers’ achicvement is increased when the
group is rewarded based on the average grades of the group members. [n a
research on co-operative leaming with heterogencous groups and elements of
competition end reward, Slaven and his associates developed & system called

"



Srudent Teams - Achievement Divisions, ot STAD (Slaven 1995). Tbe average test
scores from each individual's previous work are recorded, Then students prepare
for class quizzes in their groups even though students are made o take quizzes
individually. Based on how cach member improves on his/her individual average
score, each team member can eam one to three scores for the group. Thus, only
when an individual improves on previous work does he/she eam a mark for the
group. According to Woolfolk (1995), this makes every student work hard and
avoids the problem of students’ unequal contribution to & group project.

Even though the STAD may seem a good way of encouraging members of
2 group to work hard 10 achieve better results, courses organised for teachers must
provide guidelines for effective teaching otherwise the objective of this revision
done in groups will be thrown overboard.

In another research which investigates the value of group work, Doughty
and Pica (1986) compared a “teacher-fronted” class and group work on a problem

solving task. The rescarch proved that, interactive behaviours such as

checks, i rification, requests, repair, eic. were more
frequently used in groups with regard to information cxchange than the “teacher-
fronted” classroom.

In recent times group work bas been identified as a useful way of leaming
in the classsoom. Unfornmately, not much has been said about effective ways of
handling group work in large classes. Even though Prodromou (1995) states that
the mere existence of group work will not solve the problemn if aticntion is not paid
to what goes on in the group, no detailed suggestions are offered for second

12



language teachers. Prodromou, for example, suggests community communication
that encourages groups to interact in their first language while the teacher
reformulates what has been said into English. However, he does not provide
detailed guidelines for doing this in the classroom. Ghanaian teachers who handle
large mixed sbility classes willlike to know where group work fits in the language
curriculum. They will also like to know how much time must be spent on group
work if it should contribute positively to the learning process. This information
will be beneficial to them because leamers are usually constrained by time and
losded syllabus. Cusrent research in the area of group work does not seem 1o
address these peculiar needs of Ghanaian teachers. It is this vacuum that this

‘project seeks to il

23 Individusl Learning Style

Another suggestion that has been offered for handling mixed ability classes
effectively is the need for teachers 1o be aware of the leaming styles of students in
the classcoom. Humt (1970: 2) says that, “... the closer a teaching strategy is
tailoced to the leamer’s concepiual level, the more leaming will take place.” This
view has been reitcrsted by Rubin (1987), Arends (1994), Banks (1994)
Prodromou (1995), Woolfolk (1995), Ur (1996), Joyce and Weil (1996).

Teachers are advised to adopt teaching styles which suit individual needs,
learing style, and sptitude. Banks (1994:5) advocates an ‘equity pedagogy,’
which is a term used for matching teaching styles to students’ leaming styles in
onder 10 facilitate academic achievements of students from diverse backgrounds.
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Arends (1994) and Prodromou (1995) also suggest that a variety of sctivities and
teaching methods should be used in class to enable each leamer to use strategies
with which he ot she is comfortable. For example, while some leamers do better
when given the opportunity to wack on projects, others need to visualize concepts
being taught. If teachers are conscious of varied leaming styles in the classroom,
leamers are more likely to benefit from the teaching if an eclectic approach is
adopted. For example, Woolfolk (1995) provides a range of ways of
accommodating leaming styles. In a reading lesson, for example, a wide range of
activities such as the use of verbal materials, visual materials, tapes for listening
and viewing as well as activities such as the use of projects could be provided at
different reading levels. This variety made available to learners will definitely
offer each leamner & chance to do something he/she likes doing or something which
falls in line with his/her study technique.

What makes the idea of varying lessons in class more relevant is the
research cooducted by Naiman et al. (1978) and Pickett (1978). Through
classtoom observation and interviews, the research established that there is
tremendous variety in the techniques employed by different leamers which needs
to be explored. In their survey, leamers reported that they developed their L2
vocabulary in varied ways. Examples listed are: memorizing vocabulary lists,
leaming words in conlext, practicing vocabulary by putting words into different
structures in ordet to drill themselves and reading 1o reinforce vocabulary, Others
also reported thet they played games which involved thinking of words with the
same ending, and repeating words o themselves. Arends (1994) sums this up by

"



suggesting that leaming activities must be designed to merge With a variety of
learning styles, ie. visual, auditory, tactile, etc.

Pmdlmll(l”S)addSﬂulmlmixodlhi.l.iiyd.ls,lulmmn‘(bemld:
responsible for their own leaming. Since the teacher cannot see to the needs of
every member in a class, a conducive environment should be created for self-
development. Prodromou (1995) suggests that self-access activities must be used
in the classroom. This implies that students should be encouraged to do
independent work through the use of independent shdy techniques, which cnsble
themn to work on materials of their own choic. In addition to this, students must
moitor their own progress as they build their grammar and vocabulary. Joyce and
Weil (1996) provide an example of an Individually Prescribed Instructional
programme (IPT) to support this point, This programme was developed by the
Leaming Rescarch and Development Centre of the University of Pittsburgh, in
collaboration with Baldwin Whitehali School District. IPI is designed to assist
pupils to work at their own pace, develop self-initiation and seif-direction of
learning, which also encourage self-evaluation. The expectation is that in a mixed
ability class, activities of this nature may help all students to perform well in class.
Ur (1996) also admits that allowing learners a choice in tasks they have to tackle
in class promotes effective learning.

Indeed the idea of varying activities in class is crucial to handling mixed
ability classes. However options available for Ghanaian teachers and leamers to
<choose from are limited. For example, many schools do not have access to audio
visual 2ids and 5o rely mainly oa textbook activities. Furtbermore if a teacher is
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dealing with a large class, monitosing the progress of each student in & systematic
way is not an easy task. Also, because lessons are examination oriented, teachers
as well as leamers need to work in a certain time frame. Thus, students cannot
have the Tuxury of choosing what they want to leam or deciding on bow much
time they wish to spend on their own projects. If students will benefit from
suggestions offered, teachers need to be taught ways of modifying these
suggestions to meet the needs of Ghanaian students, This project hopes o assist
the Ghanaian teacher in this regard.

In a0 attempt to solve the problems faced by students in mixed ability
classes, Prodromou (1995) and Ur (1996) proposc that students work on both
closed-ended and open-ended activities, which provide variety in such classes
‘within the framework of one and the same lesson. This proposal will be reviewed

in the section below.

24  Closed-Ended and Open-Ended Activities

Prodromou and Ur classify most textbook exercises such s “yes/no™
questions, “Wh” questions, multiple choice, trueffalse questions, substitution
drills, comprehension exercises, etc. as closed-ended. Closed-ended exercises are
homogenous in nature and only address the needs of a limited range of learmers
‘who have mastered the relevant language. Leamens at a lower level, according to
mwriwm,m.ydmmtmpmdtnwdnqncniomormlikglywmmwm
mbmﬁmcﬂmhmlﬂmmdwmﬂmhﬁuﬂhue
actvities do not give them a chance to show what they can do with the language.
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Open-eaded activities, on the other hand, take into cognizance differences
in leaming styles as well as proficiency levels of studeats. Open-ended tasks do
not have one predetermined answer. Ur explains that open-coded tasks enable
students to be constructive in their knowledge, since such activities are constructed
in ways that enable advanced leamers to provide long or complex answers while
weaker students may use monosyllabic or fewer words.

Both Prodromou and Ur suggest that activities in textbooks which are
closed-ended by natwre should be modified by teachers into open-ended tasks
since open-ended tasks atlow all students to work comfortably at their own level.
For example, students can reorder questions under comprehension texts. They
should be given the opportunity to answer easier questions first instead of sticking
10 the order in which questions are asked in the textbook. Ur adds that students
should be given the chance to delete questions they do not think they wish to work
on. Again for questions which demand cither true or false answers, both
researchers suggest that they can be made more open-ended by asking students to
grade their answers by showing how true or bow false the answer is, on a scale of
one to three or one to five. Answers may then be presented for whole class
discussions or debates. In the same way, “yes/no" questions may be constructed in
such a way that answers can be partly right or pantly wrong.

Apart from adapting exercises in textbooks, Prodromou and Ut encourage
teachers to use tasks which are naturally open-ended in class. This, they say, may
give all students a chance to fully participate in lessons. Activities which elicit
individual response to situations, and those that have no one right answer but draw

1



on the experience and knowledge of individual members in the classroom are
examples of natwally open-ended tasks. These include prediction and
ities as well as ing of jumbled

Other researchers agree that open-ended exercises may allow studeats to
‘participate in class at their own pace and at their own level. Such tasks also seem
to create the much-needed low anxiety environment, which promotes learning for
slow leamers. It must be pointed out, however, that even though research
conducted in the 1990's supports the efficacy of open-ended tasks, research on
effective teaching of low achievers conducted in the 1980's seems to suggest that it
is better to avoid open-ended questions and games and rather emphasize short,
frequeat paper-and-pencil exercises so that leaers will have a sense of direction
(Ebmeier & Ziomek 1982; Emmer et al. 1989; Slaven, Karweit and Madden
1989). In Ghana since students at the SSS leve! are expected to write examinations
at the end of their course, leamers must be introduced to assignment types which
reflect the final cxamination. In addition 1o this, weaker leamers must be assisted
1o grapple with the challenging tesks that more proficient students are able to
handle.

2.5  Building On What Learners Know

Knowledge of student’s background is said 1o be a valuable tool that
teachers can make use of in the classroom. A teacher can draw on student’s
knowledge of the world, language differences and cultural background in order to
make lessons effective. (Roscoshine and Stephens 1986, Prodromou 1995,
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Woolfolk 1995, Arends 1996). This knowledge should help teachers to select
appropriate texts which students are familiar with. This idea emerges from the
notion that some students who seem ignorant or lack high linguistic aptitude are
very witty and voluble in their own language and culture (Ur 1996). Villegas
(1991) also adds that children whose language use at home corresponds with what
is expected in the classroom have an sdventage in the learning process. Again,
Bennett (1990) says that it is useful for teachers to become familiar with features
of students’ dialect because such knowledge helps them to understand how
students® first Ianguage interferes with the target langusge. Knowledge of the
students’ dialect may also be an added advantage in vocabulary expansion.
Brumfit (1980) and Prodromou (1995 remind teachers that some learners may not
contribute in class not because they are not clever. but because they are being
confronted with questions that assume an experience of the warld they do not
have.

There are other reasons why researchers advise teachers to study the
cultural background of students. Wong (1996) and Flowerdew (1998) suggest that
the attitude of a group of peopte towards life may help teachers choose appropriate
teaching methods to facilitate the leaning process. For students in Hong Kong. for
example, Flowerdew says that the concepts of “face” and self effacement that exist
in their culture make collaborative leamning strategics the best choice for
classrooms since a non-stressful environment is created.

Apart from knowing the leamers cultural sod limguistic background,
Arends, Ur, and Woolfolk stress the need for teachers to find out from students the
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Woolfolk 1995, Arends 1996). This knowledge should help teachers to select
appmpﬁmtzmwhichmdemaenmﬂinmmsiduemgwﬁmm
notion that some students who seem ignorant or lack high linguistic aptitude are
very witty and voluble in their own language and culture (Ur 1996). Villegas
(1991) also adds that children whose language use at home corresponds with what
is expected in the classroom have an advantage in the leaming process. Again,
Bennett (1990) says that it is useful for teachers to become familiar with features
of students’ dialect because such knowledge belps them to understand how
Students” first Ianguage interferes with the target language. Knowledge of the
students’ dialect may also be an added advantage in vocabulary expansion.
Brumfit (1980) and Prodromou (1995) remind teachers that some leaners may aot
contribute in class not because they are not clever, but because they are being
confronted with questions that assume an expericnce of the world they do not
have.

Thete are other reasons why researchers advise teachers to study the
cultural background of students. Wong (1996) and Flowerdew (1998) suggest that
the attitude of a group of people towards life may help teachers choose appropriate
toaching methods to facilitate the leamning process. For students in Hong Kong, for
example, Flowerdew says that the concepts of “face” and self effacement that exist
in their cultre make collsborative leaming strategies the best choice for
classrooms since a oa-stressful environment is created.

Apart from knowing the leamers cultwal and finguistic background,
Arends, Ur. and Woolfolk stress the need for teachers to find out from students the
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kind of teaching methods they are used to for leaming in the classroom.
Prodromou adds that teachers should know students’ previous educational
experience and its possible influence on their atitude towards learing English.

