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ABSTRACT 

The focus of this thesis is to examine Ewe speakers’ linguistic 

organization of motion events and how such language patterns develop in Ewe-

speaking children. The work is situated within Talmy’s Theory of Lexicalization 

Patterns (which examines the conceptual structure of motion events as well as 

the typological patterns in which this conceptual structure is parceled out in 

languages), Slobin’s Thinking-for-Speaking Hypothesis (which explores how 

particular typological properties will lead Ewe children to learn a particular way 

of thinking-for-speaking) and the Cognitive and Language-Specific Hypotheses.  

The cognitive hypothesis claims that children come to the task of language 

learning with a pre-existent cognitive representation of the world.  In contrast, 

the Language-specific hypothesis claims that the language learning process is 

often under the semantic structure of the input language and that such influence 

begins from the very beginnings of language acquisition. 

 Elicited production tasks with fifty 3-, 4-, 5-, 7- and 9 year olds (10 

participants in each age group) as well as a group of 10 adults were carried out 

using three elicitation tools developed for research into motion expression. 

Findings of the study support the claim that typological properties 

constrain how speakers of Ewe talk about motion from early acquisition phases 

to adulthood.  At age three, Ewe-speaking children used more path verbs than 

manner verbs in the expression of motion events.  From four years onwards, they 

used the typical SVC constructions, a combination of Manner and Path verbs, to 

express motion events. They also mentioned only one piece of information about 

ground of movement in individual clauses. The children neither showed any 
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ability at describing the physical setting in which movement takes place (until 9 

years of age) nor fully develop the narrative habit of describing complex motion 

events. Ewe-speaking children’s performance in motion event description has 

been found to grow gradually with increasing age and adult performance is 

always more extensive than that of children at any age. These results also suggest 

that while Ewe children follow equipollently-framed structural pattern when 

talking about motion events at a tender age of three, equipollently-framed 

discourse characteristics in Ewe-speaking children do not achieve maturity until 

adulthood. 

The thesis provides evidence for some possible early cognitive tendencies 

and the place of language specific hypothesis in language development.  It also 

lends support to the typological categorization of Ewe within the Talmian and 

Slobin’s frameworks which can be used in other comparative studies in future 

research. 
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CHAPTER ONE 

GENERAL INTRODUCTION 

1.0 Introduction 

The universal character of language in language acquisition has been discussed 

by examining the issue from multiple directions and dimensions. The most 

fundamental issue in the study of first language acquisition is to distinguish 

between two sources of structure and determine how they interact: the capacities 

and predispositions learners bring to the task themselves on the one hand, and a 

combination of properties of the language and the contexts (culture, etc) in which 

the language is used. This thesis takes up a domain that researchers have 

examined again and again – the expression of motion events. This linguistic 

representation of motion events and its impact on cognitive processes has been 

one of the main research topics explored in recent studies.  Motion events are 

among the earliest and most basic and pervasive events in our lives (Johnson 

1987, cited in Chen 2005, Chen and Guo 2009, 2010).  They typically involve an 

entity moving from one place to another along a specified path.  We move 

around the world everyday, we experience the movement of ourselves and others 

from the first day we are born and we talk about movement of objects and 

animate beings ever since we start to talk.  Although the basic elements of 

motion events are universal around the world, different languages may verbally 

represent the same motion in different ways. 

        Works on motion event expressions in the field of language acquisition 

have progressed considerably over the past three decades. Since the 1990’s, a 
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growing number of studies have investigated how adults package and children 

learn the appropriate packaging of motion event components in their tartget 

language. These studies include Tzeltal (Brown, 2004), Chinese (Chen, 2005, 

Chen and Guo, 2009), Mandarin (Guo and Chen, 2010), English (Slobin, 1996a), 

American Sign Language (Galvan and Taub, 2004), English, Turkish and 

Spanish (Ozcaliskan and Slobin, 1999) Basque (Ibarretxe-Antunano, 2004), 

Korean and English (Choi and Bowerman, 1991), English and Spanish 

(Hohenstein, Naigles and Eisenberg, 2004) etc.  

To the best of my knowledge, no study has been done on how children express 

motion events in African languages. There have been some formal study on the 

acquisition of Bantu languages with phonological issues receiving the most 

attention. Some of these are Chimombo and Mtenje, (1989), Connelly, (1984), 

Demuth (1984, 1987a, 1987b, 1988, 1992, 1998, etc), Idiata, (1998), Kunene 

(1979), Lewis and Roux (1996), Suzman (1980, 1982, 1985, 1987, 1991, 1996), 

and Tsonope (1987). For the West African languages, a limited number of works 

on the acquisition of phonology can be found in the literature. These include 

Dangme (Apronti, 1968), Akan (Kumi, 1988, Dyson, 1980) and Ewe (Akordor, 

2002). There is very little investigation of children’s use of syntactic and 

semantic constructions in the West African languages as well. The works that 

exist in this domain can be counted on the finger tips. These are Saah (1994), a 

two part study that combines the study of certain construction types like 

interrogative sentences, focus marking and relative clauses with the acquisition 

and processing of such structures by Akan-speaking children of a mean age of 5 

years, four months. A second work of Saah (2002) shows that ‘by the age of 5/6, 
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Akan-speaking children have acquired near-adult competence in the use of wh-

in-situ questions and that they are also aware of the animacy restriction that 

regulate the use of overt and null 3
rd

 person object pronouns in the language’ 

(Saah, 2002:230) 

         For Ewe, three works have been identified in the literature. These are Adjei 

(2005), Adjei (in press) and Noyau (2002). Adjei (2005) explored Ewe-speaking 

children’s knowledge of Ewe colour terms to find out whether they can make 

syntactic and semantic distinctions between the basic colour terms. Adjei (in 

press) is concerned with how children use two modal constructions – an 

epistemic certainty construction and an Undergoer Voice construction. Also 

found in the literature for the acquisition of Ewe is Noyau’s (2002) work on the 

development of narrative strategy in bilingual Ewe and French children. This 

shows that the terrain on the acquisition of Ewe in general lies fallow. 

 Against this background, this thesis examines Ewe-speakers’ linguistic 

organization of motion events based on these proposals. It carries out the 

discussion by looking at Slobin’s (1987) “thinking-for-speaking hypothesis 

(which calls to mind the Sapir-Whorf hypothesis) in which descriptions of events 

are coloured at least partly by the relative richness or paucity of the language 

components available to the speaker.  One of the approaches suggested by Slobin 

and which suits my work is the stages at which children talk about experience in 

ways that appear specifically shaped by the linguistic system they are acquiring.  

The thesis finds out how such language patterns develop as Ewe-speaking 

children grow older.  Another suggestion, that children are prepared from the 

beginning to accept linguistic guidance as to which distinction they should rely 
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on in organizing particular domains of meaning (Bowerman, 1985) and how 

specific semantic patterns influence the way speakers of a language talk about 

motion, was also examined. 

1.1 Aims of the Study 

This thesis has two goals. First, it examines adults’ use of motion 

expressions in order to determine the typological classification of Ewe. If the 

adult Ewe speakers’ speech show a mixture of characteristics typically associated 

with both verb-framed languages ( in such languages, the preferred means of 

expressing Path is a verb, with Manner expressed in a subordinate constituent) 

and satellite-framed languages, (those in which the preferred means of 

expressing Path (the core component of a motion event) is a non-verbal element 

associated with a verb) then it gives supporting evidence that Ewe is indeed an 

equipollently-framed language. Second, it examines the developmental path of 

Ewe-speaking children’s use of motion expressions, and uses it to explore the 

debate between the “language –specific” and “cognitive-hypothesis” (section 

1.5.3) as well as Slobin’s thinking-for-speaking hypothesis. If the characteristics 

of language use by the youngest age group show similar patterns as those of 

Ewe-speaking adults, it will provide supporting evidence for the hypothesis or 

claims made above. 

1.2 Research Questions 

To serve the above research goals, the following research questions were  

addressed: 
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1. How are motion events expressed in Ewe?  This question can be divided 

into four sub-questions: 

(i) how is path of motion expressed in a narrative? 

(ii) how is manner of motion expressed? 

(iii) how is a combination of manner and path of motion expressed?, 

and 

(iv) how are complex paths expressed? 

2.      How does the typological category of Ewe correlate with 

         (i)        the saliency of manner 

         (ii)       the packaging of multiple path and ground elements, and 

         (iii)      the elaboration of path in narrations? 

3. Do the features that children acquire first in Ewe resemble those of 

satellite-framed languages, verb-framed languages, or equipollently-framed 

languages. 

4.    Do Ewe-speaking children engage in the activity of thinking-for- speaking  

(Slobin, 1996a) as they select and organize information in discourse? 

1.3 Methodology 

1.3.1 Participants 

 Participants for the children’s data were recruited from Akrofu and 

Sokode in the Volta Region of Ghana through friends and acquaintances.  
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Participants included 60 Ewe-speaking
1
 children at age 3, 4, 5, 7 and 9 with 10 

participants in each group along with 14 adult native speakers (age range 29-48).  

 However, for the children, only 50 (ten participants each from each year 

group) were selected for the analysis. The adults’ selection was based on dialect 

background to ensure that the major dialect areas were covered.  Subjects for the 

child data were selected based on the following predetermined criteria: 

1. Parental willingness for the child to take part in the study. 

2. At least one parent must be Ewe-speaking and Ewe is one of the 

dominant languages spoken at home. 

3. All the children were acquiring Ewe as their first language and parents 

report that none of them had any intellectual or hearing impairment, nor 

any history of a speech or language disorder.  (See Appendix C for a copy 

of the Information and Consent Form for Parents, child assent letter and 

researcher’s introductory letter which were translated into Ewe and read 

to the parents and 5-, 7- and 9-year olds).  

 There were equal numbers of males and females in all groups.  

Participants included both monolinguals and educated bilinguals (Ewe and 

English) because it is scarce to find monolinguals these days.  Most parents send 

their children to preschools by age 4.  (See appendix A for information on 

participants). 

                                                           
1 Ewe-speaking children are children who satisfy all the predetermined criteria listed 

below. 
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Suggestions of Eisenbeiss (2005:117) were followed because the study sites are 

communities where large families are the norm. Eisenbeiss suggests that it is 

advisable not to record a comparatively large group of individual children and to 

obtain input samples for each of these children from their primary caretakers.  

Rather one should try to make recordings in a small number of families who 

come from different social backgrounds. In this way, less time is required for 

traveling between recording sites and setting up equipment and one needs to 

record fewer adults for an analysis of children’s input. 

In addition, the recording of all siblings provides a better basis for input analysis 

as they provide crucial information which is often neglected in studies where 

only the primary caretaker’s conversations with the target child of the study are 

recorded and other sources of input are ignored. 

Moreover, factors of social group are easier to control if the sample involves 

several groups of children who share the same social and family background. 

1.3.2 Data Collection Tools 

 I elicited data by using three elicitation tools developed for research into 

motion expressions. 

-   1) Klo, a fi ka nèle?  “Tortoise where are you?  This wordless picture 

book invites a rich collection of motion event descriptions and presents 

an excellent source for cross-linguistic study of motion event 

descriptions in connected discourse.  The same set of events can be 

narrated by speakers of different languages, and consistent differences, 

if found, cannot be attributed to the stimulus.  For example, if certain 
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aspects of events shown in the picture are proved likely to be expressed 

by one language group but not by others, that means that those aspects 

are given special attention by speakers of one language in the course of 

verbalization while they are ignored by speakers of other languages. 

- 2) Slobin Manner Clips (Slobin 2002).  This is a set of video clips which 

show people moving in different manners of motion.  I showed these 

to four adult consultants and four children from four groups. I asked 

them to describe what happened in the videos. Data for the three year 

olds were discarded because they could not give any meaningful 

description. 

- 3) Run Walk Crawl/Climb – This is a set of video clips designed by 

researchers involved in motion encoding in language project at 

NTNU (Norwegian University of Scienece and Technology). They 

show moving people and animals.  I used these clips in elicitation six 

times; three times with two adults and three times with a group of 

four children. 

1.3.3 Transcription Format and Data Analysis 

 The transcription conventions excerpted from Berman and Slobin (1994), 

was adopted. All the speech of the participants were orthographically transcribed 

by the researcher.  Reliability was ensured by giving the recording to two 

graduate assistants with Linguistics background to transcribe. The various data 

analysis procedures were discussed in chapters four and five. 
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1.3.4 Tape Identification 

 The following information was stated on the tapes for the children before 

beginning the recording session:  Code for village, Child’s name, Sex, Age (year; 

month) and date of birth.  For the adults, the participant’s name, sex, age, 

hometown and dialect spoken were stated. (See Appendix A). 

1.3.5 Reference to the Data 

 In this thesis, the source of every Ewe example is indicated in brackets, 

following the English example translation.  Sometimes the source is followed by 

an indication of the specific elicitation tool used.  The following abbreviation are 

used. 

 SM = Slobin Manner Clips 

 RW = Run Walk Crawl Climb video Clips 

 Klo - Based on a picture book, “Tortoise where are you?” 

1.4       Theoretical Considerations 

1.4.1 Talmy’s Typology 

The research on motion expression has widely been influenced by the typology 

of motion events proposed by Talmy (1985, 1991, 2000). He asserts that 

languages can be grouped together on the basis of how they encode the core 

information of a specific semantic domain onto syntactical and lexical structures. 

There are two distinct groups: those that allocate information of a specific 

semantic domain in the verb and those that do so in some other elements called 

satellites. The two basic types of languages recognized by Talmy are satellite-
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framed (where path is lexicalized as a “satellite” to a verb, as in ‘1a’) and verb-

framed languages (where path is lexicalized as a semantic component of a 

motion verb) illustrated by ‘1b’, the Spanish equivalent of ‘1a’, (see figure 1 

also). 

1a.   The    bottle     floated    out 

  b.  La       botella     salio     (flotando) 

      the        bottle       exited   (floating) 

     ‘the bottle floated out’   

 

Figure 1: Talmy’s (1985) typology of path encoding 

Verb framed pattern 

Verbal conflation e.g. salir ‘exit’ 

 

  

                          Figure       Predication        Manner          Path       Ground 

 

                                                  Verbal conflation            satellite      

        eg. crawl                  eg. Out of   

                                           Satellite-framed pattern 

                            (Adapted from Levinson and Wilkins 2006:18) 

 

However, as more languages are studied, issues have arisen to challenge Talmy’s 

dichotomous typology.  Brown (2004) reports that Tzeltan, a Mayan language, 

can express path of motion in both main verbs and directional satellites, and 

consequently, Tzeltal could be classified as either language type.  Zlatev and 
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Yangklang (2004) report that Thai, a serial-verb language, allows juxtaposition 

of two main verbs with equal grammatical status in one clause, with one verb 

expressing manner.  To add to the problem, serial-verb languages are not a rare 

phenomenon but rather are represented by a wide range of language families, 

such as Niger-Congo, Hmong-Mien, Mon-Khmer, Austronesian, Tai-Kadai, and 

Sino-Tibetan (Zlatev and Yangklang, 2004). Slobin (2004) classified such 

languages as a third language type – the equipollently-framed languages – 

because path and manner are expressed by two linguistic forms that have roughly 

equal morphosyntactic status (see also Ameka and Essegbey, 2001, Lambert-

Bretie re, 2009). 

 In addition to Talmy’s typology, other theoretical considerations that are 

important to the thesis include Slobin’s Thinking for-Speaking Hypothesis and 

the Cognitive and Language Specific Hypotheses.  These are discussed below. 

1.4.2 Thinking-for-Speaking Hypothesis 

Slobin’s dialectical approach to language has led him to develop one of his 

current major theoretical positions concerning the psychology of language, the 

hypothesis of Thinking-for-Speaking, which he formulates as follows (Slobin, 

1996a) : 

 [T]he expression of experience in linguistic terms constitutes 

thinking-for-speaking – a special form of thought that is mobilized 

for communication.  In the evanescent time frame of constructing 

utterances in discourse one fits one’s thought into available linguistic 

frames.” Thinking for speaking involves picking those 

characteristics of objects and events that (a) fit some 

conceptualization of the event, and (b) are readily encodable in the 

language. (p.76) 

 

University of Ghana          http://ugspace.ug.edu.gh



 12 

According to this hypothesis, in the course of acquiring the grammar of a 

particular language, a person has to adopt a particular framework for 

schematizing experience Slobin (1991:71). Such language specific ways of the 

schematizing experience constitute what he calls thinking for speaking. Slobin’s 

hypothesis is that when we present events or experiences in language, we have to 

take a grammaticalized point of view in order to fit them to the structure of the 

language. Since each language has its own particular grammatical structure, 

people who speak different languages must take different grammaticalized points 

of view. Speakers are required to pay active attention to conceptual distinctions 

made by the grammar of the particular language they speak. For example, if you 

were a speaker of Turkish and were asked to describe a past event, you would 

have to specify whether the event was directly witnessed or not, since such a 

distinction forms a part of the grammar of Turkish. However, it is highly 

unlikely that an English speaker would even try to make such a distinction in 

describing the same event.  

In this thesis, I examined the rhetorical style (Berman and Slobin 1994, Slobin, 

1996a, 2004) of the CONTROL GROUP’S (Ewe-speaking adults) use of motion 

expressions as a path or window to measure how children learn and use motion 

expressions. 

1.4.3 Cognitive Hypothesis versus the Language-specific Hypothesis 

One of the key debates in child language development is between the 

Cognitive and the Language-specific hypothesis.  The cognitive hypothesis (for 

general discussion of this position see Cromer, 1976; Bowerman, 1976, Clark, 
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1977) claims that children come to the task of language learning with a pre-

existent cognitive representation of the world.  In the initial stages of language 

learning, children learn how to map the structures of the cognitive system onto 

the linguistic system.  In contrast, the language – specific hypothesis (for general 

discussion of this position, see Brown, 1958, Bowerman, 1985, Gentner, 1982) 

claims that the language learning process is often under the “immediate influence 

of … the semantic structure of the input language” (Bowerman, 1985:1305), and 

such influence begins, as Bowerman argues, from the very beginning. She states: 

I argue that children are prepared from the beginning to accept 

linguistic guidance as to which distinction … they should rely on in 

organizing particular domains of meaning.   (Bowerman 1985:1284). 

The central issue in this debate is not whether the cognitive or linguistic 

structures do or do not play any role in child language development, since people 

on both sides would agree that both ultimately play a role.  The crucial question 

in this debate is when and how each of the two factors exerts its influence on 

language development. 

 The research on motion events has opened out new research perspectives 

showing how these three theoretical approaches influence various activities 

including speaking, writing and translation, etc and how speakers of 

typologically distinct languages attend to different dimensions of motion event. 

 There are many studies on language use and on the acquisition of lexical 

packaging, most of them based on Talmy’s typology of motion event encoding.  

These three theoretical approaches were examined into detail in Chapter 2 when 

revising the literature on motion expression. 
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 Other factors were also taken into consideration.  Studies on grammatical 

and lexical development tend to focus on children below the age of six; and 

studies on phonological development often even start with the very earliest 

sound productions of children.  In contrast, studies on narrative development 

typically involve older children.  Thus, data from a broad age range is required to 

allow for different types of analysis.   

 

1.5 The Outline of the Thesis 

 The thesis is further organized into five chapters.  Chapter 2 presents a 

detailed account of the typological frames in which Talmy describes motion 

events and summarizes the whole gamut of research influenced by the Talmian 

theory of lexicalization patterns for motion events. Such research will be grouped 

into two blocks: Slobin’s “Thinking-for-speaking” research (Section 2.8.2) and 

Linguistic relativity research.  

Chapter 3 provides a detailed description of the linguistic resources available for 

the formal encoding of motion events in Ewe and discusses the place of Ewe in 

the motion event typology. 

 Chapter 4 examines the patterns of motion event descriptions by adult 

Ewe speakers in oral narratives elicited from Ewe speakers from different age 

groups using the wordless picture book Klo
2
 afi ka nele? ‘Tortoise where are 

you’.  

                                                           
2
 The tortoise was selected in place of the frog because first, nobody in the African sense 

will keep a frog as a pet.  Second, the frog carries negative connotations in the children’s 
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 Chapter 5 investigates Ewe children’s development of motion event 

expressions through the examination of motion event descriptions in tortoise 

stories produced by learners/children at ages 3, 4, 5, 7 and 9 and  Chapter 6 

summarizes the main findings of this dissertation, addresses possible directions 

for future research and suggests some applications of the work.  

                                                                                                                                                             
environment.  Any child who wets the bed is rolled up in his/her mat.  A frog is tied at 

the edge of the mat and the culprit is carried amid singing and clapping and dumped in a 

stream at dawn.  The frog is believed to heal the child of that “illness”. The 

psychological effect this has on the child, coupled with the shame, makes them to 

hopefully stop wetting the bed. 

Second, in the performance of certain purification rites, a frog and a chick are tied to a 

palm frond and dragged through people’s homes, footpaths and streets to purify the 

town/village and ward off evil spirits. The sight of such suffering creatures frighten 

children a lot and make them fear the frog. 
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CHAPTER TWO 

 LITERATURE REVIEW 

2.0 Introduction 

 This chapter reviews the typological frames of Talmy in the description 

of motion events as well as cross-linguistic studies on motion events. The 

chapter continues to highlight contributions that Slobin and others have also 

made to research on Motion events. 

2.1 Talmy’s Work 

2.1.1    Talmy’s Theory of Lexicalization and Motion Events 

 Talmy (2000) delves into the exploration of the semantic relations in 

language between meanings and overt linguistic forms – in other words, he 

delves into the process of lexicalisation.  “Lexicalisation is involved where a 

particular meaning component is found to be in regular association with a 

particular morpheme” (Talmy, 2000b:24). His basic assumption is that we can 

isolate elements or components separately within the domain of meaning and 

within the domain of linguistic expression.  Then, the next step (a semanticist  

has to take) is to examine which semantic elements are expressed by which 

linguistic elements.  Talmy remarks that this relationship is not one-to-one; a   

combination of semantic elements may be expressed by a single linguistic 

element, and a single semantic element may be expressed by a combination of 

linguistic elements.  Moreover, semantic elements may be expressed by the same 

type of surface element, and the same type of semantic elements may be 

expressed by several different surface elements.  For example, an English motion 
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verb surface element can encode distinct types of semantic information: Manner 

of motion (e.g. hop), Cause (e.g. kick) and Path (e.g., exit, enter).  On the other 

hand, the Path element may be encoded in English by verbs and by prepositions 

(e.g., out, into), that is, by two different linguistic elements.  According to 

Talmy, by looking at the relations between meaning and linguistic forms, a range 

of universal principles and typological patterns might emerge. 

 Talmy’s approach to lexicalisation (adapted from Talmy 2000b: 22; 

2007:67) can be summarized as follows: 

 a. Determine various semantic entities in a language. 

 b. Determine various surface entities in the language. 

c. Observe which (a) entities are expressed by which (b) entities – in 

what combination and with what relationship – noting any 

patterns. 

d. Compare (c) - type patterns across different languages, noting any 

metapatterns (universal principles). 

e. Compare (c) – type patterns across different stages of a single 

language through time, noting any shifts or nonshifts that might 

be guided by a given universal principle (or a (d) – type 

metapattern). 

f. Consider the cognitive processes and structures that might give 

rise to the phenomena observed in (a) through (e). 
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 Finally, two directions or perspectives can be adopted for exploring 

meaning.  One direction is to hold constant a selected surface or linguistic entity 

and observe which semantic entities are variously expressed by it, and the other 

direction is to keep a particular semantic entity constant and observe the surface 

or linguistic entities in which it can appear. The two typologies proposed by 

Talmy, the three-way classification (Talmy 1972, 1985) and the two-way 

classification of languages (Talmy, 1991, 2000b; cf. Cifuentes Férez 2008:24) 

result from adopting either of these two directions. 

 In sum, Talmy’s concern is to find out whether, for a particular semantic 

domain, languages exhibit a wide variety of patterns, a small number of patterns 

(i.e., a typology), or a single pattern (i.e., a universal pattern).  The semantic 

domain of Motion, (though his findings are also generalized to other domains) is 

one of the domains favoured by his research.  He has examined the conceptual 

structure of motion events as well as the typological patterns in which this 

conceptual structure is parceled out.  In the sections that follow some of these 

issues were addressed. 

2.1.2    The Motion Event 

 Talmy (2000b) defines an event as a portion of reality which has been 

delimited or bounded by the human mind.  As he explains, ‘(t)he human mind in 

perception or conception can extend a boundary around a portion of what would 

otherwise be a continuum, whether of space, time […] and ascribe to the 

excerpted contents within the boundary the property of being a single unit entity’ 

(Talmy, 2000b: 215).  Moreover, an event can be conceptualized as having a 
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particular type of internal structure and degree of complexity.  Thus, there are 

complex events, which are made up of a main event or framing event and a 

subordinate event or co-event (both of which are ‘conceptualised as unitary 

events), together with the relation that the co-event bears to the framing event. 

  The framing event provides the schematic structure for the motion event and 

can be analysed into four components; (1) a moving figure, (2) a physical ground 

(i.e., a landmark) with respect to which the figure moves (3) an activating 

process, namely motion, and (4) a path that relates the figural entity to the 

ground entity.  The co-event may take one of several forms, with the two most 

common forms being the manner event, which encodes the manner in which the 

motion is carried out (e.g., floating, running), and the causation event, which 

encodes the event originating the motion (e.g., kicking, throwing). 

Talmy considers a situation containing motion and the continuation of a 

stationary location alike as a motion event.  In his own words: 

The basic Motion event consists of one object (the Figure) moving or 

located with respect to another object (the reference object or 

Ground).  It is analysed as having four components: beside Figure and 

Ground, there are Path and Motion.  The Path (with capital P) is the 

path followed or site occupied by the Figure object with respect to the 

Ground object.  The component of Motion (with capital M) refers to 

the presence per se of motion or locatedness in the event […].  In 

addition to these internal components, a Motion event can be 

associated with an external Co-event that most often bears the relation 

of Manner or of Cause to it               (Talmy 2000b: 25, 2007: 70-71). 

Let us illustrate this with the following example: 

1. Sika walked slowly down the stairs. 
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Sika is the Figure, the stairs is the Ground and down is the Path.  The verb, to 

walk expresses simultaneously the fact of Motion (framing event) and the 

Manner of motion (Co-event). 

There are two types of motion found in motion events: Translational motion and 

self-contained motion.  In Talmy’s (2000b:35) words, ‘’[i]n translational motion, 

an object’s basic location shifts from one point to another in space. In self-

contained Motion, an object keeps its position, or “average” location. Self-

contained Motion generally consists of oscillation, rotation, dilation (expansion 

and contraction), wiggle, local wander, or rest’.  Let us consider examples (2), 

(3) and (4) to illustrate these notions. 

2. Adzo entered the room. = translational motion  

3. The aeroplane hovered over the town. = self-contained motion 

4. Joan slid through the hall in her socks. = self-contained + transitional 

motion. 

 Example (2) depicts the Figure’s change of location from the outside to 

the inside of the room.  In contrast, example (3) shows self-contained motion; the 

Figure hovers over the town by gliding its wings.  Sometimes, it is difficult to 

tell transitional and self-contained motion apart, as (4) shows.  The manner verb 

to slide includes a component of friction, or rubbing (i.e., self-contained motion) 

between the Figure (Joan) and the Ground (the hall).  However, such friction can 

only exist in the course of the Figure’s translational motion (through the hall).  

Thus, in English, the activity of self-contained motion has often come to be 

University of Ghana          http://ugspace.ug.edu.gh



 21 

anchored in the framework of translational motion (Talmy, 2000b: 228-229, 

2007: 79-80). 

 Self-contained motion is intrinsically linked to manner of motion, in 

other words, to the Manner relation between the co-event and the motion event.  

In the Manner relation, the co-event co-occurs with the motion event, as we have 

seen in example (4), and is conceptualized as an additional activity that the 

Figure of the motion event exhibits.  This activity directly pertains to the motion 

event but is distinct from it.  However, the relation between the co-event and the 

motion event need not be limited to that of Manner, rather it can bear a wide 

range of relations (Talmy, 2000b: 42-47): 

a.  Causal relation: ‘the co-event can precede the main Motion event in the 

case of onset causation, or it can co-occur with the main Motion event in the 

case of extended causation’ (Talmy, 2000b: 44-45). 

5.    Our tent blew down into the gully from a gust of wind – Onset Causation. 

6. I squeezed the gel out of the tube = Extended causation. 

    b.  Precursion relation: the Co-event precedes the main motion event but 

does not cause or assist its occurrence.  In the example below, the splintering 

of the glass preceded but did not cause the motion of the glass onto the carpet. 

  7. The glass splintered onto the carpet. 

    c.  Enablement relation: the Co-event directly precedes the main motion event 

and enables the occurrence of an event that causes the Motion but does not 

itself cause this Motion: 
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 8.  I scooped jelly beans up into her sack. 

 9. Could you reach/grab that bottle down off the shelf? 

       d.  Reverse enablement: the Co-event named by the verb is an event that has 

previously taken place and that now gets undone.  This new event, in turn, 

enables the main motion event named by the verb particle ‘auf’ in the following 

example: 

10. Ich habe den Sack aufgebunden  (German) 

 Lit: I have the sack open-tied = I untied the sack and opened it.) 

      e.  Concomitance relation: the co-event co-occurs with the main motion event 

and is an activity that the Figure of the motion event additionally exhibits.  But 

this activity does not in itself pertain to the concurrent Motion, that is, it could 

just take place by itself: 

11. She wore a green dress to the party. 

12. I whistled past the arena. 

  f.   Subsequence relation: the co-event takes place directly after the main 

motion event, and is enabled by, caused by, or is the purpose of that motion 

event. 

13. I’ll stop at your office (on my way out of the building). 

14. They locked the prisoner into his cell. 
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2.1.3  Diversity of Patterns in Motion Expression 

 Having looked at the definition of a motion event and examined the 

semantic components which underpin the conceptualization of this event and its 

varying relations with a co-event, we move on to deal with the characteristic 

lexicalisation patterns proposed by Talmy in detail.  As we briefly mentioned in 

the introduction, the three-way classification of language (Talmy, 1972, 1985) 

and two-way classification (Talmy, 1991, 2000b) represent a different 

perspective taken on the relations between the semantic level and the 

morphosyntactic (linguistic) level.  The former perspective kept constant a 

morphosyntactic constituent, the verb root, and looked at which semantic 

components were characteristically placed in it by various languages.  It was 

found that most languages characteristically express either the Path, the co-event 

(the Manner or the cause), or the Figure in addition to the fact of Motion in the 

verb.  In the later perspective, the semantic component of Path was kept constant, 

focusing the examination on which morphosyntactic constituent it was 

characteristically placed in by various languages.  It was observed that most 

languages characteristically place the Path component either in the verb root (in 

verb-framed languages) or in the satellite
3
 and/or preposition (in satellite-framed 

languages). 

                                                           
3
 Talmy (2000:102) defines satellite as the grammatical category of any constituent other 

than a nominal complement that is in a sister relation to the verb root.  It relates to the 

verb root as a dependent to a head.  The satellite which can be either a bound affix or a 

free word, is thus intended to encompass all of the following forms, which traditionally 

have been largely treated independently of each other.  English verb particle, German 

separable and inseparable verb prefixes, Latin or Russian verb prefixes, Chinese verb 

complements, Lahu non-head ‘versatile verbs’ – Caddo incorporated nouns, and 

Atsugewi polysnthetic affixes around the verb root.  The set of forms that can function 
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2.1.3.1    The Three-Way Typology: The Verb Root 

 This typology results from looking at which semantic components are 

characteristically lexicalized in verb roots by several languages. Three 

typological principal lexicalisation types for verb roots are presented by virtue of 

the verb root expressing either the Co-event (Manner or Cause), the Path, or the 

Figure in addition to the fact of Motion. Other conflations or minor patterns may 

exist within a language, as we shall see in the course of our discussion, although 

languages are categoriesd according to the most characteristic lexicalisation 

pattern they exhibit.  In most cases, a language uses only one of these types for 

the verb in its most characteristic expression of Motion.  According to Talmy 

(2000:27), ‘characteristic means that (1) it is colloquial in style, rather than 

literary, stilted and so on; (2) it is frequent in  occurrence in speech, rather than 

only occasional; (3) it is pervasive, rather than limited – that is, a wide range of 

semantic notions are expressed in the type. 

2.1.3.2   Lexicalisation Pattern: Motion + Co-event 

 In one group of languages, including Finno-Ugric, Chinese, Ojibwa, 

Warlpiri and all branches of Indo-European languages (except for Romance 

languages), the verb typically expresses at once the Motion and a Co-event, 

                                                                                                                                                             
as satellites in a language often overlaps partially, but not wholly, with the set of forms 

in anoher grammatical category in that language, generally the category of prepositions, 

verbs, or nouns. 
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usually either the Manner or the Cause of the Motion.  English is the protoypical 

example of this group. 

Below are English expressions of Motion with conflated Manner or Cause 

extracted from Talmy (2000:28, 2007)
 4

. 

 Move + Manner 

  i) Non-Agentive
5
 

15 a. The rock slid/rolled/bounced down the hill. 

15 b. The gate swung/creaked shut on its rusty hinges. 

15 c. The smoke swirled/squeezed through the opening. 

(ii)  Agentive 

15 d. I slid/rolled/bounced the keg into the storeroom. 

15 e. I twisted/popped the cork out of the bottle. 

  iii) Self-Agentive 

                                                           
4
   Talmy (2007) is a revised and expanded version of Talmy (1985).  A version that is 

still further revised and expanded than Talmy (2007) appears as chapters 1 and 2 of 

Talmy (2000b).  And chapter 3 in that volume extends the framework in Talmy (2007) 

to additional semantic categories. 

5
   Non-agentive motion has to do with situations in which entities that are capable of 

motion on their own perform some motion. 

Agentive motion refers to a motion event whose Figure is moved by an agent; the agent 

causes the motion but the verb can express either its cause or the Manner in which the 

Figure moves. 

Self-agentive motion refers to events in which Figures are able to move by themselves. 
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15 f.  I ran/limped/jumped/stumbled/rushed/groped my way down the stairs. 

15  g. She wore a green dress to the party. 

 Move + Cause 

iv) Non-agentive 

15 h.  The napkin blew off the table. 

15 i. The bone pulled loose from its socket. 

15 j. The water boiled down to the midline of the pot. 

v) Agentive 

15 k.  I pushed/threw/kicked the keg into the storeroom. 

15 l.   I blew/flicked the ant off my plate. 

15 m. I knocked/pounded/hammered the nail into the board with a mallet. 

2.1.3.3  Lexicalisation Pattern: Motion + Path 

 In the second typological pattern for the expression of motion, the verb 

conflates both the fact of Motion and Path.   Semitic, Polynesian, Romance, 

Korean, Turkish, Tamil, Nez Perce, and Caddo belong to this pattern.  Spanish 

motion verbs are perfect examples of this type: 

 Spanish expressions of Motion with conflation of Path taken from Talmy 

(2000:49-51). 

Non-Agentive 
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 16a.    La    botella    entró           a      la   cueva  (flotando) 

      The   bottle   MOVED-in
6
  to   the    cave  (floating) 

      ‘The bottle floated into the cave.’. 

 

b.    La   botella      salió             de      de    cueva  (flotando) 

      The   bottle   MOVED-out  from   the    cave  (floating) 

      ‘The bottled floated out of the cave?’ 

c.    Metí             el   barril   a   la     bodega     rodándo  lo 

     I MOVED-in the  keg    to  the  storeroom  rolling -  it 

      ‘I rolled the keg into the storeroom.’ 

d. Saqué                   el  corcho   de    la   botella retorciéndo lo 

      I –MOVED-out  the  cork   from the   bottle       twisting-it 

      ‘I twisted the cork out of the bottle.’ 

 

 As examples (16a-d) illustrate, if the Co-event (either Manner or Cause) 

is expressed in Spanish, it tends to be in an independent element, usually as 

adverbial or gerundive.  In many languages, besides Spanish, the expression of 

Manner and/or Cause by adverbials and gerundives is stylistically awkward.  

That is why information about Manner or Cause is often omitted, especially 

when the Manner of motion is a default or expected Manner of motion of the 

Figure, or it has been previously established in the surrounding discourse. 

 In contrast, English verb roots readily conflate the Co-event but not Path.  

This lexicalisation pattern is not characteristic, though English also has verbs that 

                                                           
6
 Following the glossing system of Cifuentes-Férez (2008) Spanish motion verbs are 

glossed as MOVED-in/out (for non-agentive motion and MOVED-in/out MOVED-

in/out (for agentive motion), to show the conflation of motion and Path. 
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incorporate Path such as arrive, approach, circle, cross, descend, enter, exit, 

follow, join, pass, rise, return, separate, etc. but most of them are historic 

borrowings from Romance languages.  Furthermore, Talmy (2000b: 62, 139) 

notes that this conflation pattern, i.e., Motion + Path in verb roots, rarely extends 

to conflation of location with site, such as ‘BE-on’ ‘BE-under’, etc., though in 

English, there are some incidental cases of such conflation; eg. surround (be 

around), top (be atop), flank (be beside) adjoin (be next to), span (be from one 

side to the other), line (be in line) and fill.  

2.1.3.4   Lexicalisation Pattern: Motion + Figure 

 In the third typological pattern, the verb root conflates Motion and 

Figure.  Languages in this type are Navajo and Hokan languages (such as 

Atsugewi).  English does have a few forms that conform to this pattern: 

English examples of conflation of Motion and Figure taken from  Talmy (2000b: 

57). 

Non-agentive 

17a.   It rained in through the bedroom window. 

Agentive 

17b.   I spat into the cuspidor.      

 Talmy uses Atsugewi, a polysynthetic language of Northern California, 

as the prototypical example of Figure – type languages.  In Atsugewi, verb roots 

tend to express movement of objects, body parts and garments: ‘Atsugewi has 

verb roots that refer to a particular garment moved or located for wear that takes 
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affixes indicating whether the garment is on, or is put on or taken off oneself or 

someone else’ (Talmy, 2000b: 59). 

Atsugewi verb roots of Motion with conflated Figure taken from Talmy (2000b: 

58). 

18a.  -lup- ‘for a small shiny spherical object (e.g., a round candy, an eyeball, 

a hailstone) to move/be located. 

b. –caq- ‘for a slimy lumpish object (e.g., a toad, a cow dropping) to 

move/be located.’ 

c. –staq- ‘for runny icky material (e.g., mud, manure, rotten tomatoes guts, 

chewed gum) to  move/be – located. 

19. Atsugewi expressions of motion with conflated Figure (Talmy,   

2000b:59). 

a. /’- w – uh – staq – ik - / 

 Locative suffix: -ik ‘on the ground’ 

Instrumental prefix: uh- ‘from gravity (an object’s own weight) acting on it’. 

 Inflectional affix set: ‘-w-’   3
rd

 person subject (factual mood) 

Literal: Runny icky material is located on the ground from its own weight acting 

on it. 

 Instantiated: ‘Guts are lying on the ground’ 

b. /’-w-ca-staq-ict-a/ 
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 Directional suffix: -ict ‘into liquid’ 

 Instrumental prefix: ca- ‘from’ 

 Inflectional affix set: ‘-w- - a ‘3
rd

, person subject (factual mood) 

 Literal: ‘Runny icky material moved into liquid from the wind blowing 

on it 

 Instantiated: ‘The guts blew into the creek’ 

c. /s-‘ –w-cu-staw-cis-a/ 

 Directional suffix: -cis ‘into fire’ 

Instrumental prefix: cu- ‘from a linear object, moving axially, acting on 

the figure’ 

Inflectional affix set: ‘s-‘ –w- - a ‘I subject, 3
rd

 person object (factual 

mood) Literal: ‘I caused it that runny icky material move into fire by 

acting  

 on it with a linear object moving axially’ 

Instantiated: ‘I prodded the guts into the fire with a stick’ 

 Languages can sometimes conflate the same kind of semantic distinctions 

but in very distinctive ways.  For example, Southwest Pomo conflates Motion 

with Figure, not as Atsugewi does, but rather with the numerosity of the Figure: 

‘for one/two or three/several together … to move’ (Cifuentes-Férez 2008:34). 
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2.1.3.5   Other Minor Patterns 

 Although these three conflating systems for Motion verbs are apparently 

the main ones found across languages, Talmy (2000b:62) notes other 

lexicalisation patterns occur as well. He identified some minor systems of 

agentive verbs conflating two semantic components: 

20. Ground + Path + Motion, such as box and shelve in the following  

 examples: 

a. I boxed the apples = cause to move into a box 

b. I shelved the book = cause to move onto a shelf. 

21 Figure + Path + Motion, such as powder and scale in: 

a. She powdered her nose = cause facial powder to move onto her nose 

b. I scaled the fish = cause the scale to move off 

 These multi-component conflation patterns do not seem to form a 

language’s characteristic lexicalisation pattern for expressing Motion.  Such 

combinations would require an enormous verb lexicon with fine-grained 

semantic combinations (Talmy, 2000b: 62). 

 On the other hand, there are some conflations which are dispreferred. One 

particular Motion-event component, the Ground, does not by itself conflate with 

the Motion verb to form any language’s main system or pattern for expressing 

Motion.  Unlike other motion event components, it is not clear why the Ground 
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component is so disfavoured.  Talmy (2000b: 61) thinks that the explanation 

might be sought in a concept hierarchy: 

 The different conflation types seem to be ranked in their 

prevalence among the world’s languages, with conflation of Path as the 

most extensively represented, of Manner/Cause next, and of Figure least 

so. It may therefore be the case that Ground conflation is also a 

possibility, but one so unlikely that it has not yet been instantiated in any 

language. 

  

Nonetheless, this does not really explain why the lexicalisation of Ground is 

dispreferred by languages.  The prevalence of the three lexicalisation patterns 

among the world’s languages may be interpreted as if languages are much more 

concerned with expressing the trajectory of motion, the manner in which the 

Figure moves and even the entity that moves than with conveying the reference 

entity.  It might be argued that Ground is the least prominent element of a motion 

scene, thus, it is disfavoured in lexicalisation; however, we have not come across 

any psycholinguistic research supporting this idea (Cf. Cifuentes-Férez 2008: 

35). 

2.1.3.6  Split and Parallel Systems of Conflation 

 Previously, it has been discussed that a language apparently has a 

characteristic conflation type.  However, a given language can characteristically 

(a) use a different conflation system for different kinds of Motion, that is a 

language may have a split system of conflation, or (b) use different conflation 

types with the same type of motion event, that is, a language may have a parallel 

system of conflation. 
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 To illustrate split systems of conflation, Talmy focused on Spanish, Emai 

and Tzeltal.  As documented by Aske (1989) and Slobin and Hoiting (1994), 

Spanish uses the Path-conflating type for motion events whose paths are 

conceptualized as crossing a boundary, and the manner – conflating  type when 

there is no boundary-crossing involved.
7
 

 A different split pattern is found in Emai (a language spoken in Nigeria, 

Schaefer, 1986).  Emai has a great number of path verbs but generally uses them 

only for self-agentive motion.  For non-agentive motion, it uses verbs conflating 

the Co-event. 

 Tzeltal exhibits another split system.  In fact, it uses each of the three 

lexicalisation types for separate types of motion events: 

a. Figure – conflating verbs when the Figure is or ends up supported at 

some location, Tzeltal verb roots ‘largely distinguish Figure objects in 

terms of their disposition: their form, orientation, and arrangement 

relative to other objects’ (Talmy 2000b: 65). 

b.  Path-conflating verbs for autonomous motion of a the Figure, that is, 

‘(for a Figure) to MOVE along X Path’ and for controlled agentive 

motion, that is, ‘(For an Agent) to MOVE (The Figure) along X Path 

while holding (it)’ (Talmy, 2000b: 65). 

                                                           
7
 Slobin and Hoiting (1994) find that the boundary-crossing constraint (present in events 

in which the Figure crosses a boundary, such as ‘exit’ and ‘enter’) is at work in French, 

Japanese, Korean and Turkish as well. 
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c. Co-event-conflating verbs in constructions with the ‘directional form 

of the Path verbs (which, according to Talmy (2000b: 65), function 

like Path satellites). 

 Finally, for a parallel system of conflation, Talmy (2000b:66) comments 

on modern Greek, which uses the path- and the co-event conflating types to 

represent most events of self-agentive motion ‘with comparable colloquiality’: 

21. a. Etreksa mesa (s- to split) 

  I-ran in (to- the house [ACC]) 

  ‘I ran in (-to the house)’. 

 

 b. bika (trekhondas) (s-ito spiti) 

  I-entered (running) to-the house 

  ‘I entered (the house (running)’ [ACC] 

 

2.1.4 The Two-way Typology: Path of Motion 

 Talmy’s binary typology hinges on a single crucial criterion: whether a 

given language preferentially expresses path (i.e. change of location) in the main 

verb (as in V-languages) or in satellite elements associated with the  main verb as 

in S-languages as Fig. 2 and 3 illustrate. 

Figure 2: Satellite-framed languages 

MANNER         PATH 

  ↓              ↓ 

  verb               satellite 
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Figure 3: Verb-framed Languages 

PATH          MANNER 

    ↓            ↓ 

 adjunct           verb                

           Adapted from Levinson and Wilkins (2006:18) 

 

 Thus, Path accordingly to Talmy (1991, 2000), is the defining conceptual 

element, or core schema of motion, while Manner constitutes a subordinate, or 

supporting piece of information i.e., a co-event.  He writes: 

Since the figural entity of any particular framing event is generally 

set by context and since the activating process [the motion] generally 

has either of only two values, the portion of the framing event that 

most determines its particular character and distinguishes it from 

other framing events is the schematic pattern of association with 

selected ground elements into which the figural entity enters.  

Accordingly, either the relating function alone or this together with 

the particular selection of involved ground elements can be 

considered the schematic core of the framing event … the relating 

function that associates the figural entity with the ground elements 

among which the transition takes place constitutes path.  The core 

schema here will then be either the path alone or the path together 

with its ground locations. (Talmy 1991: 483) 

 These typological differences are illustrated in (22) and (23) to show the 

preferential lexicalisation of Path and Manner of motion in these two types of 

language. 

22. Satellite-framed pattern, e.g.  

 Subject[Figure]  Verb[Manner]   Satellite[Path] Object[Ground] 

 JulieF   ranM                   acrossP  the streetG 

 

23. Verb-framed pattern, e.g. French 

 Subject[Figure]    Verb[Path]  Object[Ground]   Gerund[Manner] 
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 JulieF            traversaP        la rueG         en courantM 

 ‘James ran across the street.’ 

(Adapted from Kopecka, and Pourcel (2008:8- 9) 

 Slobin (2004) provides a detailed list of verb- and satellite-framed 

languages: 

 Satellite-framed languages: 

o Germanic: Danish, Dutch, English, German, Icelandic, Swedish, Yiddish 

o Slavic: Czech, Polish, Russian, Serbo-Croatian, Ukrainian 

o Finno-Ugric: Finnish, Hungarian 

o Chinese: Mandarin 

o Australian: Warlpiri 

 Verb-framed languages: 

o Romance: Catalan, French, Galician, Italian, Portuguese, Spanish 

o Semitic: Moroccan Arabic, Hebrew 

o Turkic: Turkish 

o Basque 

o Japanese 

o Korean 
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o Sign Languages: American Sign Language, Sign Language of the 

Netherlands 

 Talmy (1991, 2000b) also suggests that the constituent where Path is 

characteristically expressed to a great extent is where aspect, change of state, 

action correlation, and realization are characteristically encoded as well.  In other 

words, the binary typology for motion events extends to at least the other four 

types of events.  Thus, verb-framed languages characteristically lexicalise the 

trajectory of motion, aspect, change of state, action correlation in the main verb, 

whereas it is expressed by verb particles or satellites in satellite-framed 

languages.  Let us illustrate this with examples from English and Spanish taken 

from Talmy  (2000b: 240-260). 

24. Change of State 

 I blew out the candle. 

 Apagué            la   vela de un 

 ‘I extinguished the candle [by] blowing air on it/with a blow’ 

 

25. a. English: I burned him to death 

 b. Spanish: Lo mataron con fuego quemandolo 

    ‘They killed him with fire [by] burning him’. 

 

26. Action Correlation 

 a. English: I played the melody along with him. 

 b. Spanish: (i) Yo lo accompane cuando tocamos la melodia 

   ‘I accompanied him when we played the  

   melody’ 

    (both he and I played). 

University of Ghana          http://ugspace.ug.edu.gh



 38 

   (ii) Yo lo acompane tocando la melodia 

  ‘I accompanied him [by] playing the melody (only I played)’. 

 

c. German: Ich ha be mit ihm die melodie mitgesplelt 

    ‘I played the melody along with him.’ 

 

d. English  (b) I outplayed him. 

 e. Spanish: Yo le gane tocando la melodi 

    ‘I surpassed him playing the melody.’ 

 

 In all these examples, changes of state as well as action correlation are 

expressed in English with the particle or satellite, while the main verb encodes 

the Co-event (Manner or Cause). In contrast, in Spanish, the main verb expresses 

the transition to a new state in (25), and coactivity in (26), while the adjunct, 

either a prepositional phrase (de un soplido, con fuego), or a gerund (solplándola, 

quemándolo, tocando), expresses the Co-event. 

2.1.5 Typological  Shifts 

  The shift of a language from one preferred lexicalisation pattern to 

another, or its maintenance through the course of time is still an unexplored 

research area. The factors that may have tilted one language towards maintaining 

its typological pattern category and another language toward shifting to another 

must yet be discerned. 

 In a speculative fashion, Talmy (2000b: 118-119) comments that Latin, 

Classical Greek and Proto-Germanic all exhibited the presumably Indo-European 

pattern of using co-event-conflating verb roots together with path satellite that 
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formed prefixes on the verb roots.  Possibly because of phonological changes 

that made the path prefixes less distinct from each other and from the verb roots, 

all three languages apparently became unable to maintain their inherited pattern.  

Both Germanic Greek
8
 proceeded to develop a new set of path satellites that 

largely supplanted the prior set.  This permitted  the maintenance of the inherited 

pattern for representing motion events with co-event verb conflation.  On the 

other hand, languages arising from Latin developed a new system of path-

conflating verbs, rather than re-establishing the path satellite system.  In this 

process, Talmy (2000b: 119) remarks that each of the daughter languages formed 

its set of path verbs in its own  way by variously coining new verbs so as to fill 

out the basic directional grid of the new path verb system.  For example, the 

Latin verb salio (jump) which combined with path prefixes such as up and out 

developed into Italian salire (ascend) and Spanish salir (‘go out’) (cf. Walchi, ms. 

cited in Cifuentes-Férez 2008: 40).   At the same time, these languages may have 

undergone the complementary change of advancing their gerundive construction 

for the expression of Manner and Cause.  Kopecka (2004, 2006a, 2009, in press), 

examines French’s typological shift from a satellite-framed pattern to a verb-

framed pattern.  Drawing on diachronic data, she provides diachronic evidence of 

this shift and concludes that this shift can be mainly attributed to the weakening 

of productivity of verbal prefixes.
9
  Although old French prefixes lost their 

productivity, many remnants are found in modern French.  On one hand, there 

                                                           
8
 Papagragou et al. (2002, 2006) categorized modern Greek as a verb-framed language. 

9 Other closely related factors contribute to this typological shift as well, namely, the 

loss of prefixed verbs by other lexical items. 
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are verbs with quite transparent prefixes, such as s’en-voler ‘fly away’ and sur-

voler ‘fly over’ which conform to the satellite-framed pattern.  On the other 

hand, there are more opaque verbs, whose composite nature is no longer 

discernable, such as arrive r ‘arrive’ and éloigner ‘move away’ which is 

consistent with the verb-framed pattern. 

2.1.6 Typology Revisited (A Third Category) 

 Talmy’s typological framework offers an economical way of 

chracterising motion lexicalisation patterns across a wide range of languages, and 

has been widely discussed.  Indeed, an important gap in the typology seems 

apparent when considering serializing languages, such as Thai (Zlatev and 

Yanklang 2004) or Ewe and Akan (Ameka and Essegbey (2001).  The specificity 

of these languages is to express both Path and Manner equipollently in a single 

verb clause containing two or more obligatory verbs, i.e., one verb expressing 

Path and one verb expressing Manner.  In other words, Path and Manner receive 

equal semantic emphasis within the same verb complex, e.g.  

27. Thai 

  

            Chan     klap      khaw      paj/maa    naj       hɔ ɔ 
            I        return  enter      go/come   inside  room 

    

 ‘I came back into the room’. (Zlatev and Yangklang, 2004: 164, ex. 8). 

           Ewe 

28. Ɖeví –  á        tá      yi    xɔ - a         me. 

 child-  DEF crawl  go room-DEF containing region 

 ‘The child crawled into the room.’ 
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     (Ameka and Essegbey, 2001:3) 

 Zlatev and Yangklang (2004) have argued that serializing languages 

share characteristics of both satellite- and verb-framing languages, and therefore 

do not clearly correspond to either of the patterns offered by Talmy’s typology. 

 Moreover, Talmy’s theory of lexicalisation patterns does not seem to take 

into account the fact that languages within the same typological group show a 

differing degree of manner of elaborations.  For example, Spanish and Basque 

are both verb-framed languages but their elaborations of Manner and Path are 

quite different, as has been shown by Ibarretxe-Antunano (2004a, 2004c, 2006a, 

2006b).  Basque describes Manner much more often than Spanish; thanks to its 

sound symbolic expressions or movement initiatives, and thus Basque is closer to 

satellite-framed languages.  On the other hand, in terms of Path, Basque 

generally offers more detailed paths or trajectories than Spanish.  As a way of 

resolving this issue, it has been proposed that ranking languages on clines or 

continuums of manner (Slobin, 2004, 2006a, 2006b) and path salience 

(Ibarretxe-Antunano, 2004a, 2004c, 2004b, 2008) would be more useful than 

placing them into typological categories.  Slobin (2004, 2006a) and Ibarretxe-

Antunano (e.g., 2004a, 2008) identify a number of factors which contribute to a 

language’s degree of path and manner salience respectively.  This proposal of 

clines of semantic component saliency were examined after looking at the third 

category proposed. 
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2.2 The works of Slobin and others 

2.2.1  Equipollently-framed Languages 

 Slobin (2004:249) proposed a tripartite typology of motion-event 

constructions: verb-framed, satellite-framed and equipollently-framed languages.  

Equipollently-framed languages are those languages in which both Path and 

Manner have roughly equal morphosyntactic status; in other words, Path and 

Manner are expressed by equivalent grammatical forms as stated earlier in 

Section 2.1.6.  There are at least three subtypes of equipollently-framed 

languages according to Slobin (2006a: 64): 

1.       Serial-verb languages: In serial-verb language, it is not always clear 

which verb in a series, if any, is the main verb.  The Niger-Congo, 

Hmong-Mien, Sino-Tibetan, Tai-Kadai, and Mon-Khmer families and 

some Austronesian languages belong o this group. 

2.       Bipartite verb languages: the Hokan and Perutian languages described 

by Delancey (1989; 1996) are languages in which the verb consists of 

two morphemes of equal status, one expressing Manner and the other 

Path.  Talmy (2000b:113), drawing from Aoki (1970), provides a 

similar description of Nez Perce manner prefixes, such as quqú- láhsa 

‘gallop-ascend’.  Rhodes, (cited in Cifuentes-Férez, 2006: 42) in a 

personal communication with Slobin (in 2003) reports that such 

constructions are typical of Algonquian, Athabaskan, Hokan; and 

Klamath-Takelman Huang and Tanangkingsing (2004) report that at 

least one Austronesian language, Tsou, has apparently developed 

bipartite manner – path verbs from serial-verb constructions. 
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3.      Generic verb languages: the Australian language, Jaminjung 

(Schultze-Berndt, 2000) has a very small lexicon of about 24  

function verbs.  For encoding motion events, one of five verbs is 

used, expressing a deictic or aspectual function: go come, fall, hit, do.  

These verbs are combined with satellite-like elements or covers, 

which encode both Path and Manner in the same fashion.   

 In response to Slobin’s proposal of a third group of language, 

Talmy (in Ibarretxe-Antunano, 2005: 331) agrees that the 

equipollently-framed category is a good way to view such linguistic 

variation, but he strongly argues that the criteria used for judging 

main verb status in those languages have been too few, and that 

authors need to apply an expanded set of criteria to elucidate which 

constituent is privileged with main verb status.  These criteria or 

factors range from phonological to morphosyntactic to semantic 

factors.  

    Ameka and Essegbey (2001/2013) for instance, drawing on data from Akan 

and Ewe, Kwa languages, and Sranan, a Caribbean Creole with Gbe substrate 

spoken in Surinam, investigate the expression of complex translational motion 

events in serializing languages in the light of Talmy’s typology. They argue that 

serializing languages pose a challenge to this typology as they express Path as 

well as the co-event of manner infinite verbs that together function as a single 

predicate in translational motion clause. They concluded that these languages 

constitute a type because in terms of discourse properties, verb serializing 
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languages behave like verb-framed languages with respect to some properties 

and like Satellite-framed languages in terms of others: 

              When the properties are tallied, we find that serializing languages share  

              more properties with S-languages than the V-languages to which they  

              are supposed to belong while still possessing a unique property. What 

             this shows is that they cannot be said to belong to either type. Instead,         

             they appear to belong to a class of their own. Ameka and Essegbey 2001/ 

             2013:36). 

This study also contributed to the revision of the typology hence Slobin’s (2004, 

2006) proposal that a third type, equipollently-framed languages be added to 

include serial-verb languages and other types of languages in which both manner 

and path are expressed by equipollent elements that is, elements that are equal in 

formal linguistic terms and appear to be equal in force or significance. The role 

of verb serialization in the expression of spatial notions and strctures that encode 

motion events is further explored in Ameka and Essegbey (2006) for Ewe. These 

works that discuss motion provide a starting point for the exploration of the 

acquisition and use of motion expressions as constrained by typology in the 

current thesis.  

Slobin’s proposal of the equipollently-framed type has been challenged by 

Talmy (2009) who insists that constructions used in the serializing languages 

(exemplified mainly with Chinese) for the translational-motion events are 

satellite-framing. Croft et al (2010), who also proposed a revision of Talmy’s 

typology, suggested that the framing type should not be used to characterize 
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whole languages and deconstruct the various framing types into construction 

types. 

 Lambert-Br ti re’s (2009) paper also challenges the typological 

classification of serializing languages by proposing that a serializing language 

like Fon, a Kwa language mainly spoken in South Benin, is better analyzed as a 

satellite-framed language, lexicalizing the core-schema of motion (path) in a verb 

satellite rather than as a verb-framed or equipollently-framed language. In this 

paper, semantic and syntactic arguments are presented, leading to a new 

definition of verbal satellite in functional terms. An important point that this 

paper makes is that there is no need for a specific typological classification of 

serializing languages like Fon. Instead, a representation of Talmy’s motion 

typology as a cline between the two lexicalization patterns, verb-framed and 

satellite-framed, accounts for languages sharing characteristics of both framing 

types. A combination of the structural typology by Talmy (1985, 1991, 2000, 

2008) and of the typological continuum by Slobin (2004) and Ibarretxe-

Antu ano (2004) is appropriate for categorizing languages of the serializing type 

like Fon. 

           On the other hand, van Putten (2009, in press) examining narrative 

discourse on motion in Avatime, a Ghana-Togo Mountain Language of the Kwa 

family, concludes that Avatime is equipollently-framed like Thai and Chinese, as 

well as Kwa languages like Ewe and Fon. There is thus diversity among verb 

serializing language types that are equipollently-framed. 
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 Schultze-Berndt (2006) presents a case study of the dialectic interaction 

between linguistic theory and in-depth language documentation in Jaminjung, a 

Non-Poma-Nyungan language of Mirndi family. Findings show that the 

lexicalisation and discourse uses of motion expressions in Jaminjung neither fit 

the characteristics of an equipollently-framed language, as predicted by Slobin 

(2004) (and previously, Schultze-Berndt, 2000) nor do they reveal satellite-

framed characteristics as claimed for the structurally similar language, Warlpiri.  

A language like Jaminjung does, however, point to the need for a careful 

definition of ‘verbs’ and ‘satellites’ in the typology in distinguishing between 

“main verb status’ and ‘open class membership’ as a defining criteria.  Given the 

close-class nature of ‘verbs’ in Jaminjung, the language is of particular interest to 

theories of lexicalisation patterns because ‘path information is in the Inflecting 

Verbs, but not all types of ‘path’ information are treated equally.  While deixis 

and motion with respect to a reference point is expressed by Inflecting Verbs 

(IVs), path shape (direction), information about the region at the end point, and 

boundary crossing information only get expressed by Uninflected Verbs, at par 

with manner. She however suggests that there is the need to carry out a 

typological comparison of languages with close-class verbs that might reveal an 

implicational hierarchy for the lexicalisation of these subtypes of path. 

2.2.2  Cline of Manner Salience 

 Besides allocating languages into three typological categories, Slobin 

(2004, 2006, 2006) argues for a cline or continuum of manner salience.  

Independently from the lexicalisation pattern they belong to, languages differ 

significantly in the amount of manner information that is given, the frequency of 
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mention of manner details, and the sort of fine grained manner distinctions that 

they encode. Thus there are high-manner-salient languages and low-manner-

salient languages.  In Slobin’s (2004: 250) own words: 

In High-manner-salient languages, speakers regularly and easily provide 

information about manner when describing motion events, whereas in 

Low-manner-salient languages manner information is only provided 

when manner is foregrounded for some reason. 

  

Furthermore, Slobin points out that high-manner-salient languages possess a rich 

expressive lexicon of manner verbs encoding fine-grained distinctions, and that 

their speakers are thought to pay attention to Manner.  In contrast, low-manner-

salient languages have a less extensive verb lexicon expressing Manner, and are 

thought to attend less to the Manner component of motion. 

 Slobin has observed that there are a number of factors that interact with 

lexicalization patterns in influencing manner salience: lexical and morphemic 

availability, semantic constraints and processing load.  One of the factors which 

plays a role in the amount of manner information given by a language is lexical 

and morphemic availability.  The more accessible and codable the semantic 

component of Manner is in a language, the more manner information this 

language is likely to express.  According to Slobin (2004), Manner of Motion is 

more codable in a language when it is expressed (1) by a finite rather than non-

finite verb, (2) by a single word rather than a phrase or clause, and (3) by a high 

frequency rather than low frequency lexical item.  In high-manner-salient 

languages there is an accessible slot for manner made available in a number of 

ways: 
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i. A main verb in satellite-framed languages. 

ii. A manner verb in serial-verb languages. 

iii. A manner morpheme in bipartite verbs 

iv. A manner preverb in Jaminjungang languages 

v. As ideophones or expressive forms (e.g., Basque (e.g., Ibarretxe-

Antu ano, 2006a), Japanese (e.g.,  ita, 1997; Ohara, 1995, 2003; 

Sugiyama, 2000, 2005). 

 Apart from lexical availability and codability of manner, it is important to 

explore other factors, such as semantic constraints and processing load, which 

greatly influence the expression of manner of motion across languages. 

 Lexical availability and ease of codability are not sufficient to understand 

why some languages possessing the means to express manner of motion fail to 

do so.  One answer lies in what Slobin and Hoiting (1994) have called the 

boundary-cross constraint, drawn from Aske’s (1989) observations on the role of 

telicity in the expression of motion.  It seems that verb-framed languages (such 

as Spanish) only license the use of manner verbs when the motion event depicted 

is atelic, that is, when the event is a motion activity with duration and no 

boundary-crossing is predicated.   Consider the following example from Aske, 

(1989 cited in Cifuentes-Férez 2008: 44). 

29. Juan    bailó      en   cículos/ de    un   lado   para   otro / 

 John  danced  in   circles/ from one  place   to   another/ 

 hacia       la    puerta/ hasta   la   puerta 
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 towards  the   door  /    to    the    door 

‘John danced in circles from one place to another/towards the door/to the 

door.’ 

 For telic events where the end location of the Figure is stated, verb-

framed languages cannot use a manner verb, as in (30), but necessarily mark this 

change of location with a path verb (entrar ‘enter’, salir ‘exit’, cruzar ‘cross’, 

etc.) or neutral verb (ir ‘go’, venir ‘come’, etc.) In order to add manner, some 

sort of subordinate construction is required (gerundive forms, prepositional 

phrase, etc.) as in 31. 

30. *Nadaron adentro de la 

    Nadaron       ade ntro  de  la    cueva 

    They-swam  to-inside  of  the  cave 

 ‘They swam into the cave.’ 

 

31. Entraron      a    la   cueva  nadando 

 They-enter  to  the   cave  swimming 

 ‘They swam into the cave.’ 

 A further specification on the semantic constraints in the use of Manner 

verbs in Spanish is made by Naigles et al (1998).  In their study, they found that 

Spanish speakers predominantly used path verbs for boundary-crossing events 

when the boundary traversed was horinzontal.  In contrast, for punctual vertical 

boundary crossing
10

 situations (e.g. tirarse a la piscine ‘throw oneself/plunge 

                                                           
10 Boundary crossing refers to a path that crosses the limits of a bounded extent (hence 

the event is telic, whereas non-boundary crossing refers to a path that unfolds) within an 

unbounded extent, the motion being thus atelic. (Slobin and Hoiting 1994; Aske 1989) 
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into the pool’), Spanish licenses the use of manner verbs.  It appears that a 

sudden boundary crossing allows the use of manner verbs in Spanish and maybe 

in other verb-framed languages. 

 Besides semantic constraints, another factor which comes into play apart 

from low-manner salience in verb-framed languages is processing effort.  

Although verb-framed languages have the option of using adjuncts or 

subordinate constructions to express Manner of motion, this alternative is 

avoided most of the time.  As Slobin (2006: 67) points out, the explanation for 

this general avoidance of Manner in verb-framed languages may be sought in the 

unnecessary foregrounding of Manner, which results in heavy processing of 

these constructions in terms of speaker’s production and hearer’s comprehension.  

When Manner of motion is expressed outside the verb root, it ‘forms part of the 

semantic background where it attracts little direct attention’ (Talmy, 2000b: 

128).  Talmy observes that a semantic concept which is backgrounded is more 

readily expressed in a language, and ‘its informational content can be included in 

a sentence with apparently low cognitive costs-specifically, without much 

additional speaker effort or hearer attention’ (Talmy, 2000b: 129).  Thus, in verb-

framed languages, the expression of Manner outside the verb root is often 

neglected as it would direct one’s attention to it causing an extra processing load. 

 To summarise, languages differ considerably in the amount of manner 

information they express (even languages within the same typological group).  

The main factor is the preferred lexicalization pattern (verb-, satellite-, or 

equipollently-framed languages)/ though other factors come into play interacting 

with it and influencing the degree of manner of salience in a given language. 
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2.2.3 Cline of Path Salience 

 In line with Slobin’s cline of Manner salience, Ibarretxe-Antu ano 

(2004a, 2004c, 2008) proposes a cline of Path salience.  Languages vary in the 

degree of detailed description of Path of motion independently from the 

lexicalization pattern they belong to.  Her proposal classifies languages along a 

continuum between two ends: high-path-salient languages and low-path-salient 

languages.  The former offers detailed and frequent descriptions of Path, whereas 

the latter, coarse descriptions usually limited to the use of path verbs with or 

without a Ground. 

 Although Path is an obligatory constituent of a motion, languages differ 

in the degree to which they present Path and Grounds as well as complex 

trajectories.  For example, Spanish favours the use of path verbs with no Ground 

over path verbs with explicit mention of the Ground, whereas Basque seems to 

favour the opposite.  Moreover, when those two languages describe complex 

paths, Basque generally expresses complex paths with more than two Grounds, 

whereas Spanish typically uses one. 

 Also, in Avatime, a Ghana Togo Mountain Language, complex paths can  

be expressed in serial verb constructions, but only two ground elements can be 

combined in this way and only one ground argument is ever used per clause in 

spontaneous speech.  Not more than three path verbs can be combined in serial 

verb constructions and SVCs cannot contain more than one of the same kind of 

verb (departure, passing, arrival).  Consecutive constructions can be used to 

combine more than three path verbs, more than two ground elements and more 
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than one of the same kind of verb.  The preferred way of expressing complex 

paths is by using a separate clause for each path element (van Putten 2009: 90). 

 As already mentioned in the previous section, with respect to the 

expression of Manner, apart from typological factors, other factors have an effect 

on the elaboration of a semantic component.  At this point, it is necessary to 

investigate what makes path of motion salient in a language.  Ibarretxe-Antu ano 

(2004c, 2008) argues that some factors such as: 

 rich system for space and motion description 

 word order 

 VP gapping-ellipses 

 Dummy verbs 

 Cultural systems 

 Conceptionally-oral languages 

contribute to the degree of path and ground elaboration. 

 Regarding the first factor, the available linguistic devices for space and 

motion, high-path-salient languages often have rich lexical and morphological 

resources such as locational cases, locative nouns, sets of directionals, etc. 

 The factor of word order is related to the observation that languages 

whose verbs are in final positions tend to express details about Path and Ground 

before the verb.  Thus, these complements have already provided all the 
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information for path of motion.  This factor is crucial for languages such as 

Basque, Chantyal, Japanese and Turkish (Ibarretxe-Antu ano, 2008). 

 The third factor has to do with verb omissions. High-path-salient 

languages seem to be more likely to allow verb omissions than low-path-salient 

languages.  The former readily omit the verb as the path complements present in 

the utterance are explicit enough, whereas the latter cannot omit the verb as it is 

one that conveys the necessary information for the description of the motion 

event. 

 The fourth factor has to do with the concept of language oraltity.  

Ibarretxe-Antu ano (2008) states that  och and Oesterreicher (1985) and 

Oesterreicher (2001) think that irrespective of the mode of expression (written, 

oral) languages can be classified as conceptually written and conceptually oral.  

Conceptually oral languages are languages characterized by redundancy, elliptic 

constructions, hyperbolic expressions, self-corrections, etc.  Ibarretxe-Antu ano 

(2008) notes that conceptually oral languages such as Basque and Swiss dialect 

Muotathal, are more likely to be high-path-salient than conceptually written 

languages. 

 Last but not the least, according to Ibarretxe-Antu ano (2008), cultural 

factors have a say in Path salience.  Wilkins (2004) and Bavin (2004) argue that 

aboriginal communities show a great concern for detailed attention to motion 

paths and for orientation in space.  As a consequence, their linguistic descriptions 

reflect this concern. 
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 Slobin (1987, 1991, 1996a, 1996b, 1997a, 2000) has taken this typology 

one step further and proposed a modified version of the classic Sapir-Whorf 

arguments on linguistic relativity which were much debated in the first half of 

the twentieth century (Sapir 1924, Whorf 1956): the thinking-for-speaking 

hypothesis.  The next section discusses linguistic relativity and Slobin’s proposal 

to shift the subject from “Thought and Language” to “thinking and speaking.” 

2.2.4 Linguistic Relativity and Slobin’s Proposal to Shift the Subject from 

“Thought and Language” to “Thinking and Speaking” 

 The concept of thinking for speaking is by no means unrelated to 

linguistic determinism/relativity, or the often called Sapir-Whorf hypothesis.  

Slobin himself refers to the idea of thinking for speaking as “a modified form of 

the Spair-Whorf hypothesis (Berman and Slobin 1994: 612). 

 The original idea of what has been called linguistic determinism 

/relativity, which is more or less attributed to Humboldt, Boas, Sapir, and Whorf, 

is summarized in Gumperz and Levinson (1996: 2): “the semantic structures of 

different languages might be fundamentally incommensurable, with 

consequences for the way in which speakers of specific languages might think 

and act”. 

 Linguistic determinism/relativity claims that language and thought, and 

culture, are deeply interconnected, and that different languages lead to different 

world-view. The problem with such an argument, pointed out by many 

scholars/linguists, for example Lucy (1992 a, b), Pinker (1989), Slobin (1991), 

and Lakoff (1987) is that it is primarily concerned with the relationship between 
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language and an abstract entity called “world-view” or “thought which can 

hardly be specified.” 

 Combined with growing criticism against linguistic determinism/relativity 

for the difficulty to prove its claim of empirical methods, what further discredited 

linguistic determinism/relativity was the foundation and development of 

cognitive science in the 1960’s. Researchers of cognitive science emphasize the 

commonality of the genetic basis of human cognition from which they claim 

language derives (cf for the basic assumptions of cognitive science, see Garfield, 

1990). 

 More recently, researchers attempting to test the validity and causal link 

between language and thought try to specify what is meant by “thought” or 

“world-view”.  While some scientists limit their research to some specific areas 

of language and cognition (for example, Steiner, 1975; Lee 1996; Lucy 1992a, b) 

Slobin (1991) insists on discarding the notion of language and thought itself.  His 

proposal is to shift the focus of the discussion from static, abstract entities like 

language, thought, or world-view to the relationship between two dynamic 

processes of thinking and speaking.  Slobin explains what he calls thinking for 

speaking as something involved only in the process of speaking.  It means in 

Slobin’s words, “a special sort of thinking [which] comes into play, on-line, in 

the process of speaking in a particular language” (cf 1.5.2). 

 Slobin’s approach toward linguistic determinism/relativity is more 

similar to that of Sapir than Whorf.  Sapir believes that people tend to pay special 

attention to what he called, ‘contents of experience [that are] capable of 
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expression in linguistic terms’ (Mandelbaum 1958, cited in van Kruistum 2006).  

Whorf tended to claim more radically that language and thought are identical.  

Slobin is at this point skeptical about any further effects language has on the 

mind beyond the moment of speaking.  ‘We will probably never succeed in 

demonstrating the effects of grammar on world-view or nonlinguistic behavior. 

But there is a special kind of thinking that is intimately tied to language – 

namely, the thinking that is carried out, on-line, in the process of speaking’  

(Slobin 1991: 11). 

 Slobin outlined three approaches to demonstrate linguistic relativity in his  

thinking-for-speaking sense.  One is to find the stages at which children talk 

about experience in ways that appear specifically shaped by the linguistic system 

they are acquiring; another is to identify the difficulties that second language 

learners have in adapting their thinking to the new language; the third is to look 

at languages historically – the elements most resistant to change being possibly 

those most deeply ingrained in thought; In each of these approaches, spoken 

language is the only source of information, and none of them breaks into the 

logical circle of language representing itself.  Child speakers of different 

languages acquire expressive habits that mirror the semantic-structural 

differences among their languages (Choi and Bowerman, 1991).  

 According to Levelt (1989, cited in Riemier (2010: 412) it is during first 

language acquisition that the effects of thinking-for-speaking are most 

noticeable.  In learning their native language, the child gradually learns what 

kind of conceptual distinctions are relevant in framing messages: 
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In learning the language, the speaker (the child) must surely have 

realized that the language requires him to attend to certain perceptual 

or conceptual features when he encodes a message.  And … the child 

makes characteristic errors that reveal his successive hypotheses 

about the conceptual properties required for the assignment of his 

language’s morphology. 

       

 Each native language in other words, ‘has trained its speakers to pay 

different kinds of attention to events and experiences when talking about them’ 

(Slobin 1996: 89). Languages without an explicit perfective/imperfective 

contrast, for example, do not require speakers to attend to this dimension of an 

event, whereas languages with an explicitly coded definite/indefinite contrast 

will require speakers to determine the definiteness of values of the NPs they 

mention. (see also Gentner and Boroditsky, 2001, for the extent to which 

language exerts an influence on conceptualization in child learning). 

 Papagraguo et al (2002) discuss the question of linguistic relativity as it 

has resurfaced in the current psychological and anthropological literature, using 

motion verb representation and expression as the test bed.  The overall findings 

suggest a good deal of independence between conceptual and linguistic 

representation.  Such findings come as little surprise to recent proponents of the 

linguistic relativity position for they – as well as Whorf and Sapir themselves, 

except in their most enthusiastic moment – have no quarrel with the notion that 

there are certain immutable core concepts shared across the species. Rather, these 

investigators have tried to show that in addition to these shared concepts there 

are different ones too, literally caused and imposed by the language differences 

themselves.  Sometimes this view is called ‘weak Whorfianism.’  Based on these 

findings, the writers have urged quite a different perspective.  They assert: 
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 Many apparent effects of language on thought are more 

appropriately interpreted as effects of language on language.  In tasks that 

explicitly or implicitly call for knowledge of language, subjects can in 

fact draw upon that knowledge.  Because the languages differ, speakers 

of the different languages will differ accordingly.  But this proves no 

more (and no less!) than that, English speakers speak English and Greek 

speakers speak Greek. The linguistic relativity question interpreted 

nonvacuously, is whether by having learned these languages speakers 

differ in the very basis of their inductions, whether they are representing, 

categorizing, remembering, and reasoning in terms of a (partially) 

different set of experiential categories. (Papafraguo et al 2002:190). 

  

In their view, the answer to these questions tends to be no.  They argued the case 

by pointing to the following generalization: the more language-like the subjects’ 

task, the more speakers of different languages can be shown to vary in their 

performance; the more language is removed from the task situation, the more 

subjects exhibit their human conceptual communalities. 

 Slobin (2003:160) extends thinking-for-speaking to all forms of linguistic 

production (speaking, writing, translating, signing) and reception (listening, 

reading, viewing) as well as a range of mental processes (understanding, 

imagining, remembering) in an attempt to account for the far-reaching effects 

that language use has on mental processes tied to language. Throughout   his 

work, he argues that serious study of language in use points to pervasive effects 

of language on selective attention for particular motion event characteristics.  

Path is the core of the motion event descriptions, though by different linguistic 

elements (e.g. Talmy, 2000b).  However, Manner of motion is an external 

component optional in verb-framed languages but readily encoded in satellite-

framed languages.  This fact suggests that speakers of satellite-framed languages 

may pay more attention to Manner of motion than speakers of verb-framed 
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languages.  In brief, Slobin’s proposal is that habitual on-line attention to Manner 

has made it especially salient in S-language speaker’s conceptualization of 

motion events (Slobin 2003: 164). Slobin himself explains the core motivation 

for this hypothesis which has been stated under Section 1.5.2. This means 

experience cannot be verbalized without having taken a specific perspective, 

influenced, if not determined, by the typological characteristics and lexicalization 

patterns of a given language.  What we experience/ perceive might be the same 

event but the way we choose to talk about it seems to be different across 

languages. 

 This is why Slobin (1996a) says any event (in our case, a motion event) 

can be described in terms of two different cognitive frames. On the one hand, 

that which refers to the actual event or experience that we want to describe (the 

translational motion from one place to another), and on the other hand, the tools 

provided and constraints imposed on speakers in expressing that event in a 

particular language: what he calls a “discourse frame and a typological frame” 

respectively.  Thus he hypothesizes a number of cognitive consequences of this 

differential encoding of Manner of motion. He further asserts that if a language 

provides fine-grained, habitual and economical expression of manner of motion, 

a. references to manner of motion will occur frequently, across genres and 

discourse contents. 

b. manner-of-motion verbs will be acquired early. 

c. the language will have continuing lexical innovation in this domain, 

including extended and metaphorical uses. 

University of Ghana          http://ugspace.ug.edu.gh



 60 

d. speakers will have rich mental imagery of manner of motion. 

e. manner of motion will be salient in memory for events and in verbal 

accounts of events.  (Slobin, 2003: 163-164) 

Review of speaking-for-speaking research would be based on the five points 

discussed above. 

 To sum up, that languages differ in their thinking-for-speaking demands 

is a version of the linguistic relativity hypothesis, the proposition that language 

influences thought in different ways. Thinking-for-speaking differs from the so-

called ‘strong’ Whorfian version of the linguistic relativity hypothesis, as we 

understand it: The later (Whorf, 1956; Lucy, 1987, 1992) refers in general to 

langue – wide patterns of ‘habitual thought’, patterns that according to the 

hypothesis, are embodied in the forms of the language and analogies among 

them.  The thinking-for-speaking hypothesis, in contrast refers to how speakers 

organize their thinking to meet the demands of linguistic encoding on-line, 

during acts of speaking – what Saussure termed parole rather than langue (de 

Saussure 1959).  The thinking-for-speaking version and the Whorfian version of 

the linguistic relativity hypothesis are not mutually exclusive, but neither are 

they identical.  The distinction between them parallels the characterization of 

Whorf as ‘synchronic’ compared to Vygotsky (1987) as ‘diachronic’ that was 

offered by Lucy and Wertsch (1987, cited in Riemier 2010). 
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2.3 Cross-linguistic studies on motion events 

2.3.1  Introduction 

 The domain of motion has received a good deal of research since Talmy’s 

seminal work (e.g., 1985, 1991, 2000a, 2000b).  This section provides a review 

of the whole gamut of research inspired or influenced by the Talmian theory of 

lexicalization patterns for motion events.  Such research could be divided into 

two parts: Slobin’s thinking-for-speaking research (Section 2.8.2) and linguistic 

relativity research (Section 2.9). These are examined in the sections that follow. 

2.3.2 Thinking-for-Speaking Research 

 To investigate thinking-for-speaking, Slobin concentrates on the domain 

of motion.  His approach is comparative, initially investigating English and 

Spanish (e.g., Slobin 1996a, 2000), but later broadening the scope to include 

other languages (e.g., Slobin, 2003, 2006).  

 As noted previously, Slobin (2003:160) extends thinking-for-speaking to 

all forms of linguistic production (speaking. writing, translating, signing) and 

reception (listening, reading, viewing) as well as a range of mental processes 

(understanding, imaging, remembering) in the attention for particular motion 

event characteristics.  Path is the core of the motion event and, as such, it is 

always encoded in motion event descriptions, though by different linguistic 

elements (e.g. Talmy, 2000). However, Manner of motion is an external 

component, optional in verb-framed languages but readily encoded in satellite-

framed languages.  This fact suggests that speakers of satellite-framed languages 

may pay more attention to Manner of motion than speakers of verb-framed 
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languages.  In brief, Slobin’s proposal is that ‘habitual, online attention to 

Manner has made it especially salient in S-language speaker’s conceptualisations 

of motion events’ (Slobin, 2003:164). Thus he hypothesizes a number of 

cognitive consequences of this differential encoding of Manner of motion
11

 

which have been mentioned earlier in the previous chapter.  

 Although these five consequences are called cognitive, it should be noted 

that the first three consequences refer to linguistic cognition, whereas the last two 

are cognitive hypotheses about speakers’ conceptualization of motion (i.e. non-

linguistic cognition). Our view of thinking-for-speaking research in the following 

section will thus focus on the first three, leaving the final two for Section 2.9. 

2.3.3 Narrative Style 

 A great bulk of research on motion events across a wide range of 

languages comes from elicited spoken narratives using a wordless picture book 

‘Frog where are you’ (Mayer, 1969). This book is about a boy who goes in 

search of his run away frog.  The book depicts several motion scenes, involving 

multiple types of figures (human and animals), Paths, and Manners of motion. 

 In the first volume of the frog story studies, Berman and Slobin 

1994:198-199) summed up the typological contrasts found between the narrative 

of three verb-framed languages (Hebrew, Turskish and Spanish) and two 

satellite-framed languages (English and German): 

                                                           
11 Refer to Chapter 2 (section 2.2.3)  for Slobin’s proposal. 
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Satellite-framed languages allow for detailed description of paths 

within a clause, because their syntax makes it possible to accumulate 

path satellites to a single verb, along with prepositional phrases that 

add further specification (e.g., the deer threw them off over the cliff 

into the water) […]  The satellite-frames languages in our sample 

also tend towards greater specification of manner, probably because 

the lexicon provides a large collection of verbs that conflate manner 

with change of location (crawl, swoop, tumble, etc.) often conflating 

cause as well- dump, hurl, shove etc.).  In verb-frames languages, 

such elaboration is more of a “luxury”, since path and manner are 

elaborated in separate expressions which are generally optional, and 

which are less compact in form.  As a consequence of these 

differences, it seems - at least in our data – that English and German  

narrations are characterized by a great deal of dynamic path and manner 

description, while Spanish, Hebrew and Turkish narrations are less 

elaborated in this regard, but are often more elaborated in description of 

locations of protagonists and objects of endstates of motion.  (Berman and 

Slobin, 1994:118-119).  

 

Commenting on this quotation, Cifuentes-Férez (2008:60) notes that narrative 

styles in verb- and satellite-framed languages are quite distinct in terms of 

dynamism of the events being depicted. Satellite-framed languages presented 

more dynamic and lively descriptions of motion events both with respect to 

manner of motion and paths, while verb-framed languages tended to focus on 

static descriptions of the setting and the protagonist’s endpoint of location. 

Applying Ikegami’s (1991) terminology of become-language (i.e., a language 

which focuses on the change from one state into another, eg., Japanese) versus 

do-language (i.e, a language such as English which focuses on the activity of an 

individual.), verb-framed languages might be described as become-languages 

since they devote more narrative attention to static descriptions of the setting and 

tend to express more often the figure’s endpoint of location, leaving the figure’s 

ways of moving through space and the trajectories it follows to be inferred. 

These ways of moving through space and trajectories, in contrast, are favoured 
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by satellite-framed languages or do-languages. These differences in narrative 

style were unexpected consequences of the two lexicalization patterns posited by 

Talmy.  Importantly, the differing ways of expressing Manner and Path in verb- 

and satellite-framed languages have an impact on narrative style which would 

not have been observed unless studying language in use. 

 Berman and Slobin (1994) and Slobin (1996, 1997a, 2004) compare the 

way motion is described in the two types of languages and conclude that their 

different lexicalization patterns have resulted in different narration styles.  The 

main differences are that manner of motion is more salient in S-languages than in 

V-languages, and S-languages tend to elaborate more on the description of the 

path.  For instance, regarding Spanish and English, Berman and Slobin (1994) 

and Slobin (1996a, 2004) found that expressing Manner, English elicited 

narratives displayed a greater token and type frequency of manner verbs than 

Spanish elicited narrative which in turn contained a higher number of path verbs. 

Furthermore, in Spanish narratives, manner tended to be subordinated, i.e., 

expressed in optional constituents such as adverbs, gerundives, subordinated 

clauses, etc., since the Spanish main verb typically encoded Path of motion. 

 In terms of the expression of Path of motion, Spanish speakers tended to 

use bare motion verbs, i.e., ‘verbs with no elaboration of path beyond the 

inherent directionality of the verb itself (Slobin, 1996a, 2000) more often than 

English speakers, who frequently added locatives and directionals to their motion 

verbs, as (32) illustrates 
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32.  Se      cayó. 

             3SG    fall 

 (Lit.)  ‘S/he  fell’ 

 In addition, in Spanish narratives, just one piece of information about the 

ground was usually given, either the source (e.g., from X) or the medium (e.g., 

to, towards X).  English speakers, in contrast, mentioned more ground elements 

per clause.  In general, Spanish speakers tended not to express complex paths 

with a single verb; when a complex path was described together with one motion 

verb in Spanish, the trajectory usually involved the motion from a source to a 

goal as in (33). In contrast, in English, it is morphosyntactically possible to 

attach several path segments to a single verb.  Thus, English speakers readily 

compacted several trajectories (expressed by satellites) with a single verb as in 

(34). 

33.  Se         cayó     de     la      ventana      a      la     calle 

             3SG       fall     from  the     window     to     the  street 

 (Lit.) S/he fell from the window to the street 

34.  He threw him over a cliff into a pond. 

 Finally, when Spanish speakers described complex paths, they typically 

did so by using several verbs and breaking the event into several segments. 

35.  El viervo le Ilevó hasta un, sitio, donde debajo había un río; Entonces el 

ciervo tiró al perro y al ni o al rio.  Y despues cayeron. 
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Lit: The deer took him to a place, where below there was a river.  Then it 

(deer) threw the dog and the boy to the river.  And after that they fell. 

 The same patterns observed in oral elicited narratives are widely attested 

in novels (e.g., Slobin, 1996a, 1996b, 1997; Mora-Gutiérrez, 2001) and 

newspapers across a range of languages (e.g., Slobin 2003; Slobin 2006a. 

Writers of creative fiction and reporters, though free to make full and 

imaginative use of the language, conform to the same pattern found in the frog 

stories.  In terms of Manner, writers using satellite-framed languages devoted 

much more attention to Manner of motion than writers using verb-framed 

languages. Özҫaliṣkan and Slobin (2003) provided interesting insights into the 

differing functions that manner expressions beyond the verb phrase seem to play 

in novels written in satellite-framed languages such as English and in verb-

framed languages such as Turkish.  Turkish writers tended to accompany their 

path verbs with adjuncts expressing Manner to compensate for the impossibility 

to encode Manner in the verb on many occasions (such as in boundary-crossing 

events, etc.).  Thus, the high rate of such manner expressions beyond the main 

verb in Turkish suggests a compensatory function of these expressions. In 

contrasts, manner verbs in English were very often accompanied by manner 

adjuncts, which further contributed to and enriched the manner details of the 

motion scene expressed by the main manner verb. Thus, such manner 

expressions serve an augmentative function in English.  In terms of Path, novels 

written using satellite-framed languages provided their readers with more 

elaborate descriptions of path or  trajectories of movement than novels within in 

verb-framed languages.  In contrast, writers using verb-framed languages offered 
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more information about the physical setting and the protagonists psychological 

state, which allowed their readers to draw inferences about the manner in which 

the protagonist moves and the trajectories he or she follows.  Oh (2003) found 

that manner verbs were more heavily used in novels written in English (an S-

language) than those written in Korean (a V-language). 

 The Frog stories considered in volume II of Strömqvist and Vernhoeven 

(2004) offer a more complex picture of the crosslinguistic differences in the 

expression of motion.  In the light of the data from a large number of languages, 

the rigid dichotomy of verb- and satellite-framed languages has been questioned 

(e.g., Ibarretxe-Antunãno 2004a, 2004c; Slobin 2004; Zlatev and Yangklang, 

2004).   

 A third typological group was thus proposed, equipollently-framed 

languages, (see Section 2.1.6) for those languages whose morphosyntactic 

constituents expressing Path and Manner have equal status.  On the other hand, it 

was argued that it could also be possible to rank languages in clines or 

continuums of manner and path salience, as languages within the same 

typological group display different degrees of elaboration of manner and path. 

 Takashashi (2009) discusses Thai motion event expressions in relation to 

verb-serialisation.  He notes that the entire structure of motion event expressions 

in a verb-serializing language is difficult to formulate because of the expressions’ 

diversity and complexity. Comparing three studies (Thepkanjana, 1986/2006; 

Muansuwan, 2002, and Kessakul, 2005), he concludes that there is evidence that 

the syntax and the semantics of Thai motion event expressions cannot be straight 
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forwardly analysed with the principles of the linguistic theories that have been 

developed based primarily on analysis of Indo-European languages. He cautions: 

“Linguists working on Thai can draw on the theories only after carefully 

examining whether the preconditions of the theories fit the nature of Thai 

grammar with caution.” Takashashi (2009:42).  

 Another important outcome from Strömqvist and Verhoeven’s (2004) 

volume has been the proposal or identification of a number of linguistic and non-

linguistic factors which interact with lexicalization patterns. Slobin (2004) 

pointed out that the Talmian typology alone cannot account for language use, and 

suggested that there are a number of additional linguistic factors playing a part in 

the expression of motion. A language provides its speakers with a range of 

lexical and morphological means for describing motion events.  It has also been 

shown that sound symbolic expressions contribute as well to motion event 

descriptions in some languages, such as Basque (e.g., Ibarretxe-Antunano, 

2004b), Japanese (e.g. Hamano, 1998, Kita, 1997), Ewe (Ameka and Essegbey, 

2001/2013, 2006).  

 Examples of sound symbolic expressions in Zulu, Emai and Ewe, (taken 

from Slobin 2004:233) are: 

36.            a.   gulukudu ‘rush in headlong’ (Zulu) 

b. kítíkítí ‘at a stomp’ (Emai) 

c. minyɛminyɛ ‘stealthily’ (Ewe) 
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 In addition, a variety of non-linguistic factors, including cognitive and 

cultural factors have to be taken into consideration to fully account for patterns 

of narrative style. 

 Processing load (as stated in Section 2.2.2) is a cognitive factor that 

might account for the tendency to omit manner information in verb-framed 

languages. Although these languages have the option of using adjuncts or 

subordinate constructions to express Manner of motion, this alternative is 

avoided most of the time.  The reason seems to lie in the heavy processing of 

these constructions in terms of speaker’s production and hearer’s comprehension 

(Talmy, 2006:128). 

 With regard to cultural factors, as Bavin (2004:17) suggested: ‘[c]ultural 

values will influence what a speaker determines as important when telling a 

story’. Wilkin’s (2004) and Bavin (2004) pointed out that culture seems to play a 

role in the great attention Arrente and Warlpiri speakers give to path details.  

Australian aboriginal culture highlights the importance of journeys as well as 

locations, and this is without doubt reflected in narrative style. Thus, in their frog 

stories, Arrente and Warlpiri speakers overall described scenes with many more 

path fragments than speakers of other languages.  Moreover, Bavin reported 

cultural preferences for repetition of old information together with new 

information. 

Information is repeated with some new added […] telling the frog 

story, a speaker might give the information that someone fell to the 

water, then someone fell down to the water and then specify that 

the child and dog fell. (Bavin, 2004:20) 
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 In Akan, a Kwa language, some research has been carried out on motion 

events. Drawing data from naturally spoken  and written texts, Afreh (2011) 

explores the lexical and syntactic resources Akan uses for the expression of 

Motion (in the sense of Talmy 2000) and the semantics of motion verbs in Akan. 

In addition, the thesis also considers metaphorical motion in Akan by examining 

the types of metaphorical mappings that are structured by spatial motion. The 

study reveals that the components of Motion, Manner and Path are mainly 

expressed through verbs. Path is also expressed through postpositions. It is 

shown that the Path verbs in Akan encode different components of a single 

trajectory. Another finding of the study is the persistent use of serial 

constructions to convey information about Motion, Manner, Cause and Path. It 

has been established that speakers of Akan use posture verbs not only to describe 

the location and specify the spatial configuration of humans and animals, but 

also of inanimate entities, in which case the central meanings are extended for 

the purpose. An examination of some of the metaphorical motion events has 

revealed that the target domains in such expressions can be classified into four 

domains; those that relate to time, those that relate to emotional states, those that 

relate to events, and miscellaneous ones. It was also found out that Akan has the 

Moving Time, the Moving Ego and Sequence as Position on a Path metaphors.  

 In sum, Talmy’s dichotomy of satellite- and verb-framed languages 

provides valuable insights into lexicalization patterns of motion in language.  It 

has been shown however, that lexicalization patterns alone cannot account for 

how language is used in narrative discourse. Verb- and satellite-framed rhetorical 

styles could not have been understood, except through a close examination of 
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language in use.  Furthermore linguistic and non-linguistic factors should be 

taken into consideration so as to offer a more complete picture of how different 

languages talk about motion. 

2.3.4 First Language Acquisition 

 Event description is common in our lives.   Our daily conversation 

usually involves motion event descriptions (Johnson 1987; cited in Chen, 2005).  

Besides, motion verb and verb complement are two pivotal elements in motion 

event description, indicating how the object moves and its movement trajectory 

respectively (Slobin, 1996).  Studies by Clark (1993), and Pulverman, Hirsh-

Pasek, Golinkoff, Pruden and Salkind (2008) found that motion verbs like fall 

and jump play a crucial role in the acquisition of children’s early verb lexicon.  It 

was reported that English-speaking children started to use path satellite (e.g. up) 

and manner verbs (e.g run) in single-word utterances around 14-16 months and 

17-18 months respectively (Choi and Bowerman, 1991). This suggests that 

children start talking about movement and motion in space rather early in their 

language development.  Other studies also found that Chinese-speaking children 

have more verbs than nouns in their early vocabularies and verbs tend to appear 

in the salient position in the sentence (Tardiff, 1996; Choi and Gopnik 1995).  

Therefore, investigation of the acquisition of motion events is important as it 

could provide information on early verb development in children. 

 It has been attested that cross-linguistic differences can be observed in 

how children talk about motion in elicited oral narratives (e.g. Berman and 

Slobin, 1994; cited in Cifuentes-Férez 2008:74; verbal descriptions of video clips 
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(e.g., Hickamn, 2006; Oh, 2003) and spontaneous conversations, (e.g., Semilis 

and Katis, 2003).  Research using the frog story picture book as an elicitation 

tool has shown that children acquiring their mother tongue are guided by the set 

of distinctions in their language to attend to specific features of events while 

speaking (Berman and Slobin, 1994; Ozçaliskan and Slobin, 1999; Slobin, 

1996a, Slobin, 2001).  Generally speaking, children speaking satellite-framed 

languages use a higher percentage of tokens and types of manner verbs than 

children speaking verb-framed languages, who tend to use path verbs instead.  

As Slobin (2003) hypothesized, manner-of-motion verbs are acquired very early 

by children learning satellite-framed languages.  Furthermore, children speaking 

satellite-framed languages use motion verbs with some path elaboration, whereas 

such descriptions are hardly used by children speaking verb-framed languages. 

As age increases, they are capable of providing more detailed descriptions of the 

motion event in line with the adult system. Verb-framed-language speaking 

children are more concerned with setting the scene and asserting changes of 

location (results) than satellite-framed-language speaking children, who assert 

trajectories and attend to Manner of motion (actions). 

 Oh (2003) elicited verbal descriptions from 3-year-old Korean-speaking 

and English-speaking children using clips depicting everyday motion by humans.  

In line with the previous findings, she also found that children are influenced 

very early by the typological properties of their native language.  Korean-

speaking children produced manner verbs less frequently and path verbs more 

frequently than English-speaking children, who produced verbal descriptions 

encoding both Manner and Path. On the other hand, some common 
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characteristics were noted between Korean-speaking and English-speaking 

children.  At an early age, both groups rarely expressed Path and manner together 

in their descriptions, though English children did so more frequently. Oh 

speculated that at an early age children might be too limited cognitively to attend 

to various components of a motion event at the same time, though another 

possibility might be that they have not yet mastered the skill to pack both manner 

and path information into a single description.  In addition, it was found that 

children from both language groups seemed to be more biased toward Manner 

than toward Path, and that they tended to produce coarse manner of motion verbs 

(such as walk, or run). 

 Hickman (2003, 2006) used animated cartoon on a computer screen to 

elicit verbal descriptions.  English and French as satellite-framed and verb-

framed languages respectively strongly influence how children (three- and five-

year-olds) talked about motion.  In line with previous findings, she noted that 

English- and French-speaking children used more complex descriptions of both 

Path and Manner together with increasing age. 

 In terms of spontaneous or naturalistic conversations, Selimis and Katis 

(2003) showed that Greek- and English-speaking children’s descriptions 

followed the typological patterns of their mother tongue in preferring verbs 

which lexicalize either Path (for Greek) or Manner (for English).  Moreover, it 

was found that these differences appeared even earlier than two years of age, but 

then diminished with age as the manner verb lexicon in Greek children got richer 

in later development. 
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 Cross-linguistic research have also unveiled variations in how children 

acquire spatial language (e.g., Bowerman, 1996; Bowerman and Choi, 2001; 

Casasola, 2005; Choi and Bowerman, 1991; Choi et al, 1999 all cited in 

Cifuentes-Férez 2008).  Such variability across languages casts doubts on the 

existence of universals in the acquisition of spatial language, and suggests that 

language-specific patterns have an impact on linguistic and cognitive 

development.  At an early stage, children are guided by their language and seem 

to construct a spatial language which closely fits the adult system. 

 Bavin (2004) also reports on the uses of locative markers in Walpiri 

children’s and adult’s narratives. The findings show that narrative length, the 

frequency and type of locative elements differ across age groups – older speakers 

produce longer narratives and refer to more specific locations.  For instance, in 

addition to mentioning where the main characters were going, the older 

storytellers thought it was important to say where the boy and his dog were 

located and where they were looking. 

 Brown (2004) examines position and motion in stories by Tzeltal-

speaking children and adults.  The study shows that even 3-5 year old children 

are already attuned to language-specific properties of Tzeltal narration, such as 

integration of position and motion/path in one clause. 

 Engberg-Pedersen and Trondhjem (2004:62) shifting the focus to action 

in motion description in West-Greenlandic, also examined narratives by children 

and adults.  Their findings show that West-Greenlandic differs from other verb-

framed languages, such as Spanish; “the rhetorical style of the West-Greenlandic 
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frog stories seems to be influenced not so much by what is ‘readily encodable as 

by what is coded semantically richly in the verb’ 

 Regnarsdottir and Strömqvist (1997) compare time, space, and manner 

expressions in narratives elicited from children and adults in two closely related 

satellite-framed languages, Swedish and Icelandic. The findings of the study 

confirm the qualitative change in the discourse and structure of stories elicited 

from children between the ages of 5 and 9.  In comparing the two languages, the 

authors have observed an increase in cross-linguistic similarity in grammatical 

development and an opposite tendency, that is a decrease in cross-linguistic 

similarity in lexical development. 

 Wilkins (2004) also compares the discussion of motion in narratives told 

by children and adults in English and in Arrente, a language spoken in the 

deserts of Central Australia. This comparison shows that Arrente-speaking 

children differ from their English-speaking counterparts in the channeling of 

attention and complexity of the motion-event description. 

 In Zlatev and Yangklang (2004), motion events are also central.  The 

writers examine Thai narratives collected from children and adults.  The authors 

argue that despite the fact that Thai expresses path through verbs and not 

satellites, it is not necessarily a verb-framed language, since on several 

dimensions it behaves like satellite-framed languages. 