Knowing student’s background and taking advantage of that knowledge to
improve teaching is crucial to the issue of handling mixed ability classes. Even
though it may not be easy for teachers 10 have students describe teaching methods
used in previous schools they attended, they should be aware of language teaching
methodologies available and draw on such resources freely to help individual
students leam the language in their preferred ways (Prodromou 1995).

26 Attitude of Teachers Towards Learners

Apart from modifying teaching methods to suit individual needs of leamers
in mixed ability classrooms, researchers advice teachers (o be sensitive to the
emotions of the individual leamers, who are different in & number of ways. Arends
(1994) and Woolfolk (1995) suggest that raising the self- esteem of leamers can
help even the slow leamer achieve greater success. Prodromou (1995) examines
the role of the teacher and proposes that in order to be successful in a mixed ability
class, the teacher has 1o play the role of a friend, manager, counsellor, facilitator of
leaming, reliable informamt on the language, social worker and a model for
students. Clitford (1990; 1991) also adds that a teacher must be supportive, patient
and must aot embarrass students when they make mistakes in class.

The issue of sexism is discussed by & number of researchers. Prodromou,
‘Arcids and Joyos and Weil (1996) say that sexism should be avpided io teachiag.
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As much as possible, gender-free langusge should be used in class and sex roles,

which reflect gender bias in teaching materials, should be discussed in class.

Arends identifics forms of sex-bias in curviculum materials. These are linguistic
biss, (where masculine terms are used 0 refer to all people) stereotyping.
invisibility (where women are either omitted o under represented in texts) and
imbalance/unreality (eg. representing a nuclear family as typical instead of a single
parent family). Fragmentation is also scen as another type of bias. Here,
information about women is usually scparated from the body of the main text.
Often teachers unconsciously contribute to biases by paying more attention to boys
then girls (Sadker and Sadker 1990, Cushner, McClelland and Safford 1992).
Indeed, neither teachers nor materials should make any student feel less important
in class. Linn and Hyde (1989:17) in their meta-analyses concluded that
differences between boys and girls were aiways small and so educational programs
if carefully planned could bring out the best in both sexes. Arends also records that
overall IQ score of males and females are not significantly different on the
average.

Prodromou (1995) advances the argument that the welfare of each student
must be sought. Early finishers of tasks must not be allowed to intimidate slower
students. They must be allowed to work on other tasks while slower leamers are
helped to consolidate old material while sustaining the interest of the eatire class.
Ur suggests that compulsory and optional tasks should be sssigned to students so
that the fast or more advanced students will always have tasks to work on. This
may ease the pressure on each student.



Furthermore, attitude towards students from low ecooomic backgrounds
should be carefully looked at. According to Woolfolk (1995) such students feel
they are not academically competent and teachers respond to them by asking them
to memorize materials through teacher dominated activities. Coleman et al. (1966)
assure teachers that children of the poor have as much potential as the children of
the rich, but schools have not learnt to use the appropriate teaching techniques to
enhance their ability. Joyce and Weil (1996) reiterate this. Arends also adds that
socio-economic status has rather dramatic effects on school learning when teachers
exhibit biases against such students. Heider, Cazden and Brown (1968) suggest
that students from low economic backgrounds require more prompts than middle
class students. To support this idea, Addse Mensah et al. (1973) explain that the
elite knows what it takes to make a child successful at school. Therefore every
effort is made at home for such students to do well. This puts the less fortunate at &
disadvantage and teachers need to be aware of that. This information is very useful
because teachers may be guided to exhibit appropriste behaviour towards leamers
of all backgrounds. Even though it has been recorded that appropriate models of
teaching may elevate the achievement of children of the poor, (Slavin et al., 1990,
Joyce and Showers 1995), methods which may serve as a guide to teachers have
not been given. This project will contribute in that dircction.

2.7 Conclusion
Svhr,mmchdmwhlhﬂnwnf’ﬂl\dlmgmixdlbﬂily:hﬂes
considers knowledge of learners” leaming styles and background as an essential
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factor towards designing appropriate tasks and teaching methods. The researchers
have come up with 8 mumber of arguments and generalizations which may help
teachers to do their work effectively in mixed ability classes. These suggestions
however do not fully address the needs of students who learn English in schools as
a second language. Secondly, classroom situations in Ghana also reveal that any
suggestion offered for the improvemeat of the teaching and learning situation has
10 consider a number of local factors which include the following: large classes, a
loaded syllabus, insufficient time and non availsbility of equipment. Therefore,
this study derives its motivation from the lapses that the review of the existing

literature has revealed.
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CHAPTER THREE
METHODOLOGY

31 Subjects

Tema Methodist Day Secondary School was chasen for the study because,
unlike other schools visited, teachers were willing to offer the assistance needed at
every stage of the research. However, time and resources would not allow for all
the clesses in the school to be chosen as samples; therefore, two second-year
classes were observed. The choice of form 2C, a science class, and form 2D, an

arts class was delibe ince the exis ity had o be i

in groups of leamers which seem homogeneous.

32 Data Collection Methods

Two data collection methods were employed for this study. They are the
Descriptive and the Survey Methods. The descriptive method is a systematic
method of narrating aod describing a situation without judgement. This procedure
enables one to Iater on investigate how teaching methods currently adopted (i.e.
process) may have affected leaming outcomes (i.e. product). Acconding to
Rosenshine and Furst (1973), the descriptive method follows an approach i the
literature of the “Process and Product” model peoposed for classroom observation
where the descriptive varisbles are related to measures of student growth.
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33 Descriptive Research

The descriptive research method was used to examine the following:

3)  Textbooks and syllabus recommended by GES. for senior

secondary schools.

b)  Classroom intersction and leaming process.

Furthermore, the main spprosches for gathering data for descriptive research were
used, and they are:

)  The examination and analysis of written texts and

b)  Thedirect observation method.

These methods were very useful tools for gaining an insight into English
language teaching and leamming at the Senior Secondary School level. While
syllabi, SSS English textbooks, examiners' reports and writen assignments were
examined for analysis, the direct observation method was used for investigating

classroom interaction and the learning process.

331 Examination and Anslysis of Written Texts

The written texts which were studied for the purpose of this research are
the SSS syliabus, Core Eaglish textbooks, Examiners’ reports and Essays written
by students. The examination of thesc materials helped the researcher to
understand what teachers and leamers are expected to do in the English language
classrooms as well as the state of English in the school. This background
information may also help the researcher to asecss how appropriste the suggested
methods being veed by teachers are. The cxamination of studenis® essays also
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helped the researcher to identify the different proficieacy levels in cach class
_—

332 The Direct Observation Method

To investigate classroom interaction and the leaming process the following

observation pln was prepared.
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The classes were observed by the researcher for nine weeks in the first term of the
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for each class were observed each week, bringing the total number of periods
observed for each class to twenty seven. The structured and unstructured noa-
participant methods of classroom observation were used (Lyach 1996). Classroom
activities were observed from a corner at the back of each class. This comer was
chosen because as much as possible the researcher wanted 1o avoid being noticed
so that lessons would go on undisturbed. This non-participant stand was takea so
that notes could be written as classes were taught, with the aim of getting & holistic

view of the classroom sefting.

33.2.1 Unstructured Observation

To get a fair idea about the genesal atmosphere in the classrooms, the class
teachers were initially asked to slip a mini-size tape recorder in their pockets as
they did the first week of teaching. This was supposed to help the researcher gain
some insight into the ‘real’ classroom situation where normal classes went on
without the presence of a researcher. Again, this was 10 help identify changes in
attitude of students (if any) when researcher was present.

In the second week of the term, the researcher went to observe lessons.
Observation was not structured in the sense that no particular issues had been
singled out for observation. Every step of each lesson was waiched critically and
general notes were put down in a note book.

Atthe end of the second week, a pattern of teaching emerged and decisions
0a what was to be observed more critically for the rest of the time spent in the
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observed for each class to twenty seven. The structured and unstructured poa-
‘participant methods of classroom observation were used (Lynch 1996). Classroom

activities were observed from a corner at the back of each class. This comer was
chosen because as much as possible the researcher wanted to avoid being noticed
50 that lessons would go oa undisturbed. This non-participant stand was taken 50
that notes could be written as classes were taught, with the aim of getting a holistic

view of the classroom sefting.

33.2.1 Unstructured Observation

To get a fair idea about the general atmosphere in the classrooms, the class
teachers were initially asked to slip a mini-size tape recorder in their pockets as
they did the first week of teaching. This was supposed to help the researcher gain
some insight into the ‘real’ classroom situation where nommal classes went on
without the presence of a researcher. Again, this was to help identify changes in
attitude of students (if any) when researcher was present.

In the second week of the term, the researcher went to observe lessons.
Observation was not structured in the sense that no particular issues had been
singled out for observation. Every siep of each lesson was watched critically and
‘general notes were put down in a note book.

Athe end of the second week, a pattem of teaching emerged and decisions
on what was to be observed more critically for the rest of the time spent in the



school were made. This meant that a more structured type of observation had to be

done.

3322 Structured Observation

Various checklists have been designed for observing second language
classroom activities. Examples of these are Ullman & Geva (1981, 1985) for
example, who used structured schedules to describe an observation instrument
called "Target Langusge Observation Scheme” (TALOS). There is also the
(COLT) scheme developed by Alien et al. (1984) (se¢ Appendix 1 for Checklists).
Others who have used other structured checklists are Moskowitz (1970) and
Bialystok et al. (1979). Most of these checklists require that the observer regularly
ticks off what happens in class on his/her list at very short intervals. These types of
checklists are ot appropriate for this research since attitudes of students to lessons
tad o be carcfully observed and often keeping ones head down while ticking off
checkdists at reguler intervals might make the observer skip some vital incidents
which needed to be recorded. Secondly, this is a qualitative research and general
descriptions of events are needed rather than frequency checks.

For the puspose of this research, simpler checklists were designed.
Guidelines for observation were written and room was created in the note-book for

opea-ended notes. (See appendix 2 for an exampie of the guidelines used).




During a lesson, short notes were written under brosd headings listed on
the observation guide st appropriate intervals of the lesson. These are:
a)  Styleof ieacher's presentation.
b)  Students panticipation.
©)  Major strengths of lesson.
d)  Classroom atmosphere.
¢  Uncertainties.

fH Suggestions.

These short notes described exactly what weat on dusing the lesson. Immediately
after cach lesson however, details under each broad heading on the plan were filled
in. Any teaching point which was not quite clear was discussed with the class
teacher in the staff common room of the school. This method of gathering
classroom data was used throughout the period of observation and a pattem

emerged for analysis. AT

34 TheSurvey Method ,ef
Under the survey research two methods were also used in this study. They
ase the use of questioanaires and personal interviews. Moore (1983) notes that
these methods help a researcher to draw conclusions from information collected.
Since it was difficult (o reach into the minds of teachers and leamers by merely
observing classroom activities, the survey method was very useful, This method

was gather i i teachers and leamers.




34.1 The Questionnaire
A series of questions were designed to investigate the linguistic
background of respondents. It was hoped that this would reveal the nature of
heterogencity in the classes observed. The questionnaire provided the opportunity
for respondents to give frank answers since respondents were not required to
disclose their names. Afier filling in the questionnaire, students wrote cssays
evaluating the SSS English Course on their answer sheets provided. The essays
wete graded and proficiency scores were matched with background information.
The questionnaires and essays were used 10 establish three major issues
among others:
1) thatthe classes were made of mixed ability groups.
b)  that respondents in each class were from different social, economic, and
linguistic backgrounds.
<) that there was a possible relationship between ome’s background and
proficiency level.

Format of estionnair

The questionnaire is provided in Appendix 3. It comprises five sections
which generally investigate linguistic exposure of students at both primary and
secondary school level. These five sections are explained below.



Section One

This section generally seeks to find ou the different langusges spoken by
the respondent. it investigates how often i
in English at home.

Section Twe
This section actually investigates how often respondents practice the four
basic skills in English (i.c. listening, speaking, reading and writing).

Section Three

To establish the importance of the use of appropriate teaching methods and
materials to make the teaching and leaming of the English language more
effective, respondents were asked in the third section of the questionnaire to say
how much English they leamt from reading materials, fiiends, relations, etc. as
against English learmt from teachers and school textbooks.

Segtion Four
This section is a self evaluation section which allows respondents 10 rate
their own written English. Other questions in this section, which are open- ended,

help to reveal the following: a) Writien English of students and b) Suggestions
they wish to offer, which may help improve the writing skills of students.