 Aksu –Koç and Tekdemir (2004) study narratives collected from Turkish- 

and English-speaking children and show that the two groups do not differ in 

terms of mindreading but do differ in terms of preferred narrative strategies – 
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English-speakers favour topic shifting and Turkish-speakers topic maintenance, 

continuing the narration from the point of view of the boy. 

 Küntay and Nakamura (2004) compare Turkish and Japanese narratives 

elicited from children and adults and suggest that these data do not show any 

age-related differences in the number of evaluative devices.   The two groups did 

differ however in the types of devices used; for instance, Turkish narratives 

displayed evaluative remarks, while Japanese narrators did not use such remarks. 

 Strömqvist, Nordqvist, and Wengelin (2004) expand the discussion of 

frog stories to include written narratives and compare thinking-for-speaking, 

with thinking-for-writing.  Their study shows that 9 year olds are still influenced 

by thinking-for-speaking when thinking-for-writing, while 15 year olds behave 

more strategically when composing their written narrations. 

 Overall, the volume represents a major advance in the study of narrative 

development and language typology.  The contributors extend narrative inquiry 

to languages in which little narrative research has been conducted before, 

including but not limited to Arrernte, Basque, Icelandic, Thai, Tzeltal, Walpiri, 

and West-Greendlandic.  They also represent an array of important findings in 

terms of development of written and spoken narratives across age groups, 

contexts and modalities.  The key contribution of the volume is the argument, 

backed by evidence from several languages, that Talmy’s (1985) dichotomous 

view of verb-framed and satellite-framed languages is oversimplified and should 

be replaced by a scale or a continuum, where languages can show a combination 

of properties of verb- and satellite-framed languages. 
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 Chen (2005) investigates Chinese children’s first language acquisition 

and adult’s description of motion events embedded in the general theoretical 

framework  of Talmy’s (2000) linguistic typology of motion events. Fifty-nine 

subjects in five different age groups of children (age 3, 4, 5, 9) and adults 

(between age 18 and 22) were involved. He found that Mandarin-speaking 

children did not seem to show any significant developmental difference in the 

use of different types of motion verbs. In his study, a motion event containing 

two motion elements (ie. manner and path) was defined as “manner expression 

whereas it was defined as manner + path expression in this thesis. He reported 

that the percentage of “manner expressions” was always higher than that of path 

expressions across ages.  

 Similarly, Chau (2006) studied motion event expressions in Cantonese 

narratives. A total of sixty children aged 3, 4 and 5 and twenty adults participated 

in telling the frog story. She found that the adult group produced  significantly 

more types of manner and path verbs than the children’s groups but with no 

statistically significant differences among the children’s groups. Whether a 

developmental group trend exists in the use of motion event expression is thus 

still a controversy amongst linguists and further investigation is required, she 

added. (Chau 2006, cited in Cheung Lai Yee 2008:8). 

 Chen and Guo’s (2010) paper reports results from the analyses of three 

different types of data; one from the adult speakers’ narratives, one from elicited 

children’s spoken narratives from age 3 to 9 and one from written narratives in 

nine contemporary novels. The three types of data reported in this paper show a 

converging pattern of language use regarding motion expressions. Regarding 
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diversity of Manner verbs, the three sets of data show consistently that Mandarin 

speakers have very diverse and rich lexicon for Manner verb, very similar to the 

patterns found among S-language speakers. Whereas the original binary typology 

distinguishes between verb-framed and S-framed languages, Chen and Guo’s 

cross linguistic comparison of the structural and discourse patterns of motion 

event descriptions treat Chinese as an equipollently-framed language exhibiting 

hybrid pattern associated with both English and satellite-framed languages. 

 Section (2.3.4) has concentrated on child language acquisition research.  

A number of studies discussed in this section have concluded that children are 

influenced very early by the typological properties of their languages.  Verb-

framed-language speaking children are more concerned with setting the scene 

and asserting changes of location (results) than satellite-framed language 

speaking children, who assert trajectories and attend to manners of motion 

(actions).  Irrespective of language, it has been shown that older children are 

closer to the adult system than younger children.  At an early age, children rarely 

express Path and Manner together in their descriptions, though English children 

do so more frequently than verb-framed language speaking children.  With 

increased age, children are capable of providing more detailed descriptions of 

motion events in line with the adult system.  It might therefore be concluded that 

children are trained to think-for-speaking in terms of their mother tongue, 

acquiring some language-specific properties earlier than others. 

 All in all, these studies provide linguistic data suggesting that children 

adopt language-specific characteristics from a very early age.  However, some 

characteristics seem to be mastered early, while others develop more slowly. 
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Findings from the studies above go to support Bowerman and Choi’s (2001:505) 

suggestion that ‘children are sensitive to language-specific categorization 

principles from their earliest productive uses of spatial forms, and at least in 

some cases in comprehension even before production begins’ and Hickman’s 

(2006: 281) study also suggests that ‘[L]language properties influence how 

children select or organize spatial information during the course of 

development’. 

2.4 Linguistic Relativity Research
12

 

 The domain of motion has received special attention in linguistic 

relativity research.  According to Pourcel (2002: 127, cited in Cifuentes-Férez 

2008:82) motion events are an ideal arena for investigating Whorfian effects for 

a number of reasons. First, languages differ in how they carve up the domain of 

motion.  Second, motion events are referred to in language use with a high level 

of frequency, and they are representative of actual language use.  And third, 

unlike the domain of colour, in this domain there are no ‘biologically-determined 

concepts waiting to be labelled’ (Slobin, 2000:122). 

 Research on linguistic relativity effects in the domain of motion 

addresses whether the differences in lexicalization of Path and Manner result in 

divergent conceptualizations of motion events.  More concretely, these research 

focus on whether the selective lexicalization of Manner, optional in verb-framed 

languages but readily expressed in satellite-framed languages, ‘entails 

                                                           
12 Information on Linguistic Relativity research is drawn from Cifuentes-Férez (2008). 
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differential levels of cognitive salience of that variable across verb- and satellite-

framed language speakers, resulting in overall divergent conceptualization of 

motion events’ (Pourcel, 2005: 126). 

 A number of studies have been carried out to find out whether motion 

description has any bearing on cognition. Section 2.4.1 offers a summary of 

research which provides positive evidence for the claim that cross-linguistic 

differences in the encoding of motion, have an impact on the way we think about 

motion, in particular on mental imagery, on memory for manner of motion and 

on how people form new concepts.  In contrast, research on the negative side 

suggesting that language does not affect cognition is assessed in Section 2.4.2.  

Even though the same methods are approximately followed, studies in this arena 

have produced mixed results.  In light of this conflicting evidence, Section 2.4 

reviews research by Pourcel (2004a, 2004b, 2005) and Kopecka and Pourcel 

(2005) which suggest that the intrinsic nature of the stimuli employed may be 

responsible for a significant portion of the divergent results. 

2.4.1 Positive Evidence 

 As we saw in the introduction, Slobin (2003) hypothesised two cognitive 

consequences concerning linguistic effect on imagery and memory: speakers of 

satellite-framed languages will have rich mental imagery of Manner of motion, 

and Manner of motion will be more salient in their memory. 

 Slobin (2000) reported richer mental imagery of manner of motion in 

English speakers than in Spanish speakers.  In a suggestive experiment, he gave 

passages from novels to be read to English and Spanish native speakers as well 
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as English and Spanish bilinguals, asking them later to report mental imagery for 

the protagonist’s Manner of movement. The examples were extracted from Isabel 

Allende’s La casa de los espiritus, and did not contain manner verbs, but the 

author provided information about the setting and the protagonist’s inner state 

allowing inferences of manner of motion. His findings showed elaborated mental 

images for Manner in English reports and less vivid or poorly detailed mental 

images for manner in Spanish.  Interestingly, bilinguals behaved according to the 

text’s language: if the text was in English, and therefore, they were asked to 

provide reports in English, their mental images for manner were significantly 

richer than when the text and the task were in Spanish. 

 Kershten et al. (2003) showed that greater attention to Manner of motion 

by English speakers relative to Spanish speakers is revealed as well in learning 

tasks.  English and Spanish monolingual participants viewed animated cartoons 

in which bug-like creatures moved along various non-nameable paths in various 

non-nameable manners.  They were told that those creatures belonged to four 

different species and they had to guess which by pushing one of four buttons. 

After each choice they were told if they had guessed correctly or not.  On the 

whole, no differences in how long they took to learn to distinguish the bug-like 

creatures in terms of Path was observed, but English speakers were significantly 

faster in learning to distinguish them in terms of Manner despite the fact that 

none of these manners of motion could be lexicalised in English manner verbs.  

Furthermore, they also tested bilinguals in Spanish and in English, and their 

results were similar to those found with monolingual speakers.  They concluded 

that the observed differences between the two groups regarding learning Manner 
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of motion concepts, were a result of the different languages they spoke.  In sum, 

people learn to attend to the sorts of event details that are encoded in their 

language. 

 Oh (2003) reported differences in recall of manner details between 

English and Korean monolingual speakers.  She devised an experiment in which 

the initial task of the participants was to view and describe some video clips.  

The clips included several manner of motion (e.g., walking, striding, jogging, 

strolling, trudging, sprinting, etc.) as well as several paths (e.g., out of, up, down, 

around, along, etc.).  Also, some filler clips which did not depict motion or 

displacement were included (cooking in a kitchen and working with a computer).  

As predicted for this task, English speakers provided more tokens and types of 

manner verbs and extended manner descriptions than Korean speakers.  The two 

language groups differed according to their language-specific lexicalisation 

patterns. The difference across languages was more pronounced in the 

descriptions of Walking-and-boundary-crossing video clips.  After participants 

completed this task, they were presented with an unexpected task.  In this 

surprise task, they were told to compare their memory of each clip with a 

standard clip of the same actor walking at a normal rate and then answer a 

questionnaire on details of the events.  The results showed that English speakers 

were more accurate in identifying the length of stride and degree of arm swing, 

in the original clips than Korean speakers, although those specific manner details 

were not present in their verbal descriptions from the initial task.  Overall, 

English speakers performed better than Korean speakers on memory for manner 

information and answering manner questions about the videotapes.  
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 Pourcel (2005) compared English and French speakers’ performance on 

two recall tasks.  English and French speakers were asked to view a short extract 

from a silent Charlie Chaplin film; City Lights, and they had to recall the scene 

verbally (free prose recall). 24 hours later, participants were presented with a 

questionnaire about the film in which they had to recall varying aspects of the 

film extract.  Like Oh (2003), she used real-life motion, but her stimulus 

represented contextualized motion events whereas Oh’s stimuli were not fully 

contextualised.  Error rates in immediate recall (after watching the short film) 

indicated significant cross-linguistic differences in line with the semantic 

dimensions highlighted in French and English.  French showed better recall of 

agent details and path types (i.e., telic and atelic paths), but worse recall of 

manner types (i.e., default manners e.g., run, walk) were equally recalled by both 

groups. These findings suggest that English speakers pay closer attention to fine-

grained manners than do French speakers. Pourcel (2005: 285) concluded that 

difference in memory across the two languages ‘appear to be in line with the 

conceptual dimensions highlighted in French and English prototypical linguistic 

encoding of motion, suggesting the possibility of relativistic effects of habitual 

language patterns on memory.’ 

2.4.2 Conflicting Evidence 

 Before reviewing those studies yielding contradictory results, it is 

necessary to provide a brief summary of the experimental paradigms adopted in 

order to better understand the findings and conclusions.  Most of this research 

usually combine three tasks; naming, similarity judgments and memory tasks 

(recall and recognition). In naming tasks, speakers are told to either fully 
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describe or just label with one word what is happening in visual motion video 

clips (e.g., Oh, 2003; Pourcel, 2005).  In similarity judgments, the triad paradigm 

is preferred.  Triads consist of three video clips: one is the target which displays 

both a Path and a Manner, and the other two video clips are the path- and 

manner- alternates.  That is one of the video clips shares the same Manner as the 

target, and the other shares the same Path.  The three videos in a triad usually 

display the same Figure (human or any other entity that moves) and Ground, so 

as not to bias participants responses.  Other tasks examine participants’ memory, 

either through recall (i.e., memory for details of what they saw) or recognition 

tasks (i.e., just asks participants if the video clip they are watching is ‘new’ or 

‘old’), 

 Gennari et al. (2002) were interested in investigating whether different 

lexicalization patterns of motion events in English and Spanish had any effect on 

speakers’ performance in two non-linguistic tasks: recognition memory and 

similarity judgments. They also investigated Slobin’s thinking-for-speaking 

hypothesis asking some participants to verbally describe the motion events but 

not asking others.  The stimuli consisted of 36 triad of videotaped human motion.  

Overall, no significant difference between English and Spanish speakers was 

obtained in their memory for Manner of motion.  However, they did find a 

linguistic effect in the similarity task after verbal encoding.  Spanish speakers in 

the verbal description condition were more likely than English speakers to select 

the clip with same path.  Thus, the verbal coding task had an effect on Spanish 

speakers’ later performance in the similarity task.  In contrast, English 

participants behaved in the same way whether they linguistically described the 

University of Ghana          http://ugspace.ug.edu.gh



 85 

stimuli before or after the similarity judgments.  Finally, when no linguistic 

encoding was required, performance across languages did not show any 

preference for one dimension of motion over the other.  Their research suggests 

that linguistic and non-linguistic performance are dissociable, but language made 

available in the experimental context may mediate the speaker’s performance in 

other tasks. 

 Papafragou et al (2002) conducted a study similar to Gennari et al. 

(2002), using English and Greek (a verb-framed language).  Their participants 

were both children and adults.  The tasks included (a) verbal descriptions and 

recognition memory of static pictures adapted from the frog story, and (b) 

similarity judgments using triads of static human motion pictures.  They found 

that the two language groups differed in terms of their linguistic descriptions, but 

their performance in the two non-linguistic tasks was similar. Unlike Gernnari et 

al. (2002) they did not find a facilitating effect of verbal encoding in later non-

linguistic tasks.  Taken together, however, these two studies are consistent with 

the Universalist approach to language and cognition: cross-linguistic variability 

in the expression of motion does not reflect any substantive differences in the 

ways humans think about motion. 

 Zlatev and David (2004) focused on French and Swedish (a satellite-

framed language).  They used sets of triads showing tomato man
13

 performing 

the motion scenes, which varied in terms of Manner (rolling spinning, sliding 

                                                           
13

Tomato man is a virtual elicitation tool developed at the Max Planck Institute for 

Psycholinguistics (Nijmegen, NL). 
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and jumping) and Path (e.g., from right to left).  As in previous studies, 

participants saw triads and were asked to choose which alternate is most similar 

to the target. Their results showed an overall preference for Manner across 

languages. Unlike the research we have just reviewed, which concluded that 

there was not a preference for either motion dimension over the other, Zlatev and 

David’s results showed a significant preference for the dimension of Manner. 

 In sum, this section reviewed research addressing the linguistic relativity 

hypothesis. This line of research addressees whether differences in the 

lexicalisation of Path and Manner in verb- and satellite-framed languages has an 

influence on speakers’ conceptualization of motion.  This question has been 

extensively investigated, yielding mixed results for the influence of language on 

cognition.  On the one hand, several studies suggest that speakers of satellite-

framed languages seem to have richer mental imagery of Manner of motion, and 

that the Manner dimension of motion appears to be more salient in their memory 

for events than for speakers of verb-framed languages.  On the other hand, a 

number of studies which suggest that language does not influence non-linguistic 

cognition have been reported.  Although both sets of studies use similar 

methodologies, their results are contradictory.  Research by Pourcel (2004a, 

2004b, 2005) and Kopecka and Pourcel (2005) shed some light on this 

conflicting evidence by demonstrating that the stimuli employed in linguistic 

relativity research may be responsible for such divergent findings. These scholars 

show that the intrinsic nature of the stimuli, specifically, the types of Path, 

Manner and Figures, appear to have a significant effect on the salience of 

Manner and Path across typologically distinct languages.  
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CHAPTER THREE 

FORMAL ENCODING OF MOTION EVENTS IN EWE 

3.0 Introduction 

This chapter contains introductory material about the Ewe language and gives a 

description of the four basic semantic components of motion events as proposed 

by Talmy (1985) and Slobin (2000) and how these elements are encoded in the 

language. This will help in the classification of Ewe in the motion event 

typology. 

3.1 The Language and Its Speakers 

Ewe
14

 also written as Eʋe [әße], Evhe, is a major dialect cluster of Gbe or Tadoid 

(Capo 1991, Duthie 1996) that belongs to the sub-group of the Niger-Congo 

family (Steward 1985, Williamson and Blench 2000 cited in Ameka 2005).  It is 

spoken in the south-eastern part of the Volta Region of Ghana across to parts of 

southern Togo and across the Togo-Benin border by about three million people. 

Ewe dialects vary enormously. Groups of villages that are two or three 

kilometers apart use distinct varieties.  Nevertheless, across the Ewe-speaking 

area, the dialects may be broadly grouped geographically into coastal or southern 

dialects, e.g., Aŋlɔ, Tɔŋú, Avenor, Dzodze, Watsyi and inland or northern 

                                                           
14 The information on the Ewe language is not different from the explications of other 

writers (Duthie 1996, Capo 1991, Ameka 1992, Ameka and Essegbey 2006, Essegbey 

1999 etc.) 
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dialects characterized indigenously as Ewedomegbe, e.g. Ho, Kpedzĕ, Hohoe, 

Peki, Kpando, Fódome, Danyi, Kpele etc. (Agbodeka 1997, Gavua 2000, Ansre 

2000). 

Speakers from different localities, however, understand each other and can 

identify the peculiarities of the different areas.  In spite of dialectal differences, 

motion events are expressed the same way.  

In addition, there is a written standard that was developed in the nineteenth 

century based on the regional variants of the various sub-dialects with a high 

degree of coastal content.  With it, a standard colloquial variety has also emerged 

(spoken usually with local accent), used very widely in cross-dialectal contact 

sites such as schools, markets, and churches
15    

(Ameka and Essegbey 2006:359). 

3.2 Phonology and Morphology 

Ewe is a tone language with high and non-high tonemes.  Complex rising and 

falling tones also occur.  It has a seven vowel system.  Each of these has both an 

oral and a nasalized counterpart.  There are 30 consonants including double 

articulated labial velar stops and bilabial fricatives written ƒ and ʋ that contrast 

with labio-dental fricatives /f/ and /v/.  Similarly, there is a voiced apical post-

alveolar stop /‘ɖ’/ which contrasts with a voiced dental stop /d/. 

                                                           
15 The ‘Klo afí ká nèle’ narrators used their various dialects.  As such their language is 

the spoken form and hence does not necessarily conform to the expectations of someone 

familiar with he standard dialect; for example, the use of yè/yi/xe ‘when’ to introduce the 

adverbial clause instead of the standard written form esi (me) ‘when’. 
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Tones may also fuse when morphemes combine in much the same way that the 

vowels may fuse. Tone is not customarily marked in the traditional orthography 

except on a few items with identical segmental forms to distinguish them.  Thus, 

è second person singular pronoun (2SG) has a low tone compared with e third 

person singular pronoun which is not marked for tone.  Similarly, lé ‘catch’ 

contrasts with le ‘be at’.  A practice to mark all high tones in addition to the 

customarily marked low tones in the orthography introduced by Duthie (1996) is 

gaining currency in academic linguistic writings.
16

 

Ewe syllable structure may be represented as (C1) (C2) VT (C3).  Each syllable 

bears a tone.  C1 may be any consonant except r, C2, a liquid as in  ƒle ‘buy’, trà 

‘to collapse’, ‘become watery’; or a palatal or a labial velar approximant as in fia 

[fya]‘show, teach, burn’ and sue [swe] ‘small’.  The nucleus may be a vowel or 

the bilabial or velar nasal, in which case it carries tone.  For example, ŋ di 

‘morning’, ŋ keke ‘day’, ƒom  ‘beat me’ ɖum   ‘bit me’.  The nucleus may also be 

filled by two vowels which are the same, yielding a long vowel or yielding a 

diphthong e.g. /ao/, /ai/.    For example: dzaa ‘welcome’, kpáó ‘no’, yoo ‘Ok’.  

C3 is only filled by a nasal as in boŋ  ‘rather’, sɔ ŋ ‘several’,  kam = pé ‘scissors’. 

                                                           
16 Duthie’s (1996) approach to the marking of tones was adopted in the writing of this 

thesis. 
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Morphologically, Ewe is isolating with agglutinative
17

 features.  It makes use of 

compounding as well as reduplication, triplication and affixation processes in the 

formation of new words. 

Nouns have a non-high tone vocalic prefix à- or è- which are relics of Proto 

Niger Congo noun class markers.  The è- prefix tends to be elided when the noun 

is not said in isolation e.g. a-me ‘prefix-person’, (e-) gli ‘prefix-folktale’.  Some 

temporal nouns have a high tone prefix and they are never elided, égbe ‘today’, 

éto ‘to night’, and ázɔ  ‘now’. 

Ewe has ideophones – a set of sound symbolic words with interesting 

phonological and syntactic properties, some of which code manner (or motion) 

concepts as we shall see in this section.  Westermann (1930:107-109) gives forty 

ideophones that can be used in collocation with the general motion verb zɔ 

‘move, travel,’ “according to the manner of going” Westermann (1930:107). 

3.3 The Syntax of Ewe 

Syntactically, Ewe is an SVO language with alternative OSV and SOV orders 

being systematically linked to the basic one, and determined by semantic and 

pragmatic factors like topicalisation and focusing (cf. Ameka 1998. Essegbey 

                                                           
17 An isolating language is a language in which almost every word consists of a single 

morpheme.  It is a linguistic typology category that defines a language with a low 

morpheme-per-word ratio. In the extreme case of isolating language or analytic 

language words are composed of single morphemes.  On the other hand, an agglutinative 

language is a language where each affix typically represents one unit of meaning (such 

as “diminutives, ‘past tense’, ‘plural’ etc.), and bound morphemes are expressed by 

affixes (and not by internal changes of the root of the word, or changes in stress or tone).  

Additionally, and most importantly, in an agglutinative language affixes do not become 

fused with others, and do not change form conditionally by others. 
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1999).  In Ewe, who does what to whom is expressed by constituent order where 

the doer comes first followed by what is done (the verb) followed by one to 

whom it is done (the object).  This can also be followed by the recipient action 

hence Ewe is an SVO language.  The following examples illustrate this. 

1. a. Danye to fufu 

    Da   –      nye    tó    fufu 

  Mother-POSS pound fufu 

  ‘My mother pounded fufu.’     [SVO] 

 

 b. Fufue danye to      [OSV] 

  fufu  -   e         da  – nye       to 

  Fufu - FOC mother-POSS pound 

                        ‘It was fufu my mother pounded’ 

 

 c. Dzodoƒee danye toe le .    [SOV] 

  Dzodoƒe -  e           da  -  nye        to –  e     le. 

  Kitchen - FOC mother-POSS pound 3SG LOC 

  ‘It was in the kitchen that my mother pounded it.’ 

 

 Clausal negation is marked by a discontinuous negative morpheme: mé….o.  

Me occurs just before the VP and tends to be cliticised onto the first element in 

the VP while o occurs at the end of the clause but before sentence final 

utterance particles as in (2a) and (2b). 

2. a. Yawa megayi aƒeme o. 
  Yawa    me – ga - yi aƒeme   o. 
  Yawa NEG-REP-go home NEG 
  ‘Yawa should not go home’ 
 
 b. Megadzo o sea? 

 

Me            -ga      dzo      o       se     -  a? 

3SG:NEG –REP leave  NEG  hear  - UFP 
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Don’t leave, you hear/understand? 

 

There are different kinds of nonclausal or constituent negation.
18 

 One of these is 

the negative cleft construction in a clause, an NP or a predicate.  Consider the 

following example. 

3a. Abi makumaku aɖe le afɔ nɛɛ.    
 Abi       ma – ku - ma- ku  aɖe         le            afɔ       nɛ - ɛ. 
 Wound NEG-die-NEG-die INDEF   be LOC foot/leg  DAT -3SG 
 ‘S/He has some ulcer on the foot or leg.’ 
 
In this last example,  the me part o the derivational negation is also marked in 

Ewe by the affix ma ‘un’, the privative marker. This affix is used in the 

derivation of adjectives and adverbials. It is usually prefixed to a verbal element 

and reduplicated together with it when necessary: mǎ–vɔ (NEG – finish) 

‘everlasting’. Makumaku (ma-ku-ma-ku – NEG die-NEG-die ‘ulcer 

wound’/’will never heal’ 

Ma can occur with or without standard negation as in (4). 

4. Menye numaɖumaɖue na wòdze dɔ o. 
 Me  - nye       nu      ma - ɖu - ma  - ɖu  -  e       na        
 NEG-be COP thing NEG –eat NEG – eat –FOC  cause   
 wò - dze   dɔ          o. 

3SG-fall  sickness NEG 
 ‘It is not his abstiencne from food that has made him fall sick.’ 

 

In example (4) above, this construction is used to emphatically negate a 

particular constituent in a clause, an NP or a predicate.  The constituent that is 

                                                           
18 This information on negation is taken from Ameka (2001). 

University of Ghana          http://ugspace.ug.edu.gh



 94 

thus negated is focus marked, either by the argument focus marker or the 

predicate focus marker. 

The language also has a logophoric pronoun ye (plural yewó) which is used in 

reportive contexts to designate the individual(s) (except for the first person) 

whose speech, thoughts, feelings and so on are reported or reflected in the 

linguistic context in addition to personal pronouns which are distinguished for 

subject and non-subject.  The reflexive is formed by juxtaposing an independent 

pronoun (including the logophoric) to the noun ɖókui ‘self’ e.g. É-bé ye-sì ye 

ɖókui ‘she said that she (LOG) cut her (LOG) self’ as in (5a) ans (5b).  Similarly, 

the reciprocal comprises a plural independent pronoun, and nɔe – wó ‘reciprocal 

–PL’. 

5. a. Ebe ye sì ye ɖokui.     

 

E      - be          ye      sì     ye      ɖo kui        

3SG – COMP  LOG  cut  LOG  self        

‘S/He said she/he cut herself/himself.’       

 

b.        Minya mia nɔewo 

           Mi   -nya     mi a nɔe -wo 
           3PL-know 3PL self-PL 

           ‘We know each other/one another.’ 

 

 

There are particles for framing discourse.  A scene-setting expression may be 

preposed to the clause, and separated from the rest by a pause and/or marked by 

a particle lá or ɖé.  (See examples (6) and (7). 

6. Né ɖevíáwo kpã tsó suku lá, wóyia aƒéme. 

 Né ɖevi   - a     - wo  kpã    tsó     suku    la   wo   - yi -  a        aƒéme 
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 If   child- DEF  PL  close from school TM 3PL  go - HAB  home 

 ‘When the children close from school, they go home.’ 

 

7. Nenye wòe  ɖé avaa? 

 Ne - nye        wò   -  e      ɖé       à             -   vá      a? 

 If-   be COP  3SG – FOC PART 2SG:POT – come Q 

 ‘If it were you, will you come?’ 

 

If the preposed constituent is coreferential with a core argument of the clause, 

their relationship is indicated by an anaphoric pronoun in the clause.  An 

argument of the clause may be front-shifted to the pre-core clause position for 

focus, that is before the subject slot but after the preposed constituent slot.  The 

fronted element is marked by an argument focus marker.  –(y) é. Typically, a gap 

is left in the slot within the clause structure where the fronted element would 

have occurred. 

8. a. Kofí  fi ga. 

                        Kofi  fi       ga 

  Kofi  steal  money 

  ‘ ofi stole money.’ 

 

 

 b. Gae Kofi fi. 
 

  Ga        - e        Kofi   fi 
  Money – FOC  Kofi  steal 

  ‘It is money  ofi stole.’ 

 

Ewe has a speaker anchored two-basic demonstrative system with dialect 

variants: a proximal (sia, yi, ke) and a distal (kemá, má, kemí).    The following 

are examples. 

9. a. Ɖeví síá dím wóle. 
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  Ɖeví      síá         dí      -  m          wó   - le. 

  Child – PROX  search – PROG  3PL - PROG 

  ‘It is this child they are looking/searching for.’   [standard dialect] 

 

 b. Eyi dim mele. 

 

  E       -       yi        - di                 -  m         me  - le 

  3SG –      PROX - look/search – PROG 1SG - PROG 

  ‘It is this one I am looking for.’   [coastal dialect] 

 

 c. Eke di wóle. 

 

  E     - ke         di                 wó   - le. 

  3SG- PROX look/search 3PL – be.at PRES 

  ‘They are looking for this one.  [inland dialect] 

 

 d. Tsɔ  ekema/ema/ekemi nam. 

 

  Tsɔ            ekema/ema/ekemi  na    -  m 

  Give/Take DIST/DIST/DIST DAT - 1SG 

  ‘Give/Take this one for me.’ 

 

The distal forms can be argumented by the suffixation of -i ‘deictic’ to get kemi  

‘that yonder’ or by the adverbial particle ɖá ‘in the distance’: kemí ɖá ‘that in the 

distance’.  The distal terms have truncated forms; kem, m which are always 

accompanied by a gesture either a manual, lip or head point.  In a presentational 

construction, obligatorily accompanied by a gesture, the demonstrative terms 

occur by themselves as predicate as in Ama-é-má ‘That/there is Amá (Coastal) or 

Nye-é ké ‘Here I am/This is me’ (Inland)’. In the standard dialect, however, the 

focused NP and the demonstrative predicate are linked by the equative copula 

nyé ‘be’.  In addition, the predicate has to be the pronominal form of the 

demonstrative as in Awó -e-nyé é -má ‘That/There is Awó’. Amuzu (p.c) 

however thinks that the Anlo dialect has a three demonstrative system:  
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(esia)                                 (ema)                       (emɛ a) 

Proximal                           distal                        extra distal 

 

3.4 Ewe Verbal System  

Ewe is an aspect rather than a tense language like many other Kwa languages in 

West Africa
19

 because it does not have any overt marking for present and past 

time.  Habitual aspect is the only category marked on the verb by a toneless 

suffix (n)a which inherits its tone from the preceding syllable.  Preverbal 

markers express various modal and aspectual categories such as vá 

‘ventive/eventually’ (see Ameka 2008, Essegbey 2008). For example, the verb in 

sentence (10) can be interpreted as denoting present or past time. 

10. Ama yi xɔme. 

Ama  yi   xɔme 

Ama  go  room 

‘Ama went into the room.’ 

 

A bare verb or the aorist form has a past semantics.  For active verbs, this signals 

a past occurrence of the action.  For incloative verbs, it indicates the prior 

occurrence of the change of state hence the state is current.  The Potential can 

have future time interpretation in context.  All these temporal interpretations can 

be reinforced by adverbials.  The Potential and the Subjunctive are mutually 

exclusive with the Habitual (cf. Ameka and Dorvlo 2009). 

                                                           
19 See Ameka and Kropp Dakubu 2008 (eds.) for a detailed information on Aspect and 

Modality in Kwa languages.  This volume explores the thesis that in the group of West 

African languages known as ‘ wa’, Aspect and Modality are far central to the grammar 

of the verb and the clause than Tense. 
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Consider the following examples. 

11. Kofi yia suku gbe sia gbe. 

 Kofí yi  -  a         sukú  gbe  siá     gbe 

 Kofi go – HAB school day  every day 

 ‘ ofi goes to school everyday.’ 

 

12. a. Ele be wòavá kpɔm. 

 

  E      - le                 bé        wò –a          - vá     kpɔ - m 

  3SG   be.at PRES COMP 3SG-SUBJV  come see - 1SG 

  ‘S/He has to come and see me.’ 

 

 b. Éle bé wóává kpɔ m 

 

  É     - le                 bé         wó – á         vá     kpɔ - m 

  3SG  be.at PRES  COMP 3PL SUBJV come see – 1SG 

  ‘They have to come and see me.’ 

 

13. a. Wóàvá kpɔm. 

 

  Wó  -  à     -  vá      kpɔ  - m 

  3PL – POT – come  see     1SG 

  ‘They will come and see me. 

 

 b. Âvá kpɔm. 

  Â                 vá       kpɔ - m 

  3SG:POT  come  see – 1SG 

  ‘You will come and see me.’ 

 

In (12a) the underlying tone of the Subjunctive is high but it becomes low when 

preceded by a pronoun with a low tone.  (See Essegbey (2008) for more details 

on the Habitual, Subjunctive and the Potential). 

The Potential differs from the Subjunctive both in its variant and in tone.  Some 

dialects of Ewe have la- as the variant of the Potential, as opposed to the ná of 
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the subjunctive.  Secondly, the Potential has a basically non-high tone which is 

often realized as low (See examples (12a) and (13a) above).  The potential 

captures the invariant meaning of the à morpheme, and the subjunctive, the (n)á 

segment which expresses wishes and command. 

     Ewe also has the Progressive and Prospective aspect constructions. The 

prototypical function of the progressive construction is to signal that the states of 

affairs represented in the clause is on-going at the relevant reference time 

indicated by the verb. There are two verbs that can fill the verb slot in this 

construction: the suppletive locative verb set le  nɔ ‘be. at’ and a contact verb 

dze ‘contact’. The structure of the prospective construction is the same as that of 

the progressive except that the aspect marker that heads the aspectual phrase is 

the prospective marker ge  ‘PROSP’ or its dialect variant gbe   ‘PROSP’. The 

general meaning of the prospective construction is that the state of affairs 

characterized in the rest of the clause will happen after the reference time 

specified in the verb. (see Ameka and Dakubu 2008:215-289) for more details.  

Ewe has several multiverb constructions. A serial verb construction (SVC) is a 

sequence of two or more verb phrases (including any complements and adjuncts) 

without any marker of syntactic dependency used to express what constitutes one 

state of affairs.  The VPs in the sequence occur within the same temporal frame, 

share the same mood (e.g. imperative) and can be formally marked for different 

aspect categories.  The individual verbs can function as independent verbs in 

simple clauses (in the same form).  All VPs in the series have one syntactic 

subject which is expressed only once on VP1.  The VPs cannot be formally 
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independently negated but they can be individually focused or questioned.  There 

is no limit on the number of VPs that can constitute an SVC, except for 

restrictions on production and comprehension.  For example, the sentence: 

14.  Đzoɖeke 20
- e    tsɔ        ŋutsuví  -é     ƒú du    vá      de          - e  

  deer -DEF     take      boy   DEF    run      come  throw   - 3SG 

ɖé      tɔ  -     ɔ            me 

ALL river    DEF      inside 

‘The stag took the boy, ran and threw him into the river.’ 

is an SVC.  The single subject is Đzoɖeke ‘stag’ The first verb is tsɔ ‘take’.  The 

second verb is ƒu du ‘ran’, modified by the preverb vá  ‘vententive’ and the third 

verb is  da/de ‘throw’. 

3.5 Ewe Adpositions 

Ewe has both preposition and postpositions (cf Ameka 2003, 2005).  

Prepositions in the language constitute a small closed class of less than ten 

elements, distinguished from verbs by the fact that they cannot occur with the 

habitual suffix –na.  The prepositions provide the general orientation of a Figure 

(located object).  It is demonstrated that spatial relations, such as those 

encapsulated in “the basic typological prepositions at, in and on in English 

(Herskovits 1986:9), are not encoded in single linguistic elements in Ewe but are 

distributed over members of different form classes in a systematic string.   

                                                           
20  We do not have “the deer” in Ghana.  The animals that resemble the deer are 

ƒeɖekadzoɖekɛké (an animal that grows an extra horn every year), 

gbagbadzoɖeké (the unicorn), afiã or afidzoɖeké (the stag) and zi ‘the antelope’. 

These were names substituted for the ‘deer’ in the narratives and their English 

translations will be used as substitute for the deer. 
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3.5.1 Prepositions 

They are distinguished from verbs by the fact that they cannot occur with the 

habitual suffix –na.  Spatial prepositions are given in Table 1 with an indication 

of their verbal sources. Two other non-spatial prepositions, kple ‘with’ 

COMITATIVE/INSTRUMENTAL and ná ‘to/for’ DATIVE, also occur (see 

Ameka 1995, 2003b). 

Since the prepositions have evolved from verbs they have been referred to as a 

class of verbids (Ansre 1966a, 2000).  Serial verb constructions (SVCs) are the 

channel for the general development of verbs into verbids (see Lord 1993, cited 

in Ameka and Essegbey 2006).  Note that váséɖé ‘until’, for example, is the 

result of the compounding of the grammaticalized forms of three verbs, vá 

‘come’, sé ‘stop’, ɖé ‘reach’.  The combined semantics of these verbs is 

consistent with the meaning of the preposition.  It is also important to note that 

there is no erosion or difference in form between the verbal source and the 

prepositional forms.  From a semantic point of view, then, the 

grammaticalization of the verbs has resulted in the development of heterosemy of 

the forms (cf. Lichtenberk 1991 cited in Ameka and Essegbey 2006:368). 
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Table 1: Ewe Spatial Prepositions 

 

Preposition 

 

Function 

 

Gloss 

 

Verbal 

Sources 

 

Source Gloss 

le 

ɖé 

ɖó*  

tsó  

tó 

va sé ɖe 

 

LOCATIVE 

ALLATIVE 

 

ABLATIVE 

PERLATIVE 

EXTENT 

‘at’ 

‘to, towards’ 

 

‘from 

‘through 

‘up-to, until’ 

< le 

< ɖé 

< ɖó  

< tsó  

< tó 

< vá 

 < sé  

< ɖe 

‘be at’ 

‘reach’ 

‘arrive’ 

‘originate from, come, arise’ 

‘to pass (by)’ 

‘come’ 

‘stop’ 

‘reach’ 

Adapted from Ameka and Essegbey (2006:368) 

*The form ɖé and ɖó and are alternants. ɖó occurs when the complement of the 

preposition is not adjacent to it. 

 

3.5.2 Postpositions  

Postpositions constitute a closed class of about thirty members.  They have 

evolved historically from nouns but now constitute a distinct form class which is 

not necessarily a sub-class of the nominal class. 

Postpositions have evolved mostly from body part terms.  In the literature, only 

one, dzi ‘sky’ comes from a landmark term. Thus, Ewe exemplifies two of the 

sources, even if one only minimally, that have been noted in the literature for the 

development of adpositions from nouns (cf. Heine, Claudi and Hünnemeyer 

1991, Heine 1998, Svorou 1994, all cited in Ameka and Essegbey 2006:369).  
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Table 2 and 3 show that the sources of some postpositions are not entirely 

obvious. 

The postposition gbe  is rather productive and occurs with several nouns to 

indicate the region where the figure can be found.  It occurs in terms of different 

kinds of vegetation as in avegbe ‘forest area’, that is a place with forest; dzogbe 

‘fire area’  grassland that is a place where grass is when one can set fire to; tógbe 

‘mountain area’ (mountainous region).  It is lexicalized with dzĭ ‘sky’ and anyí 

‘down’ to form terms for upper region and lower region respectively, as in 

dzigbé ‘upper region’, ‘upper area’; and anyígbe ‘lower region, lower area’. 
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                                       Table 2: Simple Postpositions 

 

Post-

positions 

 

Gloss 

 

Putative 

Source 

 

Gloss 

Dzĭ upper surface < dzĭ sky 

Ƒo flat horizontal surface < ƒo belly 

gbɔ place, vicinity unknown N/A 

Gbá Surface around 

something 

unknown N/A 

Gbé purpose unknown N/A 

Gbe area, region unknown N/A 

Xa beside < axa side (of body) 

Me containing region of unknown N/A 

Nŭ entrance, opening, end 

point 

< nŭ mouth 

ŋgɔ front < ŋgó forehead 

ŋú (tí) outer surface < ŋú (t)) skin, body 

Ta upper end, peak < ta head 

Té under, bottom unknown N/A 

Tó edge < tó ear 

Sí domain < sí hand 

                        Tables 2 is adapted from Ameka and Essegbey 2006 (pp. 368- 309). 
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                                                     Table 3: Complex Postpositions 

 

Post-positions 

 

Gloss 

 

Putative Source 

 

Gloss 

 

Godó 

outside of, 

other/opposite 

side 

 

< go 

Side, direction, 

region, part, shore, 

beach, strand 

Godzí in the direction of < go+dzí bank + upper 

surface 

Góme part, region <go+me bank + containing 

region of 

Dome between, among <do+me (hole)+ containing 

region of 

ɖomé under, bottom <ɖo+mé female genital 

organ + containing 

region of 

gɔme under, bottom <agɔ+me anus+ containing 

region of 

Ŋkúme front <ŋkúme face 

Tame apex, peak <ta+me head+ containing 

region of 

Megbé back, behind <me+gbé back (of body) + 

containing region 

of 

lɔƒo around, in the 

direction of 

<(a)lɔ+ƒo arm + belly > 

horizontal surface 

Tome hollow, interior <to+me cavity + containing 

region of 

kɔ go outside <akɔ +go chest, breast-bank 

Yome trails <yo+me ?? + containing 

region of 

                     Adapted from Ameka and Essegbey (2006:370) 
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To summarise, this section outlined some typological features of Ewe, some of 

which will be necessary for/in the discussion as the chapter unfolds. 

3.6 The Linguistic Encoding of Motion Events 

3.6.1 Introduction 

This section provides an introduction to the linguistic devices available to 

speakers of Ewe for encoding the semantic components of motion events 

discussed above (see 2.2).  Special attention was paid to how the Ewe language 

differs from a satellite-framed language like English and verb-framed languages 

such as Spanish and Turkish in which lexical categories or 

syntactic/morphological structures may be typically used to encode the semantic 

components of path and manner.  Some preliminary conclusions regarding the 

place of Ewe in the motion event typology was discussed as well. 

3.6.2    The Linguistic Encoding of Figure and Ground in Ewe 

The linguistic encoding of figure and ground often involve a one-to-one 

correspondence between the two meaning components and the linguistic forms 

of their surface representation.  In Ewe, as in most languages of the world, figure 

and ground are encoded in linguistic elements of the same grammatical category: 

nominal phrases.  In addition, Ewe also uses postpositions.  Figure (in motion 

events) is conceptualized in two ways: spontaneous and caused motion.  In 

spontaneous (or self-directed) motion, the figure entity initiates its own 

movement resulting in a change of location.  It is typically encoded in Ewe as the 

subject of the sentence as in (16). 
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16. Eklo    -   ɔ             tá      do               le        eze  -  e           me. 

 Tortoise  DEF      crawl  exit            from   POT-DEF    inside 

 [figure]  [manner + motion]  [path]   [ground]            

 

In (16) the subject is in the preverbal position. In the caused motion events, 

however, some agentive entity causes the figure/entity to move from one place to 

another.  In Ewe caused motion, the figure is encoded as the direct object of the 

verb (17). 

17. Đzoɖekɛ- ɛ          da       ŋu tsuví  -e         ɖo       e    tɔyoo  -   ɔ        me 

   deer -DEF     throw      boy    - DEF   reach   into  river      DEF    inside    

                                         [figure]                             [ground]                    

 

‘The deer threw the boy into the river.’ [MV] 

 

In example (17), the moving entity, i.e. the figure, is linguistically represented by 

the noun phrase ŋutsuvi ‘boy’ which occupies the direct object position of the 

verb da ‘throw’. 

3.6.3 Ground 

The syntactic position for linguistic elements that represent the ground are 

versatile in Ewe. The ground can be either the object of the verb or verb 

sequence, the object of a preposition, or  the  specifier/modifier of the subject in 

(18a), (18b) and (18c) respectively. 

18. a. Ŋutsuvi  –e         li à       dzime. 

    boy     -DEF   climb     up 

  ‘The boy climbed up.’ 

18. b. Éyé  eklo       -  ɔ       tá       do     le       eze  -   -á          me. 
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                         and   tortoise-  DEF   crawl exit   from  pot     DEF   inside 

  ‘And the tortoise crawled out of the pot.’ 

19. Eklo      -  ɔ             xé           le       eze    -é        me      do     sí    dzó. 

 tortoise    DEF   COMPL be   PRES   pot    -DEF   inside  exit   run    go 

 ‘The tortoise which/that was in the pot  ran away.’ 

 

Ground does not always need to be encoded explicitly.  Rather, it can sometimes 

be left to inference from the context or world knowledge.  Or the speaker can be 

interpreted as the reference object via the use of the two deictic verbs va ‘come’ 

or yi ‘go’.  In example (20), the ground is not explicitly specified.  Rather, the 

goal (or destination) of the tortoise’s movement can be roughly identified as 

some place away from the speaker. The source (or origin) of the tortoise’s 

movement, that is ze ‘pot’ can only be inferred from the discourse context 

provided by example (21), which immediately follows example (20) in a story 

about a boy and a dog going out to search for a run- away pet, tortoise. 

20. Eklo     -    ɔ          tá     ɖɔɖɔɖɔ       sí       do     dzó     le         ze  -     e         
 tortoise   DEF    crawl  slowly   escape  exit  leave be.LOC  pot –  DEF  

         inside 

          me 

 ‘The tortoise crawled slowly out and escaped  from the pot.’ 

 

21. Xé  eŋu   ke      ŋútsu    ví   –  é       kplé      avu   -    ɔ  
         When day-break   man   little  DEF  and      dog    -  DEF 

 kpɔ      bé          eklo    -      ɔ       sí      dzó     le            ze  - e        me 

           see   COMP   tortoise    DEF     run     go     be.LOC  pot – DEF inside 

 ‘When day broke, the boy and the dog found out that the  

tortoise has ran away from the pot.’ 

 

In some motion events, there can be several ground elements.  These ground 

elements specify the source, goal, milestone or medium of movement.  They 
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serve as reference points with respect to which figure moves.  As such, they are 

typically integral components of the path, marking the origin, the end-point, the 

middle ground, or a salient feature along a path.  These different ground elements 

can all be illustrated by the English example in (22) taken from Slobin (1997, 

cited in Chen 2005:17). 

22. He went from the station [source[ along the avenue [medium]  

and through the crowds [medium] past the monument  

milestone] to his office [goal]. 

 

The five noun phrases in example (22), the station, the avenue, the crowds, the 

monument, and his office, represent different ground objects.  They are attached 

to a single verb went along with the five spatial prepositions.  All these elements 

work together to trace out the trajectories of movement. 

Similarly, several ground objects can sometimes be mentioned within a single 

clause in Ewe.  The example in (23) may serve to illustrate this. 

23. Ŋutsuvíá kplé avua wózɔ do le dua me [source] dze agble mɔ  áɖé dzí 
[medium] vá tó ave tsitsi áɖé me [medium] ŋɔ é tó gbedóxɔ  áɖé xa 

[milestone] vá do ɖé atí g   áɖé si me eto le lá té. [goal] 

Ŋutsuví     -   á   kplé  avu -   a       wó  -  zɔ     do    le         du     - á  

Man – DIM – DEF and  dog – DEF  3PL – walk  exit be LOC town- DEF 

me      dze       agble - mɔ      áɖé      dzí                  vá       tó      ave 

inside set off  farm  – road  INDEF POSTP/top  come  pass  forest 

tsi    - tsi      aɖe        ŋɔ          - é       tó   gbedóxɔ  aɖe         xa  

RED-grow  INDEF  branch    – 1SG  pass  chapel    INDEF  side 

vá      do         ɖé  atí    g     áɖé        si       me       eto   le        lá     té  

come appear  at   tree  big  INDEF  REL  inside  hole  LOC  TM  under 
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‘The boy and the dog left the town and set off on a path leading  

to the farm, passed by a chapel, and appeared under a big tree  

that has big a hole in it.’ [AR] 

 

Here in example (23), the prepositional phrase le dua me ‘from the town’ 

specifies the source of movement whereas the prepositional phrase, ɖe ati gá aɖe  

‘under a big tree in which there is a hole’ specifies the goal of movement.  

Together, they further elaborate on the details of the path of the movement. 

As stated above, ground elements specify the source, goal, milestone or medium 

of movement.  I therefore take a brief look at Goal and Source. 

3.6.4 Goal and Source 

Serializing languages have a distinct pattern for expressing Source or Goal of 

motion as well.  In Ewe, the source expression can be a direct argument of the 

verb, that is its role is read off the semantics of the verb (Ameka and Essegbey 

2006:395). This is the case with verbs which can function as two place predicates 

and which have a beginning anchor, e.g. tsó ‘come from, originate.’  Source can 

be explicitly indicated by the use of prepositional phrases headed by the 

LOCATIVE [le] and the ABLATIVE [tso ] 

24. É   -  mli     gago  -   á       do     le         xɔ  -     ɔ         me. 

 3SG  roll     drum   DEF   exit  LOC   room   DEF    inside 

 ‘S/He rolled the drum out of the room.’ 

and the ALLATIVE preposition (tsó).  For example,  

 

25. É  -    gé     tsó         nétí   -   é            dzí. 

 3SG drop  ABL  coconut  DEF          POSTP/top 

 ‘It/S/He fell from the coconut tree.’ 
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Goal can also be just a direct argument of a verb that entails an end point.  Thus 

the direct complements of deictic and directional verbs such as yi ‘go’, va 

‘come’, de ‘reach’ as well as the boundary crossing verb do ‘exit’ are all goals.  

The Allative preposition ɖe ‘into’ also introduces goal complements and can co-

occur in instantiations of a one-place construction with verbs like yi ‘go’ and do 

‘exit’. 

Source and goal of motion are both generally expressed in one clause, typically 

using a serial verb construction where there is at least one ground phrase per 

verb.  The boundary-crossing verb do ‘exit’, however, can occur by itself with 

both a goal NP and a source Preposition in a two-place construction. 

  Goal               Source 

26. É   -     do         go        tsó       xɔ     -    á           me. 

 3SG   exit    outside   ALL  building-DEF       inside 

 ‘He came (to) outside from the room.’ 

The more iconic order of source followed by goal occurs in a serial verb 

construction where the goal argument is always introduced by one of the 

directional (end-point anchored) verbs as the last verb in the series (see 27). 

27. Kpé   -    á      mli   tsó      tó      á         dzí        vá    

 stone     DEF  roll  ALL  hill  DEF  surface    come  

 aga   -          me. 

 valley          inside  

 ‘The stone rolled from the top of the hill into the valley.’ 

 

All the examples of goal NPs given so far can be interpreted as ‘to place X’.  The 

distinction between a ‘to – a place’ and ‘towards –a – place’ goal is not lexically 
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coded in Ewe, but it is derived from aspectual distinctions on the verb.  Thus, the 

two verbs yi ‘go, and gbɔ ‘come back to base’ when marked with the habitual na 

have a motion in – progress – at the current – time’ interpretation and thus have a 

‘towards – the goal’ reading
21

 (Ameka and Essegbey 2006:396). 

28. Awúsí   yi    -    na         aƒé    -       me. 

 Awusi   go   - HAB      house        inside     

 ‘Awusi goes (towards) home.’ 