Section Five
General information about students is elicited in this section: age, gender,

educational and sock i This will establish the

issue of heterogeneity. The final part of this section asks students to write an essey

on the usefulness of the core English programme. The purpose of this task is two

fold:

1) to find out students' perception of the English programme for senior
secondary schools.

2) 1o assess students proficiency level.

The questionnaire was administered by the class teachers after the purpose
of the questionnaire and the manner in which it should be answered were
explained to students. The questionnaire was completed in forty minutes, during
one of their free periods. The exsay topic was taken home and respondents were
asked to take their time to write their essays and present them, together with
questionnaires the following week. Students were given ample time to write the

essay so that they would have enough time to write well and read over their work.

342 Personal Interviews

The interview technique took the form of verbal comsmunication with
respondents. This techaique has an added advantage over questionnaires in that
one is able to ask respondeats for clasification. There are three types of interviews.

These are highly ized interviews, semi interviews
and unstructured/informal interviews. For this qualitative research, the semi-
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structured interview technique was employed. Teachers' group interviews took
place in o very relaxed atmosphere in the staff common room. Students” interview

100k place in their classroom. Each of these interviews lasted forty minutes.

3.4.3 The Semi-Structured Interview

For the semi-structured interview for students and teachers, interview
guides were prepared. These contained several specific questions and open ended
questions which would encourage interviewees to talk frecly about their attitude
towards the $SS English course. (See appendix 4 for interview guides for teachers
and students).

Because of time coastraint, group interviews were done instead of
individual interviews since they have the advantage of sampling a greater number
of people within the same amount of time that a one-on-one interview might take
for @ single person. Participants were also allowed (o question and clarify each
others’ responses. The Interviews were recorded on tape and notes were also
taken as discussions went on. These interviews helped to give a clear

the problem being i

35 CONCLUSION

In this chapter, methods used for the purpose of this research have been
discussed. Since it would have been extreaely difficult to use one method to gain
an insight into the problem being investigated in the two Form 2 classes observed,
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the researcher had to survey texts, observe the teaching and leaming process in
classrooms, analyse questionnaires and conduct interviews. In chapter 4, data
gathered through these methods are analyzed.



CHAPTER FOUR

ANALYSIS OF DATA

a1 Introduction

‘This chapter presents the analysis of data, which comprises data collected
from questionnaires, interviews, classroom observation, written essays and
textbooks. The analysis is presented in terms of the major questions raised: (a) the
nture of the heterogeneous class, (b) the extent to which teachers as well as
students may be affected by the heterogeneous nature of the class, and () the
effectiveness of teaching methods and textbooks used in classroom activities in

large heterogeneous classes.

42 The Nature of the Heterogeneous Class
‘The following differences between the leamers in the classes investigated

were identified: language background, gender, socio-economic background,

English Language Proficieacy level and leaming style. /‘1%
421 Langusge Background

A section of the ionnaire, designed to seek i ion on the

langusge background, reveals the local language(s) the students speak and the

language(s) they interact in when they go back home daily after school, The

responses recorded (see Fig.1 on page 37) indicate that even though the school is

situated in the Accra metropolitan area, the majority of the students speak Akan,
35
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To support the claim made in section 4.2.1 that the school does not fully
peovide the peeded exposure to ensure English language proficiency, the
questionnaire sought to find out where students feit they could be helped to
communicate more effectively in English. Respondents were therefore asked how
much English they had leant from various sources i.e. home, school (teaching and
textbooks) or media (radio, television, newspapers). Figure 3, on the page 39
depicts the main source through which students learn English. Again, both the
science and arts class recorded similar results. Generally, students admitted that
not very much English is learnt through the media and in their home environment.
‘The graph shows that the principal means by which students lean to speak English
is through the school system. It is at school that they find themselves practising the
four skills - listening, speaking, reading and writing.

Both the science and arts class record an average of 80% of students who
say that the school is where they really get exposed to the English language. This
observation therefore means that the load of responsibility is an the school system
{0 ensure that students are helped 1o come into contact with the English language
as often as possible. Each child spends, at least, an average of eight hours a day in
school so if students have sufficient contact with spoken and written English, the

English language situstion in Ghana may improve.
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422 Gender Distribution

Gender distribution was analyzed in terms of percentages. (See Fig4 oa
page 41), In the science class, we had 68% males and 32% females. An interview
with the class teacher revealed that students were admitted into the science class
only when they passed a test specially designed for the selection of science
students. It tumed out that most of the students who qualified were males.

The arts class investigated, on the other hand, had more female students
than male. Female students formed 94% of the populstion with only 6% male
students. There seemed 10 be an explanation for this. Students in this particular
class had the option to do any of the courses in home economics and more female
students than males opted for it. This finding seems to indicate that one's gender
affects subject choice. What cannot be said for certain is whether or not
steteotypica ideas about appropriate courses for boys and girls has a role to play
in the picture observed here. This issue was not directly investigated. However, for
the teacher, this cenainly implies that male and female students have vasied
interests and this should inform the choice of topics for ELT.
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Figure 4a Figure 4b
Gender Science (%) Gender Arts (%)
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Gender distribution for the Arts class
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423 Socio-Economic Background

To be able to investigate the socio-economic background of students. it
was important to provide a working definition for the categories high class, middle
class, lower class and very low class since there seems to be an absence of a well-
defined class structure in Ghana (Assimeng 1981: 123). For the purpose of this
research, the respondents were made to understand that *high class® represents the
elite in society, who have a very strong educationa! background and are financially
sound, Examples of people in this category are university degree holders who
excel in their profession. *Middle class’ represents educated/semi-educated parents
who place great premium o the education and training of their children but may
have o forgo luxuries to achieve this goal. These may be said to represent the
‘working class in the developed countries.

Lower class represents parents with very little or no education who also
have financial problems. Very low class represents the group of parents who are
not educated and have to shift all financial responsibilities on people who are
willing to help since members of the extended family are not financially sound
cither. The graph i.e. Figure 5 on page 43, represents socio-economic class of both
arts and science students.
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The graph clearly shows that the majority of the students (i.c. 60% and
above) have parents who make sacrifices in order to educate their children. This
‘may imply that unless such parents are very convinced about the need to get books
for their children, they are not likely o buy them. Again, such parents may be to0
busy working to pay school fees that they may not give their children all the
attention they need to improve on their schoolwork. The presence of about 10% of
respondents who belong to the high class, another 20% who belong to the lower
class and about 4% (arts class only) who belong to the very low class may offer a
great challenge to the teacher. This is because the issue of socio-economic class
may affect ones knowledge of the world as well. A poor Ghanaian student with
illiterate, non-English speaking parents, and with no access to television or books
‘might hear, speak, read or write English only in school. Thus, strategies may have

to be put in place to help such children.

424 English Language Proficiency Seore

Test scores of essays written by students generally reveal that most of the
students have to be assisted to write more effectively. Members of the arts class
seem to communicate better in writing than the science students. (See Figure 6 on

next page, for distribution).
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The majority of the members of the science class scored between 0-40%.
In an interview with the class teacher, it was revealed that the scores tallied with
average scores obtained in class work and tests. It was also revealed during an
interview that respondents in the science class, (most of them being male
students), admitted that they usually spoke Pidgin English, and hardly paid
attention to grammar. Additionally, they read very little outside textbooks
recommended for their course.

The scores obtained in the arts class revealed a more even spread of
English language proficiency levels, which may pose a challenge to the class
teacher, since each student must benefit from lessons taught.

A further step was taken to find out if there was a correlation between
proficiency scores and background of students. The difference between the scores
obtained by group members was also tested statistically through analyses of
variance (ANOVA). The results established certain trends. For example,
proficiency scores were significantly different at 10% for students in the arts class,
who scored higher than the science students. The mean scores were 40% and
50% respectively for science and arts students. (See figure 7 on next page).

Another issue that came 1o light was that gender significantly affects
proficiency score. (See figure 8 also on next page). Females scored an average of
49% as compared to males who had 44%. Thus, since members of the arts class
were mostly females, one could understand why members of the arts class scored
higher grades than those in the science class.
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In the 7th June, 2000, edition of *Every Woman' broadcast on the BBC
World Service, it was observed that female students in the UK. are, on the
average, scoring higher grades in school now than ten years ago. This was
attributed to the availability of opportunities after completing their courses, which
seemed to be motivating females to get to the top. This seems to reflect the
situation in Ghana. Another factor, which may have given rise to females scoring
better grades is that most male students admitted that they did not like reading and
often spoke pidgin English outside the classroom, The arts students, by the nature
of their course, happen 1o read more textbooks which seem to contain more
authentic language which they may nced to use in their day-to-day
communication. The arts students are also compelled to write more essays in their
subject areas. Reading more and writing more, seems to give the arts students
more opportunity to practise using the English language.

The place where studeats grow up and stay for most part of their life also
affects the English proficiency. When proficiency scores were analyzed in terms of
‘where students stay, it was found out that those who usually find themselves in the
urban areas had an average score of 49% and those in the semi-urban areas had
42%. Those in the rural areas had an average of 40%. (See Figure 9 on next page).

The results of this survey may imply that if teachers are aware of the area
students usually find themselves, they may adopt teaching strategics which will
help all students to forge ahead without allowing their background to affect them
negatively.
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The students may also be helped to leam independently while students
from the rural areas may be given opportunities to use the English language in @
school environment. Such an environment is necessary since Kraft (1994), in
study conducted in Ghanaian schools, found that, Ghanaian children, particularly
those in the rural areas, have only 1% of the English language contact hours that &
child growing up in the United States of America might have. He said, this might
make it extremely difficult for such Ghanaian students to master the English
language.

Looking at the results discussed in the preceding section, it can be
concluded that the background of students may have a bearing on proficiency
scores. Knowledge of the background of students is therefore necessary if the
English language teacher is to succeed in satisfying the individual language needs

of students.

425 Learning Styles

Subjects were interviewed to find out if they all preferred the teacher
centered lock-step approach (Prodromou 1995) being used by their teachers to
teach English. Out of forty-six students present in the arts class at the time of the
interview, only one student said the lock-step approach made leaning casy. Forty-
five students however said they preferred to study in a class in which lessons were
taught in a variety of interesting ways. They added that they would perhaps gain
more from the lessons if their teacher could rely less on the core English textbook
and create interesting lessons by herself instead of helping them to go through the
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book page by page. When asked if they had any "interesting” ideas to offer, thirty-
five members of the class suggested group work because they enjoyed studying in
groups outside class hours. Thirty members of the group also suggested that, for
more difficult comprehension passages, the teacher should extend the silent
reading period instead of asking some students to read aloud.

When asked if the classroom environment was such that they could freely
communicate in a relaxed atmosphere, twenty-four members of the class said it
was. They added that they were people who generally liked asking questions and
contributing to lively discussions. Six admitted that in order to save face, they
‘would neither contribute out of their own will nor ask questions even if they did
not understand a lesson. When asked what they usually did to catch up with the
rest of the class, they said that they normally asked friends (o teach them when
classes were over.

Questions, similar to those posed in the arts class, were asked in the
science class. There were forty-four students present on the day of the interview.
None of the students in the class wanted a teacher-centered class even though
twenty-three students said they would still need their teacher in the background to
reassure them. In all, thirty students admitted that they leamt by interacting with
teachers and friends so would prefer a teaching method which enabled them to use
the language in a number of ways including group work.

The answers given by students during this interview clearly showed that
students were, to some extent, aware of their preferred leaming styles and wished
that teachers would respond to them. The responses given by members of the two.

st
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heterogeneous classes are interesting in that the focus of the science students
seems to indicate that they prefer an analytical approach to leaming. They mainly
wanted to leam the language by asking a lot of questions, practising the language
in groups and having a teacher in the background to tell them when they were
going wrong, This response is interesting in the sense that this approach reflects
the procedure in conducting science experiments. The arts students, on the other
hand, still needed their teacher to control the class but wished that therc was more
variety in the method of teaching adopted.

The responses to the questionnaires and interviews seem to suggest that
leamers in the class differ in a number of ways. The differences do not only exist

in the background of the learmers but also in learning styles and proficiency levels.