The ‘moving-towards-a-place’ interpretation of utterances such as those above is 

stronger when these motion verbs marked with the habitual occur in a final 

position in an SVC.  Similarly, telic verbs such as  ɖó ‘reach, arrive’ in contexts 

where they can be interpreted as having a ‘getting to V’ interpretation also have a 

‘towards-the-goal interpretation’
22

.  In addition, the verb ɖó ‘set, put’ in 

collocation with, tǎ ‘head’, ɖó tǎ ‘to head for’, can take a goal complement.  Such 

a structure is interpreted as ‘moving towards the goal’.  For instance,  

29. Mi e  -  ɖó     ta      Deme. 

 1PL  - set   head   Deme 

 ‘We headed for Deme’ (i.e., ‘we went towards Deme’). 

 

                                                           
21 

These are the only two verbs in the language whose habitual form has a progressive 

interpretation (Ameka and Essegbey 2008:396).
 

22 It should be mentioned also that when such verbs co-occur with the perfective marker vɔ 

‘FINISH’, they have a near-completion interpretation and are therefore also interpretable as 

‘towards the goal.’ 
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3.6.5 Motion Interpretation from Non-motion Expressions 

Motion can also be interpreted from non-motion expressions.  One of the 

constructions which can be interpreted as motion is the stative-continuative 

aspect construction.  Schematically, the construction has the form: 

30.  NP1 le/nɔ [NP2 dzí] Postposition 

  (Ameka and Essegbey 2006:288) 

For motion interpretation, NP1 must be animate and NP2 filled by a nominal that 

can be the means, e.g., gasɔ  ‘bicycle’ or the medium or site of motion e.g. du
23

 

‘course’ as for example in the sentence 

31. Ési      sukuví –  á        kpɔ     bé        núfíálá       gbɔ   –   na 

 when   pupil     DEF    see    COMP   teacher    come     HAB 

 ye       ƒo        gé           lá,    é   –      lé         du         tsɔ . 
 LOG  beat   PROG   TM,  3SG -   hold    course   take 
 ‘When the pupil saw that the teacher was coming to beat him/her 
 he took to his/her heels.’ 
 

Sentence (31) shows that motion can also be expressed using contact verbs such as lé 

‘hold, catch; and tsɔ ‘take’ with motion-related nominals or other complements 

such as du ‘course’.  In sentence (31) above, the pupil started running away when 

he saw the teacher coming.  The second line of the example above is an SVC and 

du ‘race’ is the so-called shared object of both verbs.  The contact verbs tend to 

                                                           
23

 Ameka and Essegbey (2006) glossed du as ‘course’ may be in the context (space) in 

which the word was used.  I would like to gloss it as ‘race’ because of the context 

(motion) in which the word is used. 
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contribute an inceptive reading to the structures, as the translation of the sentence 

in (31) shows. 

Similarly, the verb dze ‘contact’ in collocation with a postpositional phrase 

headed by the postposition yome ‘trails’ yields a motion interpretation of ‘move, 

following someone/something.’ 

Motion interpretations can also be derived from the collocation of the verb dze 

‘move/ make way’ with prepositional phrases headed either by the dative, or the 

locative or the allative prepositions.  Let us examine the following typical 

utterances. 

32. a. Dzè                            ná          ŋkúnɔ     -        ɔ . 
  Move/make way      DAT       blind person   DEF 

  ‘Move to give way to the blindman/person.’ 

 

 

 Dzè          ɖé         mɔ   -    á          tó.  

  move   ALL    road     DEF   edge 

  ‘Move to the side/edge of the road.’ 

 

Like contact verbs, structures involving change of location verbs and their 

complements which could be construed as having motion-related features can 

yield motion interpretation.  For example, in (33) 

33. Fià      lá         ɖè                 afɔ    ɖɔɖɔɖɔ. 
 Chief  DEF   move/ remove   leg     slowly 

 ‘The chief walked/moved slowly.’ 

 

the use of the verb ɖè ‘remove’ plus the complement  afɔ ‘leg’ gives a motion 

reading. Other complements which this verb can take yielding a motion 
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interpretation include àblǎ ‘speed’, azɔlī ‘deportment’ and du ‘race’ see (34) and 

(35) 

34. a. Awó   ɖè           azɔlī    -a       dzí    kpɔtɔ.  

 Awo  remove   walk -DEF   top    reduce 

  ‘Awo slowed down (her walking).’ 

 

b. Ŋútsu  –á         ɖè         abla. 

  Man    DEF   remove   speed 

  ‘The man moved quickly/fast.’ 

 

35. a. Gatsí –     a       gé     dze   detsi –   a        me 

  Spoon – DEF  drop  land   soup – DEF  inside 

  ‘The spoon dropped into the soup.’ 

 

b.   E –   dzɔ     le    ati  –   e      dzi 
  3SG – fall   LOC   tree -  DEF POSTP top 

  ‘S/He fell off the tree.’  

 

 

The allo-dialectal forms gé, (Aŋlɔ) and dzɔ  (Inland) ‘drop’ ‘fall off’ in 

collocation with the allative preposition can also yield a boundary-crossing
24

 

interpretation of ‘enter’ in Ewe as was demonstrated above (Ex. 35). 

From the discussion so far, we can say that even though there may not be many 

motion verbs in the language, the fact of motion can be inferred from various 

collocations and constructions involving stative-locative, contact and change-of-

location verbs. 

 

                                                           
24 Refer to Chapter 2, Section 2.1.3.6 for the definition of boundary crossing constraint. 
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3.7 Verbs that have a Motion Semantics 

In Ewe, there are no criteria to distinguish a form class of verbs dedicated to the 

expression of motion.  Verbs which have motion semantics pattern with other 

verbs in various subclasses (Ameka and Essegbey 2006:387).  These can be 

categorized into three groups.   

i) Those in the first group are those which undergo causative 

alternation, where the single argument which functions as the subject in 

the one-place construction functions as the object in the two-place 

construction.  Motion verbs like, gé ‘drop, fall’ dzɔ   ‘drop, fall’, mli ‘roll’ 

and tró ‘spin’, come under this group. 

ii) Verbs in group 2 have the following characteristics.  The single 

argument that functions in the one-place construction as subject also 

functions as subject in the two-place construction.  Motion verbs such as 

vá ‘come, yi ‘go’, zɔ ‘travel’, do ‘exit’ and tsà ‘wander’ belong here.   

iii) For group 3, one-place predicates function only in the one-place 

construction.  Verbs such as dzo ‘leave’, tɔ  ‘limp’, kli ‘stumble’, ʋlắ 

‘move in a quick way’ fall into this group.  All the examples cited above 

are monovalent verbs. 

There are bivalent motion verbs as well.  These include lía ‘climb up’ and 

ƒú ‘move limbs in a medium’.  On the whole, Clements (1972:236) notes 

that the verb lexicon in Ewe is itself not too large, probably, not more 

than 600 verb roots with no morphological means of verbal derivation.  
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As a result, motion semantics is derived from other forms and their 

collocations. 

There are generic motion verbs which code the fact of motion and nothing more 

or else some further minimal component.  Examples are zɔ ‘move, travel’ and tsà 

‘move about, wander’ which are primarily monovalent, and kplɔ ‘accompany, 

move, with’ and ƒú ‘move limbs in a medium’ which are primarily bivalent. 

Ameka and Essegbey (2006:390) illustrate how distinct collocations involving 

kplɔ  yields various interpretations depending on the constructions in which it 

occurs.  In a two-place construction, the verb can be interpreted in a couple of 

ways depending on the semantics of the complement.  It has a conventionalized 

interpretation as ‘sweep’ in the physical sense when its complement is the 

generic nominal nú ‘thing or a location’.  For example: 

36. Sena    kplɔ             nu. 

 Sena    move with  thing 

 ‘Sena swept.’ 

Another interpretation of kplɔ is that of ‘accompany’ or ‘lead’ as in  

37. Abo tsí     kplɔ   nyi   - a   – wo     yi   gbeme. 

 Abotsi    lead   cow  -DEF  PL     go   bush 

 ‘Abotsi led the cows into the bush.’ 

 

In collocation with the satellite ɖó ‘reach/after’ the verb kplɔ means ‘follow, 

chase after’ with the intention of catching up with him or her as in (38a or 38b). 
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38a.   Ðevi    - a         kplɔ         fofo  -    a         o. 

        Child – DEF     follow     father   DEF   after 

        ‘The child is following the father’ 

 

38b. Duá –  me    ɖekákpúíwó   kplɔ     fiafi –  á        ɖó. 

 town-inside   youth            chase    thief -  DEF   reach 

 ‘The youth of the town chased the thief.’ 

 

In an SVC, where kplɔ occurs as the first verb and the second verb is a motion 

verb, kplɔ has a similar ‘accompany’ or ‘lead’ sense as in (39). 

39. Wó- kplɔ   kpovítɔ  -wó   ƒ     amegắ   ɖi   tsa    le    gakpɔ   –  á      me. 

3PL-move police  PL  POSS   boss     go  roam in   prison – DEF   inside 

 ‘They accompanied the police boss as he roamed in the prison.’ 

 

Although the various interpretations relate to other components of motion such 

as path, manner and goal, these are derived from other things in context and not 

from the verb kplɔ itself.   Nevertheless, there are small sets of verbs that conflate 

the fact of motion and either manner, speed or path.  Frequently occurring 

manner and motion conflated verbs are mli ‘roll’, tro ‘spin’, gli ‘glide, slide’, 

which can occur in both one-place and two-place constructions, and tá ‘crawl’ 

(of babies and cripples), move slowly (of vehicles) tɔ  ‘limp’ and níní ‘slip’ which 

are all one-place predicates. 
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3.8 Verbs that Express Direction  

There are less than a dozen verbs which could be said to express direction in the 

verb (cf. Schaefer and Gaines 1997 cited in Ameka and Essegbey, 2001).  Some 

of these are anchored at the destination or goal of the motion: ɖó ‘arrive at a 

place’, vá ‘come to a place thought of as place where the speaker is’, gbɔ   

‘return, come back to a place, to leave a place thought of as a place where the 

speaker is’;  he (yi) ‘go away from a place, to leave a place, dzó ‘depart, leave’, 

tsó ‘arise, originate, come from a place’.  These verbs can be used in the 

construction of motion trajectories. 

3.8.1 Verbs that Conflate the Fact of Motion and the Speed of Movement 

Some verbs in Ewe conflate the fact of motion and the speed of Movement.  

Verbs belonging to this set include ʋlā ‘move fast’ (intr), gogo ‘fast approaching 

(tr/intr), sí ‘move quickly, escape, flow (of water) and mìnya ‘move stealthily, 

gently, sneakingly’.  This last verb is related to the ideophonic adverb  

minyaminya ‘stealthily’ as in (40) shows. 

40. Adelã    zɔ     minyaminya  da       tu     kese           la. 

 hunter   walk    stealthily   shoot  gun    monkey     DEF 

 ‘The hunter walked/moved stealthily and shot the monkey.’ 

 

3.9 Motion-cum Purpose Constructions 

The realization of motion-cum-purpose constructions occurs in Ewe (Ameka 

2007a).  The construction involves a motion verb plus an event nominalization 

headed by a nominal, meaning ‘place’.  In inland Ewe especially, the form 
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involves –ƒé ‘place’ and the event is similar to the way the progressive aspect 

construction is formed (see example (41). 

 41. a. Me  -  tsó     hɔ  – ɔ    ʋu     ƒ . 

  1SG-come  door  DEF  open place 

  ‘I have come from opening the door.’ 

b. Kɔdzo  yi   akaɖi  –e      si       ƒe . 

  Kɔdzo  go  lamp   DEF   light  place 

  ‘ ɔdzo has gone to put on the light.’ 

 

This construction implies that the referent of the subject argument moves to a 

place for the purpose of carrying out the event expressed in the nominalization 

headed by the ƒe  ‘place’ noun (cf. Ameka 1991). 

3.10 The Linguistic Encoding of Path 

Path refers to the translational motion of a figure, which, in the most elaborated 

sense, moves from a source to a goal through some medium, passing one or more 

milestones.  Put in another way, Path is the trajectory of the figure or trajectory 

of the motion.  The core of a motion event might be thought to be displacement 

of the figure in space along a trajectory where this trajectory constitutes the path.  

(refer to section 2.1.2). 

3.10.1     Path Verbs in Ewe 

In Ewe, prepositions, particles and verbs encode path as compared to English 

where prepositions and particles are the most important elements in the encoding 

of path.  These path expressions (in English) can be divided into three broad 

University of Ghana          http://ugspace.ug.edu.gh



 121 

types that encode different kinds of spatial relationship (Jackendoff 1983, cited 

in Chen 2005:21): (a) TO paths (b) FROM paths, and (c) VIA paths.  Landau and 

Zukowski (2003, cited in Chen 2005) provide the following examples to 

illustrate the three types of path that are distinguished in English by the sets of 

spatial prepositions that encode them. 

45. a. TO paths – to, in (to), on (to) 

 b. FROM paths – from, out, off, away 

 c. VIA paths – past, over, around, through 

When a verb encodes both motion and path along which the figure object travels, 

it is a path verb.  There are verbs that include a specification of path in their 

meanings.  Verb-framed languages such as Spanish often have a large set of 

surface verbs that express both motion and path of movement at the same time.  

Chinese, for example, typically employs verbs to encode movement along 

various paths and motion in verbs.  Most of these path verbs can either function 

alone in a single clause, or participate in a serial verb construction, i.e, a verb 

sequence without any marker indicating the relationship between them.  When 

they occupy a verb slot other than the first in a serial verb construction, they are 

considered as complements (e.g. Li and Thompson, 1989, Chen 2005) or 

satellites (Talmy, 2000) to the first verb. 

In this dissertation, the path verbs in Ewe are divided into Path-focused verbs 

and verbs that express direction in the verb root.  There are path-focused verbs in 

Ewe (Ameka and Essegbey 2006).  These are lía ‘climb, go up’ and ɖi ‘go 

down.’  For the two verbs, the site of the movement, e.g. tó ‘mountain’ or àgà 
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‘slope’ or tsoɖoe ‘ladder’ àtí ‘tree’ is expressed as the direct argument of the 

verbs.  Source is added to these by prepositions and the goal by the direction 

verb va ‘come’ and yi ‘go’.  Sometimes the allative preposition ɖé ‘into’ is added 

to the ‘go’ verb for this purpose. Change of orientation is coded in the 

intransitive verb trɔ ‘turn’ which collocates with some inherently directed verbs 

such as va ‘come’, yi ‘go’ and gbɔ ‘return’ or prepositions to express various 

nuances of return paths.  The verb tra ‘lose one’s way, go astray’ can be viewed 

as a change-of-direction verb. It takes the site noun mɔ ‘road, way’ as a direct 

argument. 

46. Nyɔ nú –    á -    tra                        mɔ . 

 woman-  DEF  lose one’s (way)  way 

 ‘The woman lost her way.’ 

 

3.10.2 Boundary Crossing Verbs 

There are a number of boundary-crossing verbs too such as dò ‘exit’ which when 

used in a plain one-place construction can be interpreted as ‘appear, emerge’.  

Typically, the single argument in such a construction is a meteorological noun 

such as tsi ‘water, rain’, ŋdɔ ‘sun’ or dzinu ‘moon’.  When it occurs in a two-

place construction, the goal of the exiting is expressed as the direct argument but 

this is restricted to a noun like (go) ‘outside’.  More commonly, the same 

resource for source and goal as described above for path-focus verbs are 

employed for this verb as well.  There are other boundary crossing verbs such as 

tsò ‘cut, go across’ as in 
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47. a. Sukuví -      á   –   wo    tso         tɔ  –     á.  

  Pupil -        DEF -PL   go cross  river   DEF 

  ‘The school children crossed the river.’  

 b. É –     ƒú                 tsi          tso             tɔ  –   á.  

  3SG   move limbs  water    go across  river   DEF 

  ‘S/He swam across the river.’ 

 

In the sentences above (47a and 47b), the site crossed is expressed as a direct 

argument of the verb.  The verb tó ‘to pass by’ also has the site or landmark 

passed expressed as direct argument.  However, gbagba/tútú ‘overflow’ is an 

intransitive verb and leaves the boundary exceeded implicit to be deduced from 

context. 

Conspicously absent from the boundary-crossing verbs in the language is a 

monomorphemic verb, equivalent to ‘enter’.  The collocation of a change-of-

location verb gé or dzɔ  ‘drop, fall’ is used to express the motion of ‘enter’, with 

the allative preposition ɖé and the region crossed coded in a postposition me 

‘inside/containing region of’.  In some contexts, a reach/arrive verb in 

collocation with a bounded region denoting complement can be interpreted as 

‘enter’ as well.  For example, 

48. a. É    -  ɖó       du    - a                      me. 

  3SG arrive  town-DEF  containing region inside 

  ‘S/He entered/arrived in the town.’ 
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b. É –      ɖó          akró –  á.  

  3SG  entered    canoe   DEF 

  ‘S/He boarded the canoe.’ 

 

In the Aŋlɔ dialect, the verb de ‘reach, been to’ is regularly interpreted as ‘climb’ 

when it takes a postpositional phrase headed by dzi ‘surface’. 

49. Kɔkú    de        né   –    tí –   á        dzí. 

Kɔku    reach  coconut tree  DEF  top/surface 

 ‘ ɔku has climbed to the top of the coconut tree.’ 

3.10.3  The Directional Complement Verbs 

Path of motion can also be expressed by directional complement verbs.  Ewe 

contains less than a dozen verbs which could be said to express direction in the 

verb root (Ameka and Essegbey 2006).  Some of these are anchored at the 

destination or goal of motion.  These are listed below. 

50. ɖo  ‘arrive’ 

va     ‘come  to a place by moving towards a place thought of as (a)   

place where the speaker is’ 

gbɔ ‘return, come back to a place’ 

he ‘go away from a place, to leave a place’ 

dzó ‘depart, leave’ 

tsó ‘arise, originate, come from a place’; and 

vlɔ ‘to go far away from a place’ 
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3.10.4    Deictic Path Verbs in Ewe 

There are two deictic path verbs in Ewe.  They are va ‘come’ and yi/dzó 

‘go/leave’. They indicate deictic spatial direction; they indicate whether the 

figure is moving toward or away from the speaker.  They are used productively 

in the expression of motion events.  They can be used alone or they can occur in 

a sequence with other (non-deictic) path verbs, or manner verbs (of motion or of 

general action), to express the goal. 

3.11 The Linguistic Encoding of Manner 

Manner refers to factors such as motor pattern, rate, and degree of effort of the 

figure’s movement.  It can also be defined as how motion events are performed 

in terms of speed and intensity.  There is considerable cross-linguistic variation 

in the realization of specific kinds of manner in motion events.  Languages seem 

to differ with regard to the subtlety of the distinctions they make in the manner 

of movement. Slobin (1997a, p. 457, 2000) notes that languages differ with 

respect to the attention they pay to manner in the verbalization of motion events 

which is determined by whether a language is verb-framed or satellite-framed.  

He suggests that languages have a two tier lexicon with respect to manner.  Tier 

one consists of the common everyday basic motion verbs like run, fly, etc. and 

tier two comprises the more expressive tier with verbs like dash, swoop.  While 

all languages have tier one verbs, Slobin suggests that it is satellite-framed 

languages that have an elaborate tier two of expressive manner of motion lexicon 

(refer to Section 2.2.2) 
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Manner-of-motion verbs in English for example, make finer distinctions and are 

more expressive than those in Spanish (cf Slobin 2000:119).   

3.11.1  Some Semantic Categories of Ewe Manner of Motion Verb 

Looking at the semantic categories of Ewe manner of motion verbs listed below, 

it could be said that Ewe divides the semantic domain of various manner of 

motion differently. 

52. da, ƒú du    ‘bolt’ 

wó, ɖe ʋe, gbã    ‘burst’ 

dzò, kpó, dze-dzi, lŭ ɖe dzi  ‘dart’ 

ɖo ɖi, de nu tsi me   ‘plunge’ 

ƒu du, ke du ɖime   ‘race’ 

ƒu du, si du, ɖe abla   ‘run’ 

si du sesĩe, lu ɖé nu dzi  ‘rush’ 

  gó ɖe nu ŋu/dzi   ‘rush’ 

53. kli nu, kli afɔ    ‘stumble 

54. tá     ‘crawl’ 

tá     ‘creep’ 

zɔ mínyamínya   ‘sneak’ 

55. zɔ     ‘match’ 
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           e  abla                                                ‘to move or walk very fast’ 

           dá gbá     ‘plod’ 

        ɖe afɔ, zɔ, yi    ‘step’ 

        do gò, yi ɖe aga, yi ŋgɔ            ‘step out/ step aside/move forward’ 

        ɖe afɔ/ɖe zɔ    ‘stride’ 

          tsi tre le afɔbidɛ nu/zɔ le afɔbidɛ nu ‘tiptoe’ 

          zɔ gbudugbudu,     ‘tramp’ 

          tsa, zɔ, ɖi tsa    ‘walk’ 

56. dzo kpó, tí kpó   ‘jump’ 

dzo kpó, tí kpó   ‘leap’ 

dzo kpó  dze             ‘spring’ 

Most of the distinctions made in English for the various domains are sparsely 

populated in Ewe.  The motion verb lexicon seem to be repeated for most 

domains.  For example, under manner of jumping, the same verbs dzo kpó, tí kpó 

are used for the English varieties, ‘jump’, leap’, ‘spring’ etc.  This seems to 

support Chu’s (2004) conclusion that [manner + motion] conflation is much less 

pervasive in most languages (Chinese being one of them) than in English.  

Examining how these semantic categories are rendered in Ewe, Ameka and 

Essegbey (2006) note that the commonest means of expressing manner, 

including manner of motion, is by the use of ideophones.  “The collocation of 
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motion verbal expressions with ideophones encode not just manner but intensity 

as well.”  Westermann (1930:107-109) for example, listed the verb zɔ ‘move, 

travel’ with various ideophones to describe various manner of motion situation.  

He gave about 37 illustrations among which are zɔ tyatya to walk quickly; zɔ 

dziadzia ‘energetic walking’; zɔ tyatyratyatyra ‘describes powerful but stiff 

walking’; zɔ takataka ‘to walk without care’.  Westermann however noted that 

the list does not exhaust the number of adverbs which describe going. In 

addition, most of them may be found reduplicated in their simple or dimunitive 

forms according to the size of the figure – whether large or small. 

From the list, it is obvious that some English verbs like ‘slip’, ‘tramp’, ‘sneak’ 

can only be translated as zɔ ‘walk’ and collocated with ideophones like 

mínyamínya, gbudugbudu.  In the examples above, the ideophones help to bring 

in not only the manner of motion but also features of the figure and, in general, 

add expressiveness to the meaning of the verb. 

SVCs also play an important role in the coding of directional manner of motion.  

In this case, the manner-encoding verbs occur first and the path and directional 

verbs follow.  This pattern is commonly found in serializing languages (Schaefer 

and Gaines 1997). 

In addition, in Ewe, SVCs in which the first is a handling or manipulative verb, 

such as tsɔ ‘take’ with a motional nominal complement such as du ‘race’ can be 

interpreted as expressing manner (Ameka and Essegbey 2006:396) as in example 

(57). 
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57. Ési     aƒenɔ  –   ɔ        kpɔ    tángasitɔ            -  wó    

           when   woman  DEF  see     sanitary inspector  PL    

ko       lá,    é -     lé       du          tsɔ . 

 then  TP  3SG  hold    course   take 

‘When the woman saw the sanitary inspectors then she took to her heels 

(she started running).’ 

 

Another way of expressing manner, they noted, was the comitative or 

instrumental preposition kple with a motional nominal complement.  This can 

also be interpreted as manner as (58) shows. 

58. Nyɔ nú – á       tsɔ       nya     lá      yi    ná       fia        

 woman  DEF  take    word  DEF  go   DAT  chief   

lá         kplé    du.  

DEF   COM    race  

‘The woman took the matter to the chief running (with agency)’. 

 

Manner of motion can also be interpreted from collocations of generic verbs with 

nominal complements, as for example, when ‘stroll’ is the interpretation of ɖe 

afɔ gɔme ‘remove foot under.’ 

59. Da   -  nye   ɖe         – a          afɔ    gɔme    ɖáá. 

         mother –my   remove    HAB   foot   under   always   

 ‘My mother strolls always.’ 

 

The expression of manner does not have to be restricted to the verb root or to one 

lexicon item.  Manner information can be expressed in several different words 
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and constructions.  It can be ‘distributed’ over different elements including 

adverbials.  For example, in English, it is very common for an adverb such as 

‘quickly, fast, slowly’ etc. to modify run as in (60) despite the fact that the 

manner verb run already expresses the speed of movement. 

60. Seyram ran quickly to pick the child. 

 

In Ewe, manner adverbs such as  e  e ‘very fast’ ɖɔɖɔɖɔ ‘slowly’ kaba kaba 

‘very very fast’, usually appear after the verb or verb sequence to indicate 

manner of movement. Example (61) exemplifies this. 

61. a. É  -   ɖe  zɔ    kábá    yi    aƒeme. 

  3SG   stride   fast      go   home 

  ‘She walked quickly home.’ 

b. É    –  tá        ɖɔɖɔɖɔ    vá       sɔlime.  

  3SG   crawl  slowly     come  church 

  ‘S/He crawled to church.’ 

 c. É    -         zɔ                ɖɔɖɔɖɔ    do     vá          dzó. 

 3SG        move/walk    slowly    exit   VENT   leave 

  ‘She moved quietly and left.’ 

 

As already noted, ideophones when used to modify manner of motion verbs 

might be used to express the same motion event. 

62. É       -   zɔ       mínyamínya         vá          yi. 

 3SG   -  walk    stealthily           VENT   go 

 ‘S/He walked stealthily and passed by.’ 
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To summarise, manner of motion in Ewe is conflated in a few verbs and can be 

interpreted from various collocations of adverbs, ideophones and verb nominal 

complement collocations as well as from some commutative prepositional 

phrases.  Different types of multiverb constructions also play a crucial role in the 

expression of manner. 

3.12 The Linguistic Encoding of Cause of Motion 

A characterization of the expression of translocative motion in Ewe would not be 

complete in Ewe without considering “transitive motion” as well, i.e, utterances 

where the grammatical subject is not identical to the trajectory but rather 

constitutes the agent (or cause) of motion, while the trajectory is expressed by 

the direct object in the sentence as in (63). 

63. Đzoɖekɛ   - ɛ         da       ŋutsuvi - é        ɖó      ɖé      tɔ   -    ɔ         me. 

           Antelope -DEF   throw    boy      DEF   reach   ALL  river  -  DEF   inside 

 ‘The antelope threw the boy into the river.’ 

Talmy (1985:61) defines cause of motion as what originates the motion itself.  

Let us illustrate this with Talmy’s example. 

64. The pencil      blew      off    the table 

      Figure     Motion   Path     Ground 

‘blew’ in (64) offers information about the Cause of motion in the verbs as in 

65. Yawá         tutu                ze –    á      ɖá         le  

 Yawa  [cause + motion]  pot – DEF  off      LOC 

 to        –   á      dzí   wò       gé    gba. 

 mortar   DEF   top   2SG   fall  broke    

 ‘Yawa pushed the pot off the motar (and), it fell and broke.’ 
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Verbs conflating motion with Cause-of-Motion are numerous in Ewe: e.g., tsɔ 

‘take’, da/tsɔ (nu) ƒu gbe ‘cast’ tutu ‘push’ tege, mía, xaxa -ɖo ‘push’ etc. 

Cause of Motion verbs can also combine with Manner verbs.  Example (65) 

above shows that Ewe conflates Manner and cause with Motion in its verbs 

(Talmy 1985:68). However, three issues are worth mentioning regarding 

Talmy’s claim above.  First, the cause component can be combined with the 

motion component, and be represented in the same transitive verb.  These verbs 

may include but are not limited to dro ‘lift’, tsɔ ‘take, da ‘throw’, tutu ‘push’ and 

so on.    The position of these verbs is the same as manner-of-motion verbs when 

they occur in a serial verb construction. 

Second, some transitive verbs such as wɔ/wa ‘make’, xɔ ‘get’ and so on may 

appear in sentences expressing caused motion, but they do not encode the 

meaning of motion themselves.  These may also include contact verbs such as ka 

asi (nu ŋu ‘to touch’, and placement verbs such as da ɖi ‘put down’, da ɖe  

ŋgɔgbe   ‘throw forward’, da ɖe   anyí  ‘put down’).  Rather, the motion component 

is usually encoded or implied in the directional serial verb construction as 

example (66) shows. 

66. Dzoɖeke    (y)é    wa/wɔ   ɖeví –  é          wò –  gé             ɖé 

           unicorn       LOC     do        child   DEF    2SG   drop/fall    into 

tɔ   -    ɔ         me       ya/eye   wò     yi   vá       tsɔ       eklo 

river   DEF   inside      and   2SG  go   come  take    tortoise 

ví  –            dzó       yi    aƒeme. 

 little   DEF  leave    go   home 
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 ‘The unicorn made the child fall/drop into the river and he went 

 and picked the (little) tortoise and took it home.’ 

 

Thirdly, cause motion focuses on the disposal nature of the action verb.  In 

example (67) below, the figure object (anyitɔ: ‘beehive’) beehive ended up 

changing its location from presumably the tree to the ground. 

67. Avu  -  a        dí      bé             ya      ká         así     ányíxɔ /ányítɔ   

 dog      DEF  want  COMP      to     touch      hand       beehive 

 ŋu       yá   tá       -  ʋúʋú     atí  -   é          éyé   ányíxɔ /ányítɔ  

skin    and   so  3SG  shake   tree    DEF     and      beehive 

 gé           vá        dze     anyí. 

drop/fall  come   land   down 

‘The dog wanted to touch the beehive and so it shook  

the tree and the beehive fell down.’ 

 

The movement of the beehive was caused by the dog’s attempt to touch (ka asi 

ŋu) it.  Roughly speaking, (67) expresses events in (68a and b) in a compact way. 

68. a. É  -   ká        así    anyíxɔ /tɔ    ŋu. 

  3SG  touch  hand   beehive   skin 

  ‘S/He touched the beehive.’ 

b. Anyíxɔ /tɔ   -  ɔ           gé           dze    anyí. 

  beehive         DEF   drop/fall  land   ground 

  ‘The beehive fell on the ground.’ 
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Cause of Motion verbs can also combine with Manner verbs, as in (69) 

69. É  -    kplɔ        ɖeví  -  á       do      go          zɔ      dzó. 

 3SG  lead(out)  child   DEF  exit   outside   walk   leave 

 ‘S/He led the child outside and walked away.’ 

 

However, it is impossible to combine cause of Motion with most Motion Path 

verbs in a single clause, as shown in (70). 

70. * E    -   da        abo   - ɔ        eye    wò     da.    

 3SG   throw   ball    DEF   and   2SG   pop   

ɖo        ɖe    dzi    do    go          le       xɔ    -  a        me 

reach   into  sky   exit  outside  from  room   DEF  inside 

*‘He threw the ball and it pop out exist go.’ 

 

The  interpretation is supported by the fact that when the Motion Path verb does 

not imply agency, as is the case with ge dze/ƒu anyi ‘fall’ as in (71). 

71. E  -    tutu   ɖevi  -  a         ƒu      anyi . 

 2SG  push  child    DEF   land  down 

 ‘S/He push the child down.’ 

Where a combination with a cause of motion verb is indeed possible, we cannot 

combine Cause of Motion with Motion Path verbs. 

On the other hand, Path verbs combine freely with cause of motion verbs, 

provided of course that they do not specify conflicting spatial values.  Thus (72) 

is possible whereas (73) is not possible. 
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72. E –   de    abo – ɔ        aɖaka   me. 

 3SG put   ball    DEF  box       inside 

 ‘S/he put the ball inside the box.’ 

73.   * E –    de   abo – ɔ       do        go      le     aɖaka   - a        me. 

 3SG  put   ball   DEF exit  outside  in     box         DEF  inside 

 ‘He put the football out of the box.’ 

 

In conclusion, we can say that “those verbs which undergo causative alternation, 

where the single argument which functions as the subject in the one-place 

construction functions as the object in the two-place construction encodes cause 

of motion in Ewe (Ameka and Essegbey 2006:388).  There are several transitive 

roots lexicalizing caused motion events of insertion and extraction and events 

which imply a particular manner of causation (e.g. tutu ‘pushing’, he  e  e ‘haul’; 

ballistic motion such as da ‘throwing’, tu afɔ ‘kicking’). 

3.13 The Place of Ewe in Motion Event Typology 

The classification of Ewe and for that matter African languages in motion 

typology has been a very controversial issue.  Having done an extensive survey 

of discourse patterns in a wide variety of languages, Slobin proposes 

characteristic ways in which motion events are put together in different kinds of 

languages.  These patterns  correlate with the status of the language as an S-

language or a V-language.  One such characteristic is the expression of manner, 

which according to him, has a distinctly different status in the content and 

organization of narrative in the two types of languages.  Slobin shows as a way 

of illustration that it is not possible in a V-language to string a number of path 
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expressions with a single manner expression. As already noted in the second 

chapter (2.2), serializing languages do not have this kind of problem.  “All that is 

required for the expression of complex translational motion in Ewe is for the 

manner of motion verb to occur as the first verb.  Any other Path verb that comes 

after it will be within its scope (Ameka and Essegbey 2001:7).  This is illustrated 

by the Ewe sentence below. 

74. Kafui      tɔ    ɖé   afɔ     dzí      tó      aga    –    á  

 Kafui   limp  on   foot   top    pass   valley -  DEF 

me   do  va           lía       babakɔ  –   ɔ       dzí  

 in     exit VENT  climb   anthill    DEF   top 

 ‘ afui limped through the valley and came and climbed to the 

 top of the anthill.’ 

 

Also, Slobin makes a distinction between two kinds of Path; path-focus and 

boundary focus.  Path-focus is one which simply refers to a non-interrupted path 

while boundary focus refers to a path, where there is crossing of a spatial 

boundary.  Ewe does not distinguish between path focus and boundary focus 

types of Paths (cf. Schaefer (1986); Slobin and Hoiting 1994 cited in Ameka and 

Essegbey 2001).  Since Ewe does not distinguish between these two types of 

paths, we can say that it is an S-language.  However, Ewe differs from other S-

languages because it has the tendency to express one ground per verb.  It also has 

the possibility of stringing a number of verbs together in a single clause.  This 

latter property means that Ewe inevitably divides scenes into more components 

than V-languages. 
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Slobin again reports that S-languages differ from V-languages in the description 

of scenes.  V-languages present static description of scenes while S-language  

make use of dynamic descriptions.  On static description, he notes, 

…V-languages which are as culturally different as Spanish 

and Japanese show a predilection of such descriptions, 

perhaps determined by their linguistic typology. (Slobin 

1997:452) 

Ewe seems to lean towards a static representation of scenes as well as dynamic 

movement. 

Looking at all the properties discussed above and others, it could be said that 

Ewe shares more properties with S-languages than V-languages to which it is 

supposed to belong (being a serializing language) while still possessing a unique 

property. Talmy places such languages under V-languages while Slobin (2000) 

places them somewhere between S-languages and V-languages. Ewe is thus 

neither here nor there (to borrow Ameka and Essegbey’s (2001) words). 

3.14 Summary 

In this chapter, the formal encoding of motion events in Ewe was looked at.  The 

nature of features that are conflated with the fact of motion in  various verbs was 

examined. It was noted that some verbs conflate motion and direction/path, 

others motion and different categories of manner while others conflate motion 

and some characteristics of the figure.  It was also pointed out that some verbs 

which do not conflate manner or path as such with motion can be interpreted as 

manner-of-motion path verbs.  Based on these facts, Ameka and Essegbey 

(2006) concluded that “It is difficult to classify Ewe as a predominantly path-
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type, manner-type of figure-type language à la Talmy (1985).”  This means that 

relying on these findings to settle on the issue of the place of Ewe in motion 

event typology through pure linguistic analyses will not be appropriate.  Talmy’s 

typological framework provides a starting point for the exploration of language 

acquisition and use but we need to go beyond formal analyses of motion events 

based on linguists’ intuitions, and base our analysis on actual language use as 

suggested by Slobin (1995a:195). In order to characterize the linguistic encoding 

of such events, then, one must attend to usage as constrained by typology. The 

next chapter therefore looks at the expression of motion events in Ewe in elicited 

adults’ spoken narratives.  Evidence from this type of data will set the stage for 

analyzing how children learn such a language and how the various patterns 

develop as children grow older. 
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CHAPTER FOUR 

MOTION EVENT EXPRESSION IN NARRATIVES OF THE CONTROL 

GROUP (ADULT EWE SPEAKERS) 

4.0 Introduction 

Many scholars argue that the study of discourse and language in use 

should be the primary task of studies of language structures and that such 

research focus is more fruitful and may provide solutions to many questions that 

cannot be answered by focusing merely on the static structures of language (Fox 

and Thompson 1990, Gries 2003, Halliday 1961, Tao 1996 all cited in Chen and 

Guo 2010).  Over the past two decades, the field of Linguistics has increasingly 

seen a shift in focus.  Language is conceptualized as a dynamic and ever-

changing system that is shaped by discourse and communication (Biber 2001, 

2007).  Hopper (1987:42) in his proposal for Emergent Grammar argues that 

“structure or regularity, comes out of discourse and is shaped by discourse as 

much as it shapes discourse in an on-going process.”  He claims that “the 

concept of grammar as emergent … sees all structure as in a continual process of 

becoming, epiphenomenal, and as secondary to the central fact of discourse” 

(Hopper, 1992, cited in Chen and Guo 2010:32).  Similarly, in advocating the 

concept of “Thinking-for-speaking”, Slobin (2004:253) argues that “[L]inguistic 

patterns don’t occur in the abstract.  They arise in the course of language in use.”   

In his view, the structure of utterances are a product of the thinking process at the 

time of communication, which is constrained by multiple communicative and 

cognitive factors. Hence Chen and Guo (2010:32) for instance suggest that the 
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analysis of the actual discourse in vivo, which is, language in the making, are 

indispensible for a comprehensible understanding of language structure. 

Against this background, this chapter analyses the usage patterns of 

motion event description in the oral narratives of adult Ewe speakers which will 

serve as a standard against which Ewe-speaking children’s developmental data 

can be compared. This will enable us find out how (Ewe-speaking) children 

conceive Ewe in their developmental process. The chapter thus examines the 

patterns of motion event description in oral narratives elicited from Ewe adult 

speakers from different age groups (28-50) using the wordless picture book, Klo 

afí ká nèle? as the major tool as well as some other tools listed under Chapter one 

section 1.4.2 where applicable.  Results were sometimes compared with 

comparable data from English, Spanish, Turkish and Chinese.  The focus was on 

the use of motion verbs, the descriptions of ground elements and the description 

of the physical setting in which movement takes place. 

4.1 Methodology 

4.1.1 The Control group and Data 

Fourteen Ewe-speaking undergraduate students from the Department of 

Ewe, University of Education, Winneba were recruited. Their ages range 

between 29 and 50.  Data was elicited using the story, Klo afí ká nèle? “Tortoise 

where are you?”, a description of which has been presented in Chapter 1, Section 

1.4.2.  

This wordless picture book tells a story of a boy who, together with his 

dog, goes in search of his best pet tortoise. The original narratives are called 
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“frog stories” and the research method is now commonly known as the frog 

method (Berman and Slobin, 1994). 

4.1.2 Data Collection Procedure 

The participants were video-taped at a recording studio.  They were 

seated opposite the researcher so that the researcher could not see the pictures.  

The participants then went over the picture book page by page from the 

beginning to the end to familiarize themselves with the story.  The participants 

were instructed to examine the pictures as long as they wanted before beginning.  

When the participants were ready, they were asked to return to the first page and 

tell the story from beginning to end  (see Appendix E for a description of the 

Tortoise story elicitation tool extraced from Berman and Slobin (1994) and 

modified ) 

4.1.3 Transcription 

The recorded narrative texts were transcribed verbatim into motion event 

(i.e., units consisting of one predicate and its argument) following the guidelines 

given by Berman and Slobin (1994: 655-664). Two native Ewe research 

assistants first transcribed the recordings, and to assess inter-rater agreement, I 

reviewed all the audiotaped samples for correspondence to the transcript. Where 

there were any disagreement, we reviewed and then transcribed the texts jointly 

until a consensus was reached. 
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4.2 Coding Categories 

The motion event descriptions were marked and coded for each tortoise 

story. Slobin’s (1998) coding system for the analysis of motion event 

descriptions in oral narratives was followed.  A motion expression is defined as a 

clause that consists of at least one linguistic unit that expresses what Talmy 

(2000:25) calls “translational motion” in which the location of the Figure 

changes in the time period under consideration (see Section 2.1.2).  The focus is 

on descriptions of actual changes of location, and therefore plans, desires, 

possibilities, reminiscences, habitual motion events, etc. are excluded from the 

analysis.  For example, those in (1a and 1b) were excluded. 

1. a.  Mé –         líá      ati –  a       o. 

 1SG:NEG-climb tree - DEF NEG 

 ‘S/He did not climb the tree.’ 

 

   b. Avu –  a       dí      bé          ye – á –  he      anyí - tɔ      la. 

 dog  –  DEF want  COMP  LOG      pull   bee –  nest  DEF 

 ‘The dog wants to pull the beehive.’ 

  

4.2.1 Motion Verb Categories 

Three general categories of motion verbs were identified according to 

which motion meaning component they convey: manner verbs, path verbs 

(deictic and non-deictic, indicating path), and neutral verbs.  Manner verbs are 

those that indicate what Talmy (2000) calls co-event of motion, including 

manner (in various relations to the motion event, (Talmy 2000:42) and cause 

(e.g., crawl and kick).  Path verbs are those that indicate “the path followed by 

the Figure object with respect to the Ground object” (Talmy 2000:25) e.g., exit, 

ascend up, return).  As pointed out in Chapter 3 Section 3.10.4 there are only two 
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deictic verbs indicating path in Ewe; va  ‘come’ and yi ‘go’ for motion away 

from the speaker.  Neutral verbs are those verbs that do not express any notion of 

translational motion in the normal context.  However, in the data, they are used 

in the first verb slot in the serial verb construction, and consequently acquire a 

sense of manner of motion (e.g., wa/wɔ ‘make/cause/get – something into-the-

state of’, nɔ anyi ‘sit’, lé ‘catch’, ɖe ‘remove’). 

Each motion event description coded a single event, and took the form of 

a clause  containing either one single verb (2a), or several verbs in a serial verb 

construction (2b). 

2.   a. Ekloa do go. 

 

 Eklo      –  a        do     go. 

 Tortoise – DEF  exit   outside 

 ‘The tortoise went out.’ 

 

    b. Avua   ʋu du kplɔ exɔ lɔa ɖo. 
 Avu – a     ʋu  du  kplɔ      e   -             xɔlɔ     - a       ɖo 
 dog-  DEF   run    follow  3SG:POSS  friend – DEF  all  

 The dog ran and followed its friend. = 

 ‘The dog ran after its friend.’ 

 

As a first step, all verbs in the motion event description were identified.  

Percentages of different types of verbs (i.e. path verbs, manner-of-motion verbs, 

and neutral verbs) and percentages of different types of serial verb constructions 

(i.e. manner + path verb sequences, path + path verb sequences, and neutral + 
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path verb sequences) were computed.  The examples in (3a – 3c) present the 

different types of verbs included in the analysis. 

3. a. Path verbs 

  V:p (non-deictic path verb) 

   gé/dzɔ   ɖe ‘enter’ 

  V: (deictic path verb) 

   va ‘come 

   yi ‘go’ 

 b. Manner of motion verbs 

  V:m (intransitive manner-of-motion verb)  

    tá  ‘crawl’, dzo ‘fly’   

VT:m (transitive manner-of-motion verb) =  

líá ‘climb’, nye ʋusí ‘to shake off’ 

 c. Neutral verbs non-motion activity verbs. 

  V:o (intransitive verbs that are not motion verbs) 

  wɔ ‘do, make’ lɔ   ‘collect’ 

  VT:o (transitive verbs that are not motion verbs) 

  fɔ ‘pick’, lé ‘catch, hold, lift’ 

Example (4) presents the different types of serial verb constructions 

included in the anlaysis. 

4. a. Manner + path (a transitive or intransitive manner-of-motion verb 

followed by a non-deictic path verb or a deictic path verb or both) 
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 ƒu du va  ge ɖe    ‘run-come-enter’ 

 ƒu du va ɖo   ‘run-come-arrive’ 

 nye ʋusí do ɖe   ‘shake off send into’ 

 da ɖo ɖe   ‘throw-arrive-at’ 

 da yi    ‘throw go’ 

 

b.         path + path 

do go va    ‘exit-come’ 

va ɖo    ‘come-arrive’ 

trɔgbɔ va  to   ‘return-come-pass’ 

 

 c.        neutral + path (non-motion verb followed by one or two path verbs). 

le du ɖe me yi va  ‘hold-race go-come’ 

lɔ e ɖé éme vá yi  ‘collect-inside come go’ 

wɔ dzaa to (eŋu)  ‘do-quietly-pass by (him)’ 

 

Second, linguistic elements that specify the ground of movement (i.e. 

source, goal, or landmark along a path) were identified for each motion event 

description.  A distinction was made between minus-ground clauses without any 

specification of movement (5a), and plus-ground clauses that attach one or more 

pieces of information about ground of movement (5b). 

Minus-ground clauses 

5. a. E ye  eyike wóyia, wóva tsa kákááká. 
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 Eye    eyike   wó – yí -  a    wó –  vá     tsa      ká  –   káá - ká  

 

And  when   3PL- go – TP 3PL   VENT roam  TRIP  for     a long time 

 

                ‘And when they went they roamed for a long time’  [AH] 

 

Plus-ground clauses 

b. Ŋútsúvíá kpl  avuá wóvá yi xɔme vɛ  mlɔ  anyí ɖé aba dzi . 

 Ŋútsúví    -  á       kplé    avu -   á       wó  -  vá 

  boy    –    DEF  and     dog- DEF     3PL - VENT 

 yi   xɔme    vɛ             mlɔ      anyí     ɖé      aba         dzi 

 go  roam    come-go  sleep   down   ALT  mat/bed POSTP/top/on 

                      ‘The boy and the dog went and lay on the bed.’ [ST] 

 

The number of ground elements in each motion event description was 

computed too. The example in (6) illustrates this point.  While there is no ground 

element in (6a), the one in (6d) include five pieces of information about ground, 

and presents a series of linked paths or path with waystations (Slobin, 1996a, p. 

203). 

6. a.  Égé. 

É   –    gé. 

  3SG – fall 

  ‘S/He fell. 

 

b. Égé dze tɔɔ   me. 

É   –   gé    dze    tɔ     -  ɔ         me 

3SG- fall   land  river – DEF   inside 

‘S/He fell down into the river.’ [goal] 
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c. Égé tsó agaa tó vá dze tɔɔ  me. 

É   –  gé   tsó     aga  – a    tó         vá      –  dze  tɔ     -   ɔ          me. 

3SG fall  from  cliff - DEF edge VENT – land river  - DEF  inside 

                         ‘He fell from the cliff [source] down into the water [goal] 

d. He went from the station [source] along the avenue. [medium], 

past the monuments, [milestone] to his office [goal]
25

 

 

Slobin’s analysis does not stop at the description of complex paths.  As 

he argues, languages may differ in the way they structure complex paths (clause-

compacting) as for example, in English and Basque (Ibarretxe-Antu ano, 2004).  

There is therefore the need to look at the content of the narration, at what is 

narrated, and see whether speakers of Ewe have the same degree of event 

granularity, the same degree of detailed description for the same event. 

In order to test this possibility, Slobin chooses the deer scene in the frog 

stories (See appendix C for the scene pictures of the adapted tortoise stories).  

This is a very rich and complex scene that depicts how the boy and the dog fall 

from the cliff.  Though all the descriptions of the 24 scenes were looked at in 

coding the events, particular attention was paid to the following pictures. 

Verbal description of the stag/ antelope scene 

Picture 13: The boy, fleeing from an owl, starts to climb a large rock.  Something 

that appears to be bare branches is sticking up.  

Picture 14: The boy is standing on top of the rock, holding on to branches. 

                                                           
25 This example is cited from Slobin (1997a, p. 439).  It has already been cited in Chapter. 3, 

Section 3.6.3 (ex. 22) page 138   but repeated here for illustration. 
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Picture 15: The boy is caught up in the bare branches, which turn out to be the 

antlers of an antelope/stag/unicorn. 

Picture 16: A stag/antelope/unicorn, with the boy still on its head, is moving 

toward the edge of what seems to be a cliff.  The dog is leaping in front 

of the stag. 

Picture 17: The stag/antelope/unicorn stops at the edge of the cliff. 

  The boy and the dog are falling. 

Picture 18: The boy and the dog land in a stream, while the stag/antelope is 

smiling over the edge of the bank at them. 

According to Slobin (1997b), there are six narrative segments in the 

stag/unicorn scene.  They are listed in (7) below. 

The six narrative segments of the deer scene are: 

7.        a.  Antelope/stag/unicorn starts to run. 

b. Antelope/stag/unicorn runs carrying boy. 

c. Antelope/stag/unicorn stops at the cliff. 

d. Antelope/stag/unicorn throws boy (off the antlers/down). 

e. Boy and dog fall. 

f. Boy and dog land in water. 

The Spanish narration (Slobin, 1996a) of the scene in (8) exemplified the 

description of the setting in which the movement takes place. 
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8. El ciero le llevó hasta un sitio, donde debajo habia un rio.   Entonces el 

ciervo tiró al perro y al nino al rio, y despues, cayeror. 

“The deer took him until a place, where below there was a river.  Then 

the deer threw the dog and the boy to the river.  And then they fell” 

 [Age 9, Slobin, 1997b, p. 25, his example (10b)]. 

 

The static descriptions of the physical setting in which the action takes 

place: a place where below there was a river in (8) allows one to infer the 

trajectory as moving from some elevated place to the river.  Previous studies on 

motion event descriptions in English and Spanish frog stories have found that 

English narrators tend to mention more narrative segments but provide no 

description of the physical setting in which movement takes place whereas 

Spanish narrators do the opposite.  Chinese narrators, according to Chen 

(2005:73), are more likely to attend to the description of physical settings than 

English speakers.  The rich means for path description in English allows its 

speakers to leave the setting to be inferred.  The examination of these three 

categories of language groups may therefore enable us to see whether Ewe 

narrators will pattern with English, Spanish or Turkish, or Chinese narrators. 

Results from previous studies on motion event description in English and 

Spanish frog stories are chosen as reference points for several reasons.   First, 

English and Spanish represent opposite poles of the typological dichotomy 

between satellite-framed and verb-framed languages. Second, motion event 

description in English, Spanish, Turkish and Chinese have been analysed and 

reported in a number of studies (e.g., Berman and Slobin, 1996; Slobin 1996a, 

1997b, 2000; Özҫaliskan and Slobin, 1994; Slobin 1996a, 1997b, 2000; 
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Özҫaliskan and Slobin 1999, Cifuentes-Férez (2008) etc.).  Previous studies on 

Chinese (Chen 2005, Chen and Guo 2010, Guo and Chen (2009), Tai (2003) 

Chang (2001), Li and Thompson (1981) Hsueh (1989), Chao 1968; Takashashi 

(2009; Thai) among others provide some data on serializing (equipollently-

framed) languages.  All these served as reference points in the current study. 

4.3 Results  

4.3.1 Uses of Motion Verbs 

Motion verbs in Ewe can be examined in two ways.  First, they can be 

considered as individual entities regardless of whether they function alone or 

occur in a serial verb construction; e.g. 

9. Kofí gé  ɖé xɔá me. 

Kofí   gé  ɖé   xɔ     -  á       me. 

Kofi   enter     room –DEF inside 

             ‘ ofi entered the room.’ 

 

In this case we are interested in the different types of motion verbs and 

their frequencies of use (tokens).  This examination allows one to find out the 

relative distribution of manner-of-motion verbs compared to path verbs.  Second, 

motion verbs can be examined as components of different types of serial verb 

constructions.  In this case we are interested in the relative distribution with a 

manner-of-motion verb;  

10.  Kofí  ƒú du do go vá yi  xɔa godo. 

 Kofí  ƒú  dú   do     go          vá         yi   xɔ       -  a        godo. 
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 Kofi   run     exit   outside  VENT:  go  house – DEF   behind 

 ‘ ofi ran to the back of the house.’ [AH] 

as contrasted with 

11. Kofí do go va. 

 Kofí     do     go         vá. 
 Kofi     exit   outside  come 

 ‘ ofi came out.’ 

 

This examination allows us to find out the relative frequencies of serial 

verb constructions that are used to describe motion events in the adult narratives. 

Table 4 presents the entire collection of verbs (both motion, path and 

neutral) produced by the Ewe-speaking adult narrators in the 14 tortoise stories. 
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Table 4: Motion verbs used: Manner of Motion Verbs extracted from Adult 

Tortoise Stories 

Verb English Translations Frequencies 

1. ƒú ʋu/sí/té/bé du run 92 

2.  sí/shí  run away, escape 32 

3.  tí/tsí/dzo kpo, flɔ jump 13 

4.  zɔ walk, move 12 

5. ƒú tsi swim 9 

8.  tá crawl 6 

9. ɖi tsa to stroll 5 

10. dzo fly 3 

11. mli roll 3 

12. ɖíɖí to slip 3 

13. sa agba to float 2 

6.  blá/nye ɖ  ŋú to move around, surround, attack 

from all angles 

 

6 

7. ku (a) ɖɔ/ku ɖé 

( )ŋú 

 

to hang on 

 

6 

14. ƒo asagba to glide (in air) 2 

15. minya to move gently, walk stealthily 2 

16. tró to spin 1 

17. gó walk very fast 2 

18. hò (ɖe dzi) to float 1 

19. ʋlĩ to struggle/free oneself 2 

20. ƒoxlắ to circle, go round 1 

21 dó to godǒ to move round 1 

  202 
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Table 5: Path Verbs extracted from Adult Stories 

 
Verbs 

 

English Translations 

 

Frequencies 

1. va come (main verb) 24 

2. va come (ventive) 182 

3. yi go 62 

4. líá/de/xé (dzi) climb up 50 

5. gé, ɖé enter 50 

6. gé/dzɔ  fall down 49 

7. do appear, exit 35 

8. kplɔ ɖó nya/ɖi ɖé nú follow, chase 34 

9. dzó leave 24 

10. dí/dzí search for 21 

11. tsa roam, wander 19 

12. ɖó/de arrive 19 

13. te ɖé ŋú get closer (to something) 9 

14. tso/fɔ (tɔ) cross (river) 9 

15. dze mɔ to set off 9 

16. ɖi come/climb down, descend 6 

17. tó to pass 6 

18. da/ƒú gbe throw away 6 

19. mu (dze anyi) fall down 6 

20. kplɔ accompany 5 

 1. ka hl /kaka scatter 5 

22. nyrɔ/ ɖó tɔ submerge (in river) 4 

23. ɖó/tu tă head for 4 

24. ɖe du to go after (something, someone) 3 

25. kɔ  dó ɖe dzĭ to lift up 2 

 6. dó ŋgɔ to take the lead 1 
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27. tí/tsí (yome) go after (someone/something) 1 

 8. ŋɔ é tó to pass (by/through) 1 

29. nye ʋusí to shake off 1 

30. dé du afɔ nǔ ná 
ame 

to cause/make one to roam for a 

long time searching for 

something 

1 

Total 639 

 

Table 6: Neutral Verbs extracted from Adult Stories 

Verb English translations Frequencies 

1.  tsɔ /kɔ /kóe take 40 

2.  wɔ do 12 

3.  lé catch, hold, grap 6 

4.  dé put 10 

Total 68 

 

From the figures in Table 4, there are altogether 55 different types of 

motion verbs, including 21 types of manner-of-motion, From Table 5, 30 types 

of path verbs and 4 types of neutral verbs. It is important to note that the 

narrators used adverbials and ideophones that express manner-of-motion. There 

were 6 types of adverbials (38 tokens) and 44 (68 tokens) different types of 

ideophones which were used with manner, path and neutral verbs. Manner of 

motion, as we have seen in Chapter 3 Section 3.6.5, can also be interpreted from 

collocations of generic verbs with nominal complements as for example when 

“stroll” is interpreted as afɔ gɔme ‘remove foot under’ (Ameka and Essegbey 

2006: 397).  Another example found in one of the narrations is dé du afɔ nu (ná 

ame) ‘put race foot/leg mouth (for person) ‘to make one roam and search 
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anxiously for something’.  Table 7 presents the use of different patterns found in 

motion event descriptions in tortoise stories. 

Table 7: Distribution of Verb Patterns in Ewe Tortoise Stories 

   

Types 

 

Tokens 

 

Motion event 

descriptions 

containing a serial 

verb construction 

Manner + path 

Path + path 

Neutral + path 

24 

43 

4 

82 

96 

20 

  

Total 

 

71 

 

198 

Motion event 

descriptions 

containing a verb 

only 

 Manner very only 

Path verb only 

Neutral verb only 

19 

13 

5 

69 

76 

22 

  

Total 

 

37 

 

167 

Alternative manner 

expressions 

Manner + adverbials 

Manner + ideophones 

6 

44 

38 

68 

 

 

 

Total  

 

50 

 

106 

 

In Table 7, two observations can be made.  First, all the 10 adult narrators 

used 198 different types of serial verb constructions (i.e., sequences of two or 

three verbs and even four in some clauses) to express motion events.  Figures in 

the table show that a combination of two, three or more verbs in a single clause 

is 198 (56%) out of the motion 365 clauses identified.  Examples of such serial 

verb constructions are given below (Examples (12) to (17). 

 

 

 

 

 

University of Ghana          http://ugspace.ug.edu.gh



 156 

Manner + Path 

 

12. Elãa vɔ   yátá wòtí kpó kpata dé afɔ du me sés   ɖó tă tɔ manyáƒé, 
nɔmanyáƒé. 

 

Elã      - a        vɔ           yátá   wò  -   tí kpó   kpata       dé       afɔ 
Animal-  DEF  frighten  so     3SG -   jump   suddenly  put, foot/leg 
du     me       sés        ɖó   tă         tɔ     - ma   - nyá  -  ƒé, 
race  inside very fast   put head  father  NEG   know  place 
nɔ     -  ma   - nyá      ƒé 
mother   NEG know   place 
 

‘The animal got frightened so it jumped suddenly and started running 

very fast heading towards no particular (intended) destination.’ [YT] 

 

13. Adzexe áɖé koé dzo do go ʋlu tsó atsítóá me héƒo mo nɛɛ. 
 

 Adze         -   xe    áɖé        ko  -   é       dzo   do     go 

 Witchcraft    bird  INDEF  only- FOC  fly    exit   outside 

ʋlu                     tsó     atsí   - tó     - á          me       hé     - 
 all of a sudden  from   tree  - hole/hollow   inside  ITIVE 

ƒo      mo   nɛ     - ɛ 
 beat   face   DAT - 3SG 

 

 ‘An owl flew out suddenly/unexpectedly from a hole in the tree  

and slapped his face.’ [A ] 

 

 

Path + Path 

 

14. Yé ŋu kea wótsɔ e do go vá ɖí tsa hétrɔ  vá aƒéme. 
 

Yé       ŋu     ke    -   a    wó  -tsɔ   - e        do      go  
When eye    open  - TP  3PL         3SG    exit  outside 
vá        ɖí tsa   hé        -  trɔ        vá      aƒéme. 
VENT   stroll    IT  -  return   come  house 

 

University of Ghana          http://ugspace.ug.edu.gh



 157 

‘So when day broke, they brought it outside and they went and strolled 

and came back home.’ [AR] 

 

 

Neutral + (Manner ideophone) + Path 

 

15. Alé ésí zã dó lá klo wɔ mínyɛmínyɛ tá do go le eze víá me gayí tsaɖ  ƒé.  
 

 Alé   ésí    zã      dó    lá,   klo        wɔ     mínyɛ - mínyɛ 
 So   when  night  fall  TM  tortoise   do    RED   - stealthily 
  tá        do   go        le     eze   ví    -  á       me      ga    - yí  
 crawl   exit  outside from  pot   DIM - DEF  inside  REP - go 

 tsaɖí  -  ƒé 

 stroll  -  place 

‘So when night fell, the tortoise crawled stealthily and came out from the 

small pot and went out strolling.’ [A ] 

 

Path Alone 

 

16. Wóame eveá gé dze wó nɔéwó dzí le etsiá me. 

 
Wó - ame     eve - á      gé   dze   wó  nɔé  -   wó       dzí  

 3PL   person  two  DEF  fall   land  3PL each –  others   POSTP 

 le             etsi    -  á         me 
 be.LOC    water  -  DEF   inside 

           ‘The two of them fell on each other in the water.’ [YT] 

 

Manner Only 

 

17. Edu ko ƒúm wŏle. 
 

 Edu    ko    ƒú  -  m       wo  - le. 
 Race  only  run- PROG  3SG  PROG 

 ‘He was only running (seriously).’ 
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Neutral Only 

 

18. Elé du ɖé me. 

 
E     -  lé                    du    ɖé     me 

 3SG – catch/hold/grab  race  ALL  inside 

 ‘S/He set off running.’ [AM] 

 

 

The verb patterns in Table 7 fall into three groups: manner expressions. 

path expressions and neutral (motion) expressions.  Manner expressions include 

those containing a manner-of-motion verb followed by one or more, path verbs 

(e.g.,   ƒú/s / té du  ‘run’; ƒu du va  ‘run come’, ƒú du do vá ‘run-exit-come’).  

Path expressions include those containing path verbs only (e.g., do go ‘exit 

outside’ do go va ‘exit outside come’ or ɖí va ‘descend come/climb down’).  

Neutral verbs are those verbs that do not express any notion of 

translational motion in the normal context, but when used in the V1 slot in the V1 

+ V2 serial verb constructions acquire the function of/and meaning of motion 

verbs (e.g., de afɔ du me ‘put foot/leg race inside = to speed off’, wɔ, dzáá 

dzáá do ‘do/make quietly exit; tsɔe na du ‘take it give race = sped off.) 

The percentage distribution of tokens of the three groups of expressions 

is presented in Figure 4. 
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Figure 4: Frequency distribution of manner, path and neutral expressions 

 

 
 

 

Figure 4 shows that more path verb motion event expressions occur in the 

narratives (47% as against 41%).  This shows that more path verbs were used.  

Path verbs of motion thus have a slight edge over manner-of-motion verbs.  

However, if collocations of manner and ideophonic adverbs are added to the 

manner tokens (additional 106 tokens) then the frequencies for manner will 

increase and new percentages for the various categories of motion expression 

will be those represented in Figure 5 below. 
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Figure 5: Frequency distribution of manner + manner  

 

     

     

     

     

     

     

     

     

     

     

     

     

     

     

     

     

     

     

 

 

4.3.2 Description of Ground Elements in Individual Clauses 

 

Table 8 summarizes the distribution of motion event descriptions with 

some specification of the ground movement.  Only 63 (i.e. 34%) of motion event 

descriptions contain some specification of source and medium movement.  The 

majority of the ground elements mentioned are related to the goal or endpoint of 

movement. 
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Table 8: Distribution of Plus-Ground Clauses by the Type of Ground 

Elements 

  

Token 

 

Percentage 

Goal-marking clauses 

Source-marking clauses 

Medium-marking 

clauses 

122 

 

41 

 

22 

66 

 

22 

 

12 

 

 

An examination of all the plus-ground motion event descriptions (i.e. 

those with some specification of the source, goal or medium of movement) 

shows that only two examples (cited as (19) and (20) below) which mentioned 

more than one ground element were found in the data. 

 

19. Ési wòʋa v é koa, ŋútsúv á dà vá gé dze abuà tó mli yi agado si yɔ kplé 
tsi la me. 
 
Ési      wò  -   ʋa      víé     koa,    ŋútsú -  ví      -  á          
When   3SG – shake small  then,   man  -  DIM –  DEF   
dà                  vá         gé   dze    abu    -  à       tó      mli  
lose balance   VENT  fall  land   valley – DEF  edge  roll 
yi   agado    si      yɔ    kple   tsi        la       me 
go   gorge  REL   full   with  water   DEF  inside [KA] 

 
‘When it shook itself a bit, the boy lost balance and fell at the edge of the 

valley and rolled into the gorge which was full of water.’ 
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20. Wótó gbedóxɔ  ŋút  hézɔ do ɖé aveá me, tsa at  gāwó té gaké wómékpɔ e 
o. 
 
Wó -   tó     gbedóxɔ   ŋút    hé      -   zɔ              do 
3PL – pass   chapel    side   ITIVE    walk/move  appear 
ɖé     ave   -  á       me,     tsa      at      gā  -  wó   té 
ALL forest – DEF  inside  comb  tree   big -  PL   under 
gaké  wó  -   mé  -  kpɔ  -    e       o. 
but     3PL –  NEG   see  -    3SG   NEG 

 

‘They passed by the chapel into the forest and searched under the big 

trees but did not find it.’ [A ] 

 

 

Source and goal of movement were both mentioned in six clauses.  Two 

of such clauses appear in examples (21) and (22) below. 

 

21. Avuá tí kpó le fésreá tó vá gé dze xɔá gódó le anyígbá. 
 

Avu -   á     tí kpó   tó     fésre     -  á       tó      vá 
Dog – DEF  jump   pass  window – DEF  edge   VENT 
gé    dze   xɔ   -    á       gódó           le           anyígbá. 

 fall   land  house – DEF back/behind  be.LOC  ground 

 

‘The dog jumped from the window and fell behind the house.’ [AT] 

 

22. Yá wódze mɔ  dzó le duɔ  me vá gé ɖé avee  mé. 

 

 Yá     wó  - dze       mɔ       dzó     le       du    -  ɔ  
 Then  3PL   set off  road,   leave   from   town - DEF 

me      vá       gé ɖé   ave    - e        mé 
 inside  VENT  enter   forest  - DEF  inside 

 

 ‘Then they set off, left the town and entered the forest.’ [TE] 
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From the data provided by the consultants, Ewe narrators of tortoise 

stories tended not to provide ground elaboration in individual clauses.  Their 

tendency was to provide no specification of ground of movement, and to limit 

themselves to one piece of information (source, goal or medium) if the ground 

was described. 

 

4.3.3 Description of Narrative Segments of the Antelope Scene 

 

Table 9 presents the results about the narrative segments mentioned by 

each adult speaker. 

Table 9: Number of Event Segments Mentioned by Each Adult Ewe 

Narrator of the antelope Scene 

10 

Participants 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

8 

 

9 

 

10 

Number of 

Segments 

 

4 

 

5 

 

4 

 

2 

 

4 

 

4 

 

5 

 

5 

 

5 

 

4 

 

    Total = 43 

    Mean = 4.3 

 

 

Results show that all but one (i.e, 95.2%) of the Ewe adult narrators 

mentioned at least four event segments of the scene.  Half of them mentioned 

more than 4 segments.  Moreover, the mean of narrative segments produced by 

adult Ewe-speakers in their narration of the antelope/stag/unicorn scene was 4.2 

segments.  These results suggest that Ewe narrators tend to break a complex 

motion event into several components, and describe individually separate action 

clauses. Let us examine one narration of the antelope/stag/unicorn scene by one 

of the adult Ewe speakers. 
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23. A narration of the antelope/stag/unicorn scene by an Ewe adult speaker.  

 

 Wòde atíá dzí le ekɔ  táme vá lé atí klayíklayí áɖéwó. Atí yá wòléá minyá 

o ɖé mmhh wòakpɔ  koa kásía ela ɖéé yi.  Minyá elá má ƒé ŋkɔ.  Elá má ƒé 

ŋkɔ é nyé ƒeɖekádzoɖeké.  Eyí Kofí kpɔ elá nenémáa wozu bé ményé atíé 

o ko dzidzi ƒuí zi ɖeká wodze edzí.  Eyi wòdze édzí zi ɖeká koa elá hắ 

kpóé yí ha, dzidzi ƒoe, wòvɔ  zi ɖeká.  Eyi wòvɔ  koa, yí ha dé afɔ du me.  

Yé wòdé afɔ duá mé a, avua yiké nyé Lɔ lɔ  kpɔ be yéƒe velíá gé ɖé xaxá 

me koa, yí hắ dze wowóm; wòle dua dzí.  Elā hắ vɔvɔ m susúm, bé 

ɖewohí adelắ áɖé ává lé ye.  Wóle dua dzí le dua dzí, le dua dzí ʋúú 

kékéké yíko ƒeɖekádzoɖekéá vá kpɔ bé oo fí yá ye yíná, anyígbá mégali 

o.  Yíko wòtɔ zi ɖeká krrrr. Wòtɔ  krr nememá koa avu yá ményá o 

élabéná étrɔ  megbé.  Wòwɔ nu lɔbɔɔ nɔ, wowóm, menɔ megbe kpɔ m o.  

Káká wo avá nyá lá, éƒú du kpla egé dze, eʋeá mé ko, wòzu bé etɔ mee 

má.  Ké eƒeɖekádzoɖekéá yi wòlé, éɖókúí krr koa, Kofí gé le eƒé dzo dzi 

toŋbúi; mélolo o ta égé dze etsiá me nenémá.  Wogé dze etsia me. Máwú 

ƒé ɖiɖi etsia me mégoglo o.  Yíko wóle édzí le etsia ƒúm, vívivi éƒúm 

vívivi vá do ɖé gota. 

 

  Wò  - de     atí   -  á       dzí          le           ekɔ     tame         

 3PL –climb tree  - DEF  POSTP  be.LOC  hill    POSTP    

vá        lé       atí    klayí-klayí            áɖé     - wó. 

VENT  hold    tree  IDEO-disorderly INDEF-  PL 

Atí    yá      wò  - lé     - á,           mi            - nyá 

tree  DEM 3SG-  hold  - CEM    2PL:NEG - know  

o        ɖé,      mmhh,   wò – a  - kpɔ    ko    -  a,     kásía 

NEG  PART               2PL           see all of a sudden 

elá        ɖé       - é        yi.       Mi    - nyá      elá        má 

 animal  INDEF  FOC  DEM   2PL – know   animal   DIST/DEM 

ƒé         ŋkɔ -    a?      Elã        má      ƒé        ŋkɔ    - é        nyé 

POSS  name – QUE  animal  DEM  POSS  name - FOC  be.COPU 

ƒe     - ɖeká - dzo  - ɖe   - ké.      Eyí     Kofí    kpɔ   elá 

year – one  - horn    one –DIM   When Name  see   animal 
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nenémá  -  a         wò - zu           bé         mé   - nyé         atí -  é  

that way -  CMF  3SG  turn out  COMP NEG – be.COP  tree –FOC  

o       ko     dzidzi
26

 ƒu   - í       zi       ɖeká  wò    dze          é     -  dzí.   
NEG then  fear    beat  3SG  time  one    3SG  land/fall  3SG-  POSTP 

zi      ɖeká  koa   elã          hắ   kpó-é       yí     hã, dzidzi ƒu   -  i   
time  one    then  animal   too  see  3SG  3SG too fear     beat   3SG 

wò  -  vɔ         yí     hắ  dé   afɔ         du    me.      Yé       wò  - dé  

3SG – friend   3SG too put foot/leg  race inside.  When 3SG   put 

afɔ        du     mé     -  a,       avu  - a        yiké     nyé         Lɔ lɔ   kpɔ  
foot/leg race inside – CFM  dog – DEF  which  be COP  Love  see 

yí    -   ƒé       velíá    gé   ɖé     xaxá      me     -  ko   -  a;        yí     hắ 

3SG – POSS  friend  fall ALL  problem inside -then – CFM  3SG  too 

dze  wo  - wó   wó - wó    -wó;    wò  -  le                  du    - a          

star RED bark  wow wow wow   3SG – be.at PRES   race  - DEF   

dzí;        elã       hắ     vɔ   - vɔ     -m          susú -   m,          bé 

POSTP  animal too   RED-afraid  PROG  think – PROG    COMP 

ɖewohí   adelắ    áɖé         á   -   vá         lé       ye.     Wó - le  

may be   hunter  INDEF   POT –VENT  catch  LOG  3PL- be at RED 

du  -   a       dzí         ʋúú     kékéké            yíko   ƒe  -  ɖeká - dzo - 

race - DEF  POSTP  for  a very long time then   year–one  – horn - 

ɖe   -  ké   -  vá        kpɔ   bé         oo  fí        yá    ye       yí - ná, 

one – DIM –VENT see   COMP  no  place  here  LOG go - HAB 

anyígbá         mé   -  ga  -    li    -   o.       Yíko  wò  - tɔ        krrr 
ground/land  NEG – REP  - exit – NEG  Then  3SG- stop    IDEO 

nenémá   ko  -    a       avu    ya      me      - nya      o        elabe  na     é - 

that way  then – CFM  dog   LOG NEG  know   NEG  because   3SG 

trɔ      megbe  ;  wò  - wɔ   nŭ       lɔbɔɔ        nɔ,      wo   - wó   - m,  

turn    back     3SG – do  mouth very long  PROG  RED-bark  -PROG 

mé             - nɔ        megbé  kpɔ-   m        o.          Káká   wò   - a - 
3SG:NEG   PROG  back     see  - PROG  NEG.   By the 3SG - POT 

                                                           
26 The expression dzidzi ƒo ame is derived from the fish named dzidzi.  This type of fish 

produces some form of electric shock into a person when it is touched alive.  The 

electric shock renders one inactive such that one cannot move any part of the body.  The 

electric shock that is produced is likened to the effect of beating.  The shock made the 

dog fall off all of a sudden and the antelope taking off suddenly. (see Dogbe 2012:98) 
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nyá    lá,       é   -  ƒú du   kplá         egé   dze,  eʋe -    á        mé 

know TP  3SG    run    suddenly   fall   land  hole  - DEF  inside 

Wó   gé    dze   eʋe –   á       mé       ko,    wò  -  zu           bé 

3SG fall  land   hole  - DEF  inside   then  3SG - become  COMP  

etɔ    me         é       má.      Ké    eƒe    -  ɖeká  - dzo - ɖe    kɛ   - á  

river inside – FOC DEM   Then year  - inside – horn one  DIM- DEF 

yí       wò  -  lé,      éɖókúí krrr      ko    -  a,    Kofí   gé    le  

when 3SG – hold   itself    IDEO  then – TM  Kofi   fall  be.LOC     

e      -  ƒé       dzo  -   a        dzi         toŋbúi.           Mé           - lolo 

3SG – POSS horn – DEF  POSTP  IDEO/lightly  3SG:NEG    big 

o        ta          é    - gé    dze  etsi   -  a        me       nenémá. 

NEG because 3SG  fall  land water   DEF  inside    that way 

Wo - gé  dze   etsi   -  a       me.     Máwú     ƒé        ɖiɖi     etsi    - a  

3SG fall land  water- DEF  inside  God’s   POSS mercy  water -DEF 

me      mé   - goglo  o.        Yíko  wó - le                   édzí  
inside NEG –deep   NEG   Then 3PL  be at PRES  POSTP   
le                   etsi      - á        ƒú       - m         vi    -  vi      -  vi 

be at PRES   water  - DEF  swim -  PROG TRIP – small - small 
é                - ƒú      -  m        ví       - vi      - vi        vá  

be at PRES    swim  - PROG  TRIP  - small – small  VENT 

  do          ɖé       gota. 

  appear   ALL   outside/bank 

 

‘They climbed the tree to get to the top of the hill and the boy held onto 

some dry and disorderly branches.  The tree he held onto (you can’t 

believe it) he realized it was not the branches of a tree but the horns of an 

animal.  Fear gripped him at once and he fell on the animal.  When he 

landed on the animal, the animal too became frightened.  Because it was 

afraid, it also took to its heels, running and running and running.  The 

animal too was frightened thinking that may be a hunter has caught him.  

Then when it took to its heels, the dog, which is called Love saw that its 

friend was in trouble so it also started barking and running (the animal 

and the dog) were running, running for a long time then the antelope/stag 

realized that it has gotten to the edge of the hill where there was no land.  

Then it stopped all of a sudden. When it stopped suddenly, the dog did 

not know that the animal had stopped because it was not looking back.  It 

was barking with its long mouth and running.  Before it realized, it had 

fallen into the valley full of water.  As for the animal when it stopped all 
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of a sudden, Kofi fell off its horns easily because he was not heavy.  God 

being so good the river was not deep, it was shallow, so they fell into the 

river and swarm gradually to the river bank.’ [AH ] 

 

 

The narration by this Ewe adult narrator provides/gives a very elaborate 

description of the antelope/stag scene.  The sequence of separate action clauses 

also enables the reader or listener to create a vivid image of the actions involved, 

which in turn enables one to trace out the trajectory of movement. 

4.3.4 Static Setting Versus Dynamic Movement 

A careful examination of the Ewe tortoise stories revealed that only 3 

(i.e., 21.4%) of the adult Ewe narrators provided a locative elaboration of the 

antelope scene by describing the physical setting in which the movement takes 

place.  Consider the following narration by one of the adult Ewe narrators. 

 

24. Ye wòde édzí nenémá koa, ƒeɖekadzoɖekéa hã tsi kpo.    Ye wòtsi  kpo  

nenemá koa ɖevi a hắ   do ɣli  … Ye ƒeɖekádzoɖekɛa hắ vɔ  ta élé du dzi 

ɖevi a xaxa ɖe edzoawo dome nɛ …  Wole dua dzi, le dua dzi  ʋuu kékéké 
ƒeɖekɛa va lía etó. Éle dua dzi vá ɖó etóá ƒé nuwúwú.  Wòtɔ  kaŋu.  Wòtɔ  
kaŋ alea zi ɖeka koa énye ʋusí ɖévíá koa ɖevíá gé tsó ayame ʋuu vá gé 

dze tɔʋú si do tó agado la me. 

 

Ye       wò  -   de     é    -   dzí        nenémá    ko  -    a,         ƒe  - ɖeka    

 when  3SG – climb 3SG –POSTP  that way  then – CFM   year - one 

dzo  -  ɖe   -   ké    -   a       hã tsi kpo .    Ye       wò  -  tsi kpo nenemá 
horn – one – DIM – DEF  too  jump.   When  3SG -   jump  that way 
ko    -    a      ɖevi   -    a     hắ   do ɣli  … Ye             ƒe     -   ɖeká – dzo   

then – CFM child  - DEF too    shout      because   year   -  one   - horn  

ɖe   -     kɛ  -  a         hắ     vɔ       ta    é    -  lé                  du      dzi  
one – DIM – DEF  too frighten so 3SG  - be.at.PRES  race  POSTP 
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ɖevi   -     a    xaxa   ɖe    edzo-   a   -  wo    dome     nɛ  …   ɛ.    Wo - 
child – DEF  trap  ALL  horn-DEF - 3PL middle  DAT- 3SG   3SG 

le                   du   -    a          dzi,      he    -   le                 du     -   a  

be.at.PRES  race  - DEF  POSTP  ITIVE  be.at.PRES   race  -  DEF 

dzi         ʋuu      kékéké        ƒe  -   ɖe  -   kɛ     -   a        va       líá  

POSTP  for    a long time   year – one – DIM -  DEF  VENT  climb 

etó.           É    -  le                   du   -  a         dzí        vá         ɖo  
mountain   3SG – be.at.PRES  race  - DEF  POSTP VENT  arrive 

eto              -  a      ƒe       nuwuwu.  Wò   -   tɔ         kaŋu.       Wò -  tɔ   
mountain  - DEF  POSS   end          3SG – stop   abruptly    3SG - stop   

            kaŋu         alea       zi   ɖeka  ko  -      a       e    -  nye ʋusí    ɖéví  -  á 

abruptly this way  time one  then – TP  3SG – shake off   child -  DEF 

ko    -   a       ɖeví -    á     gé     tsó    aya - me           ʋuu  

  then – DEF child – DEF  fall  ABL  air - inside   for a long time   

vá        gé       dze tɔʋu              si         do          tó         agado  

VENT  fall  land  river/water way   COMP  pass  through  valley/gorge 

a      me. 

DEF inside 

 

‘When it climbed it, the antelope too jumped.  This frightened the boy 

and he shouted.  Because the antelope was frightened it took to its heels 

with the child trapped between its horns; it was running and climbing the 

mountain/hill until it came to the edge of the slope.  It stopped all of a 

sudden and shook the child off its horns into the valley through which 

passes a waterway.’ [ED] 

 

 

The narrator of example (24) first mentions the antelope’s approaching 

the cliff, then the antelope’s throwing the boy down, and then a description of the 

river below the cliff.  It loosely conveys the information that is conveyed 

compactly in the English example in (25). In this case, the static information 

about the physical setting serves to compensate for the sparse description of the 

trajectory of movement. 
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25. The antelope starts running and he tips the boy off over a cliff into the 

water [Age 9, Slobin, 1997b, p. 22] 

 

 

The difference, however, reveals different narrative strategies.  The 

English narration in (25) allows one to infer that there is a cliff located above 

some water while the static scene-setting in the Ewe narration in (24) allows one 

to infer the trajectory as moving from some elevated place to the river. 

 

4.4 General  Discussion and Conclusion  

4.4.1 The Use of Motion Verbs 

The Ewe Tortoise stories suggest that while adult-Ewe speakers have 

access to manner expressions, path expressions and few neutral expressions to 

describe motion events, they favour the use of manner and path expressions, and 

particularly serial verb constructions involving a manner-of-motion verb plus 

one or more path verbs (e.g., ƒu du do va ‘run exit-come’).  Manner of motion 

can be made more specific by manner ideophones which are combined with a 

general motion or a manner verb.  In the narratives, 44 ideophones and 6 types of 

adverbials (a total of 106 tokens) and manner + path expressions 24 types as well 

as 19 Manner only types were identified. The diversity of manner + path verb 

combinations in Ewe parallels the diversity of manner-of-motion verb + satellite 

combinations that Slobin (1996a) reports in English frog stories.  English frog 

stories contain 123 types of verb + satellite constructions most of which involve 

a manner-of-motion verb in combination with one or more satellite elements.  

Therefore, Ewe and English both allow for productive encoding of manner and 

University of Ghana          http://ugspace.ug.edu.gh



 170 

path of movement in the same clause in contrast to a language like Spanish 

which typically encodes manner and path in separate clauses.  This is not 

surprising if we consider the lexical resources associated with motion event 

descriptions in these two languages. In English there is a large collection of verbs 

of motion which can be flexibly combined with a collection of satellites marking 

path information and prepositional phrases encoding goal or landmark along a 

path. In Ewe there are many motion verbs that can be readily used to build up 

serial verb constructions. By contrast Spanish has a small collection of verbs of 

inherent direction. These are combined with manner expressions when manner is 

relevant to the discourse. Table 10 and 11 show the contrast between the entire 

collection of motion verbs in the tortoise stories in Ewe (same as those listed in 

Tables 4, 5 and 6), English and Spanish. 
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Table 10: The Entire Collection of Motion Verbs in Ewe – Adult Tortoise 

Stories 

 

 

 

 

 

 

 

Ewe 

 

 

 

 

 

 

 

 

 

 

 

Ewe 

ƒu/ʋu/sí/té/bé/du ‘run’ sí/shi ‘run away, escape’, tí/tsí kpó, dzo 

‘jump, flɔ ‘jump over’, zɔ ‘walk, move’, fu tsi ‘swim’, blá/nye ɖe ŋu 

‘to move around, surround and attack (something, someone) from 

all angles’, ku (a) ɖɔ/ku ɖe ŋu ‘to hang on’, ta ‘crawl’, ɖi tsa ‘to 

stroll’, dzo ‘to fly’, mli ‘roll’, ɖiɖi ‘to slip’, sa agba ‘to float’, ƒo 

asagba ‘to glide (in air)’, minya ‘to move gently, walk stealthily’, 

tro ‘to spin’, gó ‘walk very fast’, ho (ɖé dzĭ) ‘to float’ ʋli ‘to 

struggle’, ƒoxlā  / dó  to go do ‘to circle, move around, to move in a 

circle’ va ‘come’, yi ‘go’ líá/de/xé dzí ‘climb up’ ge ɖe ‘enter’, 

gé/dzɔ ‘fall down’, do ‘appear, exit’, kplɔ ɖó ‘follow’, nya ɖé nu ɖi 

ɖe nu ‘chase’, dzó ‘leave’, dí/dzí ‘search for’, tsa ‘roam, wander’, 

ɖó/de ‘arrive’, te ɖé ŋu ‘get/move closer to something, someone)’, 

tso/fɔ (tɔ) ‘cross (river)’, dze mɔ ‘to set off’, ɖi ‘come/climb down’, 

descend’, tó ‘to pass’, kplɔ ‘accompany’, da/ƒú gbe ‘throw away’, 

mu (dze anyi) ‘fall (down)’ ka hlĕ/kaka ‘scatter’, nyrɔ/ɖó tɔ 

‘submerge (in water)’, ɖó/tu tǎ ‘to head for’, dó afɔ (na ame) ‘to go 

after (someone)’, kɔ dó ɖé dzǐ ‘to lift up’, dó ŋgɔ ‘to take the lead’, 

tí/tsí yome/dze ‘go after’ someone’ ŋɔe dze tó ‘to pass by/through’, 

nye ʋusí ‘to shake off’, dé du afɔ nu (na ame) ‘to cause/make one 

move for a long time searching for something’, tsɔ /kɔ  ‘take’, wɔ 

‘do’, lé ‘catch/hold/grab’, dé ‘put’ trá ɖé ‘insert one’s self into’ 
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Slobin (1996a) reports that motion event description in the 60 English 

frog stories and the 60 Spanish frog stories differ sharply in the number and type 

of motion verbs produced by speakers of these two languages.  The contrast can 

be seen from the entire collection of motion verbs in Spanish and English in 

Table 11 (adapted from Slobin 1996a, p. 198).  It shows that English narrators 

used a total of 47 distinct motion verbs while Spanish narrators used only 27). 

 

Table 11: The Entire Collection of Motion Verbs in English and Spanish 

Languages 

 

 

 

 

 

English 

buck, bump, buzz,  

carry, chase, climb, crawl creep,  

depart, drop, dump, escape, fall, float, fly, 

follow, get, go, head, hide, hop, jump, knock,  

land, leave, limp, make-fall, move, plummer, pop, push, 

race, rush, run, slip, splash, splat, sneak, swim, swoop, 

take, throw, tip, tumble, walk, wander 

 

 

 

 

 

 

 

 

Spanish 

acercarse ‘approach’, alcanzar ‘reach’, arrojar ‘throw’ 

bajar (se) ‘descend’, caer (se) ‘fall’, corre ‘run’, dar-un-

empujón ‘push’, dar-un-salto ‘jump’, entrar ‘enter’, 

escaper ‘escape’, hacer caer  ‘make-fall’, huir ‘flee’, ir 

(se) ‘go’ ilegar ‘arrive, iierar (se) ‘carry’, marchar (se) 

‘go’, meterse ‘insert oneself’, nadir ‘swim’, perseguir 

‘chase’, ponerse ‘put oneself’, regresar ‘return’, sacarse 

‘remove oneself, exit’, salir ‘exit’, saltar ‘jump’,  subir 

(se) ‘ascend’, tirar ‘throw’, traspasar ‘go over’, venir 

‘come’, volar (se) ‘fly’, volver (se) ‘return’ 
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The results in Table 11 correspond to those in Table 8 and show that 

there are more verbs that conflate motion and manner in English frog stories than 

in Ewe and Spanish.  There are 35 different types of manner of motion verbs in 

the English list, that is 74 percent of the total.  By contrast, Ewe has only 21 

types (38.6%) of the total in the narrative and Spanish has 11 types (41% of the  

total in that language).  Comparing English and Spanish with Ewe, Ewe narrators 

pattern very closely with English narrators with respect to the use of manner of 

motion verbs.  Even though Ewe does not have a large collection of manner of 

motion verbs, it has other means of describing or suggesting manner of 

movement. Various alterative lexical means (as noted in section 3.11) have been 

used by the adult Ewe narrators in communicating information about manner of 

movement. These include the use of adverbial expressions that describe or 

suggest manner of movement as well as the copious use of ideophones.  Other 

means include descriptions of features of the physical setting that could influence 

manner of movement, for example. 

26. E       ge dze     eta         - a        me      toyii. 

 3SG  fall    submerge creek/pond – DEF inside  with a splash 

 ‘He/She fell into the pond with a splash.’ [P ] 

 

The ideophone toyii suggests that the boy fell into a pond which is very 

deep. Adverbial specifications of manner of movement constituted the major 

option in the adult Ewe tortoise narratives. Ozçalişkan and Slobin (2003) also 

show that these alternative lexical means of encoding manner of motion is 

available to English and Turkish.  Ewe however has a slight edge over English in 

the use of these means. 
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In English, the verb root typically conflates the movement and the 

specific manner in which the movement takes place.  A satellite to the verb is 

typically used to convey the core information about the path of movement 

whereas “supporting information” about manner of movement is conveyed in the 

verb.  As a result, Slobin (1996a) notes that manner of motion is more codable 

(i.e. readily included in sentences) in English than in Spanish.  Ewe according to 

Ameka and Essegbey (2001) differs from both English, Turkish and Spanish.  

Ewe encodes both the core information of path and the supporting information of 

manner of movement in two separate verbs of equal grammatical status.  

Consider the examples below. 

 

27. Atukpá - a       sagba   do       le     kpétó  –  a       me. 

 bottle   DEF     float    exit   from  cave    DEF inside 

 ‘The bottle floated out of the cave.’         Ewe 

 ‘The bottle floated out of the cave.’          English 

  

La   botella  salio     de     la  cueva   flotando        Spanish 

 The  bottle exited  from  the  cave    floating’ 

 

 

One typology-related difference in narrative style that Slobin (1997a) 

notes is that in V-languages path is described less elaborately than in S-

languages.  In this case serializing languages seem to pattern with S-languages.  

Slobin’s findings is based on the deer scene.  This motion trajectory is divided by 

Slobin into the following four components. 

(1) Change of location: deer moves, runs, arrives at a cliff 

(2) Negative change of location: deer stops at cliff 
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(3) Caused change of location: deer throws boy, makes boy/frog fall 

(4) Change of location: boy/frog fall into water 

 

Slobin finds that speakers of S-languages on average mentioned three of 

these components in their stories, whereas speakers of V-languages mentioned 

only two. 

Ameka and Essegbey (2001) extended this research to two serializing 

languages, Sranan and Ewe. They found that all five Ewe consultants used at 

least three components and out of four Sranan speakers, only one mentioned two 

components. The rest mentioned at least three. van Putten (2009) notes that 

Avatime (or Siyase, a Ghana Togo Mountain language of the Kwa language 

family) behaves very much like Ewe and Sranan.  Zlatev and Yangklang (2004) 

found that Thai also fits into the pattern reported for Ewe, Sranan and Avatime.  

Out of 10 Thai frog stories, 80% of the narrators mentioned at least three 

components of the trajectory. So the possibility of using path verbs in series 

causes a finer segmentation of events in narratives. Thus in this respect, 

serializing languages resemble S-languages and not V-languages. 

The results of the current study fit in with the patterns noted for Ewe and 

Sranan (Ameka and Essegbey 2001). All the 10 adult Ewe tortoise story 

narrators expressed component 1, 3, and 4 and used ɖo  a word meaning ‘arrive’ 

which could also be seen as an instance of component 2 (even though Slobin 

included it in component 1.  However, for Avatime speakers, van Putten (2009) 

noted that if a verb meaning ‘stop’ is the only way to express component 2, then 

none of them expressed this component but perhaps the two Avatime speakers 
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who used nā ‘arrive’ and tɔ ‘stop’ as component 2. All the narrators specified the 

four components. Three of the description of the narrative segements, the 

shortest, elaborate, and a more elaborate one are given below in (28), (29) and 

(30) respectively. 

28. Éyá tá ƒeɖekádzoɖekɛá kóe héle du dzíe, le du dzí héle yiyím. Éƒé avua 

yá kpóe bu, bé fefém wòle kplé ƒeɖekádzoɖekɛá tǎ éyá hắ dze  ŋgɔ ná wó; 

wòle dua dzí, le dua ƒúm le yiyím. Ƒeɖekáɖekɛá ƒúdu ʋuu kékéké vá de 

ebexɔ áɖé tǎme.  Afí má Dzidzɔ gé eye avua hắ gé.  Wóame eveá, wóvắ 

gé dze etá áɖe me. 

Éyá tá  ƒe   -ɖeká -  dzo      ɖe  -   ké   -   á        kó   -   e  

    So   year- one  –  horn – one – DIM - DEF   take  - 3SG   

 hé    -    le                du      dzí      -   e,           le            du       dzí  

ITIVE –be.at-PRES  race   POSTP   FOC  be.at-PRES  race   POSTP 

hé      -  le          yi     -  yí  -  m.         É   -     ƒé    avu   -   a      yá  

ITIVE –PROG  RED    go    PROG   3SG – POSS  dog – DEF   LOG 

kpó -  e     bu,      bé         fe  -   fé  -   m          wò  -    le       kplé  

see - 3SG think COMP RED - play – PROG  3PL  - PROG   with 

ƒe     -  ɖeká  dzo  -  ɖe  -  ke   -  á       tǎ    éyá    hắ     dze      ŋgɔ 

year  -  one    horn   one  - DIM  DEF  so  LOG  too    take   forward   

ná        wó   wò  -    le              du  -    a        dzí,        le        du   -  a  

DAT   3PL  3SG - be.at.PRES race – DEF  POSTP  PROG race - DEF  

ƒú  -   m         le         yi   -yí   - m.         Ƒe  -   ɖeká  -dzo ɖe  -  ké  -  

run - PROG PROG RED- go -  PROG   year   one  - horn  one- DIM-one 

á    -  ƒú    - du     ʋuu        kékéké     vá     - de      ebe    -  xɔ 
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DEF  race   race  for long                VENT climb  thatch -  house 

áɖé         tǎme.       Afí má Dzidzɔ     gé    éyé     avu  -   a        hắ 

INDEF  POSTP       there    Name    fall   and    dog   -  DEF  too 

gé.    Wó  - ame      eve  -    á,   wó   -  vắ        gé    dze   etá  

 fall   3PL – person  two -  DEF  3PL - VENT  fall  land  pond   

 áɖe          me. 

 INDEF  inside 

‘So the unicorn carried him and started running and running.  The dog 

saw them and thought they were playing and so it took the lead, running 

in front of them.  The deer ran for a long time and came and climbed a 

certain thatch hut.  There Dzidzɔ fell and the dog also fell.  The two of 

them fell and landed in a (certain) pond which was full of water.’ [A ] 

  

29. Ŋútsúvíá dze anyí ɖé ƒeɖekádzoɖekéá ƒé dzowó dome tútútú.  Ké lã siá 
dé afɔ du me ɖé vɔvɔ  tá. Éyí avuá hắ kpɔ bé náné dzɔdzɔ m tă avu hắ dze 
ŋgɔ le du adzi dua ƒúm, madzudzɔ madzudzɔé.  Ké ési ƒeɖekádzoɖekéá, 
vá ɖó etógbe áɖé dzí lá, ékpóe dó dzesií, énúmáké bé aga yá le tógbéá 
téa, ao teƒéá ɖi vɔvɔ . Éyé né yedze afí má la, ékemá yeƒé agbe dome 
átsrɔ  éyá tá étɔ zi ɖeká kpíyám.  Alebe ési, wòtɔ  la, aa, éƒé tɔtɔ woe bé 
ŋútsúvíá gé éyé avua hắ gé kplɔ ŋútsúvíá ɖó.  Wóame evea wógé dze wó 
nɔ éwó dzi le etsia me [CONS 12] 

Ŋútsú- ví    -  á   dze  anyí    ɖé   ƒe -ɖeká  dzo - ɖe   ké    - á 
Man–DIM- DEF  fall down  on year  one  horn one  DIM- DEF 
ƒé       dzo  wó  dome   tútútú.    Ké          lã      siá   dé    afɔ 
POSS horn PL  middle exactly  around   animal  this put  foot/leg 
du      me      ɖé        vɔ    - vɔ         tǎ.         Éyí      avu-   á     hắ 
race  inside because  RED – fear  because    when  dog   DEF  too 
kpɔ- é       bé            náné       dzɔ-dzɔ     -            tă  avu   hắ  
see  3SG  COMP  something RED-happen – PROG  so  dog  too 
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dze    ŋgɔ    le       du  a    - dzí       du  -  a     ƒú - m,        ma 
take front PROG race DEF POSTP  race-DEF run- PROG  NEG 
dzudzɔ   ma  - dzudzɔ - é.  Ké      ési   ƒe  - ɖeká- dzo - ɖe  - ké    
stop      NEG   stop          But  when year    one- horn one- DIM  
- á,   vá         ɖó   etógbe  áɖé        dzí      lá   é  -  kpó  -   e  
DEF VENT arrive   hill  INDEF  POSTP  TP 3SG – see – 3SG   
dó   dzesi-  í,      énúmáké               bé      aga      yá          le  
put mark   3SG  immediately  COMP valley COMP  be.LOC  
tógbé - á      té     - a,  ao  teƒé   - á        ɖi            vɔ  -  vɔ  .      
hill    -DEF under  TP no  place DEF resemble   RED  - fear     
Éyé né ye    -  dze   afí má   la,    ékemá  ye   -   ƒé       agbe 
and  if LOG – land   there   TM    then   LOG- POSS   life 
dome               á   -  tsrɔ             éyá tá   é   - tɔ    zi    ɖeká  
middle/inside  POT-exterminate      so   3SG-stop time  one 
 
kpíyám.             Alé -bé   ési,    wò  - tɔ     la,     aa,    é  -  ƒé 
IDEO/abruptly   And  so  when  3SG- stop   TM  ah  3SG - POSS 
tɔ      -  tɔ   wo -  e      bé         ŋútsú-  ví     -  á       gé    éyé 
RED – stop do – 3SG   COMP  man – DIM – DEF   fall  and 
avu -     a      hắ        gé    kplɔ    ŋútsú – ví  - á       ɖó. 
dog – DEF  too/also  fall  follow   man  DIM- DEF   ALL 
Wó- ame     eve- a     wó   gé   dze  wó   nɔ é            wó  
3PL person two DEF  3PL fall land  3PL each other   PL 
dzi           le        etsi  -  a      me.  

 POSTP  be.LOC  water  DEF  inside 

‘The boy fell exactly in between the horns of the deer.  This animal sped 

off because it got frightened.  And the dog also realized that something 

was happening so it took the lead, running without stopping.  Then the 

deer came to a hill; then it realized that the big gutter under the hill was 

frightful and should it fall into it, it will die.  So it stopped abruptly 

causing the boy to fall down and the dog also fell after the boy had fallen. 

The two of them fell and landed on each other in the water.’ [ST] 
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30. Ƒeɖekádzoɖekéá le du dzí ɖevíá xáxá ɖé edzoawó dome nɛ wòkɔ  le dua, 
dzí.  Avua hắ kplɔ wó ɖó. Wòle du dzí le du dzi ʋuu, kékéké 
ƒeɖekádzoɖekéá vá líá etó.  Ele dua dzí, le dua dzí ʋuu kékéké vá ɖó 
etóá ƒé nuwúwú.  Kásíá wòakpɔ a, agado gắ áɖé yémá le tóá té. Megaté 
ŋú edua ƒú gé áyi ŋgɔgbé o ta étɔ zi ɖeká kaŋ.  Wòtɔ  kaŋ aléa zì ɖeká 
koa, wónye ʋusí.  Wònye ʋusí nenémá koa, ɖevíá gé vá dze agado si yɔ  
tắtắtắ kplé tsì lá me. 

Ƒe    - ɖeká-  dzo  -  ɖe  -  ké    -  á       le                 du     dzí  
Year – one – horn – one –DIM – DEF   be.at PRES   race POSTP 
ɖeví  -  á    xáxá  ɖé  eƒe   - dzo  -  a   - wó  dome 
child  DEF trap    at  POSS horn  DEF- PL  middle/between 
nɛ   - ɛ   -  wò  - kɔ     le              du   -  a,      dzí.      Avua  
DAT:3SG  3SG take be at PRES  race- DEF  POSTP    
hắ   kplɔ    wó   ɖó     Wò -le                  du   a       dzí   
too follow 3PL after.  3PL –be.at PRES   race DEF  POSTP 
ʋuu,   kékéké    ƒe  -ɖeká – dzo - ɖe  -  ké    -    á      vá 
for a long time year  one – horn one – DIM    DEF VENT 
líá          etó.          E   -    le             du   - a       dzí    le  
climb moutain/hill 3SG – be.at PRES  race DEF POSTP  
du    -  a       dzí         ʋuu   kekeke       vá      ɖó     etó 
race  - DEF  POSTP   for a long time VENT arrive moutain/hill 
- á       ƒé     nuwúwú.   Kásíá wòa -kpɔ - a,   agado  gắ    áɖé    yémá 
DEF  POSS end/edge            3SG  see  TP            big INDEF  that  
le            tó               -  á      té.            Me-  ga   - té   ŋú 
be-LOC  mountain/hill  DEF  POSTP    3SG  REP       skin 
edu   -   a      ƒú     gé     á     - yi    ŋgɔgbe       o     ta  é   - tɔ  
  race – DEF run  REP   POT   go   forward NEG so  3SG  stop 
zi     ɖeká     kaŋ.              Wò-  tɔ        kaŋ    aléa 
time one  (IEDO) abruptly 3SG-stop abruptly this way 
zì     ɖeká  ko   -  a,    wó - nye     ʋusí. Wò nye   - ʋusí 
time one    then -TM   SG- shake  off         shake - off 
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nenémá   ko  - a, ɖeví  - á     gé     vá       dze  agado   si     yɔ   
that way then TP child -DEF fall  VENT  land  valley REL full 
tắtắtắ          kplé    tsì      lá     me. 
very plenty  with water DEF inside 

 

‘The stag was on the run, the boy trapped between its horns.  The dog too 

followed them running for a long time.  It came and climbed a hill.  It 

was running for a long time until it got to the end of the hill.  Suddenly it 

became conscious of a very big gutter under the hill.  It could not 

continue running, it could not run forward again so it stopped abruptly.  