43 Extent to Which Teachers and Students May Be
Affected By the Heterogencous Nature of the Class
‘This section examines the extent to which leamers, as well as teachers,
may be affected and therefore respond to the heterogencous "environment” in
which they find themselves. During the focus group discussion, students expressed
their feelings. It is worthy to note that students were willing to express their views

in the presence of the teachers who asked if they could sit in the discussion.
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4.3.1 Attitude of Students

Even though students admitted that the presence of their colleagues who
did better in English offered them a standard to strive at, they still could ot face
that challenge. This made them feel rather frustrated because the attitude of their
teachers and teaching methods used by their teachers did not meet the needs of the
less proficient students, who formed the majority. (See Figure 10 on next page).
While some said their tcachers were impatient with the weaker students, others
said the teacher talked all the time and hardly paused for questions from those who
did not understand the lessons. The less proficient students, most of whom were
from low economic background, said that to save their face and to prevent their
class mates from laughing at them, they did not ask questions in class. These
students said they felt ‘discriminated’ against since their teachers always paid

attention to the proficient lcamers

4.3.2 Attitude of Teachers

In a separate discussion with teachers, they admitted that what the leaners
said concerning their style of teaching was true. The teachers also expressed their
frustration about the situation. First, they admitted that they did not know how to
handle such mixed ability classes, which seemed to pose problems to the learners.
They also said the recommended English textbooks did not come with teacher's
handbooks and this further added to their problems.
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They added that weak students, who were admitted to the first year class remained
weak students in the final year and this obviously meant they were not using the
right teaching strategies. This comment is interesting in the sense that the same
concem has been raised by Tandoh (1987:112) in a research which looks t the
English language of University of Ghana students. Tandoh concludes that the level
of language skills among first year students remain unchanged even after they
have progressed to the final year; when any improvement does occur, it is only
minimal and oceurs in an unpredictable way.

According to the teachers, about 70% of their class needed one kind of help
or another o enable them to perform better in class. However, the loaded syllabus,
which they had to complete in a short time, made it difficult for them to pause to
ask questions during lessons. The issue of ‘time’ came up several times during the
discussion, The teachers explained that the Ghana Education Service expected
them to teach a minimum of twenty-cight, forty-minute periods each week. At the
end of each term, teachers were expected to hand in grades for twelve marked
assignments which comprised class work, project work, class assignment/tests and
homework

When all the English language teachers of the school were interviewed,
most of them said that they taught five classes with an average class size of forty-
five students. Therefore, grading took much of their time and prevented them from
thinking about strategies which could help their students. It was discovered during

the discussion with the students that eight of the assignment types, which were
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given to them as either class or homework, were not a true reflection of their
ability since they copied from friends because they did not understand the work

From the discussion above, it is clear that teachers and students alike need
help to cope with the situation. Both teachers and students recognize that there is 8
£2p between the proficient and the less proficient student, which needs to be
bridged. There is therefore the need to come up with teaching strategies that will
address the needs of large mixed ability classes. These strategics should also help
teachers to use effectively the short time available for language teaching. In
addition, assignments must also be seen as useful tools in the leaming process. and
teachers need guidance in making such work interesting and useful.

To enable the researcher to have a first-hand information about the
situation that both the students and teachers described, teaching was observed for

one term and the textbook used was evaluated. The findings are discussed below.

44 The Effectiveness of Teaching Methods and Textbook
Used
This section describes and assesses the teaching methods used by both teachers

and evaluates the textbooks used in terms of the issue of heterogeneity.

44.1 Classroom Observation
Both teachers cither stood or satin ront of the class and taught lessons by
following the textbook very closely. In fact they wen through the book from one
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page to another. The teachers usually asked a student to read relevant portions of
the book to the class and explained points made. The blackboard, which s a useful
100l in the classroom for varying activities as well as getting students to actively
participate in class, was mainly used during grammar lessons to explain some
grammar points. In the arts class, for example, the teacher seldom wrote on the
blackboard. This may place “visual people™ at a disadvantage. Such people like to
sec the language written down for analysis.

Group work was not organized for students. This limited active
involvement by students. For example. most of the questions asked during the
period of observation were teacher initiated. Thus cooperative learning, student
directed leaming, and small group interaction were not encouraged. Questions
mostly came from the teachers and were usually answered by students who
volunteered to do so. Some students therefore did not actively participate in
lessons throughout the period of observation.

Some aspects of the English syllabus received more attention than others.
A great deal of time was spent on the teaching of grammar and reading
comprehension. No time was spent on speech work and very little attention was
given to writing activities. The teachers, during an interview, said that much
attention was not paid to speech work because they had very little time to cover
the grammar and reading comprehension sections of their textbook which was
rather extensive. Perhaps if teachers adapt a more integrative approach to the
teaching of English in the classroom by paying equal attention to all components
of the language, they may cater for the varied nceds and interest of the students,
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They will also help students to see the link between the varied aspects of the
English language.

Since both teachers strictly adhered to the textbaok, there was very little
difference in the teaching method they used. During grammar lessons, the
teachers explained the grammar points to the class, and students were asked
questions based on what had been taught as well as on the previous lesson. The
striking thing about these grammar lessons was that it seemed that students always
had problems answering questions based on previous grammar lessons taught.
Teachers verbally expressed their disappointment when students could not, for
example, tell what a clause was. Grammar was taught in a very traditional way, so
alot of attention was paid to the rules of grammar.

During comprehension lessons students who could read well were asked to
read aloud after which the questions in the course books were answered orally.
For their homework, students were also asked to answer some of the questions in
writing. Again, during these lessons it was observed that only particular students
volunteered to answer questions while the rest of the students sat down and
listened.

Having discussed what happened in the classes observed, this work will
now examine the contents of the textbook, since it seems to play a key role in the

teaching and leaming process.
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442 The Senior Secondary Core English Textbook

The Curriculum Rescarch and Development Division (CRDD) and some

examiners of the West African Examination Council prepared the syllabus on

which the textbook is based.

According to the authors, a needs analysis was conducted and the results,

which appear on the first page of the syllabus, form the objective of the Senior

Secondary Core English programme, which every student is expected to study.

‘The authors hope that the textbook would:

1.

Remedy the deficiencies in the Senior Secondary School products’
communicative competence;

Reinforce and develop further those language skills and competencies
which were acquired at the Junior Secondary School level;

Generate in students a love for reading for enjoyment.

Revise students® level of proficiency in English usage to enable them to
understand what they hear and read and to communicate ably with other
users of English;

Prepare them to be able to function effectively either i) on their own or ii)
i offices and other work situations or i) in tertiary institutions;

Enable all products of the Senior Secondary School to have access to the
accumulated knowledge of their chosen fields and also to facilitate their
sharing and benefits of such knowledge with others,

(1991:1)
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CRDD proposed that the textbook should include activities that help
studeats to describe aspects of Ghanaian cultural practice in appropriate
ways to improve students” spoken English. English literature is introduced
in the textbook to generate in students a love of reading for enjoyment and

o give them the opportunity o see language in use.

4.4.2.1 Content

‘The textbook uses an integrated approach. A unit may therefore contain
lessons in reading comprehension, vocabulary, language study (which is mainly
grammar but sometimes discusses appropriste use of language for writing
activities). speech work, note taking, composition writing and literature. To
perhaps prevent monotony, each unit of the course does not follow one particular
pattern of sequence. For example, while Unit One starts with “language study”,
Unit Two starts with reading and unit six starts with “writing".

Books 2 of the Senior Secondary Schaol English textbook which was used
in both classes observed contains activities that have been written or selected for
their functional and interest value. Relevant material based on the Ghanaian
situation and culture is familiar to learners and therefore creates the opportunity to
use authentic language. For example the book has passages on health care,
football, and other day-to-day activities. It is evident from the selected passages
that the authors of the book tried to select some passages to suit the backgrounds
of leamers.
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Even though the activities provided in the textbook might help students to
achieve communicative skills, they are ot enough. There are certain aspects of
the book which need to be carefilly looked at, and these are discussed below.

The uneven spread of topics in the individual units may reveal that some
topics receive very little attention. An examination of the textbook used revealed
that there s only one guided conversation activity, two note-taking activities, six
composition writing exercises, five selections on literature, and eight speech work
activities. On the other hand, twenty reading activities have been presented, while
twenty-five activities have been devoted 1o language study, mainly grammar. If
teachers are to strictly follow the book, then this is a cause for worry.

Even though a textbook may emphasize certain aspects of English over
others, teachers must learn to constantly find out what students need most by
asking them to say what they really have problems with. The response received
during the interview showed that students needed more writing activitics

Even though the developers of the syllabus emphasize the need to

and ion practi ises are given very
little attention. Secondly, the textbook encourages a teacher-centered approach,
which gives very little opportunity for students to intetact in groups. Points are
usually explained after which students are asked to answer questions, Therefore
learners with different learning styles are not given the chance to work on a
variety of activities.

Controlled grammar practice features significantly in the textbooks. Again
this may have to be carefully looked at since recent research seems. 10 agree with

6l

ew v



Ellis (1990:192) that “controlled practice appears to have little long term effect on
accuracy with which new structures are performed’. Even though controlled
practice is good, too much of it does not help the leamner to experiment with the
language.

The hold on the leamers and the teachers by the writers of the textbook
seems 1o be too rigid. For example, specific instructions, as opposed to guidelines,
are sometimes given to show how the class should be managed. On page 139 of

Book 2 for example, the textbook writers give students the following instructions:

Draw a line down the middle of one page of your exercise

book, 5o that the page is divided into two sections... What

you arc doing in this exercise is leaming how to group the

points that belong together..

This assumes that students could not arrive at the same conclusion by
using their own preferred leaming styles. Leamers should be left to make
discoveries for themselves because there are several leamers who learn better that
way. Rutherford and Sharwood-Smith (1988) assert that the role of the classroom
and of teaching materials is to aid the leamer to make efficient use of the
resources in order to facilitate self-discovery. Tomlinson (1994), Bolitho and
Tomlinson (1995) and Prodromou (1995) have expressed similar views. Different
learners have different leamning styles 50 teachers must ensure that just as this
style of teaching is suitable for those who are dependent leamers, students who
are more independent and want to leam from their own experience should have
théir needs catered for at one time or the other. This implies that language

6
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instruction, as much as possible, has to be based on a variety of cognitive styles
(Larsen-Freeman and Long 1991) and teachers must be helped to vary their
teaching style by drawing on information from learner’s background.

A look at the book helps one to see why some students are dissatisfied
with the classroom activities. The materials do not offer the leamers the much-
needed variety. For example, students could be encouraged to do some pair and
group work.  Independent leaming as well as cooperative leaming should be
encouraged in class so that the leaming process will be more effective.
Additionally, it is important that learners are given the opportunity to interact for
several reasons. If leamers are given the opportunity to use the target language in
several ways, they will be helped to check the effectiveness of their internal
hypotheses especially if activities encourage them 1o use language slightly above
their current proficiency (Swain 1985). Sharwood-Smith (1981) also adds that
communicative interaction among students provide opportunities for learners to
pick up language from the new input generated by students themselves while
learners output becomes an informative source of input. Knowledge of theories
such as these helps one to understand what students miss when cooperative
learning is not encouraged in class. In the final chapter of this work, tasks based
on these theories will be suggested for classroom use.

While Hadfield (1992) and Ur (1996) offer teachers practical guidelines
on how to teach mixed ability groups in their English language textbooks,
Ghanaien teachers have been leR alone in this matter which concems them, If all
Ghanaian teachers were trained in ELT methods and therefore had some
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background knowledge on how to handle such classes, and if there were teacher.
handbooks and supplementary instructional materials, then the current textbook
would be considered adequate. However, since many of the teachers are not
experts in ELT, it is crucial for them to be assisted in handling such classes

effectively. The textbooks that they are expected to use should provide such help.

45 Conclusion

This chapter sought to examine the nature of heterogeneity in two-second
year classes of the Tema Methodist Day Secondary School.

By means of questionnaires, interviews and classroom observation, the
study revealed that the classes were made up of mixed ability groups of leamers,
whose background secmed o have something to do with their proficiency levels
Knowledge of this should help the teacher to provide facilities which enhance
students’ communicative skills in the classroom. Again the interviews revealed
that students’ learning styles and needs were not being catered for and that could
be one of the causes for the poor performance in English. Finally, a look at
textbooks and teaching methods adopted by the teachers revealed a lack of variety
in classroom activities, and of effective methods of assessing students’ work. If
teachers organized feedback sessions, some of the frustration experienced by the
leamers and teachers could be eliminated. This calls for a leamer-centered
atmosphere in spite of the number of students in each class and the short time

within which teachers are supposed to complete the syllabus.
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Indeed a look at the teaching that went on in both classes revealed certain
lapses which need to be addressed if students should be helped to communicate
effectively in English. Students must be assisted to be more open, and to express
their needs to teachers.

In the final chapter of this study, suggestions will be offered to help

teachers to handle more effectively large heterogeneous classes in Ghana.