When it stopped abruptly, it shook the child off its horns into the 

gutter/valley full of water.’ [ED] 

 

So altogether, the Ewe adult tortoise story narrators behaved like other 

serialising languages in expressing path in much detail.  This seems to be caused 

by the possibility to express multiple path elements in a tight macro-event 

construction as Slobin hypothesized. 

In the multi-verb constructions that occur in the adult narratives, the 

presence of the directional particles va ‘Ventive’ and occasionally hé Itive – all 

particles derived from verbs made it possible to convey a great deal more 

information about a motion event.  The main function of va ‘come’ as a deictic 

verb is to indicate a certain deictic relation between a moving entity and the 

reference point (viz the entity moves toward or away from the reference point).  

Once a deictic verb follows another motion verb, the very abstract meaning of 

the preceding motion verb becomes just subsidiary to the substantial meaning of 

the preceding motion verb.  Therefore the two verbs become semantically tied up 
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and inseparable in form.  With the use of va
27

 ‘VENTIVE’, the constructions are 

able to accommodate multiple goals and multiple direction vectors. va was used 

as a main verb in all the 365 motion constructions only 24 times while it was 

used a directional particle 182 times hence bringing ‘coherence’ or 

‘compactness’ packaging into the motion event expressions. 

A major observation from the narratives was that in the description of 

motion events, the kinds of constructions that occur frequently, are constructions 

in which manner and path are combined.  Ewe can thus be said to combine both 

manner and path verbs and when combining manner and path it usually uses a 

serial verb construction.  This means it has a serializing lexicalisation pattern 

which is a subtype of equipollently framing.  Examples in (31 to 34) illustrate 

this. 

31. Ŋútsúvíá yá dzó gayì ɖé ŋgɔgbé. 
Ŋútsú-  ví    -  á       yá      dzó    ga-   yì  
Man  -DIM  DEF   LOG   leave  REP  go 
ɖé       ŋgɔgbé 
 ALL  forward 

 ‘The boy left and moved ahead.’ [EA] 
 
32. Avuá le du dzí vá tó éŋú. 

Avu -  á        le              du     dzí        vá  
Dog   DEF  be at PRES  race  POSTP  VENT 
tó      é    - ŋú 
pass  3SG- skin 

                                                           
27 For a full discussion of the differences between the auxiliary and the main verb forms 

of vá ‘come’ see Bohnemeyer et al (2007). 
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 ‘The dog ran and overtook it (the antelope). [BI] 
 
33. Ɖevíá ƒú du do go ɖé xixe vɛ koé. 
 Ɖeví  -  á    ƒ ú du    do     go       ɖé      xixe       
 Child- DEF     run   exit  outside   ALL  outside   
  vá     yi(vɛ)  ko   -   é 
 come  go     take - 3SG 
          ‘The child ran outside and went and carried it’ [AK] 
  

As the examples show, manner always precedes path in these 

constructions from the tortoise stories.  Path can be expressed by a path verb 

only as in (31) or by a path verb and ground phrase (example 34). 

34. Ŋútsuvíá ƒú du vá be ɖé ekpéá xá. 

Ŋútsu – ví   -    á     ƒú du   vá       be      ɖé     ekpé -   á      xá. 
Man  - DIM – DEF    run  VENT  hide   ALL  rock -  DEF  side 

 ‘The boy ran and hid by the rock.’ [YT] 

 

One final comment on manner + path combination is the difference in 

narrative style between V-framed and S-framed languages.  One of these is that 

in V-languages, manner-path constructions are not used much as these are often 

complex and difficult to process.  In S-languages they are used more frequently, 

as manner and path can be combined in more simple structures.  But what about 

an equipollently framed language like Ewe?  Slobin (2004:227) claims that 

manner-path constructions in equipollently-framed languages (like Mandarin) are 

“highly frequent and are probably easy to process.”  In the adult Ewe narratives, 

82 out of the 365 motion expressions that occur in the adult tortoise stories are 

manner-path SVCs.  Therefore I will hesitate to call these constructions highly 
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frequent.  However, for various reasons it is difficult to compare my Ewe data to 

the data on other languages found in the literature. Reasoning like Slobin, I 

would think that in Ewe, manner-path constructions are used less frequently than 

in S-languages because like in V-languages, path only constructions are already 

complete and an extra verb needs to be added to express manner. But whether 

serial verb constructions are easier or less easy to process than manner-path 

constructions in V-languages is difficult to predict and needs to be investigated 

independently from language use. 

In the Manner + Path + Deictic or Manner + Path constructions, neutral 

verbs are also used in the Manner position. In these contexts, the neutral verbs 

acquire some manner of motion meaning with or without the aid of a following 

ideophonic adverb or a path verb.  Therefore these neutral verbs are considered 

as manner verbs.  Below are examples for each situation. 

35. Éwɔ dzáá dzáá dzáá do le xɔá me. 

 É   -  wɔ dzáá dzáá dzáá    do      le             xɔ   -  á       me. 

 3SG   do   IDEO-quietly   exit  be.LOC     room- DEF  inside 

 ‘S/He moved out of the room quietly.’ [AR] 

36. Elắa dé afɔ du me sésí . 

    Elắ   - a        dé    afɔ         du       me     sésí . 
Animal  DEF  put  foot/leg  race  inside very fast 

 ‘The animal started running very fast.’ [MA] 

Table 7 above gives an overview of the frequencies of the different 

constructions in my corpus of motion expressions that occur in the adult Ewe 

tortoise narratives. 
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4.4.2    Descriptions of Ground Elements per Individual Clauses 

A lot of studies on motion event descriptions in frog stories produced by 

speakers of different languages reveal differences in the specification of the 

ground of movement (i.e., source, goal, or landmarks along a path).  Speakers of 

verb-framed languages tend to use minus-ground clauses including bare verbs 

indicating direction of movement while speakers of satellite-framed languages 

tend to use plus-ground clauses to attach one or more pieces of information about 

ground of movement. 

Two measures of ground information in this thesis were made in this 

section. First, the proportion of plus-ground versus minus-ground motion 

expressions were calculated.  In Table 12 below, the percentage of plus-ground 

motion expressions in Ewe is identical with Spanish (a V-language) and quite 

different from that in English (an S-language).  Slobin (1997b) found a rate of 

0.82 ground element per verb for English and 0.63 for Spanish, while Zlatev and 

Yangklang (2004) found 0. 47 ground elements per clause for Thai. They noticed 

an infrequent use of ground elements in Thai (a serializing language). They do 

not mention how often multiple ground elements are combined in one clause, but 

they did count the total number of ground elements as a proportion of the total 

number of ground elements in the frog stories they collected.  They compared 

this to the percentage of ground elements per verb in frog stories as calculated by 

Slobin (1997b) for English and Spanish and surprisingly found that it was much 

lower than both.  The explanation for the low number of ground elements per 

clause in Thai offered by Zlatev and Yangklang (2004:184) is the following: 
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 Since the Motion event is often so richly specified verbally, nominal 

Ground specification is often omitted since the information is worked 

out from context. 

Similar results are found for Mandarin (Chen and Guo 2010).  The 

tortoise stories suggest that Ewe constructions with multiple path elements do 

occur, but constructions with multiple ground hardly occur.  From the narratives 

of the 10 consultants, only two clauses containing two ground elements were 

found.  (See section 4.2 for examples). 

Table 12: Proportion of Plus and Minus Ground Motion Expressions in 

Adult Spoken Narratives in Ewe, Mandarin, Spanish and English
6
 

Language Plus-Ground Minus-Ground 

Ewe 66% 34% 

Mandarin 63% 37% 

Spanish 63% 37% 

English 82% 18% 

 

Thus, Ewe fits in with the findings of other serializing languages.  S-

languages use ground arguments much more frequently.  Ewe speakers’ 

production of tortoise stories thus pattern with speakers of verb-framed 

languages in their description of ground elements in individual clauses.  Most of 

the verbs used by the consultants “conflate motion and path”, to use Talmy’s 

(2000) term.  These verbs very often do hardly occur with ground arguments.  

Each verb can only take one kind of ground argument, either goal, source, 

landmark or medium (see Chapter two, 2.2 for explanation of the terms).  This 

ground argument is either a noun phrase which functions as the direct object of 

the verb or a locative phrase.  Locative phrases as we saw in Chapter 3 in Section 
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3.5 consist of a preposition and a noun phrase, and a postposition or a search 

domain indicating noun. 

In sum, the observation is that when path is segmented, the narrator has 

the choice of mentioning the ground associated with each segment.  For example, 

the Ewe narrator in (37) mentioned both source and goal whereas the Turkish 

narrator in Slobin (1997a) mentioned two source elements but no goal (“at the 

edge of the cliff’…. down from his head.”) 

37. Ɖevíá gé tsó agadoa tó [source] vá dze etáá me. [goal] 

 

Ɖeví  -   á      gé    tsó   agado  -   a       tó       vá       dze  

Child – DEF fall   from valley    DEF  edge  VENT  land   

etá   -    á        me. 

pond -  DEF   inside 

‘The child (boy) fell from the edge of the valley and landed in the water.’ 

[AR] 

 

It seems the availability of prepositions and postpositions might 

predispose Ewe speakers just like V-language speakers like Basque and Turkish 

to explicitly mention source and goal.  In English (S-language) narrators have the 

option of packaging many path segments into clauses with a single verb.  In such 

instances each path expression satellite, preposition, tends to carry a ground 

element with it. The Ewe adult narrators never used a motion verb with more 

than one ground. It is also worth noting that narrators can also mention grounds 

in several successive clauses. 
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4.4.3  Dynamic Movement versus Setting 

Slobin’s last proposal deals with the rhetorical style that speakers from 

these languages (satellite-framed and verb-framed equipollently-framed) employ 

in the narration of these events.  He points out that despite possible differences in 

the higher or lower degree of elaboration and description of the ground, English, 

Basque and Spanish narrators, “tell the same story.’  Slobin argues that this can 

be explained on the basis of how much narrative attention speakers devote to 

movement and setting.  He proposes that S-languages allocate more attention to 

the description of movement rather than to that of the physical setting in which 

the action takes place.  This is due to the rich means that this type of language 

has to describe path – “the availability of verbs of motion (often conflated with 

manner) that can readily be associated with satellites and locative prepositional 

phrases to trace out detailed paths in relation to ground elements” (Slobin 1996), 

cited in Chen 2005:72).  On the other hand, V-languages, constrained by their 

typological characteristics take the opposite choice: they leave the path to be 

inferred and focus on the description of the setting.  The following examples 

from English and Spanish illustrate this. 

38.     a. The deer stops abruptly which causes the boy to lose his balance and 

fall with the dog down into the stream   

          b. caen en la laguna […] que estaba debajo de ese precipice  

 fall in the pond that was below of that cliff 

 ‘They fall into the pond, which was below that cliff’ (Slobin 

1996a:205) 
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In the English example (38a), as predicted by Slobin, the location of the 

river under the place where the deer stops, i.e., the cliff is inferred by the 

trajectory described in fall … down into the  tream.  This becomes very evident 

if we compare (38a) with the Spanish descriptions of the same event in (38b).  

Here, the speaker explicitly describes the position of the pond with respect to the 

cliff estaba debajo de ese precipicio ‘under that cliff’.  This Spanish speaker 

tends to focus more on the static description of physical settings abundant in 

Spanish frog stories, but rare in English frog stories.  In the descriptions of the 

deer scene, none of the English narrators provide a locative elaboration for this 

scene, while 25% of Spanish adult speakers did so.  But what happens in adult 

Ewe tortoise narratives? 

Both Ewe narrators and Spanish narrators make sparse references to 

ground elements (which are integral components of the path).  We would expect 

that Ewe narrators should focus on the physical description of the setting rather 

than on the dynamics of movement to compensate for their minimal use of plus-

ground clauses.  But if we take into account the fact that the description of path 

is more similar to S-languages, then we would expect it to behave like English.  

In fact, this is what pertains in the data.  An average of 8 Ewe speakers follow 

the S-language strategy, that is the setting information (the location of the river 

below the cliff) is inferred in the description of the trajectory, adjoined to the 

verb of motion from the cliff fall down into the river as illustrated in (39). 

39. Yíko ƒeɖekádzoɖekéá tɔ kaŋu yé Kofí kplé  

Avua, Lɔ tɔ , woge tso  agadoa to  vá nyrɔ  ɖé tɔ  

gogló yi ké le aga té me. 
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Yíko          ƒe  -   ɖeká – dzo     ɖe  -  ké   -  á        tɔ         kaŋu 
And then year–  one -  horn  one   DIM   DEF   stop  abruplty 
 yé Kofí   kplé avu  - a     wo  - gé    tso        aga    -   do    -  a  

and Kofi  and  dog  DEF  3PL  fall  from   valley – hole  - DEF  

to         vá        nyrɔ               ɖé      tɔ     gogló     áɖé       me. 
edge VENT  dive/submerge  ALL  river  deep    INDEF  inside 

  

‘And then the deer stoped abruptly and  ofi and the dog fell  

from the edge of the valley into a very deep river.’ [AH] 

 

However, we also find examples with a combination of both static 

information about the physical setting and dynamic information about the 

trajectory as in (40). 

40. Éyé ŋútsuvíá kple avua wógé tsó etó-á táme vá dze etá zɔzrɔ e áɖé si le 

etóá té.  Yé wóame eve lá fɔ   le tɔá me kplé tsi trololo hé do vá gota.  

Máwú ƒé amenuvévé ta nánéké méwɔ wo o. 

Éyé   ŋútsuví  - á    kple  avu - a       wó   -  gé     tsó    etó- 
And   boy       DEF  and dog – DEF 3PL   fall  from  hill/mountain 
 á         táme      vá          dze   etá      zɔzrɔ  -   é        áɖé       si  

DEF  POSTP  VENT   land   pond    clear – FOC  INDEF  REL 

le              etó              -  á       té         me.      Yé     wó - ame 

be.LOC   hill/mountain   DEF  under   inside    And 3PL - person 

eve    lá        fɔ          le             tɔ    -  á          me     kplé   tsi 

two  DEF   get up  be LOC    river – DEF   inside  with  water 

trololo                   hé    -   do    vá       gota.              Máwú   ƒé 

dripping heavily  ITIVE  exit  come   outside/bank     God   POSS 

amenuvévé    ta         nánéké     mé   -  wɔ   wó       o. 

   grace       because    nothing   NEG-  do    3PL   NEG 

 

‘And the boy and the dog fell from the hill/mountain top and landed in a 

certain clear pond which is under the hill.  And the two of them got up 
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from the river (with water dripping heavily from their bodies).  

Fortunately/By God’s grace nothing happened to them’. [ST] 

 

Although both techniques are combined in this example, it is important to 

point out that the static description does not occur on its own as it was in the 

Spanish case (40).  It comes after the complete path description ge tso etoa tame 

‘fall from the hill/mountain top’ which already presupposes where the river is 

located. 

The discussion on dynamic movement versus static setting shows that 

Ewe speakers and Spanish and Turkish (V-languages) speakers are more likely 

to attend to descriptions of physical settings than English speakers.  The rich 

means for path descriptions in English allow its speakers to leave setting to be 

inferred whereas the sparse path possibilities in Spanish are compensated for by 

the elaborate descriptions of settings. The individual verbs in Ewe cannot 

accumulate path expressions as freely as those in English but several path verbs 

can occur in a sequence in a single clause. Ewe speakers will then sometimes 

resort to descriptions of physical settings, and leave some path information to be 

inferred from discourse.  Similar patterns as found in the Ewe data have been 

reported for Chinese (Chen 2005:72-76). 

To summarize, it could be said that the language-specific patterns are 

quite pervasive in Ewe as it is in other languages like Spanish, Turkish and 

English.  Manner-verb-of motion + satellite(s) are typical of satellite-framed 

constructions in English, verbs of inherent directionality are typical of verb-

framed constructions in Spanish and the serial verb constructions are typical of 
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equipollently-framed constructions in Ewe and for that matter serializing 

languages.  These differences in addition to other language specific properties 

and constraints, engender differences in the description of motion events in 

connected discourse. 

4.5 Summary of Chapter Four 

This chapter examined motion event descriptions in spoken narrative data 

elicited from Ewe adult speakers using the wordless picture book Klo afí ka 

nèle?  Results suggest that Ewe speakers (i) use a great variety of motion verbs, 

particularly path and manner-of-motion verbs and other alternative means like  

adverbials and ideophones, etc., (ii) provide limited description of ground 

elements (iii) break a scene into several segments and mention what takes place 

in the scene and, (iv) provide some description of the physical setting in which 

movement takes place. A comparative summary is given in Table 13 by 

juxtaposing the structural and discourse patterns of motion event descriptions in 

the satellite-framed languages English and Spanish representing the end of the 

two poles and placing Ewe and Chinese in between them.   
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Structural and Discourse Patterns of Motion Event  

Table 13: Description in English, Spanish, Chinese and Ewe 

  

English 

Satellite-

framed 

 

Ewe 

Equipollently-

framed 

Chinese 

Equipollently- 

Framed 

 

Spanish 

Verb-

framed 

Motion verb 

lexicon use 

 

LARGE 

 

LARGE 

 

LARGE 

 

Manner of motion 

verb use 

 

FREQUENT 

 

FREQUENT 

 

FREQUENT 

 

Description of a 

complex event via 

multiple action 

clauses 

 

 

YES 

 

 

YES 

 

 

YES 

 

Elaborated 

ground 

descriptions 

  

LIMITED 

 

LIMITED 

 

LIMITED 

Description of 

physical setting 

  

YES 

 

YES 

 

YES 

Adapted from Chen (2005:75) with modifications. 

 

Comparing Ewe with the three languages mentioned above – Spanish, 

English and Chinese, the results from the present study reveal that Ewe is similar 

to Chinese, and as such it is an equipollently-framed language rather than a 

satellite or verb-framed language.  However, Ewe speakers talk about motion 

events in ways that have patterns of both verb-framed language and a satellite-

frames language. The structural and discourse patterns typical of motion event 

descriptions in Ewe were also observed in Siyase (Avatime) – a Ghana Togo 

Mountain language, (van Putten (2009), Thai (Zlater and Yangklang, 2004; Lao, 

Endfield, 2007, Chinese Chen 2005, Chen and Guo 2010, Guo and Chen, 2009 

and many others.  These languages including Ewe encode both the manner and 
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the path components of a motion event within two separate verbs occurring in an 

uninterrupted sequence. Ewe speakers exhibited hybrid patterns in their 

descriptions of motion events in tortoise stories. They behaved like speakers of 

satellite-framed languages in their frequent use of alternative manner-of-motion 

verbs and in their tendency to describe a complex event via multiple individual 

action clauses that analyse the event into its components. In contrast, Ewe 

speakers behave like speakers of verb-framed languages in their tendency to 

provide descriptions of the ground to one piece of information (either the goal, 

the source, or the medium of the movement).  This mixed patterns of motion 

event descriptions in Ewe supports Ameka and Essegbey’s (2001) suggestion 

that Ewe and other serial verb languages are equipollently-framed languages. 

The findings from the analysis of the adult Ewe tortoise narratives set the 

stage for the analysis of motion event descriptions by Ewe-speaking children in 

the next chapter. The major goal of Chapter five is to find out whether the 

patterns of motion event descriptions as found in elicited narratives of adult Ewe 

speakers will also be found in the narratives of Ewe children. 
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CHAPTER FIVE 

DEVELOPMENT OF MOTION EXPRESSIONS IN EWE-SPEAKING 

CHILDREN 

5.0 Introduction 

The discussion is informed by insights about motion event typologies as 

proposed by Talmy (1985,1991, 2000) together with insights from some 

acquisition theories. 

  The study of the development of typologically distinct languages reveals 

not only uniformities, but also the influence of language-specific properties on 

the course of development in children learning verb-, satellite- and equipollently-

framed languages.  Based on these studies, the questions one would like to ask 

are: 

1) Will Slobin’s (1996a) proposals:  

(i) verbs (number, expressiveness and frequency of mention of 

lexical items of manner or path description. 

(ii) the elaboration of ground description 

(iii) the description of dynamic motion versus scene setting etc. 

as found in the typologically different types of language 

mentioned above be applicable to Ewe-speaking children’s 

expression of motion events?   

 

The language specific hypothesis would predict language-specific forms 

from the early stages of development while the universal hypothesis would 
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predict initial uniformities of development across children learning the three 

different types of languages.  How do these relate to Ewe-children’s acquisition 

of motion event expression? 

To address these issues, this chapter examines the development of motion 

event description in Ewe-speaking children at the age of 3, 4, 5, 7 and 9, along 

with adult native speakers using the wordless picture storybook, ‘Klo afi ka nle?’ 

Children’s data was analysed and compared with adult data as well as 

comparable data from English (S-language), Spanish (V-language) and Chinese 

(E-language).  The focus would be on path, manner of movement, and ground 

which constitute the three major dimensions of typological variation.  The 

guiding questions are: 

(i) Do Ewe-speaking children engage in the activity of thinking-for-

speaking? 

(ii) How are language-specific characteristics reflected in motion 

event descriptions by learning Ewe at different ages? 

(iii) What language specific factors affect their discourse development 

as they select and organize information in discourse? 

 

5.1 Research Participants, Data and Method of Collection 

The children’s corpus contained sixty Ewe-speaking children. However, 

only fifty native Ewe-speaking children (between the ages of 3-,4-,5-,7- and 9-) 

were recruited from Akrofu and Sokode villages on the fringes of Ho in the 

Volta Region of Ghana. These villages were chosen because they are not too 

urbanised. Six and eight-year old children were excluded from the study because 
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growth and for that matter change is fastest at the early stages of life and slows 

down with age. I therefore believe there would be no significant difference in 

their performance between age eight and nine, hence my exclusion of age six and 

eight. Another reason for the exclusion is to keep the volume of data within 

manageable range. Data were collected from each child individually following 

exactly the same procedure as described in Chapters One and Four except that 

the children were audio-taped in their homes. Some necessary adaptation (such 

as time allowed and, sometimes, prompts to activate the elicitation process) were 

made to accommodate the specific needs of young children.  Each child’s oral 

narrative was audio-taped, transcribed, and coded for analysis.  Since children’s 

speech often consists of unclear sections, apart from my own transcriptions, two 

Ewe-speakers who are graduate students of Linguistics transcribed the narratives 

independently, and the transcripts were then merged into one set.  The three of us 

discussed any discrepancies in the transcripts and reached a consensus after 

revisiting the tape recordings.  Adult data reported in Chapter Four were used as 

indicator of the target of learning for the children. 

5.1.1 Coding 

The three of us coded the data independently first and then 

collaboratively to reconcile the coding categories, and criteria for motion 

expressions were the same as described in the adult spoken narratives (see  

section 4.2). 

The motion event descriptions were marked and coded for each story.  

Each motion event coded, expressed a single event and took the form of a clause 
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containing one single verb; for example, dzo ‘jump’ or several verbs in a serial 

verb construction – ƒú dù dó dzó ‘run exit go’. 

First, all verbs in the motion event description were identified together 

with the associated ground elements (i.e., source, medium or goal).  Percentages 

of different types of motion verb use and different types of serial verb 

constructions (same as those in Section 4.2) were included in the analysis. 

The narrative segments as well as descriptions of physical setting in 

which movement takes place, the emergence of the owl, and the antelope scene 

were also identified for each tortoise story.  The examination of these categories 

may enable us to see how Ewe-speaking children learn to express motion events. 

5.2 Results and Discussion 

5.2.1 Learning to Use Motion Verbs 

To evaluate the development of motion verbs across ages, the texts were 

examined in terms of the development of motion verb lexicon (i.e., manner of 

motion versus path verbs) along with different verb combinations (in SVCs) 

particularly Manner + Path, Path + Path etc. Tables 14, 15 and 16 below 

summarise the results concerning the development as reflected in the children’s 

tortoise stories.  Adult data in Chapter Four were added for ease of comparison. 

In the tables below (14, 15, 16) all the verb types of different motion verb 

categories were pooled together to access the lexical diversity of verbs as a 

whole as used by each age group.  Adult data were drawn from Chapter Four. 

The data showed that both the number of path verb and manner verb types 

increased gradually from age 3 through adulthood except that the manner and 
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path verb types for the 4-year-olds and 5-year-olds were very close.  The data 

also suggests the Ewe-speaking child’s preference to describe a motion event 

with path verbs. 
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Table 14:Manner of Motion Verbs in Tortoise Stories: Frequency and Distribution 

 

S/N 

 

Manner Verbs 

 

English Translation 

Age 3 Age 4 Age 5 Age 7 Age 9 Adults  

n= 10 n= 10 n= 10 n= 10 n= 10 n= 10 N= 60 

1 ƒú /sí//bé du run 4 7 10 14 36 92  

2 sí/shí run away, escape 3 4 9 8 18 32  

3 dzo/tí/tsí/kpó jump 0 0 0 5 8 13  

4 dzo fly 4 5 4 3 7 12  

5 zɔ walk, move 2 2 2 4 10 10  

6 ƒú tsi swim 0 0 2 2 5 9  

7 kuku aɖɔ (ɖ  ŋú) to hang   (on something) 0 0 0 0 0 6  

8 tá crawl 0 0 2 6 5 6  

9 tutu push 0 0 2 1 0 6  

10 he pull 0 3 1 1 3 4  

11 mli roll 0 1 2 1 3 3  

12 ɖíɖí to slip 0 0 0 0 1 3  

13 sa agba to float (in water) to glide in the air 0 0 0 0 0 2  

14 minya to move gently, walk stealthily 0 0 0 0 0 2  

15 tró to spin 0 0 0 0 0 1  

16 gó walk very fast 0 0 0 0 0 1  

17 ʋlĩ to struggle (and free oneself) 0 0 0 0 0 2  

  

Total 

Types 4 6 9 10 10 17  

Tokens 13 22 34 45 96 203  
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Table 15: Path of Motion Verbs in Tortoise Stories: Frequency and Distribution 

 

S/N 

 

Path Verbs 

 

English Translation 

Age 3 Age 4 Age 5 Age 7 Age 9 Adults  

N= 10 n= 10 n= 10 n= 10 n= 10 n= 10 N= 60 

1 vá come (main verb) 1 5 8 12 20 24  

2 vá come (ventive) 2 16 12 33 88 182  

3 yi go 4 9 18 23 38 62  

4 líá/de/xé dzi(mé) climb up 6 10 9 12 33 50  

5 gé ɖé enter 0 0 1 3 5 50  

6 gé/dzɔ  fall 9 5 7 12 33 49  

7 do exit, appear 4 2 6 20 31 35  

8 kplɔ ɖó nya/ɖi ɖé nú chase, follow 3 8 9 16 16 34  

9 dí/dzí to search (for someone, something) 0 0 2 4 6 21  

10 tsa/tsatsaá/tsatsam roam, roaming, wander 0 2 2 3 8 19  

11 ɖó/de arrive 0 1 1 2 8 19  

12 te ɖé ŋú move closer (to someone, something) 0 0 0 0 0 9  

13 tso/fɔ tɔ cross a river 0 0 0 0 0 9  

14 dze mɔ to set off 0 0 0 0 1 9  

15 kɔ/tsɔ do ɖé dzi to lift up 0 0 1 3 5 8  

16 ɖi tsa to stroll 0 0 0 0 0 6  

17 ɖi come, climb down, descend 0 0 0 1 1 6  

18 tó to pass (route) 0 3 4 4 6 6  

19 da/dãgbe throw, to throw away 0 2 5 4 4 6  

20 mu/gé dze anyí fall, to fall down 4 12 10 12 12 6  
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S/N  

Path Verbs 

 

English Translation 

Age 3 Age 4 Age 5 Age 7 Age 9 Adults  

n= 10 n= 10 n= 10 n= 10 n= 10 n= 10 N= 60 

21 dró to lift (and carry on the head) 0 0 0 2 2 6  

22 blá/nye ɖé ŋú/ƒoxlã  to surround, attack from all angles 0 0 0 2 3 6  

23 kplɔ Accompany 0 0 0 0 0 5  

24 ka hlě/kaka to scatter 0 0 3 4 4 5  

25 ɖó / tu tă to head for a place 0 0 0 0 3 5  

26 ho ɖé dzĭ to pop up, float 0 0 0 0 1 5  

27 trɔ gbɔ Return 0 1 1 1 1 5  

28 dze le ŋú overtake, bypass 0 0 0 1 3 4  

29 tsŏ me run off, pass by 0 0 0 2 1 4  

30 nyrɔ/ ɖó tɔ submerge (in river) 0 0 0 0 0 3  

31 ŋɔé tó to pass by, take a short cut 0 0 0 0 0 2  

32 dó ŋgɔ take the lead 0 0 0 0 0 1  

33 tí/tsí yome to go after, go looking for someone 0 0 0 0 1 1  

34 nye ʋusí to shake off (eg. from the head) 0 0 0 0 0 1  

35 dé du afɔ nu na ame to go searching, on an errand 0 0 0 0 0 1  

36 ƒo ƒú anyí to knock down 0 1 2 4 4 0  

  

Total 

Types 9 14 17 23 28 35  

Tokens 33 76 92 190 322 664  
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Table 16: Neutral Motion Verbs in Tortoise Stories: Frequency and Distribution 

 

S/N 

 

Neutral Verbs 

 

English Translations 

Age 3 Age 4 Age 5 Age 7 Age 9 Adults  

n= 10 n= 10 n= 10 n= 10 n= 10 n= 10 N= 60 

 

1 

 

tsɔ/kɔ/kó(e) 

 

to take, carry 

 

2 

 

2 

 

4 

 

4 

 

20 

 

40 

 

 

2 

 

wɔ/wa 

 

do, make 

 

0 

 

0 

 

0 

 

2 

 

2 

 

12 

 

 

3 

 

lé 

 

catch, hold, gra 

 

0 

 

0 

 

0 

 

2 

 

2 

 

12 

 

 

4 

 

dé 

 

put 

 

0 

 

1 

 

2 

 

2 

 

5 

 

10 

 

  

 

Total 

 

Types 

 

1 

 

2 

 

2 

 

4 

 

4 

 

4 

 

 

Tokens 

 

2 

 

3 

 

6 

 

14 

 

29 

 

74 
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To make the picture clearer, Figure 6 and 7 graphically depict the total type 

and token frequencies of different motion verb categories for each age group. It 

shows quite a similar pattern as the individuals’ data, except for the fact that the 

diversity of both manner verb and path verb still shows a big contrast – roughly 1 

(for manner) to 4 (for path) for each age group.  It is interesting to note that as a 

group, the lexical diversity starting from the 3 year olds increased gradually with a 

noticeable increase at age 9 (Figure 6). 

 

Figure 6: Total Type of Frequencies of Different Motion Verb Categories for All Speakers of 

Each   Age Group 
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Figure 7: Token Frequencies of Different Motion Verb Categories for Each Group 

 

 

 

Token frequencies of different motion verb categories for each age group are 

presented in Figure 7 above. The token frequencies of all categories increased 

gradually across all ages, and increases drastically from 9 years to adulthood.  The 

general tendency in language use regarding manner and path verbs is quite consistent 

with comparable data from Chapter Four. 

One other observation from the children’s data which relates to motion types 

is the prevalent of serial verb construction types in their motion verb categories.  This 

is presented in Table 17 and differences in the various categories may be easier to 

detect in Figure 8 which sums up SVC clause types that we have in the narratives. 
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Table 17: Distribution of Different Motion Verb Combinations in SVCs 

 3YRS. 4YRS. 5YRS. 7YRS. 9YRS. Adults 

  

TY 

 

TO 

 

TY 

 

TO 

 

TY 

 

TO 

 

TY 

 

TO 

 

TY 

 

TO 

 

TY 

 

TO 

Manner + Path 

(D) 

2 9 4 11 6 18 8 45 9 58 12 82 

Path + Path (D) 2 4 5 11 6 19 6 25 12 68 15 96 

Neutral + Path 0 0 1 2 1 2 2 4 3 4 4 20 

Manner + 

Adverbials 

(Ideophones) 

 

0 

 

0 

 

0 

 

0 

 

2 

 

3 

 

6 

 

11 

 

14 

 

29 

 

50 

 

10

2 

 

 TY = Types 

 TO = Tokens 

 

Figure 8:   Total Token Frequencies of Different Verb Combination Types  (in SVCs) 

for Each Age Group 

 

 

 

Components expressed in verb roots are shown in Table 17 and Figure 8.  Figures in 

both Table 17 and Figure 8 suggest the general tendency of Ewe-speaking children 

even at age 3 of producing motion event description containing SVCs, an indication 

that they are developing an equipollently-framed structural pattern.  This shows that 

children as young as 3 years of age have already started acquiring this characteristic 
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language use.  Example 1 to 3 are clauses involving only Path, Manner and Neutral 

verbs respectively while example 4 to 8 illustrate the various SVC types in the 

children’s data. 

1. Avu  -   ɔ       gé. 
dog –  DEF  fall 
‘The dog fell.’      [RE 03; 03] 

2. Ezi    –    é       le du ƒú  –   ú 

antelope-DEF  PROG  run – PROG 
‘The antelope is running.’    [EK. 05; 02] 

3. Ezi      -   é       lɔ       du      ɖé   (e) me. 

antelope-DEF collect race  ALL   inside 

‘The antelope took to its heels.’   [SV 09; 08] 

 

    Manner  +  Path 

4. Eklo        sí               dzó 

tortoise escape     leave 
‘The tortoise escaped.’      [AS 03; 10] 

  

      Path   +  Path 

5. Wó –  gbɔ       vá       aƒéme. 
3PL – return    come   home 

‘They came back home.’    [DF 07; 6] 

 

            Path    +   Path  (D) 

6.  É  -  gé     vá      dzé   anyigbá.  
3SG-fall VENT   land   ground 

‘It fell and landed on the ground.’   [SK 05; 10] 

 

 

                         Neutral  +  Path 

7. É   –     wɔ         ɖɔɖɔɖɔ       líá     eze  -  é. 
3SG do/make quietly-slowly climb  pot -  DEF 
‘It climbed the pot slowly/quietly’.   [KG 09; 06] 
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                       Manner  +  Adverbials 

8. Ezi        -    é          kɔ       -  é      dó ɖé        dzime    dze  
 antelople – DEF take/carry - 3SG  raise       ALL  POSTP/up    start 

 du         dzí          kpl(e)  –  é          sososo 

 race  POSTP/top   with    – 3SG   IDEO-staggering  

 ‘The antelope lifted him up and started running (staggering  

as it moved along).’     [SD 09; 09] 

 

 

5.2.2 The Development of Ground Descriptions 

Table 18 presents data on the development of ground elements and the 

percentages of motion event descriptions which include one or more ground phrases 

in the tortoise narrations across all ages. 

 

Table 18: Development of Ground Elements 

 Total No. of 

Motion Expression 

+ Ground 

Clauses 

 

% 

3YRS. 70 28 40 

4YRS 95 37 39 

5YRS 121 63 53 

7YRS 160 90 56 

9YRS 250 146 58 

Adults 365 265 68 
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Figure 9: Percentage Distribution of Plus Ground Clauses in Ewe Tortoise Stories 

 

 

Figures in Table 18 and the gradient of Figure 9 suggest that as Ewe-speaking 

children grew older, they tended to make more frequent references to ground 

elements in individual clauses (but note the slight regression at age 4).  There was a 

14% increase from age 5 to 7, and a further development from age 9 to adulthood.  

The overall tendency across all age groups is, source and goal of motion are both 

typically expressed using a verb and a locative construction where there is at least 

one ground per verb. This is a language specific pattern noted in Chapter Three, 

Section 3.6.4. The following examples of plus ground clauses are drawn from the 

children’s data. 

9. Núdzodzoe –  wé       le      do  –  do  – ó           le     
     insects     –  PL  PROG RED- exit – PROG    LOC 

 atí  -       é         me . 

 tree  -  DEF   inside 

 ‘Insects are coming out of the tree.’   [BE  05; 01] 

 

10. Ðeví –   é      gé     dze     tɔ  -   ɔ         me. 

 child  - DEF  fall  land   river- DEF  inside 

 ‘The child fell into the water.’   [AS 7; 7] 
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11. Bibi             do     le       atí –  é        me. 

 beast(owl)  exit  LOC  tree - DEF   inside 

 ‘A beast (an owl) came out of the tree.’  [YK 03; 02] 

 

12. Kísí –  é        do     tsó    edo  –   ɔ         me. 

 rat   - DEF   exit   ABL  hole - DEF   inside 

 ‘The rat came out of the hole.’   [KH  07; 03] 

 

13.  Ŋutsu –   vi     –   é       gé    tsó      atí   -  é.  

 man   -  DIM  – DEF   fall  ABL  tree  - DEF 

    dzi               va         dze    etɔ  -    ɔ       me. 

 POSTP/top VENT   land    river - DEF  inside 

 ‘The boy fell from the tree and landed in the river.’ 

        [GT 09 ; 07] 

 

In the sentences (13 and 14), the more iconic order of source followed by 

goal in the SVC construction, where the goal argument is always introduced by one 

of the directional end-point anchored verbs as the last verb in the series (see Ameka 

and Essegbey 2006: 395) was prevalent in their narrations. 

14. Ðeví –    é       dzɔ    tsó     atí   -     é      dzí     
 Child – DEF  fall  ABL  tree – DEF   top   
 vá      dze   anyígbá. 

VENT   land   ground 
‘The child fell from the tree and landed on the ground.’ [LA 9;5] 

 

The use of prepositional phrases headed by the LOCATIVE le and the 

ABLATIVE preposition tsó aided the children to produce examples 9 and 11-14.  

These results suggest that Ewe-speaking children started to follow the language-

specific structural pattern of expressing source and goal in one clause as a distinct 

pattern of Ewe motion expressions. 
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5.2.3 Developing the Narrative Habit of Describing Complex Events 

The percentage of Ewe-speaking  tortoise story narrators who mentioned 3 or 

more segments out of the 6 event segments of the antelope scene for each age group 

is presented in Table 19 and graphically represented in Figure 10.  

 

Table 19: Number of Event Segments Mentioned by Each Ewe Tortoise 

Narrator in the Antelope Scene 

 

Narrators 

 

3YRS 

 

4YRS 

 

5YRS 

 

7YRS 

 

9YRS 

 

Adults 

1 1 2 2 2 3 4 

2 1 1 2 2 2 4 

3 2 2 2 2 2 4 

4 2 2 3 2 2 4 

5 0 0 2 2 4 4 

6 1 1 2 3 2 4 

7 1 2 3 2 2 4 

8 3 2 2 2 2 4 

9 2 2 2 3 4 4 

10 1 3 3 4 4 4 

Total 14 17 23 24 27 40 

12 1.4 1.7 2.3 2.4 2.7 4.0 
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Figure 10: The Number of Segment Mentioned for the Antelope Scene in Ewe 

Tortoise Stories     

 

 

             As can be inferred from the data in Table 19 and Figure 10 above, the ability 

to break up a complex event into several segments and describe segment by segment, 

what takes place in the event through a series of separate action clauses take quite a 

long time to develop.  Ewe-speaking children at age 3 are just starting to do that, and 

development continues. 

 

5.2.4 The Development of Static Description of Setting versus Dynamic 

Movement 

Figure 11 summarises the results about Ewe-speaking children’s development in 

providing descriptions of the physical setting in which the movement takes place.  
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Figure 11: The Development of Static Description of Setting 

Vs. Dynamic Movement 

 

 

 

The data in Figure 11 suggests that the ability to provide descriptions of the 

settings of motion events may take a long time to develop, and may be beyond the 

capacity of Ewe children between the ages of 3 to 9.  The data also suggests some 

continued development from age 7 to adulthood in the children’s ability to provide 

static descriptions. The following are examples drawn from the children’s motion 

expressions, in which descriptions of physical setting in which movement takes place 

was provided. 

 

15. É   -   ɖíɖí  dze  anyi    ɖe        náké      ƒú  -  ƒú    ɖe     dzi . 
 3SG – slip  fall   down ALL firewood  RED-dry INDF  POSTP/top 
 ‘He fell (down) on some dry firewood.’ 
        [MD 07; 09] 
16. Wó   -  zɔ             gé ɖé   ave     –  tsú           ɖé       me. 
 3PL   move/walk enter   forest – male/virgin INDF  inside 
 ‘They walked into a very thick/virgin forest.’ [SA 07; 10] 
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17. Wó -  kpɔ   atíkpó    ɖé       xé      é    -     tǒme        vó     yá 
 3PL – see    log   INDF  which  3SG -    inside/pith  rot   and 
 edǒ     le     éme    ya   wó  –   de        dzi            nɔ 
 hole  LOC  inside  and  3PL   climb  POSTP/top  PROG 
 nú      kpɔ   -    ɔ .   
 thing  see  - PROG 

‘They saw a rotten log with a hole in it and they  
climbed it and were watching/looking around?’ [SD 09; 10] 

 

5.3 General Discussion of Findings 

5.3.1 Introduction 

The discussion of the results presented in Section 5.2 were analysed in 

relation to Slobin’s theory of Thinking-For-Speaking which suggests that when we 

are planning the conceptual structure of what we are going to say, we are taking into 

consideration the constraints imposed on information encoding by the particular 

language we are going to speak.  Since the languages of the world differ in terms of 

grammatical constraints (for example, the accessibility of lexemes tailored to talk 

about a given concept or conceptual domain) thinking-for-speaking varies across the 

languages of the world. 

As Ibarretze-Antuňano (2004:90) notes: 

 

The concept of motion seems to be present in all the language of the 

world.  However, neither the way in which motion is expressed in these 

languages – the lexicalization patterns – nor the aspects of motion 

(motion components) that each of these languages focuses on 

(thinking-for-speaking) are exactly the same. 

 

Using the conceptual framework suggested by Slobin, I now discuss the 

results presented in Section 5.2 to find out whether these results highlight the impact 

of language-specific constraints on the cognitive processes that underlie Ewe 
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children’s discourse organization as they narrate the tortoise story.  The resulting 

claims has been that children engage in the activity of thinking-for-speaking as they 

learn to communicate in the mould provided by their particular language which 

partially determines how information is filtered and channeled in discourse.  

Emphasis was placed on the development of motion expressions involving Path, 

Manner, and Deictic verbs, and the combination of Manner, Path and Neutral verbs.  

Others include the development of ground elements, the description of complex 

journeys etc; the universal hypothesis versus the language specific hypothesis as well 

as the developmental hypothesis.  These were employed where applicable. 

 

5.3.2 Lexical Diversity of Motion Verbs 

As shown in Table 14 – 16, children of different age groups have quite 

comparable mean numbers of motion expression ranging from 7 to 36.  This average 

is also comparable to that found in the adult speakers’ data (see Chapter 4 section 

4.3.1). The percentage of motion expressions against the total number of utterances 

for each child seem to be lower than that for adults (see Table 14).  However, the 7 to 

9 year olds are closer to adults and are particularly focused on the motion events in 

the picture.  It shows that the children’s attention to motion events and their interests 

in expressing them is somehow adequate from age 3.   

Several salient results were found in the comparison of proportion of path 

verbs and manner verbs.  The establishment of serial verb constructions with a 

manner of motion verb occupying the first slot (e.g., sí du do vá ‘run exit come is’) is 

another notable structural pattern.  This pattern occurs with great frequency in the 

data and represents a typical lexicalization pattern for children across all ages.  Let us 

examine these structural patterns and describe them one by one. 
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The data for the children demonstrate that while path verbs and manner verbs 

both enter Ewe-speaking children’s early vocabulary, motion verbs that conflate path 

alone account for a significant portion of it (33%).  The children started using 

prepositions of direction as early as 3 years.  These prepositions of direction are 

always used with path verbs.  The preposition le ‘LOCATIVE’ and tsó ‘ABLATIVE’ 

as used in sentence (9) to (14) above, mark direction and goal of motion.  Hence, 

Ewe children produced more path verbs than manner verbs but not to the level of the 

adults. This finding is in agreement with results reported in Cho (2002) and 

Özçaliskan and Slobin (1999), and supports the claim of developmental hypothesis in 

which older children tend to use a greater diversity of manner and path verbs.  This 

developmental pattern was also found in Cantonese and is consistent with studies 

such as English and Turkish (Özçaliskan and Slobin 1999).  It implies that the 

development of motion verbs could be a universal pattern and it could not be 

culturally different thus supporting the universal hypothesis. 

 

Furthermore, from a developmental point of view, the proportion of tokens 

accounted for by the first few verbs for both manner and path is greater for children 

between 3 and 4 years in particular (see Table 14 – 16); they seem to rely more on 

the most frequent verbs.  As an illustration, let us consider the children’s use of the 

deictic verbs vá ‘come’, va (ventive), and yi ‘go’. Their use in the motion expressions 

demonstrates another language specific structural pattern that is characteristic of Ewe 

as an equipollently-framed language. These deictic verbs are pervasively utilized in 

the linguistic encoding of path in the language. Table 15 suggests that Ewe-speaking 

children, starting from age 4 made frequent use of these deictic verbs.  But what is 

distinct about the use of these deictic verbs in Ewe?  Just like how the frequency of 
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tokens were higher for deictic verbs in the adults data, the same pattern is typical of 

the children’s data.  This is because va ‘Ventive’ for example, is used to introduce 

goal complements that entails an endpoint, which probably accounts for the use of 

more path verbs across all ages. 

From a semantic point of view also, go and come belong to the 

crosslinguistically attested set of nuclear verbs of motion (Viberg 1993), cited in 

Ragnarsdóttir & Strömqvist 2004: 126), and they are highly polysemous.  For 

example, the motion verb do ‘exit’ and the boundary crossing verb ge   ɖe  ‘enter’ in 

Ewe can stand in place of the deictic verb yi ‘go’ and va ‘come’.  As we move down 

Table 14 and 15, in descending order of frequency, we find verbs with more specific 

meaning, and importantly, verbs encoding more fine-grained distinctions of manner 

of motion and path of motion.  From a developmental point of view, the figures in 

Table 14, 15 and 16 show that the top eight path verbs and the top five manner verbs 

are found across all age groups whereas the diversity of the verbs encountered 

increases with age, especially in later phases of development (beyond 9 years). 

The second structural pattern observed in the children’s motion expressions is 

Manner plus Path (Manner + Path), Path plus Path (Path + Path) and Neutral plus 

Path (Neutral + Path).  As regards the overall use of a combination of verbs in an 

SVC, Ewe children behave like their adult counterparts whose narrative patterns are 

similar to other serializing languages in expressing the SVC patterns listed above.  

Manner + Path token pattern for 3-year-old shows a ratio of 2:1; for the 4-year-olds it 

is 1:1; the 5- and 7-year olds have a ratio of 1:1.5 each while that of the 9-year-olds 

is 1:2.2. The tokens for the Path + Path motion clauses are higher than that for 

Manner + Path for the 9-year-olds and adults but if we combine the Manner + Path 

tokens with the Manner + Adverbials, then the 7-9 year olds will have more manner 
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tokens.  These Manner + Path or Path + Path or Neutral +Path tokens do not however 

come close to what we have for Path-only or Manner-only verbs (refer to Table 14, 

15 and 16). This finding is in agreement with the developmental hypothesis and 

could be explained by the following reasons. First, Slobin (2000) hypothesized that 

processing load might affect the preference of certain types of motion verbs and 

motion verb combinations.  For instance, in sentence (18) and (19) drawn from the 

children’s data, both manner and path information were encoded in the sentences 

simultaneously. 

 

18. Wó  -  zɔ     tó    mɔ  -   ɔ       dzi  yi  –   e. 
 3PL – walk pass  path – DEF  top  go – PROG 
 ‘They were walking along the path.’   [SK  05; 10] 
 
19. Ŋútsu   v     -  é       vá       gé     dze   é  –   dzí 
 man – DIM – DEF VENT  fall   land 3SG -  top 
 ‘The boy fell on it.     [CT 07; 08] 
 

 

Thus the processing load increased as compared with encoding path or manner only 

information.  As speculated by Oh (2003), at an early age children might be too 

limited cognitively to attend to various components of a motion event at the same 

time, though another possibility might be that they have not yet mastered the skill to 

pack both manner and path information into a single description.  Hickman (2003, 

2006) also made similar observations for English and French children who used 

more complex descriptions of both Path and Manner together with increasing age. 

Hickman et al (2009:221) for example examined how children talk about motion 

events in English and French, predicting that typological properties (satellite-and 

verb-framing) should influence the semantic density of their utterance. One of their 
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findings shows different developmental patterns in the encoding of manner and of 

path in children’s discourse across languages. In particular, although manner is more 

frequent in English than French, it increases with age in both languages, whereas 

path does not show such an increase in either language. Thus their data show that 

manner information is infrequent in young children’s discourse and strongly 

increases with age. Since manner in French is mainly expressed by peripheral 

devices, unless the main verb jointly expresses both manner and path (but this is not 

the prototypical pattern), such lexical items and constructions are harder to learn and 

therefore acquired late. In English, although the encoding of manner is more 

systematic than in French at all ages and with all event types, it nonetheless increases 

with age. Some of the utterances produced by the youngest English learners encode 

only path, while path+ manner utterances increase with age. It was however noted 

that spontaneous productions during early acquisition phases show no increase in 

semantic density across developmental periods in either language, as well as weaker 

language differences with respect to the expression of manner in comparison to 

experimentally induced productions from 3 years of age on.  

Regardless of age then, children encode path equally frequently in the two 

languages, expressing this component earlier and more systematically than manner. 

Therefore, in both languages, the increasing semantic density of children’s utterances 

actually reflect their increasing encoding of manner. These findings suggest that path 

is more basic than manner as a result of more general and presumably universal 

factors. The general nature of location changes and their role in the construction of 

discourse representations may explain why this should be the case. With location 

changes, path provides the information that is necessary to locate entities at any point 

during unfolding discourse. In contrast, once introduced in discourse, general 
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locations provide spatial anchors that can be entirely presupposed in subsequent 

utterances until a location change occurs in further discourse.  Ewe-speaking children 

especially between the age of 3 and 4 might find it more difficult to produce Manner 

+ Path, Path + Path, Neutral + Path or Manner + Ideophonic adverbs and therefore 

resort to Path verb descriptions in relatively higher proportions. 

Second, the children had a small lexicon inventory of manner verbs than path verbs.  

Recall that in Ewe (cf. Chapter 3 Section 3.7) the first verb in an SVC motion 

expression must obligatorily be a Manner verb.  Due to the low manner saliency of 

motion verbs, it was reasonable for the children particularly 3 to 4 year olds to use 

more path verbs only in most of their descriptions. This supports Slobin’s (2006) 

suggestion that the size and the diversity of motion verb inventory might have an 

effect on the occurrence of the type of motion events. 

Third, in agreement with suggestions raised by Hickman (2006) and Talmy 

(2000), some types of information pertaining to motion events might be more basic 

and salient than others.  The particular path that was followed by a displacement of 

space might constitute more prominent and important information in comparison 

with the manner in which it was carried out. 

In addition to these suggestions, I will also attribute this pervasiveness of 

Path only conflation in the children’s motion event expressions to a language-

specific principle in Ewe that focuses on the result rather than the process of an event 

(Slobin 1991) lending support to the claim that linguistic principles can promote 

conceptual development (Bowerman, 1996a, b; Choi 1997). 

Looking at the totality of the development of SVCs in motion event 

expressions among the children, only the 9 year olds are closer to the adults in the 

Manner + Path constructions but not in the Manner + Adverbials (Ideophones 
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inclusive) constructions resulting in a much richer manner vocabulary (see Table 2) 

than what the 3 to 9 year olds have.  Adults used a very large set of SVCs containing 

different combinations of motion verbs.  Of course adults told much longer and more 

elaborate stories than the children – more than twice as long on average, resulting in 

many more motion clauses than among the children.  Unlike the children, the adults’ 

data in Chapter 4 (Section 4.3.1, also Adjei forthcoming) contained other alternative 

means of expressing manner-of-motion – adverbial phrases/clauses, adjectival 

clauses, motion interpretation from non-motion expressions as noted in Chapter 3 

(Section 3.7) also. To confirm the late development of the use of manner verbs and 

ideophonic adverbs, I used a second tool, Slobin’s (2002) Manner Clips which 

depicts different types of manner of walking.  The 7-9 year-olds provided a few 

descriptions that contain Manner + Ideophonic forms in these clips. (see Appendix 

D1 and D2 for sample sentences. 

In the tortoise stories, even though there were a few occurrences of adverbs 

of manner from age 5 (2 tokens) it was around ages 7 and 9 that a few ideophones 

appeared in the children’s repetoire.  It is the use and diversity of ideophonic adverbs 

which swelled the type and token frequency of Manner expressions in the adults’ 

data.  Thus the dramatic increase in the use of ideophonic adverbs in the adult Ewe-

speaker’s motion event expressions indicate a greater awareness that comes with age. 

Again, ideophones abound in Ewe (Ameka 2001, Konrad 1994, Westerman 

1930: 187) and are highly salient in adult speech but its acquisition will depend on 

how readily accessible they are to the children learning Ewe.  Berman and Slobin 

(1994: 624) suggest that “(1) a linguistic form is highly accessible, its functional 

development may be accelerated.”  In the same vein, after reviewing some empirical 

studies on the emergence of grammar, Tomasello (2000) concluded that in the very 
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early stages, children mostly use language the way they have heard adults use it and 

they develop an inventory of item-based utterance schemas.  In the child’s 

experience, the frequent exposure together with practice of the same pattern(s) (in 

our case Manner + Path, Manner + Ideophonic adverbs etc.) as found in SVC motion 

expressions will help the child to feel more comfortable and fluent with such 

constructions.  In other words the use of ideophonic adverbs and such verb sequences 

are entrenched through token frequency and exposure.  This means that the diversity 

and variety of verb combinations that the child will hear from the adults will enable 

him or her create a “slot in the item-based construction schemas.”  The type and 

token frequencies of SVCs as part of the equipollently-framed construction to which 

Ewe-speaking children are exposed, along with general learning mechanisms 

developed gradually across age 3 to 9 thus enabling them think-for-speaking in Ewe 

gradually. 

5.3.3 Describing Ground Elements in Motion Events 

With regards to ground expressions, an examination of the children’s data 

shows that typically, they expressed one ground element per verb (as in V-

languages).  This not withstanding, three SVC constructions, one from a 7-year old 

and two from the 9 year group were identified as having two arguments.  These are 

sentence (20) to (22) below.  The underlined phrases are the ground elements. 

20. Eklo     –   ɔ       tá        le     eze –   é       ŋú        ɖɔɖɔɖɔ 
 tortoise – DEF crawl  LOC  pot  -  DEF  skin   slowly/stealthily 
    ɖi          ɖé     anyígbá   sí     dzó 
 descend   ALL    ground   run  leave 
 ‘The tortoise crawled slowly/stealthily against the pot, descended  
 on the ground and ran away.’ 
        [SD 09; 09] 
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21. Wó  -  zɔ     tó     gbedóxɔ     ɖé      ŋú     vá          do        ɖé 
 3PL – walk pass    chapel  INDF  skin  VENT   appear   ALL 
 ave   -     é        me 
 forest -  DEF   insided 
 ‘They walked and passed by a certain chapel and  

appeared in the forest.’    [EA 09; 04] 
 

22. Afi        ɖé     ƒú du   do    tsó      edo   -    ɔ    
 mouse  INDF   run   exit   ABL   hole  - DEF 

me      vá       le      edo  -    ɔ        nú 
 inside  come LOC  hole  -  DEF  mouth 
 ‘A certain mouse ran out of the hole and stood at the  
 entrance (of the hole).’    [HK 07; 03] 
 

These three sentences suggest an equipollently-framed as well as a language 

specific pattern.   

 

Turning to the children’s data again, starting from age 3, Ewe children tended 

to provide mostly one ground phrase per verb.  Chen
28

 (2005:108) in his analysis of 

Chinese children’s use of one piece of information about ground clauses across 

different age groups in English, Spanish and Chinese, came to the conclusion that the 

tendency of Chinese children providing limited information about ground in 

individual clauses may not be a language-specific phenomenon as it may follow from 

a universal constraint on the number of ground elements that these young children 

can handle at a time.  He notes that the finding is reminiscent of Peirce’s (1897) 

theory of adinity (i.e., the number of arguments associated with a given predicate) 

and consistent with the increasing complexity of structures of higher adinity (Oller 

                                                           
28

 Chen (2005) and Chen and Guo 2010 seem to be frequently cited because these are works that 

analysed the acquisition and use of motion event in Chinese, an equipollently-framed language. 
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1996; Oller & Rascón, 1999; Oller, Chen & Pan 2005, all cited in Chen 2005:110).  

Relating Chen’s analysis to Ewe children’s use of one ground per verb phrase there 

could be an overlap of the universal constraint and the language specific one. 

In explaining this issue of plus ground elements in children’s motion 

expression, Berman and Slobin (1994:163) resort to a cognitive constraint 

explanation by suggesting that the young children encounter a genuine difficulty in 

relating to the source and to the goal and to the endpoint of movement even within 

the same conceptual frame.  However, in Tzeltal (Brown, 2004), we find trajectories 

from source or towards a goal, but not both in the same clause; they are not coded as 

the same event (taking the clause as representing an event).  Consider the following 

examples from Brown (2004:51). 

23. jipot  koel   ta  witz 
 ‘He was thrown down from the mountain [source] 
 
24. spetoj koel t alum 
 ‘He carried it [dog] downward to the ground  

(carried it while descending)  [goal] 
 

This is a property of thinking-for-speaking which Tzeltal children have to 

learn.  In this case the constraints are not a cognitive constraint but a language-

specific constraint. 

The Ewe children in specifying ground elements specified more goals of 

movement than source or medium.  Table 16 shows that Ewe children share a 

predominance of goal-marking clauses.  An example is (25). 

25. Elã      -  á       ƒú du  kpl(é)  -  é     yi   ɖé   etɔ   -     ɔ       tó. 
 around – DEF    run    with    3SG  go  ALL  river  -DEF  bank 
 ‘’The animal ran with him to the river bank.’ 
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                  [SD 09: 09] 

 

 

Table 20: Goal Source and Medium Clauses in Ewe Tortoise Stories 

 

Clauses 

 

3yr

s 

 

% 

 

4yrs 

 

% 

 

5yrs 

 

% 

 

7yrs 

 

% 

 

9yrs 

 

% 

 

Adults 

 

% 

Goal 

Marking 

Clauses 

 

25 

 

58 

 

29 

 

69 

 

47 

 

74 

 

68 

 

80 

 

119 

 

71 

 

122 

 

66 

 

Source 

Marking 

Clauses 

 

12 

 

28 

 

8 

 

19 

 

9 

 

14 

 

13 

 

15 

 

31 

 

18 

 

41 

 

22 

 

Marking 

Clauses 

 

6 

 

14 

 

5 

 

12 

 

7 

 

12 

 

4 

 

5 

 

18 

 

11 

 

22 

 

12 

 

Total 

 

43 

 

100 

 

42 

 

100 

 

63 

 

100 

 

85 

 

100 

 

165 

 

100 

 

185 

 

100 

 
 

Motion event descriptions of even 3-year-olds contained the goal (or 

destination of movement).  The same tendency is reported for Spanish and English 3-

year-olds in Berman and Slobin (1994) – another piece of evidence for the universal 

hypothesis.  Across the ages to adulthood, there is no balance between the different 

clauses – Source, Medium and Goal.  Goal clauses are higher in token frequencies and 

percentages.   There is abundant evidence that the linguistic representation of source 

and goal paths show an asymmetry.  One kind of evidence comes from formal studies 

in linguistics of the syntactic and semantic structure of paths.  Goals and their paths 

tend to be unmarked in languages, whereas sources and their paths tend to be marked 

(Fillmore 1997, Ihara and Ibara Fujita, 2000; Jackendoff, 1983, Lakusta & Landau 

2012).  For example, in many languages, goal paths are encoded using the same 

elements that encode static places, but it is much rarer to find languages that encode 

source paths and static places with the same elements.  Fillmore (1997) noted that the 
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complement “behind the sofa” can be used either as a non-directional locative 

complement or as a goal path complement resulting in an ambiguous reading for 

sentences such as  

 

26. The cat ran behind the kitchen cabinet. 

 

meaning, the cat ran to and behind the kitchen cabinet.  However, “behind the 

kitchen cabinet” cannot be used as a source complement; the sentence can never 

mean “the cat ran from behind the kitchen cabinet.”  This meaning requires explicit 

marking with the source marker “from”.  Nikitina (2009) proposes that evidence 

such as this places goals and sources at opposite ends of the semantic space 

(following Haspelmath 2003). 

Also, goals contribute to telic readings of events (they are result states; eg. 

Kofi walked to the farm in an hour, where “in an hour” modifies telic predicates), 

whereas sources contribute to atelic readings of events (they modify processes, e.g. 

Kofi ran from the store for an hour where “an hour” is an atelic predicate) (Filip, 

2003; Markovskaya 2006; Nam, 2004). 

Given the very different linguistic profiles of source and goals paths, it is 

perhaps not surprising that Ewe children and adults also show an asymmetry 

between source and goal paths, in their motion expressions. Bowerman et al (1995) 

reported that young children learning English, Korean, Dutch and Tzotzil Mayan 

tend to apply source path terms (e.g, uit ‘in’, in Dutch and out in English), broadly 

across a wide variety of instances of separation whereas children are more specific in 

their application of goals path terms (Bowerman, de Leon & Choi 1995), indicating 

that spatial terms marking goals are more finely differentiated than those marking 

source (see also Papafraguo, 2010; Regier & Zhend 2007). 
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In addition, Freeman, Sinha, and Stedmon (1980) reported that 3- and 4-year-

old children found it easier to answer questions about the path of an object that 

moved “to” a landmark suggesting that there might be a general “allative” bias, that 

is, young children (including Ewe-speaking children) might find it easier to encode 

motion toward a goal, rather than away from a source.  Thus, a goal bias 

characterizes both production and comprehension in early language acquisition. 

 Lakusta and Laudau (2005) found extensive evidence for a goal bias in the 

way people describe motion events.  In their study, children and adults were shown 

events including a source and a goal (.e.g, “The bird flew from the bucket into the 

pitcher.”) and were asked to tell the experimenter “what happened?”  Participants 

(especially children) systematically and accurately included goal paths in the 

preopositional phrase more often than source paths. 

The findings reviewed above suggest that goal and source paths are subject to 

different grammatical constraints and that speakers chose to express them to 

different degrees. The goal bias is reflected in several syntactic and semantic 

phenomena in the way that Ewe children and adults describe both motion and non-

motion events. Not only do distinct conceptual domains encode source and goal 

paths with similar syntactic and semantic structure but the preference for goal over 

sources also appears to extend broadly throughout the linguistic system including 

Ewe (children and adults expression of motion events). 

To round up the discussion on the development of ground clauses it could be 

said that various writers explained the use of limited ground clauses using cognitive 

as well as linguistic constraints. The linguistic constraint can account for this 

phenomenon as the sentences produced by the young children tend to be short and 

cannot accommodate all of the elements in a motion event. 
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Figure 12 provides a comparison between English, Spanish, Chinese and 

Ewe.  The figures for the languages (Ewe excluded) were drawn from Chen and Guo 

(2010: 56).  Data for 7-year-olds Ewe children was excluded as 7-year-olds were not 

studied in the other languages.  The data in Figure 12 suggests that English and 

Spanish children from the start – Age 3, all are at the same developmental level but 

there is a slight regression at age 4.  English shoots up to 62% and finally to 81% for 

adults.  The final percentage for Spanish is 62% which falls far below the percentage 

for English. 

Ewe and Chinese (Equipollently-framed languages) children progress 

gradually.  Ewe children used fewer ground arguments per motion clause than V-

languages and S-languages.   

 

Figure 12: Development of Plus Ground Clauses in English, Spanish, Chinese and Ewe 
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5.3.4 Description of Complex Events 

Looking at the event granularity (number of sub-events encoded), Ewe adults 

segment path descriptions finely like other equipollently-framed and satellite-framed 

languages but the Ewe children have not established the narrative habit of breaking a 

complex event into several segments and describing them one by one through a 

sequence of separate action clauses until they are 9 years old. 

An analysis of the data in Table 4 above and Figure 12 above shows that the 

adult speaker of Ewe differs from Ewe-speaking children with respect to the degree 

of narrative attention they devote to the dynamics of motion events. The adults 

averaged 4.2 path segments in their descriptions of the journey of the antelope from 

the mountain/hilltop to the cliff.  The 3-year olds, for example, have a mean of 1.4.  

These differences may be easier to detect when we take a look at Figure 13 which 

summarises how many segments are encoded by individual narrators.  While the 

children in the 3 to 4 year groups show a range of 1:4 segment, adults show a range 

of 2 to 5 segments. Ninety per cent of the adults build paths of 3 to 5 segments.  The 

developmental pattern demonstrated is a steady increase in the mean number of event 

segments in the Ewe narrations of the antelope scene.  This last observation concurs 

with the results from Chen (2005: 105-106), Chen and Guo (2010, Guo and Chen 

2009) that there is a steady increase in the mean number of events segments in the 

deer scene of the frog stories in Chinese. 
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Figure 13: Mean Number of Event Segments Mentioned in the Antelope Scene by the 

Different Age Groups 

 

 

 

From all indications, the late development of describing complex events may 

not be a language-specific phenomenon but rather it appears the children start with 

some universal default, and only after additional exposure are they able to establish 

the language specific pattern.  One can say that Ewe-speaking children at age 3 to 5 

are not usually able to fully perceive and conceptualize the events depicted in the 

wordless picture book and as a result do not provide many details in their stories. 

5.3.5 Description of Dynamic Movement versus Setting 

Another piece of evidence that helps in the classification of language in 

motion event description is the attention a language devotes to the description of Path 

and this comes from the analysis of dynamic movement versus physical setting, 

where the movement takes place. 

According to Slobin (1996b) the amount of narrative attention devoted to the 

description of the physical setting in satellite-framed languages such as English seem 

to leave the setting to be inferred, focusing more on movement and, thus, elaborating 

the Path description more.  Verb-framed languages such as Spanish seem to follow 
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the opposite strategy; they leave the Path to be inferred and allocate more narrative 

attention to the description of the physical setting. 

In the Ewe adults tortoise narratives in Chapter Four, it was noted that 

individual verbs in Ewe cannot accumulate path expressions as freely as those in 

English but several path verbs can occur in a single clause.  Adult Ewe speakers will 

then sometimes resort to descriptions of physical settings and leave some path 

information to be inferred from discourse.  Ewe children were not capable of 

providing static descriptions of scenes to help trace out the trajectories of movement 

until they were nine years old. 

5.4 Summary of the Chapter 

Chapter Five was devoted to the analysis of oral narratives from Ewe-

speaking children (ages 3, 4, 5, 7 and 9) and adults.  Children’s developmental data 

on motion event descriptions show a gradual trajectory with the basic characteristics 

of motion event descriptions emerging early.  At age 4 onwards, Ewe children used 

more path verbs than manner verbs in the expression of motion events.  However, 

serial verb constructions with Manner + Path are also acquired early in accordance 

with the Ewe input, following language-specific patterns. 

Complex properties such as describing the physical settings in which 

movement takes place and using a series of individual action clauses that analyse a 

complex motion event into its components take time to develop in connected 

discourse.  This is sometimes still occurring in 9-year-old children and even in 

adults.  In addition, even 3 year old Ewe children are able to specify the goal of 

movement like their English, Spanish and Chinese counterparts, supporting the 

universal hypothesis (Slobin 1985). 
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These results suggest that while Ewe-children follow equipollently-framed 

structural patterns when talking about motion events at a tender age, equipollently-

framed discourse patterns do not achieve maturity until adulthood showing that the 

properties of thinking-for-speaking are learned gradually. 
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CHAPTER SIX 

CONCLUSION 

6.0 Summary Of  Main Points 

The work presented in this dissertation has been primarily concerned with the 

development of motion events in Ewe-speaking children, bearing in mind Talmy’s 

theory of lexicalization patterns for the domain of motion, Slobin’s (1987, 1966a) 

hypothesis of thinking for speaking and the “cognitive hypothesis” and the language 

specific hypothesis (Brown 1958, Bowerman, 1985; Gentner, 1982;  Bowerman, 

1976; Cronmer, 1976; Clark 1977).  Talmy was one of the pioneers of the cognitive 

linguistic enterprise, which was born as a reaction against formal approaches to 

language, and on whether the effects have an influence on non-linguistic cognition 

(Chapter 2). 

Despite the attempt to find out where Ewe fits in the typology of motion 

events and how motion events are encoded formally in Ewe (Chapter 3) no research 

has been done to find out how children express motion events.  The narrative of adult 

Ewe speakers were assessed using Talmy’s typology of motion events (Chapter 4) 

and this was the yardstick against which Ewe-speaking children’s motion event 

expressions were measured. 

Chapter 5 set out to find out whether the discourse patterns of Ewe-speaking 

children will resemble those of verb-framed, satellite-framed or equipollently framed 

languages, and whether the Ewe-speaking child thinks-for-speaking in Ewe.  

Developmental data from 3-4, 5-7, and 9-year-old children’s elicited spoken 

narratives show a remarkable similar characteristic patterns of language use 

regarding motion expressions. I will now summarise the main findings. 
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6.1 Main Findings 

             The main findings are: 

 Ewe speaking children’s attention to motion events and their interest in 

expressing them is somehow adequate from age 3. 

 The children had a small lexicon inventory of manner verbs than path verbs. 

 Motion verbs that conflate path alone account for a significant portion of all 

motion verbs. The children started using prepositions of directions with path 

verbs to mark direction and goal of motion as early as 3 years. 

 The token frequencies of all verb categories increased with age gradually 

across all ages and increased drastically from age 9 to adulthood. 

 Alternative and dramatic use of adverbials and ideophones in the adult data 

was absent in the children’s motion expressions indicating a greater 

awareness that comes with age in the use of ideophones. 

 As Ewe speaking children grew older, they tended to make more frequent 

reference to  ground elements in individual clauses. 

 SVC’s with a manner of motion verb occupying the first slot is not a notable 

lexicalisation pattern for children across all ages (from 3 and a half years to 9 

years). Ewe speaking children behave like their adult counterparts whose 

narrative patterns are similar to other serializing languages. Only 9 year olds 

are closer to adults in the use of this structural pattern. 
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 The children expressed Source and Goal of motion using a verb and a 

locative construction where there is at least one ground per verb-language-

specific pattern of Ewe motion expressions. 

 The ability to break up a complex event into several segments and describe 

segment by segment what takes place in the event through a series of separate 

action clauses takes quite a long time to decipher. Development is obvious 

from age 7. 

 The ability to provide description of the setting of motion events may take a 

long time to develop and is beyond the capacity of Ewe speaking children 

between the ages of 3 to 5. 

 Ewe children were not capable of providing static description of scenes to 

help trace out the trajectories of movement until they were 9 years old. 

 Ewe-speaking children’s developmental data on motion event description 

show a gradual trajectory with the basic characteristic lexicalisation pattern of 

motion event descriptions emerging early. 

 Developmental pattern of Ewe –speaking children cannot be accounted for 

solely by either the cognitive hypothesis or the language-specific hypothesis. 

It is a hybrid of these two as well as universal and linguistics constraints. 

 The findings also provide support for the maturational view of acquisition  - 

that grammar matures in a predetermined sequence that may not be entirely 

conditioned by linguistic or cognitive complexity of structure or by linguistic 

properties of the language. 
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 Overall, while Ewe-speaking children follow equipollently-framed structural 

pattern when talking about motion on events at a tender age, equipollently-

framed discourse pattern do not achieve maturity until adulthood showing 

that the properties of thinking –for-speaking are learnt.  

 The results of this exploratory study are broadly compatible with Berman and 

Slobin’s (1994) findings on narrative development.  Ewe-speaking children 

of 3 to 9 years do seem to be already attuned to features of narrative in their 

language pointing to the fact that they do think-for speaking in Ewe. 

6.2     Possible Directions for Future Research 

Due to time and space limits, I have had to leave several interesting issues for 

further research.  I will mention some of them here. 

One potential methodological drawback in this thesis is that the ability to use 

motion event expressions of Ewe-speaking was solely measured by oral narrative 

productions.  Though this method was used cross-linguistically to explore the use of 

motion event descriptions, other methods using experimental designs or spontaneous 

production could provide other aspects of information on the development of motion 

event description in Ewe. 

Also, the use of inferential statistics may be needed to shed more light on 

Ewe-speaking children’s expression of motion events.  In this thesis, only descriptive 

statistics was employed for the analysis. Using inferential statistics might be more 

convincing in showing the developmental trends. 

In addition, this thesis contributes to the field of narrative study by extending 

the study of narrative development and language typology to children from a 
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language background in which little narrative research has been done.  It essentially 

looked at Ewe children’s mastery of linguistic means for expressing motion events.  

However, effective narration also depends on the discourse-pragmatic ability to 

represent events, actions, actors etc. from an evaluative-interpretative perspective as 

it plays a central role in organizing a cohesive and coherent narrative structure.  

Future research will examine this in the narratives of older Ewe-speaking children. 

As society has evolved throughout the many generations, the power of 

language has moved from primary, oral to written forms.  While the nature of human 

communication and learning once rested in the spoken word, it has moved to the 

book, the text.  With the advent of technologies, which foster mass communication 

and new ways of learning, it has moved even further.  Language and communication 

have become digital and as our society has become increasingly technologically 

driven, researchers have began to search for ways to make children’s experiences 

with technology more personal and individualized. 

Recently, storytelling technologies like KidPad, Eddie Edit, Family Blocks, 

Kids Cam, KidsRoom, PETS, Pogo World, Rosebud, SAGE, TellTale etc. (all cited 

in Boltman, 2001) have been designed to enhance children’s storytelling, taking into 

consideration, the needs of learners, with different abilities in advanced countries.  

With the digital world in mind, future research will explore some of these Children’s 

Story Technologies to support the various stages of the language development of 

Ewe-speaking children and possibly, children from other backgrounds of the Kwa 

language group. 

Apart from these, the analysis presented in this thesis has drawn upon elicited 

oral narratives. Therefore, it could only be taken as a possible indication of how the 
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typological frame in Ewe imposes a subjective tendency upon the schematisation of 

experience in motion events.  Motion events in other types of narratives (novels, 

translations etc.) will tell whether the ideas put forward in this thesis are a true 

reflection of thinking-for-speaking. 

Finally, it would be good to complement this thesis with a psycholinguistic 

investigation into motion expression in Ewe.  Slobin (2004) assumes that manner-

path constructions are easy to process in serialising languages but this needs to be 

tested.  It would also be interesting to find out how much attention Ewe speakers pay 

to manner and path of motion, compared to speakers of other serializing languages in 

the Kwa language group, and to speakers of V-framed and S-framed languages.  

Cognitive consequences of motion typology have not been studied in much detail 

and studying these in an equipollently-framed language would provide more insight 

into the status of this type of language typology. 

6.3 Application 

This dissertation may have two main distinct applications among others : (1) 

for research in teaching and learning, and the Language Arts and (2) linguistic 

typology. 

First, research on Motion expression in narratives is fundamentally related to 

teaching and learning at all grade levels and even beyond the classroom.  Stories will 

be a major vehicle for students’ language development.  Since story forms provide an 

essential means of organizing material about human behaviour and events in the 

world, teachers can explore narratives with their students/pupils. Starting from the 

study of reading comprehension, teachers can guide their students/pupils gradually to 

story-making which provides a natural transition into more formal writing tasks.  The 
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underlying ‘moral’ or point that stories attempt to uncover is what eventually gets 

transformed into the thesis statement in expository or persuasive essays. 

Secondly, the tortoise story provides a rich data base for the exploration of 

particular questions of language use and acquisition, making it possible to focus on 

the role of linguistic typology in narrative construction. The current thesis provided 

more information from the Ewe perspective by providing important insights into the 

overall set of structures that define how individual languages differ in rhetorical style 

and the ways in which events in the story are narrativised across ages, languages and 

cultures.  The approach presented in this dissertation could be extended to the study 

of how children learn to express motion events in other verb-framed, satellite-framed 

and equipollently-framed languages as well as to the study of other linguistic 

units/elements such as sound symbolism and gestures which can also express path 

and/or manner information. 

Many psycholinguistic studies on motion, including those related to linguistic 

relativity, start from linguistic data that have not always been validated.  Studies like 

the present one provide some foundation for further psycholinguistic research. 

The narratives, the transcripts of which are presented as appendices will 

likely serve as data for further studies into the linguistics of Ewe. 
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APPENDIX A 

LIST OF ADULT PARTICIPANTS 

 

SN 

Name 

Code 

 

Sex 

 

Age 

 

Hometown 

 

Dialect 

1 KP M 39 Kliokor Some 

2 YT M 33 Afiadenyigba Aŋlɔ 
3 DE M 35 Akatsi Avenor 

4 AR M 29 Akatsi Avenor 

5 MV M 50 Have Ʋedome 

6 TA F 48 Liati Ʋedome 

7 EA F 33 Ho Ʋedome 

8 TE F 34 Peki Ʋedome 

9 HA F 33 Agorhome Tɔŋu 

10 KA F 48 Penyi Ave 

11 ST M 36 Dzodze Ave 

12 DM M 29 Adaklu Ʋedome 

13 AM F 33 Toh Kpalime Ʋedome 

14 BI M 35 Anfoeta Tsebi Ʋedome 
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3YR-OLDS 

Code 

for 

Village 

Child’s Name   

Sex 

 

Age 

 

Date of Birth  

Code 

1.  SK James (JA) M 3;1 Jan. 18 2009 

2.  AK Victoria (VI) F 3;2 Feb. 6 2009 

3.  AK Edem (ED) M 3;3 March 10 2009 

4.  SK Dzidzor (DDR) F 3;4 April 11 2009 

5.  AK  Joe (JO) M 3;4 April 18 2009 

6.  AK Peter (PE) M 3;5 May 1 2009 

7.  SK Enyonam (EN) F 3;6 June 8 2009 

8.  SK Mawuena (MAE) F 3;7 July 20 2009 

9.  SK Dodzi (DOZ) M 3;8 August 8 2009 

10. AK Mary (MA) F 3;10 October 20 2009 

 4YR-OLDS  

1.  SK Ernest (ER) M 4;2 Feb 14 2008 

2.  SK Ama (AM) F 4;5 May 27 2008 

3.  SK Emefa (EMF) F 4;6 June 4 2008 

4.  AK Mawuli (MAL) M 4;6 June 11 2008 

5.  SK  Philip (PH) M 4;7 July 9 2008 

6.  AK Seyram (SEY) M 4;7 July 29 2008 

7.  AK Sefakor (SEF) F 4;8 August 25 2008 

8.  AK Mawunyo (MNY) F 4;9 Sept. 4 2008 

9.  SK Setor (SET) F 4;9 Sept. 26 2008 

10. AK Daniel (DNL) M 4;10 October 20 2008 
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5YR-OLDS 

Code 

for 

Village 

Child’s Name   

Sex 

 

Age 

 

Date of Birth  

Code 

1.  AK Chris (CRS) M 5;0 Jan 8 2007 

2.  AK Mawuko (MAK) M 5;3 March 14 2007 

3.  SK Kafui (KAF) F 5;4 April 16 2007 

4.  SK Selali (SEL) F 5;4 April 19 2007 

5.  AK  Elorm (EL) M 5;5 May 22 2007 

6.  SK Akpene (AK) F 5;7 July 2 2007 

7.  AK Kodzo (KD) M 5;9 Sept 1 2007 

8.  SK Ewɔe (EW) F 5;10 October 18 2007 

9.  SK Anam (AN) F 5;10 October 24 2007 

10. AK Maurice (MAU) M 5;20 October 30 2007 

 7YR-OLDS  

1.  AK George (GE) M 7;0 Jan 25 2005 

2.  AK Sewu (SE) F 7;3 March 6 2005 

3.  SK Doe (DO) F 7;4 April 2 2005 

4.  AK Eyome (EY) M 7;5 May 9 2005 

5.  AK  Francis (FR) M 7;6 June 8 2005 

6.  SK Harry (HA) M 7;7 July 22 2005 

7.  AK Dzifa (DZ) F 7;9 Sept 8 2005 

8.  SK Kofi (KO) M 7;10 October 5 2005 

9.  SK Sedi (SED) F 7;4 April 5 2005 

10. SK Elikplim (EL) M 7;10 October 29 2005 

 9YR-OLDS  

1.  SK Dzideƒo (DDE) M 9;1 Jan 5 2003 

2.  SK Lizzy (LZ) F 9;2 Feb. 14 2003 

3.  SK Sitsoƒe (ST) M 9;2 March 17 2003 

4.  AK Akɔfa (AK) F 9;3 March 28 2003 

5.  SK  Clemence (CL) M 9;4 April 11 2003 

6.  AK Lauda (LA) F 9;5 May 25 2003 

7.  AK Kɔku (KK) M 9;6 June 17 2003 

8.  AK Sewɔe (SE) F 9;8 August 9 2003 

9.  SK Dziedorm (DZM) F 9;9 Sept 2 2003 

10. AK Conrad (KR) M 9;10 October 18 2003 
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APPENDIX B 

SAMPLES FROM CHILDREN’S TORTOISE NARRATIVES 

Children’s Data 

03;1 [JA] 

Eklo     -    ɔ        do  Avu ɖúɖɔ -   e.    Avu   gé     tó       fesre        tó     Avu  

tortoise – DEF, exit  dog  lick – DEF  dog  fall through window edge  dog 

tsó.           E   -   lé      ati –    e.     Eze –    e       gba.      Bibi  dzo    le          ati 

get up.   3SG – hold  tree – DEF   pot – DEF  break.    Beast fly  be.LOC  tree 

me.       Ðeví -     é     ƒú  du   dzó.      Nú      ɖé          kɔ  - é. 

inside child -  DEF    run     leave  thing  INDF  carry- DEF 

‘The tortoise came out.  The dog licked it.  The dog fell through the window.  They 

stood up.  It held unto the tree.  The pot broke.  A beast flew in the tree.  The child 

ran away.  Something carried him.’ 

 

03;4 [DDR] 

Eklo          le       si – sí   - í        Avu –  le      zɔ   - zɔ     kaba  – kaba 

tortoise PROG RED-run-PROG dog – DEF RED-walk IDEO- quickly/fast 

ɖevi –    e         le     ati –      e    dzi       de  – e.          Avu   -    ɔ     si   dzó 

child – DEF PROG tree – DEF  top   climb -PROG.    dog    - DEF  run  leave 

ŋutsu – ví   –   é      gé   - É  -  ge      le         ati  –    e      dzi    ɖevi    -   é     gé 

man – DIM – DEF fall   3SG – fall be LOC tree – DEF   top   child – DEF  fall 

dze    tɔme.  Avu -     ɔ     tse    gé   dze       tsi      -  e         me.       Wó    

land  river.   Dog  - DEF  also  fall   land  water – DEF  inside     3PL 

    le                     tsi  -  e          me. 

be.at  PRES  water - DEF  inside. 

‘The tortoise is running away.  The dog is walking very fast.  The child is climbing 

the tree.  The dog ran away.  The boy fell.  He fell from the tree.  The child fell into 

the river.  The dog also fell into the water.  They are in the water.’ 
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03;6   [EN] 

É    -    dzo        tó        fésré     yá   wò   do.       Avu -     ɔ      le  

3SG – jump through window and  3SG exit.     Dog   DEF PROG  

si    –  sí   -  í.           Adze      –     xe     le      dzo - dzó  - ó            le  

RED-run- PROG   witchcraft – bird  PROG RED -fly  PROG  be LOC 

aya –  mé    me.     Wó –   yi   atí  –    é     dzí      vá    kpɔ   klo - 

sky  inside inside.  3PL – go  tree – DEF  top  come   see   tortoise 

ví       -    é.     Wó  -      kɔ            klo         yi   aƒéme. 

DIM – DEF   3PL – take/carry    tortoise   

‘It jumped through the window and went out.  The dog is running.  The owl is flying 

in the sky.  They climbed the log and saw the small tortoise.  They carried the 

tortoise home.’ 

 

03;8  [DOZ] 

Eklo     -  do       le       eze –   é       me.      É -  sí    dzó.    Tabgatsu 

Tortoise exist be.LOC pot – DEF inside  3SG-run, leave.  Housefly 

le           dzo-dzó –    ó       tsó   wó  –     ƒe     xɔme   Oo,     e   –  gé  

PROG RED-fly – PROG ABL 2PL – POSS room     Oh, 3SG -   fall 

dze      anyí  Avu –    ɔ        he  fúfúloto   wò – ge.    Avu -    ɔ      sí 

Land down  Dog – DEF  pull     ballon  3SG – fall.  Dog - DEF  run 

E      - ge ɖe  etsi      –  é        me    gake    e –       le             atí –   e  

3SG – enter  water  - DEF   inside  but   3SG  be.at.PRES   tree- DEF 

li a.        Wó  -   ƒu tsi   yá    wó   - do. 

climb.    3PL – swim   and  3PL - exist 

‘The tortoise came out of the pot.  It ran away.  Houseflies (bees) are flying in their 

room. Oh, it has fallen down.  The dog pulled the balloon (beehive) and it fell down.  

The dog ran away.  It has entered the water but it’s climbing the tree (the log).  They 

swarm and came out.’ 
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03;10 

Eklo          sí         la      be.   Avu -    ɔ  g   é.    Anyí  - wé   kplɔ      avu -   ɔ  

Tortoise escape come hide.   Dog – DEF fall.  Bee  – PL   chase   dog - DEF 

ɖó       be        wá  -     á        ɖu –    i.     Avu -     ɔ          le         si   –   sí  -  

after COMP LOG- SUBJT  eat  - 3SG  Dog  - DEF  PROG  RED – run –  

í.             Ɖeví     -  é        líá        ezi      -     é      dzí.     Ezi             e  -  ƒu  du 

PROG.    Child – DEF  climb  antelope  -  DEF   top    antelope  DEF      run 

dzó    kple  -    e        vá          de  –    e       ɖe          to      -    ɔ     -  xa.   

leave with  - 3SG   VENT  throw – 3SG  ALL mountain  - DEF   - side 

Wó  kple  avu  -   ɔ       wó    sí      va     be.     Wó  -      le       ati  –  e 

3PL  and  dog – DEF  3PL run VENT  hide.  3PL -  PROG  tree – DEF 

lia       –  a.           Wó -   kɔ       eklo  -    ví    -   é       yá    wó   -  sí . 

climb  - PROG.  3PL – carry tortoise – DIM – DEF  and   3PL – run. 

‘The tortoise ran away and went and hid.  The dog fell.  The bees chased the dog to 

go and ‘eat’ (stung) it.  The dog was running away.  The child climbed the antelope.  

The antelope ran with him and dropped him by the side of the mountain.  He and the 

dog went to hide.  They are climbing the tree (log).  They carried/took the small 

tortoise and ran away. 

 

4 Years 

04;2 [ER] 

Wó –  mlɔ    anyí.    Eklo      do     dzáá       le   eze       é     me.   

3PL – lie,   down. Tortoise exist quietly from  pot – DEF   inside. 

Avu –   ɔ       ge.   Eze  –  é        gba.     Wó – zɔ .    Avu -    ɔ          na  

Dog – DEF  fall.   Pot – DEF  broke.  3PL – walk   Dog – DEF   cause 

anyí -   é     - wé      ƒe      xɔ      gé.   Ɖeví   -  é       líá       atí     ɖe.   

bee – DEF – PL POSS house  fall.  Child – DEF  climb  tree INDF 

Adze          –  xe   tutu   ɖeví  -    é       wò –     gé.       Anyí - wé    tsé 

Witchcraft – bird  push child – DEF 3SG – fall/drop   bee  – PL  also/FOC 
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kplɔ      é      ɖo.   Ŋutsu    ví   –   é        vá      ge    dze     elã        ɖé 

chase 3SG after.  Man – DIM – DEF VENT  fall land, animal   INDF 

dzí   vá      le         -      é   -    ƒé       tǎ    dzí.  Ya        ezi      –   é        tsɔ   

top come  be LOC - 3SG – POSS head  top.  And antelope – DEF  take/carry   

ɖeví   -     é         le              du   dzí.  Avu  -    ɔ     kplɔ   -     e      ɖo.   

child  - DEF  be.at.PRES  race top.   Dog - DEF chase – 3SG  after 

E      -   tutu   wó  –   ame –  ve    -  é        tó         etó      -  ɔ        tame.   

3SG – push  3PL – person  two – DEF  over  mountain – DEF  head top. 

Wó  -      vá       dze  etsi    –    é      me. 

3PL – VENT  land  water – DEF inside. 

‘They slept.  The tortoise came out of the pot quietly.  The dog fell.  The pot broke.  

They walked.  The dog caused the house of the bees to fall down.  The child climbed 

a certain tree.  The owl pushed the child down.  The bees too followed it.  The boy 

fell on a certain animal, and got positioned on its head.  And the antelope carried the 

boy, running with him.  The dog chased it.  It (antelope) pushed the two of them over 

the mountain/hill.  They went and landed in the water.’ 

 

04;6 [EMF] 

É       -  dzo    tó     fésré       tó    Avu -    ɔ      dzó. Ŋutsu – ví    –    é 

3SG – jump pass window edge   dog – DEF  leave.   man – DIM - DEF 

lé       –   é        kábá   Kísí    ɖé      do    tsó       e  -     ɔ     me.  

catch – DEF quickly  rat   INDF exist  ABL  hole - DEF  inside. 

Yá    anyí – é    – wé   kplɔ    avu   -   ɔ        tsé           ɖó   

And bee – DEF – PL chase  dog  – DEF also/FOC  after    

Yá ŋutsu –    ví    –   e          tsé       ƒú        bɔ bɔ            ɖe  anyí –  é     - 

And man – DIM – DEF also/FOC  run  bend down   ALL bee  - DEF  - 

wé ɖomé.    Elá           tsɔ        ŋutsu – ví    –    e      dzo   aƒeme.  

PL under.  Animal take/carry man  - DIM – DEF leave   house. 

‘It jumped through the window.  The dog left.  The boy held/grapped it quickly.  A 

certain rat came out of the hole.  And the bees also chased the dog.  The boy too ran 

and bent down under the bees.  They carried the boy away to its house.’ 
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04;7 [PH] 

Eklo          nɔ       si    –  sí  –     í         yá  avu   - ɔ       kpɔ  - é  

Tortoise PROG RED – run – PROG and  dog – DEF  see - 3SG 

Avu –     ɔ       dzo    tó   fésré       tó.     Anyí  - é    – wé    kpɔ       - e     ɖo. 

Dog – DEF jump pass window edge.  Bee – DEF  - PL   chase – 3SG after. 

Ŋutsu –ví    –  é       dze  anyí    Ya    wò   dze    e      -     dzi   

Man – DIM  DEF  fall   down  and 3SG  - fall  3SG  - POSTP/top 

Ya     wó – tsa  egbe –    e        me.    Ya    wò  –  vá            dze       ezi  

And 3PL roam bush – DEF  inside.  And 3SG – VENT  land/fall antelope 

 - é          dzi        zi    ɖeká       Ezi     –     e     dze     du  dzi     Ya   wó 

DEF POST/top time   one    antelope  - DEF  start  race  top    and  3PL 

 - gé     vá      dze   etsi    –    e       me.    Wó – dze      tsi    –  e  

  fall  VENT  land water  - DEF inside.  3PL – start  water - DEF 

ƒu       –  u              ʋuu                vá         ɖó      ati    ɖe     gbɔ.   Wó – 

swim – PROG for a long time VENT  arrive  tree  INDF  side    3PL  

líá         ati –  e        va          é – dzí    yá   wó –  kpɔ   wó 

climb tree – DEF  come  - 3SG  top and   3PL – see  3PL                                                                                                                        

ƒe             klo –     ví  –   é      yá   wó        tsɔ      –     é     dzó   yi  aƒeme. 

POSS tortoise- DIM – DEF and   3PL carry/take – 3SG leave go  home. 

 

‘The tortoise was running away and the dog saw it. The dog jumped through the 

window. The bees chased it. The boy fell down.And the antelope came.  And he fell 

on it. And they searched the bush.  And he fell on the antelope at once. The antelope 

started running.  And they fell into the water.  They swarm for a long time and  

arrived by the tree (log).  They climbed the tree (log) and came up.  They saw their 

small tortoise.  And they took it home.’ 

 

[ DNL] 04;8 [SEF] 

É      –    tá       líá    ze  –    é       do  yi    xíxé.       É    dzóó   Avu -   ɔ    dzo 

3SG – crawl climb pot – DEF   exit go outside.  3SG  leave  dog  - DEF jump 
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dze anyígbá.     É    –  vá       kplá        ní    –  í      Fífíé anyí –   é      wé 

land ground.  3SG – come embrace DAT – 3SG  now  bee  – DEF - PL 

le          xlã   ƒó     –   ó           le          yi – yi –     í.      Anyí – tɔ   gé  

PROG  go  round – PROG PROG  RED  go – PROG.  bee   nest  fall 

ɖé     anyígbá.   Anyí –  é     – wé   kplɔ    avu  -   ɔ      ɖó.    Wó     chási –  

ALL ground.    Bee  – DEF  -  PL  chase dog – DEF after.  3PL – chase  

í.       Ŋutsu –  ví   –   é     ƒú du   dzó    ko      vá       dze       ezi       ɖe  

3SG.  man  – DIM – DEF   run  leave  then  VENT  land  antelope INDF 

ƒe           tǎ –   me.        Ezi    –     é         kɔ   –   e         dze       le         avu –  

POSS head inside.  Antelope – DEF carry – 3SG  by pass be.LOC dog 

ɔ           ŋú.    E    –    va         da    –  e     ɖe       etɔ   –  ɔ       me.    

DET skin.  3SG  - VENT  throw – 3SG ALL river – DEF inside  

E       –    ɖi      too.      E          le       etsi    –   é       me       zɔ  –     ɔ   

3SG – sound IDEO.  3SG – PROG  water – DEF inside walk - PROG 

le             yi   – yi  –       í      Fífíé    e   –     líá   atí  –     é    dzí.    

PROG, RED – go – PROG  now  3SG – climb t ree – DEF top 

É       –   ga            ɖi               vá     anyígbá.    É   -    vá        kɔ   

3SG – VENT   climb down  come  ground.   3SG – VENT take/carry 

eklo        – vi    –    e     dzó    yi       aƒéme. 

tortoise – DIM – DEF leave  go  home/house 

 

‘It crawled and climbed the pot and went outside.  It left. The dog jumped and landed 

on the ground.  He went and embraced it.  Now the bees were going round. They 

were moving.  The beehive fell on the ground.  The bees chased the dog.  They 

chased it.  The boy ran away and then came and landed on the antelope’s head.  The 

antelope carried him and overtook the dog.  It went and threw him into the river.  It 

sounded too.  He was walking in the water, going/moving.  Now he climbed unto the 

top of the tree (log).  He got down again.  He went and carried the small tortoise and 

left for home.’ 
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04;10 [RH] 

Ɖeví   –   é     nɔ   anyí     ɖé  zikpi            dzí.         É    –     sí     dzó.   

Child – DEF sit  down ALL stool  POSTIP/top.  3SG – escape leave. 

Anyí    zá     wó –     le        do  –   do -    o.        Ŋutsu – ví   –    é 

Bee  plenty 3PL – PROG RED – exit – PROG.  Man – DIM - DEF 

líá        atí     ɖe.      Anyí – we  kplɔ    –    e     ɖó.     Ɖéví –  é       líá 

climb  tree  INDF.  Bee   – PL  chase – DEF after.  child – DEF climb  

atí      ko   yá   wò – gé.   Ɖeví –    é     gé    dze  megbé   Yá  avu –  ɔ   

tree then  and 3SG  fall.  child – DEF  fall  land   back    and dog - DEF 

gé     vá       dze     é   –       dzí.         Wó –  líá    atikpo  kpɔ     eklo     – 

fall VENT  land  3SG  POSTP/top.   3PL- climb   log    see   tortoise  

we      zã –     le        fimi –    e. 

PL  plenty be.LOC  there - FOC 

 

‘The child sat on a stool. It ran away.  A lot of bees were coming out.  They climbed 

a certain tree.  The bees chased him.  The child climbed the log and fell. The child 

fell backwards (fell on his back).  And the dog fell and landed on him.  They climbed 

the log and saw a lot of tortoise over there.’ 

 

5 years 

05;0 [CRS] 

Eklo         dzó.   É    –   do dzó.  Eze  –   é       gba.     Anyí –  é   –   wé  

Tortoise leave  3SG – exit   go    pot – DEF  broken    bee – DEF -  PL 

le            do   – do    –    o      yá  wó  –    ƒo   –    e      ƒu    anyí 

PROG  RED – exit – PROG and 3PL – beat – DEF  land down 

 Elã       tsɔ    -    é     dzó   yi     la     dãgbe    ɖé      etsi  –  é        me.   

animal take – DEF leave go VENT  throw ALL water  - DEF  inside. 

Wó –  kpɔ      eklo –   wé   zã. 

3PL –  see tortoise – PL  plenty. 
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 ‘The tortoise left. The tortoise went out. The pot broke. The bees were coming out 

from the beehive. They knocked him down. The animal carried him and threw him 

into the water.  They saw a lot of tortoise.’ 

05;04 [SEL] 

Eklo         do     dzó  yi     afi     bubu.      Yá   ko    avu -     ɔ     ƒú du 

Tortoise exist leave  go place different.  And then  dog – DEF    run 

do     tó     fésré       to.     Ŋutsu – vi   –   é       do    vá     kɔ    –    e     yi  

exit pass window eddge   man – DIM – DEF exit come  carry – DEF go 

xɔme.  Avu   -   ɔ  –  ga    –   le          tsa  –    tsa   –    á         le  

room.  Dog – DEF  REP – PROG – RED – roam – PROG be.LOC  

enu    – wé     me   ʋé   -    ʋ      kpɔ .   Avu    ɔ    anyí –  we    ya 

thing – PL inside RED – smell  see.   Dog – see  bee –   PL   and  

wò   –     le        tsa –   tsa    –    a          le       di   –    í    -    í.  

3SG – PROG RED – roam – PROG PROG look – 3SG - PROG  

Fike       xe    avɔ   –   ɔ       nya   yi    ko    anyí – we    kplɔ –    e     ɖo. 

Where ever   dog  - DEF  MOD  go  INT   bee –  PL  chase – 3SG  after 

Ya     ko        adze  –  xe     ɖe     do vá.        Avu –    ɔ     ƒu du  

And then witchcraft-bird INDF  exit come.  Dog – DEF    run 

dzo       elabe   anyí –  e     - we    kplɔ  –     e    ɖo,   kplɔ  –    e     ɖo  

leave because  bee – DEF – PL   chase – 3SG after chase – 3SG after  

me              – bɔbɔ    o.      E  –      le      du -   ƒú   -    ú           le  

3SG:NEG –  easy NEG  3SG – PROG race – run – PROG  be.LOC 

teƒe                ƒetee.                      Ya        adze  –  xé    tsé   ga –  do  

Place completely/everywhere.  And witchcraft –bird also REP - exit 

vá        xixe.      Ŋutsu –   vi   – e –      vɔ          ya    wò    –  líá       ekpe  

come outside.  Man – DIM – DEF frightened and  3SG  –  climb  stone  

gã      ɖe.       Elã       va      tsɔ    é     kɔ   yi     tɔ –    ɔ             to       da  

big  INDF  Animal come take 3SG take go river – DEF  edge/side throw 

ŋutsu –    vi  –    e       ɖe     etsi –      e     me.     Avu  -  ɔ      tse  

man  -  DIM – DEF ALL water – DEF inside.  Dog – DEF  too/FOC 
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ƒu    du   -     ɔ       ʋuu                la       ge    dze    etɔ  –    ɔ     me  

run race  -  DEF for a long time come  fall  land river – DEF inside  

va      mlɔ  dzi.  Wó      dze     eklo  –    vi   –    e   - we  dze  ko    ya 

come lie   top.   3PL – land tortoise – DIM – 3SG – PL top only and  

wó           fɔ.      Wó –      lé         ɖeká   yá    wó  –  dzo  yi  aƒéme. 

3PL – get up.  3SG – grab/catch   one  and 3SG – leave  go  home. 

 

‘Tortoise came out and went to a different place.  And then the dog ran out through 

the window.  The boy came out and carried him into the room.  The dog was roaming 

about scenting everything.  The dog saw the bees and it was roaming about searching 

for them.  Wherever the dog went the bees chased it.  And then a certain owl came 

out.  The dog ran away because the bees were chasing it.  They chased and chased it, 

it wasn’t easy.  It was running all over the place.  And the owl also came out again.  