CHAPTER FIVE
WAYS OF DEALING WITH LARGE HETEROGENEOUS CLASSES

51 INTRODUCTION

Rinvoluncri (1986), who has studied mixed ability classes, has one
important thing to say about them. He says the idea of teaching unitary lessons is
odd and classes should be considered as having separate individuals and not a
group. This is to say that any teacher who does not vary his or her teaching style
is not doing the right thing. Brown (1987:95) reiterates this point by saying that
“The teacher needs to recognize and understand a multiplicity of cognitive
varisbles active in the sccond language process and to make appropriate
Judgements about individual leamers, meeting them where they are and providing
them with the best possible opportunities for learning”.

The assertions made by both Rinvoluncri and Brown above scem to
suggest that if all students in large heterogeneous classrooms should benefit from
their English lessos, and be able to communicate more effectively, then teachers
must plan a variety of appropriate lessons to meet the needs of leamers. This
chapter therefore looks at how teachers can vary classroom activitics to suit the
needs of learners in these mixed ability classes.

Recommendations for the improvement of the teaching and leaming
situation in the SSS classes will be done in the light of the following limitations
identified.

1 Calibre of Teachers



a)

b)

2)

a)

b)

b)
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The teacher of the arts class investigated is a graduate teacher who read
French and specialized in the teaching of French.

‘The teacher of the scieace class is a graduate of the University of Science
and Technology, who read English and French at the university level but

has no background in Education.

Textbooks

Handbooks for teachers, which should go with the recommended
textbooks for the course, are not available.

No provision has been made in the textbook for low achievers or high
achievers. The books have been written for learners who can leam at the
same pace.

Lack of supplementary readers and teaching equipment.

Recommendations by GES
Syltabus: Time for the completion of the heavily loaded syllabus is too
short.

Work Load: GES insists that teachers teach a minimum of twenty-eight
periods per week. Teachers handle five classes with an average of forty-
five students. Thus the minimum number of students cach teacher teaches
is two hundred and twenty-two. Again, these students are to present at

least, twelve assignments for marking and recording for continuous
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assessment. This adds up o at least, a total of 2,475 scripts for each

teacher for each term.

In spite of these issues raised, the teacher in the Ghanaian secondary
school must be helped to teach leamers in the short teaching time available. The
teachers have o adopt methods which will keep their leamers motivated while
ensuring that all leaners in the class are taught effectively, in spite of their varied

background.

Suggestions offered in this chapter include the use of the following:
1) Aculture/background sensitive pedagogy.
2)  Effective classroom interaction.
3)  Teaching methods and materials to suit the needs of leamers.
4)  Group-work in large heterogeneous classes.
It is hoped that these suggestions will bring together the differences
exhibited by each leamer and allow these differences to tum into the strength

which is necessary for the achievement of the common goal of the English

language lessons. SR
521 Culture/Background Sensitive Pedagogy o s 4

A culture/background  sensitive pedagogy requires the teacher to
investigate the background of leamers in an informal way, and use the
information in innovative ways to help them to develop their langusge skills
effectively.
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This recommendation is based on the fact that leamers do not go to the
classroom with no knowledge of the world. Their cultural and linguistic
background, among others, will help them view the content of lessons from
various angles. Some students in a particular class may understand lessons taught
because they are familiar with the issues addressed. Other students may struggle
with those same concepts, merely because of their limited linguistic exposure and
knowledge of the world, which provide appropriate schema for understanding the
text used in the class.

As has already been discussed, students who come from a fairly affluent
background, who have been helped by their parents to acquire a reading culture,
may be familiar with several issues raised in class and therefore may oaly have
few problems in the English language class. On the other hand, students who
have not had that opportunity will not only have to try to understand the grammar
point taught, but the context in which the Ianguage is learnt. This is not to suggest
that the more proficient students will always be at an advantage. There are times
when they will be handicapped because the lesson may perhaps be based on
activities or cultural practices which the less proficient leamers are more familiar
with.

A culture/background seasitive pedagogy should take these issues into
consideration and explore the previous knowledge of students before any lesson.
Teachers are required to ask several questions, not only based on what was learnt
in the previous lesson (as has been the usual practice) but on the text 10 be used.
While students talk sbout what they know, the teacher can use that opportunity to

®
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help all students to use appropriste language to talk about their culture. This, if
well done, may equip students to use the English language in real situations which
they are likely to encounter. Students with limited exposure will also be
privileged to add to their knowledge of the world if the teacher creates added
opportunities for them to use the new language in different contexts. The reading
passage on page 23 of the course book for example may be used to illustrate this
point. The passage is an extract from Richard Wright's Black Boy. It describes
the home of the boy and introduces readers to members of his family. Quite a lot
is said about his strict father who he feared and had no real relationship with.
Questions that have been asked in the book are purely content questions.
However this passage may be used in several different ways in the classroom to
enable students 1o share their own experiences by describing their varied home
environments. This would certainly help them use appropriate language to
describe their own home environments and help members of the class to learn
‘more about what happens in other homes.

Again, if the teacher is able to find out from students how often they read,
listen, and communicate in the English language, he/she may adopt strategies to
whip up interest in reading, which in tum will help students to improve on their
communication skills. For example, if students are not enthusiastic about reading
books, newspapers and magazines, the teacher could display books, newspapers
and magazines which have further information on interesting issues discussed in
class, to illustrate how healthy reading habits may be an added advantage in the
language classroom. She could motivate them to read, by reading out interesting
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portions to the class. Another way of motivating students to read widely is to tell
students that they will score marks for identifying, reading and summarizing short
pieces of information they read, which highlight grammar points leamt or topics
discussed in class.

The students may also be encouraged to write short articles based on
lessons taught for a class magazine or notice board. This will serve as a useful
assignment which may reduce the risk of copying. Students may also be
encouraged to leam to listen to English programmes. At least, once a week, they
should be given the chance to listen to a recorded version of the news broadcast
on radio in class. This will be a valuable activity to improve their listening
comprehension. Students must be encouraged to capitalize on their English
speaking environment to refine their English. Perhaps this integrated approach to
leaming may help the students (o see and use the target language in several
interesting ways.

Again, teachers using culture/background pedagogy must know the
cultural practices of students which enhance or inhibit the communication and
leaming processes in leamers' own cultural o home environments. Teachers can
capitalize on this information (o improve and modify their own teaching
techniques. Some students, for example, come from homes where they arc
encouraged 1o exchange ideas freely with adults while others come from homes
where they have been told it is rude to do so. It is likely that students will display
the same habits in class. Teachers should therefore not rashly conclude that those
Who do not usually talk do not have valusble contributions to make in class,

7



Teachers in the classrooms investigated, for example, admitted that they were
mﬂedwuﬂupmmmmuymndqmﬁmmdowmmof
lack of time. If the classroom is where students learn to communicate in English,
opportunity must be given to as many students as possible to share ideas in the
target language. Students who will not readily volunteer to speak in class should
be encouraged to do 5o in an accommodating classroom environment. Knowledge
of the behaviour of introverts and extroverts should help the teacher to be more
accommodating. Studies have shown (Kurcinka 1991), for example, that
introverts get their energy by being alone or sharing ideas with one or two special
people. They prefer to react with the world on the inside by reflecting on their
thoughts before sharing them with others. With this knowledge, teachers must
vary their techniques by offering the opportunity for students to reflect on
questions in pairs or individually.

Furthermore, a careful look at what happens in Ghanaian homes shows
that many Ghanaian children leam in groups. They are made to perform many
household tasks in pairs or in groups. Usually the ‘leader’ of the group teaches the
rest how to perform the task successfully while the other member or members of
the group ask for clarification through negotiation of meaning, In addition,
children and adolescents have always used groups as a face saving device at
home. Ideas or requests they wish to express to parents are done through a more
vocal sibling. It is therefore unfortunate that such skills used by students at home
are not often drawn into language classes. Group-work is therefore one technique
a culture/background sensitive pedagogy should take advantage of in the

7
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Ghansian classroom. This technique may help to bridge the gap between the
proficient and less proficicnt students if handled well. Group-work may also serve
a5 an avenue through which shy or less proficient students may coavey their
valuable ideas. These ideas will be discussed in the group but conveyed to the
class by the leader.

By carcfully listening to interactions within the groups, the teachers can
focus their attention on language problems students come to the class with. They
may therefore reduce their work load by focusing more on these language items
through interesting activities while paying less attention to parts of the syllabus.
which students are familiar with.

As a further illustration of how the culture seasitive pedagogy can affect
classroom work, the students in the science class who admitted that they used
very little English outside class and rarely read anything outside the
recommended textbooks could be encouraged to read and take tums to share
interesting information in the first ten minutes of the English class. Again, they
could be assisted to pay atteation to how the writers of their science textbooks are
able to convey appropriate meaning through the correct use of language items
being leamt in class. Such methods may go a long way to help solve language
problems and provide a way for students who cannot read storybooks because

they have so much to do in their subject areas.



522 Effective Classroom Interaction

Teachers' own competence in English is central to effective classroom
interaction between teachers and students as well as between students and
students. For example, the data analyzed show that for the majority of the subjects
for this study, the environment for leaming English is the school; this suggests
that teachers’ own proficiency should be high in order that they can provide the
appropriate language model.

‘Teachers must remember that there are students who leam to speak by
listening to them. Consequently, those who do not work on their own proficiency
will create problems for such students. There are several ways in which teachers
can improve on their own communication skills, First, there are quite a number of
English textbooks which are useful and contain self-help study guides in many
bookshops all over the country. It will be worthwhile for teachers to buy these
and use them to improve their own competence. Second, all teachers in the
English department must be encouraged to write papers on language issues they
wish to discuss and read them at departmental seminars every term. If this is
done, members will be encouraged to find out appropriate ways of conveying
their ideas. Finally, it may be a useful idea for teachers to take short proficiency
courses or regularly listen to good English language programmes on radio. They
‘may help each other if they make it a point to use the language they have acquired
by speaking English at all times on the school compound.

‘Teacher-student interaction can take many forms. For example, teachers
can provide a rich variety of input by building on what learners say. Restating

7



itself. For example, “Sister’ or * A sister’. “WH"-questions arc formed in the
same way as Yes/No questions, but they begin with a “WH"-word. Examples of
these are, ‘when’, ‘where’, ‘why’, *how’, etc. These also elicit information.
Teachers must use these question types to elicit short or long answers as well as
whole class or individual response from leamers. When a student does not
produce the expected answer, short prompts may help. For example, ‘Tell me
more about your sister’. This cue will definitely make the student say more about
hee sister. If the student does not know how to begin, a further cue may help. If
teachers constantly elicit information by using appropriate question  types,
students are likely 1o lean these appropriate norms which will make them feel
‘more confident when asking their own questions. Some time should also be spent
on teaching these norms.

Instructions and explanations must be given simply and clearly. Teachers
should consciously use simple expressions over and over again. More complex
language can later on be used. Initially, the teacher must ensure that students
understand what is being said by asking some students to say the same thing in
other acceptable ways. This strategy provides listening practice which is useful
and also provides students with suthentic language they will need.

<SA
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523 Modifying Teaching Methods to Suit the Needs of

the Mixed Ability Class

Since the current textbook used does not seem to meet all the language
needs of the students in the classes investigated, it will be advisable for teachers
to look beyond the SSS textbook for classroom activities.

The English language teacher must on regular basis vary methods used in
teaching. These must be based on existing theory and practice. To be able to blend
different methods of teaching to suit the varied needs of the individuals, student-
teachers must be exposed to current issues in language leaming and teaching. In
addition the Ministry of Education, through seminars, workshops and joumals
must provide on-going training for teachers. Teachers in the classes investigated
knew neither the methods they were using nor the outcome of those methods. This
seems 1o suggest that such teachers need information on the variety of methods
they can use, and the strengths and weaknesses of such methods. This knowledge
will help teachers know, for example, that the Audio-lingual method, which
places emphasis oa pattern practice drills, is not suitable for the analytical minded
students, who tend to prefer the Academic or Grammar Translation method.
Again, while some students need to visualize concepts, others require time to
reflect on what has been taught. The teacher is therefore supposed 1o reflect on his
teaching and make appropriste choices which will meet the needs of the
individual leamers.

What is being suggested here is that teacher-trainees require some
information in language teaching 5o that they can make informed decisions on the




appropriate method to use in each situation. In addition, opportunities should be
provided for teachers in the field to update their knowledge and skills.

Since the students need opportunitics in the classroom to practice the
English language, teachers must adopt a leamer-centered approach to teaching.
“This means that just as students were able to say what they needed most during
the focus group discussion, they should periodically be encouraged by teachers o
discuss the portions of the syllabus they do not quite understand. Students are
then given the opportunity to perform tasks in those areas while the teacher acts as
a facilitator. Group work is very useful here since leamers will be given an
opportunity to use the target language to ask cach other questions and also make
relevant contributions. The tasks should be interesting, and clear instructions must
be given orally and then written on the blackboard for the successful completion
of the tasks,

The teacher must not only go through the recommended SSS textbook
page by page with students but must lead whole class discussions in such a way
that many studeats will do more of the talking. Shy students for example can be
encouraged to contribute in class. This should be done in such a way that the
leamer does not feel intimidated. For example, the teacher may say: “We have
not heard from you today, Ama, What's your opinion?” Again student comments
and questions should be directed back to another student. For example: “Thi

a
g00d idea, Kofi; Mary, what do you think about that?”. This way students will
actively participate in the lessons. The teacher must build upon ideas provided in
textbooks and allow as many students as possible to share their ideas,

7



The teacher must also constantly assess students’ leaming and progress.

For example, the less proficient student will leam better if asked to answer

questions verbally at short intervals (i.e. after each major concept has been
explained). In addition, short assignments based on what has been taught should be
given as homework. In the classes observed, teachers hardly ever allowed students
to give an overview of the lessons. The teacher should ask several students to say
‘what they have gained from the lesson. Lessons should be planned in such a way
that leamers are allowed to ask questions. This strategy will help the teacher to
further clarify ideas presented in each lesson. If students have clearly understood
the lesson, the risk of copying from friends will be lessened. When teachers
accumulate assignments and dish them out 1o students for the sake of continuous
assessment records, then the whole purpose of assignments, which is to find out
how well students understood the lesson, is defeated.

All students in the classroom must be taught to grapple with the
challenging tasks suggested in the syllabus since all learers will be made to write
the same final examinations. It was therefore suggested in the review of available
literature in chapter two that individualized and open-cnded activities as suggested
by Ur and Prodromou had to be modified to suit the Ghanaian context. This is
because both activities highlight flexibility. Leamners, according to the researchers,
are allowed to decide what they want to leam when they do not find the
recommended tasks appealing. Teachers in Ghana may not be able to do this in
their classes because of time constraint and the need o complete a syllabus,
However, these teachers may provide open-ended tasks, which the more proficient
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The teacher must also constantly assess students’ leaming and progress.
For example, the less proficient student will leam better if asked to answer
questions verbally at short intervals (i.c. after cach major concept has been
explained). In addition, short assignments based on what has been taught should be
given as homework. In the classes observed, teachers hardly ever allowed students
o give an overview of the lessons. The teacher should ask several students to say
what they have gained from the lesson. Lessons should be planned in such a way
that leamers are allowed to ask questions. This strategy will help the teacher to
further clarify ideas presented in each lesson. If students have clearly understood
the lesson, the risk of copying from friends will be lessened. When teachers
sccumulate assignments and dish them out to students for the sake of continuous
assessment records, then the whole purpose of assignments, which is to find out
how well students understood the lesson, is defeated.

All students in the classroom must be taught to grapple with the
challenging tasks suggested in the syllabus since all learners will be made to write
the same final examinations. It was therefore suggested in the review of available
literature in chapter two that individualized and open-ended activities as suggested
by Ur and Prodromou had to be modified 0 suit the Ghanaian context. This is
because both activities highlight flexibility. Leamers, according to the researchers,
are allowed to decide what they want to leam when they do not find the
recommended tasks appealing. Teachers in Ghana may not be able to do this in
their classes because of time constraint and the need to complete a syllabus,
However, these teachers may provide open-ended tasks, which the more proficient
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students may be encouraged to answer. Open-ended activities may be extended s0
that those proficieat students will write their own stories in tense forms introduced
in lessons. These activities can be given as homework. The students must be
encouraged to read some of their interesting stories to the class since they may
serve as an encouragement to the rest. Again, slower learers should be helped to
gradually move from answering close-cnded tasks to more open-ended ones
instead of having that option all the time. The less proficient students may further
be given short assignments on aspects of the course they have problems with.

Teachers ofien complain that there is very litle time available for
individualized tasks in the classroom. However, because this strategy encourages
individuals to identify areas they need to work on, a place should be found for
such activities especially when teachers cannot give much individual attention to
students during lessons because of time and the number of students in class. It may
be advisable for teachers to make meaningful comments on students” work, and to
ask them to pay careful attention to those comments. Students should be
encouraged to improve on the quality of their work in their own private study
periods. Corrections should be marked promptly by teachers, as students often rely
on how well they do as & way of monitoring theit own progress Sl
5.24 Organizing Group-Work in a Large Heterogeneous Class

The importance of group-work cannot be overemphasized. Group-work is
an activity which helps leamers 1o communicate and pool together the rich
diversity of knowledge they come to the classroom with. However, what
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determines its usefulness is how it is organized and what goes into it. Many
teachers in Ghanaian secondary schools avoid it because their classes are large.

A useful way to organize group-work in large classes is to create mixed
ability groups of five, (since grouping by ability may slow down the progress of
leamers) and engage them in collaborative writing tasks or discussions. When a
lesson on paragraph writing, for example, is taught, the teacher may ask students
to develop four paragraphs of an cssay topic. Groups are excellent for
brainstorming activities before individuals write essays so; students can sit in
groups and decide what to write. They may also pool their ideas together and write
four topic sentences. Each member of the group should be asked to develop onc
topic sentence while the fifth member of the group acts as secretary. Finally, the
secretary may read what the group has been able to write. As this is being done,
students may edit the work. When the group returns to the classroom, issues that
emerge from their group work should be discussed. Some group secretaries
should be allowed to read at least one paragraph to the whole class for discussion.

For reading activities, it may be helpful for teachers to assess the reading
level of students. Leamers with similar reading problems must periodically be
grouped together so that assistance may easily be offered. This must not be done
often since every member of the class has something to contribute to the others.

Material for group-work must be varied. In fact, subject matter should
sometimes be inter-disciplinary to cater for the varied interests of leamers. For

example, group work must be organized for all aspects of the English language



programme so that some leamers who are not very proficient may have very useful
deas in their preferred areas of study.

To reduce the workload on teachers, leamers may sometimes be asked to
edit their friend’s first draft of essays. This will also expose leamers to various
ways of writing and give them the opportunity to use what they have leant in class
in practical ways. Activities must be carefully designed so that students share their
varied experiences. These activities allow students to initiate leaming and create
the opportunity for leamers to use the English language.

For large classes, it may be useful for the Ministry of Education to employ
national service personnel, or newly trained teachers as assistant teachers in future.
These teachers may also help by offering the needed assistance to groups. Again,
marking of assignments may be reduced by accasionally allowing members of a
group to present one essay for marking. In this case, cach member of the group
who contributed to the work scores the same mark. To ensure that members make
meaningful contributions, the secretary may attach a note to the completed
assigament spelling out how each member contributed 1o the work.

Group work creates an opportunity to speak English and encourages
students to be more involved in classroom activities. Shy studeats feel more
secure and are encouraged 1o contribute to the lesson. For the less proficient
student or students with particular language problems. group work provides an
opportunity to leam from other students. It is therefore an activity which must be
encouraged in the language classroom.



5.25 Modifying Textbook Materials

Considering the fact that a number of untrained teachers are ‘handling
mixed ability classes, textbooks have to be modified to meet the needs of learners.
Additionally, these textbooks must be accompanied by handbooks. In this section
some suggestions for improving the books will be offered.

The textbook activities have to provide for the broad range of abilities and
needs of the students. For example, they should promote individualized as well as
cooperative leaming. Apart from the exercises provided in the book, a number of
group work activities which may also promote creativity and discovery leaming
should be introduced. For example, leamers may sometimes be encouraged to
discover some rules of grammar by themselves if they are provided with a number
of sentences in which the language point has been used. Students may be
encouraged to do these activities as individuals or in groups. For the early finisher
of tasks, the textbook must provide extended activities that one can work on. As
discussed in chapter four of this work, textbooks used must also provide a model
for expressing social and cultural concepts in English through activities which
allow students to express their point of view.

Traditional stereotypical gender roles offered in textbooks must be
changed to reflect the current trend in society. For example, we encounter men
helping in the kitchen and female boxers or footballers and these should
sometimes be portrayed in the books

Maps and charts must also be present in the textbook for visual leaners
while sileat reading as well as reading aloud activities must be provided for
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analytic and auditory leamers. There must also be a balance between written and
oral activities, while equal attention should also be given to all components of the
subject, namely, reading, writing, grammar and speech work and literature.

Comprehension questions must require not only literal responses that
demonstrate the ability of students to understand the surface meaning of a text but
deductive. inferential and evaluative responses. Questions in textbooks must
include both open and closed-ended tasks

Deductive responses help students to demonstrate the ability to reach a
logical conclusion by drawing on personal experience beyond the immediate
context of the passage. For example, the meaning of idiomatic expressions used in
2 passage may be asked. Inferential questions help teachers to demonstrate a
logical conclusion based on information given. For example, “How do you
know..” types of questions help students to make inferences. Finally, evaluative
questions encourage the ability to appraise; to form judgements and weigh the
issues raised in the text, Here open-ended questions may be asked. For example,
students may be asked if issues raised also affect members of their society, etc.

Answering reading comprehension questions can be very challenging for
leamers with limited writing skills; so the textbook writers must include self-help
activities that may belp such leamers. These may include copying out and
completing sentences from texts, and sequencing activities which require students
10 write out sentences in logical order. The weak students can begin with these and

wradually move to some challenging ones described above.
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Comprehension activities could be used to develop the understanding of
structure, vocabulary and grammar of Standard English. If tasks are carefully
designed students with individual language needs will be given the opportunity to
work on their problem areas. See sppendix 5 for useful tasks for teaching reading,

writing, listening/speaking, grammar et in the SSS class.

53 Conclusion

‘This study set out to investigate the nature of heterogeneity in two senior
secondary classrooms and to find out what problems it created for both teachers
and leamers in the context of English Language Teaching, It was discovered that
leamers came to the classroom with varied language needs and mixed abilities,
which 1o a large extent emerged from their diverse background such as linguistic,
educational, cultural and socio-economical.

The two teachers used in the study, who strictly adhered to the SSS English
course books when teaching, discovered that their students were not improving on
their communication skills. This work offers suggestions which demand that
teachers constantly investigate the needs of students and adapt teaching methods
and materials 0 suit their needs. Again, a culture/background sensitive pedagogy
and effective classroom interaction activities have been proposed to meet the
needs of these Ghanaian leamers. Activities proposed will not place extra demands
on teachers who handlc large classes.
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It is recommended that teachers use knowledge of background of leamers
a5 a means of creating a rich classroom eavironment, where students will leam
from each other. For leamers who do not communicate well in the English
language because they do not hear nor read enough English, teachers are advised
1o use the radio in classroom activities and encourage reading. If students
complain that they do not have enough time to read, they must be encouraged to
read their recommended textbooks more carefully and comment on how language
they have leamt in the classroom has been used in meaningful contexts. On the
whole, the findings and recommendations that have emerged from this research
may be useful to English language tachers, syllabus and textbook writers, and
policy makers. It is hoped that this work will initiate further interest for future

research in the field.
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OBSERVATIONAL FOCUS

STYLE(S) OF TEACHERS PRESENTATION (Describe)

Variety? .

‘Teacher centred or leamer ccntred?

Use of Textbooks.

DESCRIPTION OF STUDENTS PARTICIPATION

Controlled practice?... .. AT

Group work? .

Communication ..

Participation (Other)...

MAJOR STRENGTH OF LESSON
Interesting? .
No cultural misunderstandings?

Comprehension checks?

‘CLASSROOM ATMOSPHERE (Describe)
Good relationship between teacher and student?

Any uncertainties about the lesson?
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(Issues which need to be clarified by teacher)
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APPENDIX 3
RESEARCH ON LINGUISTIC EXPOSURE OF STUDENTS

Dear Respondent,
This questionnaire is designed as part of a research to investigate the language
background of Senior Secondary School students in Ghana.

Please be sincere in your responses. Information provided will be treated as
confidential and will be used for the purpose of this research only.

Thank you.
1) PLEASE DO NOT INDICATE YOUR NAME.

2) TICK ONLY ONE ALTERNATIVE IN EACH OF THE QUESTIONS
EXCEPT WHERE INSTRUCTED OTHERWISE.

EXAMPLE:

How often do you read?

a)  veryoften b)oflen  c)sometimes d)never
SECTION ONE

1. Which local language(s) do you speak?

2 In which of your local languages can you read and write?

3. Inwhich language(s) were you brought up? X
a)  Local language(s) only
b)  English language only
©)  Both local and English

Y,
[

9
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5. How ofien do you speak English at home?
a) i Veryoften  ii. Often iii. Sometimes
iv. Rarelyv.  Never
b) How often does your father speak English at home?
i Veryoften i Often iii. Sometimes
iv. Rarely v. Never
€) How often does your mother speak English at home?
i Very often i Often iii. Sometimes
iv.  Rarelyv.  Never
d)  How often do your brothers and sisters speak English at home?
i Veryoften i Often  iii. Sometimes
iv. Rarelyv.  Never
€)  How often do your parents correct your mistakes (English)?
i Veryoften i Often iii. Sometimes.
iv. Rarelyv.  Never
f) How often do your parents encourage you to speak English?
i, Veryoften i  Often iii. Sometimes
iv.  Rarelyv. Never
SECTION TWO [At the Primary School Level]
). Asachild, bow often did you watch TV programmes?

2
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a)  Veryofin s)  Often c)Sometimes

d)  Rarlye)  Never

As a child, how often did you listen to Radio/news in English?

2) Veyofien b)  Often c)Sometimes

d)  Rarlye)  Never

As a child, how often did you attend English Service (Church/mosque)?
%)  Veryoften b)  Often c)Sometimes

d)  Rarelye)  Never

As a child, how often did you read newspapers?

a)  Veryoften b)  Ofien c)Sometimes

d)  Rerelye)  Never

As a child, how often did you read magazines written in English?
a)  Veryoflen b)  Often c)Sometimes

d)  Rarclye)  Never

As a child, how often did you read English novels/story books?

a)  Veryofien b)  Ofien c)Sometimes

d) Rarely e) Never

As a child, how often did you read books not recommended by your
teacher?
2)  VeyoRen b)  Often c)Sometimes
d)  Rarelye)  Never
9



As a child, how ofien did you use the dictionary?
a)  Veyofea b)  Ofien c)Sometimes

d)  Rarlye) Never

As a child, how often did you write compositions (in English)?

a) Veryoften  b) Often c) Sometimes
d)  Rarelye) Never

As a child, how often did you tell stories in English?
&)  Veryoften b)  Ofen c)Sometimes
d)  Ralye) Never

As a child, how often did you speak English?

a)  Veryofien b)  Often c)Sometimes
d)  Rarelye)  Never

As a child, how often did you speak Pidgin English?
@)  Veryoften b)  Often c)Sometimes

d)  Rarelye)  Never

As achild, bow often did you speak your local language(s)?

a)  Veryofien b)  Ofen c)Sometimes

d)  Rarelye)  Never

As a child, how often did you participate in group discussion?

a) Veryoften  b) Often c) Sometimes

d)  Rarelye)  Never
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SECONDARY SCHOOL LEVEL

As a student how often do you watch TV programmes in English?
a)  Veryofen b)  Often c)Sometimes

d)  Rarclye)  Never

As a student how often do you watch English films/video?

a) Veryoften  b) Often c) Sometimes

d)  Rarelye)  Never

As a student how often do you listen to radio programmes in Enghish?
2)  Veryofen b)  Often c)Sometimes

d)  Rarelyc)  Never

Asa student how often do you listen to Radio/TV news in English?
a)  Veryofen b)  Often c)Sometimes

L Rarely ¢) Never

55

As a student how often do you attend seminars?
a)  Veryoften b)  Ofien c)Sometimes

d)  Rarelye)  Never

As a student how often do you listen to public lectures/talks?
a)  Veryoftem b)  Ofien c)Sometimes

d)  Rarelye)  Never

As a student how often do you read English newspapers?

3)  Veyofen b)  Ofen c)Sometimes

d)  Rarelye)  Never
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As a student how often do you read magazines written in English?
a)Veryoften  b) Often <) Sometimes

d)  Rarelye) Never

As a student how often do you read English novels?

a)  Veryoften b) Often c)Sometimes

d)  Rarelye)  Never

As a student how often do you read recommended textbooks/journals?

a) Veryoften  b) Often c¢) Sometimes
d)  Rarelye) Never

As a student how often do you use books not recommended?
a) Veryofien b)  Often c)Sometimes
4 Ralye)  Never

As a student how often do you use the dictionary?
a)  Veryofien b)  Often c)Sometimes
d)  Rarlye) Never

As a student how often do you use the encyclopedia?
#) Veryofen b)  Ofien c)Sometimes
d)  Rarelye)  Never

As a student bow oflen do you write cssays?

a) Veryoflen b)  Ofien c)Sometimes
Rarclye)  Never

As a student how often do you write reports?

a) Veryofien  b) Often ) Sometimes  d)Rarely €)Never
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8)  Veryofien b) Ofien  c)Sometimes d)Rarely  e)Never
16, Asa student how often do you give talks?
®)  Veryofiem b)  Oflen c)Sometimes
&  Rarelye) Never
17 Asa student how often do you deliver oral reports?
a)  Veyofen b)  Ofien c)Sometimes
d)  Rarelye)  Never
18, Asa student how often do you speak English?
#)  Veyofea b)  Often c)Sometimes
&  Raelye) Never
19 Asa student how often do you speak Pidgin English?
®)  Veyofen b)  Ofen c)Sometimes
4 Rarly)  Never
20 Asa student how often do you speak your local language(s)?
a)  Veyofien b)  Often o) Sometimes
@  Raclye) Never
21 Asa student how often do you participate in group discussions?
2)  Veryoften b)  Ofien c)Sometimes

d)  Rarelye)  Never Ve,
>

SECTION THRFE
How much English have you leart from the following:

9
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Father )  Very much b)

d)

Not very much ¢)

Mothera)  Very much b)

d)

Not very much ¢ )

Brother, Sisters and relatives

a)  Verymuch

d)  Notvery much ¢)
‘Teacher/Lecturers

2)  Verymuch

d)  Notverymuch )
Textbooks a)  Very much

d)  Notvery much
Novels @) Very much b)

d)  Notvery much )
Newspapers a) Very much b)

d) Not very much €)
Magazines a)  Very much

d)  Notverymuch e)

Television ) Very much

d)

Radio 2

d)

ugspace.ug.edu.gh

Much c) Not much
Nothing
Much c) Not much

Nothing

b)  Much c)Not much

Nothing

b)  Much c)Not much
Nothing

b)  Much c)Not much
) Nothing

Much c) Not much
Nothing

Much c) Not much
Nothing

b)  Much c)Not much
Nothing

b) Much c) Not much

Not very much  ¢) Nothing

Very much

) Much c)Not much

Notverymuch ¢) Nothing
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Father a)  Very much b)
d)  Notvery muche)
Mothera)  Very much b)
d)  Notverymuch ¢)
Brother, Sisters and relatives
2)  Verymuch

4  Notverymuch €)

8)  Verymuch

d)  Notverymuch e)
Textbooks @)  Very much

d)  Not very much
Novels ) Verymuch b)

d)  Notverymuch ¢)
Newspapers a) Very much b)

d)  Notvery much ¢)
Magazines a)  Verymuch

d)  Notverymuwh e

Televisiona) Very much

ugspace.ug.edu.gh

Much c) Not much
Nothing
Much ¢) Not much

Nothing

b)  Much c)Not much

Nothing

b)  Much c)Not much
Nothing

b)  Much ¢)Notmuch
€) Nothing

Much ¢) Not much
Nothing

Much c) Not much
Nothing

b)  Much c)Not much
Nothing

b)  Much ¢)Notmuch

d)  Notverymuch ¢) Nothing

Radio a) Very much

b) Much ¢)Not much

d  Notverymuch ) Nothing



Films/Videoa) ~ Very much b)  Much c)Notmuch

d)  Notverymuch ¢) Nothing

Public Lecturesa) ~ Very much b) Much ¢) Not much

d) Not very much €) Nothing

Friends/Colleagues a) Very much b)  Much ¢)Notmuch
& Notvery much ¢) Nothing
Any other (Please specify)

SECTION FOUR

1

Assess your writing

a)Verygood b)  Good )  Average  d)  Fair
Assess your written English

a)Verygood b)  Good ¢)  Average  d)  Fair

Indicate your grade in English language in the JSS examination.

) Poor

©) Poor

Some students in the secondary schools speak/write poor English. What do

you think is responsible for this?

Suggest ways by which the writing skills of all students in your class can

be improved



Films/Videoa) ~ Very much b)  Much c)Notmuch

d)  Notverymuch ¢) Nothing

12 Public Lecturesa) ~ Very much b)  Much c)Notmuch
d)  Notvery much ¢ Nothing

13.  Friends/Collcagues a) Very much b)  Much ¢)Notmuch
4 Notvery much €) Nothing

14, Any other (Please specify)

SECTION FOUR

1. Assess your writing

a)Verygood b)  Good ©)  Avermge  d)  Fair e)Poor
Assess your written English
a)Verygood b)  Good €)  Average  d)  Fair e)Poor

Indicate your grade in English language in the JSS examination.

Some students in the secondary schools speak/write poor English, What do
you think is responsible for this?

Suggest ways by which the writing skills of all students in your class can
be improved.



SECTION FIVE

1. Gendera)  Female b)  Male
2. Age: a) Below 13 years b) 13-15 c) 16-18
d) 1921 €) Above 21

3. Schools attended:

Nursery: Private school Government school
Primary: Private school Government school
Middle: Private school Government school
I8 Private school Govemment school

4. Parents' socio-cconomic class:
a) Highclass b)  Middleclass c)Lowerclass
&) Verylowclass

5. Parents’ educational background:
Father a)  Highly educated (i.e. University graduate)

b) Educated c) Not educated
Mother 8)  Highly educated (i.e. University graduate)
6. Where did you grow up?
a)  Urbanarea b)  Semi-urbanarea  ¢)  Ruralarea

7 i) Have you ever lived abroad? a) Yes b) No
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i) If yes, where did you live and for how long?

ESSAY WRITING

The purpose of this essay is two fold:

i) To find out students' perception of the English programme for SSS with a
view to improving the programme

ii)  Toassess the writing ability of students.

DO NOT INDICATE YOUR NAME

say Topie: f th lish Pro
‘This essay should include a paragraph which indicates how you have/have not
gained from the large, mixed ability class you belong to. (Not more than two

foolscap pages).

PLEASE ATTACH THE ESSAY TO YOUR QUESTIONNAIRE

THANK YOU.

101
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APPENDIX 4
Interview Guide for Teachers

Questions

For how long have you taught in this school?
How do you compare the old system with the new?

Does the syllabus enable you to use your own ideas/teaching methods?
Are you able to complete the syllabus on schedule?

Which teaching methods do you usually find yourself using?

What results do you gain from each method?

Are there certain things you think the course lacks? ie. do you think the

course adequately meets the needs of students?

What is the average class size?

How many of such classes do you teach?

'How many assignments are you supposed 10 give per week/per term?
What components of English do you teach?

Do you find yourself teaching a mixed ability group of leamers?

Do you find yourself concentrating only on those who are fairly proficient?
How do you deal with those who need extra help?

What percentage of the class needs this kind of help?

How much time do you give students to ask questions?
Do you allow students ti in writien '
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Which component of English is emphasized?

Which will you rather emphasize and why?
Doywlhinklﬂmxdmshmmenmclmg\ugemedﬂ&pllinyw
answer.

- How do you deal with this?

- What are some of your concemns?
- Whatare some of the challenges you face in your class?
© Do you think you have been able to help some students in your class who

are not very proficient? How?

Interview Guide for Students' Interview

(FOCUS GROUP)
Do you think as students leaning English as a second language you have
gained a lot to communicate with?

- What other things would you have liked the course to teach?

g Considering the large classes you belong 10, do you think your language
needs are met as individuals?
How would you like your teachers to deal with this?

- Whatare some of your problems (as language leamers)?

- A lot of people complain that students of today have serious langusge
problems. Do you think this is true? If so, what in your opinion is the
reason for this and how do you think your teachers can solve the problem?
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Even though you belong 1o the same class, do you recognize that some
students in your class speak and write better English than others?

How do you feel about this?

How well do you think your teacher handles the situation?

Any suggestions?

How have the listening, reading, writing and speaking lessons (input)

affected your writing (output).
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APPENDIX §

A TEACHING GUIDE FOR THE SSS 2 TEACHERS IN | ARGE

R, EXTENDED AND

(INDIVIDUALIZED ACTIVITIES)
Recommended

Type of student(s) Redding Note for the Teacher
Comprehension
Activities (Questions)

Not very proficient, ] c“"y"“‘::“’f' For students with limited

earner. sentence writing skills, a variety of
gl ) complete it in your | approaches may be used to
own words. familarize them with the

2) Write out sentences | ‘mecons wﬂ..‘f‘:.".:.'.‘:'

in logical order i

.| help. (Writing answers in
3) Answer questions in | curcrully controlled
your own words, conditions).

More proficient student | 1) Ask students to Provide additional
who is also an early ide additional act
finisher.
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‘experience o eXpress
point of view

If such a range is
—— ) provided, all students
e | Provideavarietyof | will at least be able to
il tasks: Semtence provide answers for
completion, multiple | some of the questions
choice, true/false asked.
questions requiring
complete answers. Also
litera, deductive,
inferential and
evalutive questions
must be asked.
Encourage students to
discuss answers in class.
Time savers Encourage peer-editing.
Studeats should
sometimes correct cach
other’s work.
Sometimes texs can be
discussed in class but

ask students to write
answers at home.
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Type of Student(s) Recommended Note for the Teacher
Reading
Comprehension
Activities (Reading.
Activities)
Not very proficient, 1) Attention of student 1) Students should be
slow leamer. should be drawntoa | given interesting
variety of styles, passages. Their reading
structures, genres, etc. | should be developed
through the use of
2) They should also be | progressively more
introduced to modem | challenging and
fiction, texts from a demanding texts. Ignore
variety of cultures. sequence in textbook if
it does not follow this
3) Transactional texts | pattemn. <
‘must also be used in
class. 2) Teach variety of
reading strategies
4) Reading for different | a) Search reading i e. |
More proficient student purposes and at skimming and scanning
who is also an early different speeds (for information
finisher must be taught. location)
b) Detailed reading
See suggestions above

Make sure sometime is
spent on getting the
leamers to understand
reading skills taught
(through practice) in the
first few weeks. They
will then be able to
apply skills on their own
for the rest of the time.
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Type of Student(s)

Not very proficient,
slow leamer.

More proficient student
who is also an early
finisher.

Recommended Note for the Teacher
Reading
Comprehension
Activities (Meaning)
4) In classroom Help leaners to read for
discussion and writing, | meaning.
students must show that
they understand the
‘main supporting ideas
and can provide the gist
of the passage
b) Students must be b) Encourage students to
encouraged to develop | write answers in
their ing of mpk
the grammar, structure | using appropriate
and vocabulary. standard English.
¢) Pre-reading <) Do pre-reading,
Prediction - discuss during reading and post-
unfamiliar contentideas. | reading activities.
- hich
Pt (Provide close and open-
meaning. ended tasks)

Post-reading
Using text as model for

their own writing. Also

ask students to relate

text to their own

expetiences, during a) At the end of the

whole class discussion. | lesson, it may be helpful
for draw studeats

Integrative approach attention to how some

Time savers Build on their grammar | grammar points

and writing skills during | discussed

mdm!wdm lessons have been used
in meaningful context.
b) Also draw their
attention to paragraph

108
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Type of Student(s) Recommended Writing | Note for the Teacher ‘

Activity (Pre-writing)

P |
Notvery proficient, Bmd:. the rmn z'm
slow leamer pedetce.
Knowledge of a subect |
give leamers confidence

and belp them to
perform betier, provide
experience through \
sharing of ideas in class.
‘The essay topics may be |
discussed and outlines

may be written in

Provide more than one
More proficient student | question based on topic
chooses a

who is also an early 50 student
finisher
A variety of essay
topics/questions must be | A discussion of all
provi topics will expose all
should be given the to experiences
Mixed ability class with | option to choose which | they have not had an
students with varied | they want to deal with. | opportunity to
leaming styles However, all topics must | experience.
be discussed in class

Time savers | ) Groups should wite
outlines/plan of essay

Cease opportunity to do
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Type of Student(s) Recommended Writing | Note for the Teacher
Activity (Writing)
Not very proficient, Student to be 1) Group work is useful
slow learner. Aod encouraged through for helping students to
Mixed ability class with | group work to learn how | assist each other to write
students with to write parts of hisher | portions of an essay.
leamning styles. essay. Here, ideas are Part skills may be taught
exchanged for planning | and in pairs or groups
the essays as well. students can be
encouraged to write
cither the introduction or
conclusion of their
essays.
More proficient student | More proficient students | Sometimes it will be

who is also an early
finisher.

can be asked to act as
group secretaries. They
may also assist in peer
editing

Time savers

useful to ask some of
the more proficient
students to tell the class
what they usually do to
achieve good results.

1o
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Mixed ability class with
students with varied
learning styles.

Time savers

Types of Student(s) Recommended Writing | Note for the Teacher
Activity (Editing)
Not very proficient, 2) Teacher may ask
slow learner. students to edit essays in
groups.

More proficient student

who is also an early b) Individual essays
finisher marked by teacher must

not just have generalized

write better essays must
be provided on separate.
sheets of paper.

Passing such comments
may seem a waste of
time but will eventually
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Type of Student(s) Ruo--end:d Note for the Teacher
A:livme!

S —

Not very proficient, Leamers must be given | As students do group

low loamer. the opportunity to listen | discussions, teacher
to more proficient class | must identify language
‘members talking about a | problems which stem
book they read or an from their first language.
interesting programme | These should be taught.
on T.V. etc. In groups,

More proficient student | less proficient leamers | b) Listening and

who is also an early may also share ideas on | speaking activities

finisher. their culture etc. should help students to

use appropriate language

Mixed ability class with to express social and

students with varied cultural concepts in

learning styles. English language.
Instead of devoting a
whole lesson to listening

Time savers and speaking activities,
ten minutes of each
lesson may indirectly be
used for it.

"
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Type of Student(s) Recommended Note for the Teacher

Listening/Speaking,
Activities
Not very proficient. ) Students answer Listening/speaking
Alow lexmer. questions which deal | lessons may be used for
with their language evaluating the
problems. programme. The
teaching method, used
b) Students must be may be discussed and
helped to pronounce leamers must be

More proficient student | words properly sothat | encouraged to express

who is also an early there will be no themselves clearly.

finisher problems of ambiguity

Mixed ability class with

students with varied

leaming styles.

‘Time savers Teacher may cause this
‘opportunity to reflect on
his/her teaching methods
used.
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students with varied
learning styles

Types of Student(s) Recommended Note for the Teacher
Listening/Speaking
Activities (Using
Audio-Visuals)

Not very proficieat, Once a week (at least) | Teacher must find out

slow leamer. students must be made | how much they are able
to listen to news on 10 hear from these two
radio in class and, once | sources and help them
a month, watch an overcome their problems
educational programme | through further drills.
on television.

Mom proficient student

Mixed ability class with

Refer to ‘time savers’

‘ma,
be used to reinforce
grammar points leamnt.

"
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T £ Student(s) Recommended Note for the Teacher
ks " Listening/Speaking
Activities (Using
Audio-Visuals)
Not very proficient, Once a week (at least) | Teacher must find out
slow learner. students must be made | how much they are able
to listen to news on 10 hear from these two
radio in class and, once | sources and help them
amonth, watch an overcome their problems
educational programme | through further drills.
on television.
More proficient student
who is also an early
finisher
Mixed ability class with
students with varied
learning styles
These listening wnd | Refer 1o “time savers'
= M8y | for i
‘e used to reinforce

na
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Type of Student(s) Recommended Note for the Teacher
Grammar Activities
(Objectives to be
considered)
Not very proficient, ) Activities which ‘English used by students
slow learner. enable students to use ‘must be correct, clear
language appropriately | and intelligible
to express meaning.
2) Intelligibility
b) Group work will (Conveying ones
encourage opinion gap | message in an
tasks. appropriate way).
Students should
exchange ideas in b) Clarity
groups (Persons ability to
understand the message
More proficient student or be understood.
who is also an early
finisher
Mixed ability class with ©) Correctness
students with varied *Examples used must be | (What is appropriate in
leamning styles drawn from background | one situation may not be
of students appropriate in another -
Grammar rules must not
be taught in isolation but
contexts must be created

ns
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Types of Studeat(s)

Not very proficient,
slow leamer.

More proficient student
who is also an early
finisher.

Mixed ability class with
students with varied
learning styles.

Recommended Note for the Teacher

Grammar Activities (For

all students)

Step 1: 5

Students listen to Provide model (i.e.

examples provided target structure in
context) in a short
dialogue or short story.
Step 2:
Isolate item and explain
how they function, what
they mean and rules that
govem them (use L;
background where
appropriate)
Step 3;
Practice - Let leamers
show understanding by

Students work out how | producing cxamples

the grammar works through dills -

(good for analytic transformations, gap

students.) filling exercises etc.
*aim at gradually
allowing learners to gain

s grammar is leant

116




University of Ghana http. LGﬁW

Type of Student(s)
(SR
Not very proficient,

slow leamer.

More proficient student
who is also an carly
Finisher.

Mixed ability class with
students with vari
leaming styles.

‘Time savers.

Recommended

Grammar Activities
| Grammar e

Grammar lesson

Note for the Teacher

Use pair and group -
work to practice target
structure.

- Give learers time to
think after structure has
been taught.

- Provide black board
work for leaners who
need to see the structure.

- Provide written
exercises for those who
need practice.

providing appropriate
ones.

- Do not leave them

alone to make mistakes.
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Recommended Note for the Teacher
PHRSSe) Extended/Individua-
lized Activities
—
Not very proficient,
slow leamer.
Each students should be
encouraged to read the
More proficient student | materials available.
who is also an early These may help to textbooks may be
finisher. improve their work. displayed for students to
choose from.
- Teacher may use one
Mixed ability class with of the free periods
students with varied on school time table
leaming styles. to answer individual
questions and attend
to individual needs.
(It likely that the
more analytical
science students will
like to work on their
own. But encourage
them to talk).
Time savers. Students must be
encouraged to monitor
their own progress and
discuss further issues
with teacher.

s
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Type of Student(s)

Recommended Reading  Note for the Teacher
Activity.

Not very proficient, slow

learner. from semi-urban

Read an interesting section of books or newspaper
to increase knowledge of the world" of students.

or rural background ‘This may increase their desire to record on their
own.
- No reading tests should be given. Reading

should be a pleasurable activity.

More proficient student Provide books for different levels.

who is also an early

finisher

Mixed ability class, Provide a variety of genres. All literature have

students with varied specific conventions and unique styles. Thus once

learning styles. repeated reading, students will
be able to discuss features of the books

they have read. They will also be exposed to ways
of writing newspaper articles etc.

1
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Type of Student(s)

ymended Reading Note for the Teacher

Not very proficient, slow
learner, from semi-urban

Read an interesting section of books or newspaper
to increase knowledge of the world" of students.

who is also an early
finisher

Mixed ability class,
students with varied
learning styles.

or rural background ‘This may increase their desire to record on their
own.
- Noreading tests should be given. Reading
should be a pleasurable activity.
More proficient student | Provide books for different levels.

Provide a variety of genres. All literature have
specific conventions and unique styles. Thus ance

they have read. They will also be exposed to ways
of writing newspaper articles etc.

1
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Type of Student(s) | Recommendation Reading Note or the Teacher
Activity.

Norvery proficent | i students who wite betier English came from a

O evam o rural | “teading background” thea, it will be useful to

e encourage all leamers to read interesting books pegged
attheir own level. They may be encouraged to borrow
these books and write summaries. At least, once in 2
weeks, students must be encouraged to it in groups
while reading. Teacher may then discuss reading faults
and how to read more effectively with students.

More proficient As students, discuss books they have read, teach them

Student who is also | conventions of the genres i.c. language, character types

an early finisher. and character development, Also, issues on plot,
setting, dialogue, mood etc. may be discussed.

Mised abiltyclass,

students with varied

learning styles

Helping students to form healthy
reading habits will help them
communicate better in the
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Type of Studeni(s) | Recommendation Readig Note for the Teacher
Activiy.

e em | 1fsudents who write better English came from a

Semisuwbamor rural | "teading background" then, it will be useful to

rosmd encourage all eamers to read interesting books pegged

attheir own level. They may be encouraged to borrow
these books and write summarics. At least, once in 2
weeks. students must be encouraged to sit in groups
while reading. Teacher may then discuss reading faults
and how to read more cflectively with students.

More proficient | As students,discuss books they have read, teach them

student who isalso | conventions of the genres i snguage, character types

an early finish Also, issues on plot,
setting, dialogue, mood ctc. may be discussed.

Mixed abilty class,

students with varied

learning styles

Helping students to form healthy
reading habits will help them
communicate better in the
English language.
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