The boy was afraid/frightened so he climbed a certain big stone.  The animal carried 

him to the riverside and threw him into the river. The dog also ran for a long time 

and landed on him in the river.  They landed on the small tortoise and then they got 

up.  They grabbed one and they left for home.’ 

 

05;05 [EL] 

Wó –    mlɔ  – anyi.  E     –    si       dzó.  Wó  -  vá       dí    -   í  

3PL –   lie    down  3SG – escape leave  3PL  come  look – 3SG 

Avu –      ɔ     gé   tso       fésré     tó.   E      – yi    vá     lé      atí   

Dog – DEF fall  ABL window edge   3SG – go come hold tree 

ʋu      –    ʋu.  Kisi –   ví      ɖe      do    vá.    Ŋutsu – vi    –   e  

RED – shake    rat – DIM INDF exit come    man – DIM - DEF 

líá        atí  –  é      ya   ŋutsu –   ví   -    e      ya – gé.    Avu –   ɔ    ƒu du  

climb tree – DEF and  man  – DIM – DEF 3SG  fall.  Dog – DEF   run 

elabe      anyí –    é  -  wé     béne      ye  – wó     lé  -    é.       Nú    ɖé  

because bee – DEF –  PL  COMP LOG – PL catch – 3SG  thing INDF 

koe      he   ɖeví –  e     yi   dzime     Ya     wò-  ƒu du, le    du    dzi.   
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only pull child –  DEF go  sky/up.  And 3SG –    run   on  race  top. 

Avu  -    ɔ      kplɔ –     e    ɖó    ko   wó  -  gé    dze    etsi   – e      me.   

Dog – DEF chase – 3SG after then  3SG – fall land water  - DEF inside. 

Ya     wò –     líá    atí  kemí    yá   wò  – mlɔ  – é       dzí.   

And 3SG – climb tree  DIST and  3SG – lie    3SG POSTP/top 

Wó -    yi   aƒéme. 

3PL – go  home/house. 

 

‘They slept.  It ran away.  They came to look for it.  The dog fell from the window.  

It went and shook the tree.  A certain small rat came out.  The boy climbed the tree 

and the boy fell.  The dog ran because the bees wanted to catch him.  Something just 

pulled the boy up (into the sky).  And it ran, and was on the run. The dog 

chased/followed it. Then it fell and landed in the water. And it climbed that tree (log) 

and lay on it.  They went home.’ 

 

05;09 [KD] 

Eklo    –     le                do -    do     le       eze –    é    me.    Avu  –  ɔ   

Tortoise be.at.PRES RED – exit be.LOC pot – DEF inside  dog - DEF 

gé      tó    fésré      tó.    Ŋutsu –    ví  –     é     gé.   Avu –   ɔ          le  

fall pass window edge      man –  DIM – DIM fall.  Dog – DEF be.at.PRES 

atí       é        líá.   Kadzídɔ  –   é      ɖé    ƒú du  do  le       edo  –    ɔ  

tree climb climb    squirrel – DEF INDF   run        from   hole  - DEF 

me.     Anyí –é         wé    ƒé     atɔ    gé  dze   anyígbá      gboo.   

inside  bee – DEF – PL POSS nest  fall  land  ground   IDEO completely 

Ya     avu –   ɔ       le        du    ƒu –    u.     Yá  xeví –  é      wé – ƒo  

And dog – DEF PROG race run – PROG  and bird – DEF – PL beat 

ŋutsu –  ví    -    é     ƒú   anyí.  Yá   ko   ŋutsu –  ví    -     é     le  

man – DIM – DEF hit down  and then man – DIM – DEF be.at.PRES 

ekpé         –    é        dzí          dĕ.  Ya     ezi       gã   ɖe        lé  

rock/stone – DEF POSTP/top climb and antelope big INDF catch/grabbed 
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ŋutsu –  ví –   yá   wò –    de   –     e   ɖó ɖé  agame    wò –  vá 

man – DIM  and 3SG – throw – DEF   into    valley  3SG  VENT 

 dze  etɔ  –    ɔ        me.   Ɖeví – e        kɔ    avu -   ɔ        ɖé 

land river – DEF inside  child  –DEF carry  dog – DEF ALL 

 ekɔ  –   dzi.            Wó  – vá         lé    eklo     ya   wó –   dzó.  

neck – POSTP/top   3PL come catch tortoise and 3PL - leave 

Wó –    kɔ    –   é     yí       aƒéme. 

3PL – carry – 3SG go home/house. 

 

‘The tortoise is coming out of the pot.  The dog fell from the window.  The boy fell.  

The dog is climbing the tree. A squirrel ran out of the hole.  The beehive fell on the 

ground completely and the dog was running. And the bird knocked the boy down.  

And then the boy was climbing the rock.  And a very big antelope caught him and 

threw him into the valley and he landed in the water. The child carried the dog on his 

neck.  They went and grabbed the tortoise and left.  They took him home.’ 

 

05;10 [EW] 

Ɖeví  –   é     kplé  avu –    ɔ    mlɔ   anyí   ɖe    tsitsé   dzí. 

Child – DEF and  dog – DEF l ie – down ALL  mat  POSTP/top 

Eklo             sí        dzó.     Eklo     -    ɔ       dzó.  Avu –  ɔ       gé.   

Tortoise – escape leave.  Tortoise – DEF leave   dog – DEF fall. 

Ya      ko  ŋutsu – ví    -  é      dzó.  Wó –    zɔ             tó    mɔ 

And then man – Dim – DEF leave  3PL move/walk   pass path 

dzi  yi  –  e       ko  wó – kpɔ   anyí –  tɔ .    Avu –    ɔ       le 

top go – HAB then 3PL – see  bee  – nest   dog – DEF  PROG 

atɔ  –  ɔ      kpɔ -     ɔ.     Ya  anyí – tɔ    gé   dze   anyí.   

nest  DEF   see – PROG  and  bee   nest  fall l and down  

Avu –   ɔ       vɔ  .   Anyí -    é   -  wé     le     bɔbɔ     ɖe   –  é      abe 

dog  - DEF panic  bee  – DEF – PL PROG gather ALL 3SG - skin 
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agbatsutsu – wé – nene.  Ŋutsu – ví    –    é          le           atí –  e  

housefly    – PL -  like      man – DIM – DEF be.at.PRES tree - DEF 

 

me       kpɔ.  Ya  adzexé    ɖe     do      le          é      me       va  

inside look   and    owl   INDF exit be.LOC 3SG inside   VENT  

ƒo    –   e          ƒu   anyígba Ya   avu –    ɔ      ya     le        si –  

beat – 3SG  throw ground   and dog – DEF 3SG PROG RED –  

sí   –      í           le   anyí –   é     wé  gbɔ     Yá  ŋutsu –  ví  –   é  

run – PROG  from  bee – DEF – PL  side   and man – DIM - DEF 

tsó      adzexe      be      ya      lé      yá  wò  –     sí  

get up   owl   COMP 3SG catch and  3SG – run away 

vá          líá          ekpé       ɖe         dzi        ya  adzexé –  é  

VENT climb rock/stone INDF POSTP/top and   owl   -  DEF 

dzo yi    atí    ɖe     me.   Yá   ko      elã     ɖé       vá         lé     - 

fly   go tree INDF inside  and then animal INDF VENT  catch/take 

é       kplé     éƒé     dzo      kɔ     –       é       yi      aga        –   tó.  

3SG  with  POSS  horn carry/take  3SG          valley/cliff – edge  

Yá   avu –    ɔ         nɔ       du   ƒú  –     ú.   Yá    wó  –  mli  tso  

and dog – DEF  PROG race   run PROG  and  3PL – roll  ABL  

aga              –  a    –    vá     dze   etsi  –    e      me.    Yá  wó –  

valley/cliff – DEF  VENT land water – DEF inside and 3PL  

do      le          etsi  –    e       me.   Yá   wó  –  di   atíkpó  gã    

exit be.LOC water – DEF inside  and 3PL – look log     big 

ɖe        yá    wó  -  dzo    tó  -   é  -        dzí         Yá   wó  – vá  

INDF and 3PL – jump pass  3SG – POSTP/top and 3PL  VENT 

dze            eklo    –     ɔ        dzí.          Wó    lé   ɖeká   yá    wó  – dzó. 

land/fall tortoise – DEF POSTP/top  3PL         one  and  3PL  leave 

University of Ghana          http://ugspace.ug.edu.gh



 283 

‘The child and the dog lay on the mat. The tortoise escaped.  Tortoise left. The dog 

fell.  And then the boy left. They were walking on the path going. Then they saw a 

beehive.  The dog was looking at the beehive. And the beehive fell down. The dog 

was frightened/panicked. The bees were attacking, surrounding it like houseflies.  

The boy was looking into the tree.  And a certain owl came out and knocked him 

down.  As for the dog it was running away from the bees.  And the boy got up.  The 

owl wanted to catch him and he ran away and climbed a certain rock.  And the owl 

flew into a certain tree. And then a certain animal came and grabbed him with its 

horns and carried him away to the cliff.  And the dog was running.  And they rolled 

from the top of the cliff and landed in the water. And they came out of the water.  

And they looked for a log and jumped onto it. And they came and landed on the 

tortoise.  They grabbed one and they left.’ 

 

07;0 [GE] 

Xé       wó  – vá     mlɔ   anyí   ko     eklo     do   dzaa        le       eze – e 

When 3PL VENT  lie   down then tortoise exit quietly ALTRI  pot - DEF 

me      ya      wò –     sí           dzó    Avu -   ɔ      ge  dze    anyigba.  

inside and 3SG – escape/run leave  dog – DEF  ******* around. 

 Ya  wó   –   dzó    yi      eklo    di      ƒe.    Avu -   ɔ       le  

and  3PL – leave   go tortoise look place   dog – DEF be.at.PRES 

anyí – wé  kpɔ  ya    wò – ʋuʋu    ati  –  e     Avu  -   ɔ      ga      kplɔ    

bee –  PL  see  and 3SG – shake tree – DEF dog – DEF  REP chase 

anyí  –  xɔ  –  ɖo.    Wó –   vá     be     ɖé    ekpé   ɖé     gbɔ .   Elã 

bee – house after   3PL   come  hide ALL rock  INDF side    animal 

ɖé         nye       é  -  ƒe       dzo – wé   yá    wò –  he    ɖeví -   é  

INDEF shake 3SG – POSS horn   PL  and  3PL – pull  child  DEF 

ɖé        é   -    ƒé        tǎ   –    me.  Ya     ko    wò -   kɔ    -  le   du  

ALL 3SG – POSS head – inside  and then 3SG – take -  on  race 

dzí   kɔ    yi    ekɔ      ɖé    dzí    lé         aga     tó.   Yá     ko     etsi  

top take go anthill INDF top  be.LOC cliff  edge   and  then  water 
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tsé    le          fímí  -    e         le       sí    –  sí   –     í         vá       le       yi  

too be.LOC DIST – DEF PROG RED – run – PROG come PROG RED 

- yí -       í.      Ya      elã      tutu wó –     ame    ve  –    é          da     ɖó  

- go – PROG  and  animal push 3PL – person  two – DEF  throw arrive 

 

ɖé        etsi       sí –  sí –    é       me      Yá  wó –  zɔ      ɖɔ ɖɔ ɖɔ      le  

ALL water RED – run – DEF inside and  3PL – walk  slowly be.LOC 

etsi    –    é      me       vá      líá    atikpo   ɖe.    Xe      wó  –   líá  

water – DEF inside VENT climb log     INDF  when 3PL - climb 

atí   –     é   –   vɔ        wó  -   bɔ bɔ     etǎ   yá   wó  -  kpɔ       eklo –   ví   –  

tree – DEF - COMPL 3PL – lower  head and 3PL – see  tortoise  DIM 

é       wé.   Wó      xɔ       tsé         vá     yá   wó        kɔ          -  é  

DEF PL   3PL  friend too/also  come  and  3PL  take/carry – DEF 

zɔ  dzó yí aƒéme. 

walk leave go house/home. 

 

‘When they went and slept,  the tortoise came out of the pot quietly and escaped/ran 

away.  The dog fell down.  And they left to go and look for the tortoise.  The dog was 

looking at the bees and it shook the tree.  The dog followed the beehive again.  They 

went and hid by a certain rock.  A certain animal shook its horns.  And it pulled the 

child onto its horn and started running and took him to the top of an anthill near the 

cliff and there was water flowing by over there. And the animal pushed the two of 

them into the water (river). And they walked/moved slowly in the water and went 

and climbed a certain log. After they have climbed the log they looked down and saw 

the small tortoise.  Their friend also came and they took it and went home.’ 

 

07;4 [DO] 

Eklo      –     ɔ      dzó,   Avu –    ɔ      gé.   Yá     ko   avu –   ɔ      gé  

Tortoise – DEF  leave   dog – DEF fall.  And  then dog – DEF  fall 

ko    eze –    é     gba.   Wó   yi     ave   –  me      vá        le  

and pot  – DEF break.  3PL  go forest – inside come   be.at.PRES   
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eklo          di    –      i.      Avu -  ɔ      ʋúʋú   atí  –     é     kó  

tortoise search – PROG dog – DEF shake  tree – DEF  then  

anyí –   é    – wé     kaka    Yá      ko  anyí –  tɔ     ŋutɔ     vá 

bee – DEF – PL  scattered and then   bee – nest  itself   VENT 

 

gé   dze  anyígba  gboo.  Anyí –    é -   wé  ƒú du        kplɔ 

fall land ground  IDEO    bee – DEF – PL    run   follow/chase 

avu -  ɔ         ɖó      Adze    -  xé      ɖé      tsé           do    ko 

dog DEF  after witchcraft – bird INDF also/FOC  exit  then  

ɖeví   gé     vá     dze  anyígbá.  Ɖeví –     é       mé –   nyá     o 

child fall VENT land  ground.  Child – DEF  NEG – know  NEG 

 wò –      vá      de         ezi         ƒé     dzo  -  dome.  É    –         kɔ     -  

3SG – VENT climb antelope POSS horn – middle  3SG - take/carry 

é      yi  dzi  ƒú du   dzó   kplé  –    é.   Avu -   ɔ       tsé      kplɔ   

3SG go up     run   leave  with – 3SG  dog – DEF  also  chase 

ezi          –   é     kplé  ɖeví  –   é      ɖó  sésĩé   ɖé.     Yá   ko  

antelope – DEF and  child – DEF after  fast  PART and  then  

wó –     vá       mli  gé  dze     tɔ   -     ɔ        me.   Ɖeví  –   é        fɔ  

3PL – VENT roll fall land river – DEF  inside child – DEF got up 

 yá   wó   kplé avu –    ɔ      wó  -   líá     atí   –   é         dzí  

and 3PL and   dog – DEF  3PL - climb  tree – DEF POSTP/top 

nɔ         ŋkú       tsa        - á         ko  yá     wò –  kpɔ   wó   nɔ ví    –  é.   

PROG eye   roam/look PROG then and 3SG – see   3PL sibling - DEF 

Yá   wó   –     kɔ         -     é    yá   wó –   dzó     yi           aƒéme. 

and 3PL – take/carry – 3SG and 3PL – leave            home/house. 

 

‘The tortoise left.  The dog fell.  And the dog fell and the pot broke.  They went to 

the forest and were looking for the tortoise. The dog shook the tree. Then the bees 

scattered.  And the beehive fell on its own and landed on the floor. The bees chased 
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the dog.  A certain owl also came out and the child fell down.  The child didn’t know 

and it climbed and stood on the head of the antelope. It lifted him up and ran away 

with him.  The dog also followed the antelope and the child very fast.  And then they 

rolled and landed in the river. The child got up and the two of them climbed to the 

top of the tree (log) and were looking around and then they saw their friend, carried 

and left for home.’ 

 

07;5 [EY] 

Wó  -   yi    vá    mlɔ  anyí     Eklo     tá      sí    do      le        exɔ   -   ɔ   

3PL – go VENT  lie down tortoise crawl run exit ALTRI room - DEF 

me        Xé   wó –      fɔ     wó –  yi       vá       le           di –     í.      Yá  

inside when 3PL - get up 3PL – go   come PROG search – PROG and  

avu  -    ɔ       gé    tó      fésré    tó       vá      dze  anyí    Ɖeví  –  é   

dog – DEF fall  pass window  edge VENT land down  child - DEF 

yí     xíxé      va          di           -      i    Avu –  ɔ       kpɔ     nú  

go outside VENT look/search – 3SG  dog  - DEF   see   thing 

ɖé           le      aya –     me           É   –       te            ɖé      ŋú  

INDF ALTRI air – inside/sky 3SG –  come close  ALL  skin/side 

Ŋútsu – ví   –    é         tsé             líá     atí     ɖé      le  

Man – DIM – DEF too/also/FOC  climb tree  INDF  PROG 

edo  –  ɔ      me  kpɔ  –   ɔ                duu                     Adze    –  xé 

hole        inside see  - PROG IDEO/fixed attention   witchcraft- bird 

ɖe       ko    –  e     do      le      edo  –  ɔ        me    Avu –   ɔ      we  

INDF only – FOC exit be.LOC hole – DEF inside   dog – DEF   do   

–   e    ko  anyí –  tɔ      gé.  Anyí -   é   –   wé   kplɔ                 avu 

- DEF then bee -  nest  fall   bee – DEF  -  PL  chase/follow   dog 

-    ɔ       ɖó          Adze  –  xé    ɖé          tsé               do   tsó   atí       - 

- DEF  after  witchcraft- bird INDF too/also/FOC  exit ABL tree 
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é       -    me    yá    wò –           ƒo      ɖeví -     é   -   ƒú      anyí 

DEF – inside and 3SG – knock/beat child – DEF – land  down 

 kplaa.       É  –    fɔ      yá    wò  –      lé            du  -    ɔ       ɖe  

at once.  3SG – get up and  3SG  -  catch/hold race  -  DEF  ALL 

me          káká       vá       líá      ekɔ      ɖé           dzí         ziɔ    ɖe  

inside for a long VENT climb anthill INDEF POSTP/top lean ALL 

atí    -   é      ŋú      nɔ      gbɔ   –  gbɔ       -    ɔ      ɖé     é  –    me          sísí  

tree – DEF skin PROG RED – breath – DEF ALL 3SG – inside  not knowing 

be               ezĭ       ƒé      dzo – we   ye     me   –    nyé           atí  - wé 

COMP antelope POSS horn – PL FOC  NEG – be.at.PRES tree - PL 

ye       o        yá        ezi   –    é     dé     afɔ        du     me       kákáká  

FOC NEG   and antelope – DEF put leg/foot race inside for a long time 

ɖó        tǎ       tɔ    –   ɔ         nŭ     Avu  –   ɔ       tsé         ƒu du       kplɔ   

place head river – DEF mouth  dog – DEF also/FOC    run  follow/chase 

e       ɖo.   Yá   ko     ezi     –    é      nye     tǎ    ko   wò  –  gé    vá  

3SG after  and then antelope –DEF shake head then   3SG – fall  VENT 

dze   anyí.    Avu  -  ɔ       tsé   gé   vá      dze   ɖeví –   é         ƒe      tǎ  

land down.   Dog - DEF  too fall VENT  land  child – DEF  POSS head  

dzí             Wó –  yí   atí –     é    xá    yá   wó  – kpɔ    eklo  – ɔ         yá  

POSTP/top 3PL – go  tree – DEF side  and 3PL – see tortoise – DEF  and 

wó  –        kɔ      –     é     dzó    yí      aƒéme. 

3PL -  take/carry – 3SG leave  go home/house. 

 

‘They went and slept.  The tortoise crawled out and escaped from the room.  When 

they woke up they went and were looking for it.  And the dog fell from the window 

and landed on the ground.  The child (boy) went out and looked for it.  The dog saw 

something in the sky.  It got closer to it. The boy too climbed a certain tree and was 

looking into the hole with fixed attention. An owl just came out of the hole.  The dog 

made the beehive to fall.  The bees chased the dog. A certain owl also came out of 
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the tree and knocked the child (boy) down at once.  He got up and took to his heels 

and went and climbed a certain anthill, leaned against the tree and was resting,  not 

knowing they were the horns of an antelope and not a tree. And the antelope took to 

its heels for a long time heading towards the river bank.  The dog too ran after it.  

And then the antelope shook its head. Then it fell.  The dog also fell and landed on 

the child (boy’s) head.  They went to the side of the tree (log) and saw the tortoise 

and they carried it home.’ 

 

07;9 [SED] 

Wó –        fɔ                    eklo       ɖé     yá  wó   -    vá       aƒéme   

3PL - pick/came across tortoise  INDF and 3PL – come home/house 

kplé –    é        tsɔ         –   é      dé  eze  –    é     me.       Eklo   –    ɔ       tá 

with – 3SG take/carry – 3SG  put  pot – DEF inside. Tortoise – DEF crawl 

ɖɔ ɖɔ ɖɔ                   si           dzó      le        wó   gbɔ .   Xe      ŋu    ke  

slowly/quietly, run/escape leave  be.FOC  3PL side.  When  day open 

wó   – dze     dí    –   í       veve      ɖe.    Avu     yá        vá        líá  

3PL – start  look – 3SG serious, PART   dog  as for   VENT climb 

fésré         ko  eze –    é      gba.     É  –  yi     vá       le       kísí   dǒ     me 

window then  pot – DEF broke 3SG – go come PROG  rat – hole inside 

 kpɔ   -  ɔ .       Anyí –  tɔ     gé.       Adze    –  xé     ɖé    do     vá    lɔ  

see  – PROG  bee  – nest  fell.  Witchcraft – bird INDF  exit come hit 

ɖeví    – é       wò  – gé    vá       dze   anyí                 kpu.   

child – DEF 3SG – fall VENT  land  down  IDEO/sound of a heave fall 

Adze         –   xé     ga  – dzo     vá     yí    ko   ɖeví   - é      ƒu du   vá 

Witchcraft - bird REP –  fly, VENT go  then  child - DEF   run   VENT 

líá          ekpé         ɖé          dzí           Yá    ko    wò –  dze  anyí    ɖé  

climb stone/rock INDF POSTP/top.  And then 3SG – fall  down ALL 

nake            ƒú  -  ƒú     ɖé         dzí           lé   –    é     ɖe      asi    ko  

firewood RED – dry INDF POSTP/top hold – 3SG ALL hand  then 
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ezi            ɖe          ƒe   dzo –  wé  kemi     wò  –  lé.                 Ezi      –   é  

antelope INDF POSS horn  - PL  DIST 3SG   – hold/grab.  Antelope – 3SG 

dró          –    é     ɖe      tǎ         le             du  dzí  kplé  –   é    sésĩé  ɖé.  

lift/carry – 3SG ALL head, be.at.PRES race top  with – 3SG   fast  PART 

Avu –     ɔ           le         du   dzí  kplɔ    –     e    ɖó   Wó   –    vá      ɖó  

Dog – DEF be.at.PRES race top follow – 3SG after  3PL – VENT then 

 

aga     ɖe      tó      ko      ezi      –   é      tɔ      zi  ɖeka  yá    ɖeví   –   é    gé 

cliff INDF edge, then antelope – DEF stop time one  and child – DEF fall 

dze    etsí    –  é        xé         le         aga    –    me.   Avu  -  ɔ      ƒú du -    ɔ   

land water – DEF COMP be.LOC valley – inside  dog – DEF   run - DEF 

ʋuu                 kaka       vá     gé  dze      é  –   dzí              le  

IDEO/for  a long time VENT fall land 3SG – POSTP/top  be.LOC  

tɔ        –  ɔ       me.    Wó –      le       tɔ    –    ɔ      me     ko   wó  –   se 

river – DEF inside.  3PL – be.LOC river – DEF  inside then 3PL - hear 

nú     -   ɖé.   Yá   wó  –  zɔ     ɖɔ ɖɔ ɖɔ        le       etsi  –  é       me  

thing – INDF and 3PL – walk  slowly  be.LOC water – DEF inside 

vá         líá    atikpo     dzi.       Yá  wó  –    ƒé       eklo    –  ɔ       tá 

VENT climb   log   POSTP/top  and 3PL – POSS tortoise – DEF crawl 

vá      atíkpó –   ɔ     gbɔ    yá    wó –     kɔ          –   é     yi     aƒéme.  

come    log  – DEF side  and 3PL  - take/carry – 3SG go home/house 

 

‘They came across a certain tortoise and picked it home and put it in the pot.  The 

tortoise crawled slowly/quietly and escaped.  When day broke, they started looking 

for it seriously. As for the dog it climbed the window. Then the pot broke.  He went 

and was looking into the rat hole.  The beehive fell.  An owl came out and knocked 

him down and he fell down heavily.  The owl flew back again and the child went and 

climbed to the top of a certain rock. And he fell on top of some dry firewood and 

held unto it. Then the horns of the antelope gripped him.  The antelope carried him 
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on the head and started running with him very fast.  The dog was running, following 

them.  They came to a cliff then the antelope stopped at once and the child fell off 

into the river which was in the valley.  The dog ran again and went and landed on 

him in the river.  Whilst in the river they heard something.  And they walked slowly 

in the water, and climbed the log.  And their tortoise crawled to the log and they 

carried it home.’ 

 

07;10 [EL] 

Ŋútsu – ví    –    é      vá      mlɔ   anyí.     Eklo    wɔ      ɖɔ ɖɔ ɖɔ    

Man – DIM – DEF VENT lie   down tortoise  do   slowly/quietly 

sí                 dzó.  Kísí    ɖé      do      vá     edǒ    ɖé       nŭ.       Avu –   ɔ   

run/escape leave  rat   INDF exit, come hole  certain  mouth dog  -  DEF 

le           fu  ɖé  -    é     anyí –    é    -  wé  yá   wó  –  do     le  

PROG  worry   PROG  bee – DEF – PL   and 3PL – exit   be.LOC 

atɔ     –   ɔ       me.   Yá   ko   anyí –  tɔ    –   ɔ     gé    vá       dze    anyí. 

nest – DEF inside, and then bee   - nest – DEF fall VENT land   down. 

Yá     ko   ŋútsu –   ví    -   é             tsé             ɖe     atí     ɖé         dzí 

And then  man  – DIM – DEF too/also/FOC  climb tree INDF  POSTP/top 

vá           ke   ŋku   ɖe     éme    ko       adze – xé       do      le           éme 

VENT open eye  ALL inside then witchcraft-bird   exit  be.LOC   inside 

vá       xíxé.    Ŋutsu – ví    –  é        vɔ    yá    wò –   gé. Yá  anyí  -  é   - 

come outside   man   DIM - DEF panic and 3SG – fall   and bee – DEF  

wé tsé          kplɔ        avu  –   ɔ            tsé          ɖó        Adze    –    xé  

PL also follow/chase  dog – DEF too/also/FOC  after   witchcraft - bird 

le         dzo – dzo – ó          kplɔ          ŋútsu – ví     –  é        ɖó.  Yá   wò –  sí 

PROG RED - fly – PROG follow/chase  man – DIM – DEF  after and 3SG - run 

dzó        vá      kplá       né          ekpe      ɖé        yá   wò – líá   -  é 

leave VENT embrace DAT stone/rock   INDF and 3SG climb -  3SG  

dzí               kábá.   Ko     ezi         ɖé       ko  –   e       zɔ     kpata      tsó 
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POST/top quickly then antelope INDF then – FOC walk  suddenly  ABL 

egbe –   é         me    vá         kɔ    -    é    ɖó    ɖé    dzĭ    ko    dze    du 

bush – DEF inside VENT carry – 3SG lift  ALL  up   then start   race 

dzi                 kplé   -   é.     É   - ƒú du sísĩé      le          etó            –  ɔ   

POSTP/top/on with – 3SG  3SG – run   fast   be.LOC  mountain/hill - DEF 

 

dzí                vá        do      ɖé            eto        -   ɔ          ƒé     nu   –  wú  – ƒé  

POSTP/top VENT appear ALL mountain/hill - DEF  POSS mouth- end - place 

Ezi          –   é       klí      afɔ   ko    ɖeví  –   é   gé    zi    ɖeká  vá         dze 

Antelope – DEF knock foot then child – DEF fall time  one  VENT   land 

ɖeví    –   é         dzí              le        etɔ    -  ɔ         me.   Wó  – kpɔ    atíkpo  ɖé 

chilid – DEF POSTP/top be.LOC  river – DEF inside  3PL – see      log     INDF 

yá       wó –    líá  –  é      -     dzí            yɔ     wó   xɔɔ.     É  –   do    vá      yá 

and 3PL – climb 3SG – POSTP/top call 3PL friend 3SG – exit  come  and 

wó  –      kɔ          -    é      dzó    yi      aƒéme. 

3PL - carry/take – DEF leave  go   home/house. 

 

‘The boy went and slept.  The tortoise escaped quietly.  A rat came to the entrance of 

the hole.  The dog was worrying the bees and they came out of the beehive.  And 

then the beehive fell down.  And the boy also climbed a certain tree and was peeping 

into it. Then an owl came out from it.  The boy panicked and fell.  And the bees also 

chased the dog.  An owl was flying, chasing the boy.  And he ran away and went and 

embraced a certain rock/stone and climbed it quickly. Then a certain antelope came 

out suddenly from the bush and came and carried/lifted him up and then started 

running.  It ran very fast on the hill/mountain and ran to the end/edge of the mountain 

(cliff).  The antelope knocked its foot against a stone and the child fell down at once 

and landed in the river.  They saw a certain log, climbed it and called their friend. It 

came out and they carried it home.’ 
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09;1 [DDE] 

Ŋútsu – ví    –   é    kple   exɔ      wó  –  yi    vá      mlɔ   anyí   yá    eklo      tá 

Man – DIM – DEF and  friend, 3PL – go VENT,  lie   down and tortoise crawl 

le            eze –   e      ŋú    ɖɔɖɔɖɔ   ɖí      ɖé             anyígbá,    wò  –   sí  

be.LOC  pot -  DEF  skin, slowly climb down ALL  ground;  3SG - escape 

dzó      ave  –    me.   Wó   – le                     di                le       tsa –  tsa  –  a  

leave forest – inside   3PL – be.at.PRES  look/search PROG RED-roam -PROG 

Avu -     ɔ     yi    vá       dé    tǎ    eze -    é    me.         Avu -  ɔ      ko  –   é  

Dog – DEF go, VENT put  head pot – DEF  inside.  Dog – DEF INT- FOC 

gé    tó      fésré      tó      vá      dze  anyígbá ŋútsu –  ví   –   é      ƒú  du  tsó 

fall pass window edge VENT land  ground   man – DIM – DEF    run    ABL 

exɔ    -   ɔ        me     vá          kɔ            -  é      kábá    Wó  –     dze        mɔ        yi  

room – DEF inside VENT take/carry – 3SG quickly 3PL – set off  path/road  go 

eklo         dí         ƒé   Avu -     ɔ  –   vá     le     atí  -   é    -       le    ʋuʋu   -   ú.  

tortoise search place  dog – DEF come hold tree – DEF – PROG shake – PROG  

Ŋútsu – ví  –     é            tsé           kpɔ    edo     ɖé     yá   botoe      ɖe    do    vá 

Man – DIM – DEF too/also/FOC  see   hole  INDF  and    rat    INDF exit  come 

É      –   vá        de     atí     ɖé        dzi.          Adze     –   xé     ɖe    dzo    vá  

3SG – VENT climb tree INDF POST/top  witchcraft – bird INDF fly  VENT 

ƒo           ŋkume       ni          wò  – gé     vá     dze    anyí.  Anyí  -    é       wé  

beat/slap face     DAT:3SG 3SG – fall VENT land, down  bee    - DEF – PL  

tsé                ƒú du      kplɔ          avu  -  ɔ        ɖó            biii.                      Ŋútsu  

also/too/FOC   run   follow/chase dog – DEF after IDEO in large number.  man 

 - ví     –  é         le      si    –  sí   -    í               le         adze     –    xé   gbɔ   
-DIM – DEF PROG RED – run – PROG  ALTRI  witchcraft – bird  side  

káká                    vá        de    babakɔ     ɖé    tǎme      le     gbɔ  - gbɔ    -   ɔ   
for a long time VENT climb  anthill  INDF  head PROG RED-breath - PROG 

fufufu                                            Elã          ɖé         kɔ       -     é    do ɖé   dzime 

IDEO/sound of heavy breathing  animal INDF  lift/carry – 3SG  raise  up/sky 

zi    ɖeká   ko   dé     afɔ      du    me    kplé  -    é.    Avu -   ɔ          tsé  

time one  then put leg/foot race inside with – 3SG  dog – DEF  also/too/FOC  

ƒú du   kplɔ     we   ɖo.     Elã        ɖe   –  e     ɖo    ɖe     etɔ   - ɔ         me.    Avu    
  run     follow PL  after animal throw – 3SG  to ALL   river- DEF inside   dog 

-   ɔ            tse                le                du  -    ɔ        dzí           Avu -     ɔ       gé    vá  

- DEF also/too/FOC  be.at.PRES  race – DEF POSTP/top  dog – DEF fall VENT 
dze   ɖeví –     é          dzí.     Wó     kɔ    -   é      yá   wó – dzó. 

land child – DEF POST/top 3PL  carry – 3SG and 3PL – leave 
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‘The boy and his friend went and slept.  And the tortoise crawled against the pot 

slowly, got down and ran away/escaped into the forest.  They were roaming and 

searching for him.  The dog went and put its head into the pot. They just fell off the 

window and landed on the ground.  The boy ran from the room and went and carried 

it quickly.  They set off to go and look for the tortoise.  The dog was shaking the tree.  

The boy also saw a hole and a rat came out (of it).  He went and climbed a certain 

tree.  A certain owl came out and slapped him in the face; he fell and landed on the 

ground. The bees also chased the dog in their numbers. The boy was running away 

from the owl and finally went and climbed an anthill and was virtually gasping.  An 

animal lifted him up at once and started running with him. The dog also ran after 

them. The animal threw him into the river. The dog was also on the run.  The dog fell 

and landed on the child. They carried the tortoise away. 

09;2 [ST] 

Ɖeví      ɖé   kplé     é   -  ƒé       ávú  wó –  yí   boƒo.   Xé      wó –   le               nú 

Child INDF and   3SG – POSS  dog 3PL – go farm    when 3PL – be.at.PRES thing 

ŋlɔ      ko  wó   –  fɔ       eklo   –   ví    túkúí     ɖe     yá  wó  – tsɔ     -   é      vá 

weed then 3PL – pick tortoise – DIM small  INDF and 3PL – take – 3SG  come 

aƒéme              vá      ɖe  eze  xóxó     ɖe     me.     Ezã    –  me     xé     wó   – mlɔ  
home/house  VENT put  pot   old   INDF inside   night – inside when  3PL - lie 

anyí    ko      eklo     do     le        ze  -    é      me     tó    ehɔ  ɖome      sí           dzó.   

down then tortoise exit ALTRI pot – DEF inside pass door  under run/escape leave 

Wó  –   le        tsa    –  tsa   -      á        vá      le          di             –    i                  yá  

3PL – PROG RED – roam – PROG come PROG look/search – 3SG:PROG   and 

avu  gé        tó        fésré     tó        É    - do    zi    ɖeká  vá        kɔ      -    e.   Wó  -  yí 

dog fall through window edge   3SG – exit time   one  VENT carry – 3SG  3PL - go 

dí           ƒé.  Ŋútsu – ví     –  é        le        zɔ    -  zɔ    -     ɔ       yá     wò – kpɔ  

search place man  – DIM – DEF PROG RED – walk – PROG and 3SG  - see 

edǒ    ɖe     yá   wò   -  tɔ           bɔbɔ        nɔ     eme     kpɔ  -     ɔ .      Afi       –  ví   

hole INDF and 3SG – stop bend down PROG inside  see – PROG  mouse – DIM  

ɖe         vá      ɖu  ŋɔti     ni  -   i.      É   –  dzo     yi      megbe.   Avu  – ɔ        le 

INDF VENT eat  nose DAT-3SG  3SG  jump  go  backwards dog – RED PROG  

 nu    – meme    kpɔ  –     ɔ           káká       we  –   e    anyí – tɔ       -     ɔ     - gé   anyí – 

thing – smooth s ee  -  PROG intensively do – 3SG  bee  – nest  - DEF   fall  bee  

é       -  wé     kaka    Ya   anyí -    e    wé   do  kple dziku     vá          blá  

DEF – PL  scattered and  bee  – DEF PL exit with  anger  VENT tie/surround  
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avu  -    ɔ .      É   – si     zi    ɖeká  dze   du       dzí           Anyí – wé  kplɔ   –     e   

dog – DEF 3SG – run time  one  start  race POSTP/top   bee -   PL  chase – 3SG  

ɖó           hooo.                          Ŋútsu – ví  –    é          zɔ                 tó     emɔ    ɖé 

after IDEO/sound from bees.  Man  – DIM – DEF walk/move pass path INDF 

dzi                 le          eklo     di    -      i.      Yá    wò –    vá       líá     atí     ɖé.   

POSTP/on PROG tortoise search - PROG.  and 3SG – VENT climb tree  INDF  

 Adze        –    xe     ɖe      ko  –   é    do  dzo           papapa,                    vá  

Witchcraft – bird INDF then – FOC exit fly IDEO/flapping of wings  VENT  

ƒo               –  e            ƒú  anyígba.  É    –     fɔ      kabá      dze  du        dzí  

beat/knock – 3SG –  land  ground   3SG - get up quickly start race POSTP/top/on 

 ʋuu                    vá          trá                ɖé     atí     ɖe    –  we  tome.    Ezi      –   e  

for a long time VENT push into/hide ALL tree  INDF – PL inside   antelope – DEF 

 

kɔ                  –    e         le             du       dzí                ses e   ɖé.      Avu –   ɔ  
carry/take/lift - 3SG be.at.PRES race POSTP/top on   fast   PART   dog – DEF  

tsé                    kplɔ              –    e     ɖó    Éya      tsé                  le              du  

also/too/FOC  follow/chase – 3SG after  3SG  too/also/FOC be.at.PRES race 

dzí                ƒú du    vá       gé   dze   etɔ    -    ɔ       me.    Ŋútsu –   ví –    é     kple 

POST/top/on  run  VENT  fall land  river – DEF inside.  Man  – DIM – DEF and  

avu  -    ɔ       wó –  gé      vá      nyrɔ    ɖé    etɔ      -  ɔ      me       Wó –  ɖoɖi  yá  

dog – DEF 3SG – fall VENT drown ALL river – DEF  inside 3PL -  dive  and  

wó –    ho     ɖé    etsi   –    e       dzí                    vá      líá     atíkpó      ɖé        é    - 

3PL – float ALL water – DEF POSTP/top/on  VENT climb  log     INDF – 3SG 

do        vá   yá    wó –    kɔ           -    e    dé  kotoku   me     yá    wó – dzó. 

exit  come and 3PL – take/carry – 3SG put    sack  inside  and 3PL - leave. 

 

‘The child and his dog went to the farm. When they were weeding they found a small 

tortoise, carried it home and put it in an old pot.  In the night when they slept, the 

tortoise came out of the pot, passed under the door and escaped. They were roaming 

around searching for it. And the dog fell from the window.  He came out at once and 

went and carried the dog.  They went to look for it.  The dog was moving about. And 

he found a hole. And he bent down and was looking into it. A small mouse came out 

of it and bit his nose.  He jumped back.  The dog was so inquisitive and made the 

beehive to fall. And the bees came out with anger and were scattered all over the 

place, surrounding the dog.  It ran off at once.  The bees chased it (in their numbers) 

with the humming sound.  The boy took a certain path and was searching for the 
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tortoise.  And he came and climbed a certain tree. A  certain owl came out, flapping 

its wing and knocked him down.  He got up quickly and took to his heels, running for 

a long time and went and hid in between some trees. The antelope carried him and 

was running very fast. The dog too followed them.  It was also running until it fell 

into the river. The boy and the dog fell into the river. They dived and floated on the 

river and came and climbed a certain log. The tortoise came out and they went and 

put it into a sack and they left. 

 

09;4 [CL] 

Kɔsí yi  boƒo  ya    wò –   fɔ    eklo       ɖé      vá        aƒeme.      Wó  – yi      vá 

Kɔsi go farm and 3SG – pick tortoise INDF come home/house  3PL – go  VENT 

mlɔ   anyí.   Yá     eklo   wɔ      ɖɔɖɔɖɔ          tá       le         eze – e     ŋu      ɖí 
lie   down  and tortoise do quietly/slowly crawl be.LOC  pot-DEF skin got down  
ɖe    anyígba  tó      ehɔ   -   ɔ       ɖome        sí               dzó    kpaŋukpaŋu.  Avu –  ɔ  
ALL ground pass door – DEF  under escape/run  leave  disappear       dog - DEF 

gé   Ŋútsu –   ví    -     é      ƒú du   vá     xíxé       vá        tsɔ   -    é     Wó – ame  –  eve 

fall    man – DIM – DEF    run  come outside VENT carry – 3SG   3PL person - two 

–   é        wó –  yi vá         le         klo              dí –        í           le              ave        gắ  

- DEF    3PL    go VENT PROG   tortoise  search  PROG   be. LOC       forest    big 

ɖé         me.     Wó –   tó   tsɔ tsixɔ      tse               ŋu     áƒé       ɖó      ave   -    é.  

INDF inside.  3PL – pass chapel   also/too/FOC skin before arrive  forest – DEF  

Ŋutsu –  ví   -    é    kpɔ  –  dǒ    ɖé      yá   wò -     bɔbɔ       le               é    -  me 

Man – DIM – DEF  see   hole INDF and 3SG  bend down  be.at.PRES 3SG- inside 

kpɔ  -  ɔ .       Avu –   ɔ      tsé kpɔ     nú         tɔɖɔɔ                ɖe    abe  anyí – tɔ 
see - PROG  dog – DEF too  see thing dangling/swinging  INDF like  bee   -  nest 
nené  ya   wò –  lé    ʋúʋú  -      ú           bé      né     gé.  Anyí - tɔ     gé     vá  

like   and  3SG  hold  shake – PROG  COMP SUBJ fall.  Bee - nest  fall  VENT  

dze anyígbá.  Anyí -  é    -  wé   kplɔ   avu -   ɔ      ɖó.      Adze    –   xě     ɖé  

land ground.  Bee – DEF – PL chase  dog – DEF  exit  witchcraft – bird INDF  

tsé                  do     tsó   do   – ɔ        me         le        atí   -    é       me      ƒo  

also/too/FOC exit ABL hole – DEF  inside be.LOC  tree – DEF  inside  beat/hit 

ɖeví –   é     yá    wò – gé    tsó     atí  -  e        vá        dze   anyígbá  

child  DEF and 3SG  - fall ABL tree – DEF  VENT  land  ground  

kpla!                                 Ŋútsu – ví    –   é         fɔ         kaba           ƒú du   vá 
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at once/suddenly/heavily. Man – DIM – DEF  get up  quickly/fast   run   VENT 

líá     ekɔ     ɖé       dzi             ku    ɖé  atí     ɖé     ŋu.    Ko        ezi   –   é 

climb hill INDF POSTP/top hang on  tree INDF  skin  then antelope - DEF  

kɔ              -   é      ɖé     tǎ     ƒú du kplé  -  é.       Avu -   ɔ            tsé        kpɔ    bé 

carry/lift – 3SG ALL head   run  with   - 3SG   dog  - DEF -  also/too  see  COMP 

ezi          –    é          le            du    ƒú  tǎ    é   - ƒú du  dze     ŋgɔ 
antelope – DEF be.at.PRES  race run so 3SG     run  pass  ahead/forward 

le                    du  –   ɔ       dzí     vá            dze           le       wó    ŋú     ko      vá     dze  

be.at.PRES race – DEF  top  VENT  overtake be.FOC 3PL skin  then VENT land 

aga     –   á        me.          Ezi     –   é        da      ɖeví -    é    ɖóɖé   tɔ   -      ɔ        me.   

valley – DEF  inside  Antelope – DEF  throw child – DEF  into  river – DEF inside. 

Avu –  ɔ            tsé                  le             du    -     ɔ       dzí    ʋuu                         vá 
Dog – DEF also/too/FOC  be.at.PRES race – DEF  top    for a long time   VENT 
dze   etɔ    -     ɔ     -   me.     Ŋutsu –   ví   -   é     nɔ  anyí   yá   avu  -   ɔ      líá 

land  river – DEF – inside      man – DIM – DEF  sit down and  dog  - DEF  climb  

ekɔ        dzí            ní    –    í       wò        tsɔ           -    é     ƒú tsi    vá       líá     atíkpǒ 

neck  POSTP/top DAT – 3SG   3SG – take/carry – 3SG swim  VENT climb   log 

ɖe       Ɖeví    tsɔ              eklo  -    ɔ    ɖeká  yá  wó  –  zɔ      dzó   yi    aƒéme. 

INDF child take/carry  tortoise –DEF one and 3PL – walk leave go  home/house 

 

‘ ɔsi went to farm and he found a certain tortoise and brought it home.  They went 

and slept.  And the tortoise crawled slowly against the pot, got down, passed under 

the door and disappeared completely.  The dog fell.  The boy ran outside and picked 

it up.  The two of them went and were looking for the tortoise in a certain forest.  

They even passed by a chapel before entering the forest. The boy saw a hole and bent 

down and was peeping into it.  The dog also saw something dangling like a beehive 

and he was shaking it for it to fall.  The beehive fell down.  The bees chased the dog.  

A certain owl also came out of the hole inside the tree and knocked down the child 

(boy) and he fell and landed on the ground heavily.  The boy got up quickly and went 

and climbed a certain hill (anthill) and hanged on a certain tree. Then the antelope 

carried him on its head and ran with him.  The dog has also seen that the antelope 

was running so it took the lead, came and by-passed/overtook it and came and landed 

in the valley. The antelope threw him into the river. The dog also ran for a long time 

and landed in the river. The boy sat down and the dog climbed onto his neck and he 

swarm with it and came and climbed a log.  The child (boy) carried/took one of the 

tortoise and they walked home’. 

University of Ghana          http://ugspace.ug.edu.gh



 297 

09;6 [KK] 

Ŋutsu – ví      ɖé   kple   é      -   ƒé      ávú  wó – yi   boƒo   yá   wó  –  fɔ 

Man – DIM INDF and  3SG – POSS dog  3PL – go farm  and 3PL – pick up 

eklo         ɖé    tsɔ   vá     aƒe   gbe  ɖeká.  Wó  –  kɔ    –   é     gbɔ     vá 

tortoise INDF take come home day   one   3PL –  carry – 3SG  arrive   come 

aƒéme             vá      dé ezě  lɔ bɔ  –  é       ɖé       me      le        wó  –  ƒe  
home/house  VENT put  pot oval – DIM  INDF inside  be.LOC 3PL - POSS 
xɔme.  Wó –  ná        de        yi    wò  – ɖu  yá    wó – yi    vá     mlɔ anyí. 
room.  3PL - give palmfruit  3SG 3SG – eat and 3SG – go VENT  lie  down 
Eklo        tá     do     le       eze –   é       me   yá    wò –    sí           dzó. 
Tortoise crawl exit be.LOC pot – DEF  inside and 3SG – escape/run leave 
Xé    ŋutsu –  ví   –    é    kple  avu –  ɔ        fɔ        xé    ŋu   ke   wó –  
When man – DIM – DEF and  dog – DEF get up when day  open 3PL 
mé    – kpɔ    eklo     le    eze – é        me     o.    Wó tsa  le     xɔ -   ɔ  
NEG – see tortoise LOC pot – DEF inside NEG   3PL – roam LOC  room 
me    gaké  wó –   me   – kpɔ   – é    o.      Ŋutsu –  ví  –  é        vá       de  
inside but  3PL – NEG – see – 3SG NEG.  man – DIM – DEF VENT climb 
fésré            tó              nɔ      é  -  yɔ    -     ɔ       Ga – míé –  me     tútútú   
window edge/opening PROG 3SG – call – PROG time-DIST  inside, exactly 
ko    avu -   ɔ        tsé            le          dí  –       í           ko      vá      kɔ     tǎ 
then dog – DEF also/too be.at.PRES look – PROG:3SG then VENT take head 
dé  eze –   é     me.     Etǎ   xíxǎ.    É - ƒú du yi  ŋutsu –  ví    -      é     gbɔ 
put pot – DEF inside   head trap   3SG    run   go man – DIM – DEF side 
le             fésré          tó                         bé      né   –      ɖé     eze –    é       le  

be.LOC window edge/opening  COMP JUSS – remove pot – DEF be.LOC 

yĭ     –  wó         tǎ      xe     wò -    ɖò      fésré              tó                   ko    ɖoko wò –  

3SG – POSS head when 3SG - arrive window edge/opening  then only  3SG - 

gé    zi    ɖeká  eze –   é      vá     tɔ         anyí             yá     wò  – gba    ŋutsu – ví    -  

fall time one  pot – DEF VENT hit  ground/down and 3SG – break  man  - DIM - 

é          vɔ        bé     avu -   ɔ         á    -  kú   É   ƒú du  do    vá     xíxé     kábá.   

DEF panic COMP dog – DEF   POT – die  3SG  run  exit come outside quickly 

Fífíé  wó      bé     yewó -    á    -     vá         dí                eklo.   Xe     wó –   zɔ  

Now 3PL COMP LOG – POT – VENT look/search  tortoise when 3PL - walk/move 

ɖó        ave   -   é    -   me      ɖe   avu –  ɔ         yǎ   kpɔ   anyí  ɖéwé      le     atí   gắ  

arrive forest – DEF – inside UFP dog – DEF LOG  see  bee   INDEF LOC tree big 
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ɖé         me     yá   wó –    le        dzo – dzo  -    ó         le        atí   –   é       ʋúʋú 

INDEF inside and 3PL – PROG RED – fly – PROG be.LOC  tree -  DEF   shake 

élabé        má        –  té    ŋú          á   –    líá     atí –  é       o.     Anyí -    é    - wé 
because 3SG:NEG-press body POT – climb tree DEF NEG   bee  - DEF - PL 
ko  –  é       kaka   ɖé    ave  –  é       me.  Ŋutsu – ví    –    é           tsé   

then FOC spread ALL forest- DEF inside.  Man – DIM – DEF also/too/FOC 

kpɔ   edŏ    ɖé          le      atí  –   e     gbɔ     yá   wò – dze    así     dé - dé   émé 

see  hole INDF be.LOC tree – DEF  side and  3SG- start hand RED-put  inside 

ko    kísí –   ví     ko  -    é      do     vá        be       tsie    fu         ɖě      wò –  vá  
then rat – DIM then – FOC exit VENT COMP what worry remove 3SG - come 
le                ná      yi    kóŋ.    Ga     -    mí   –    é       ko  anyí –     tɔ          gé  
be.at.PRES DAT LOG INT     time – DIST – DEF then bee – nest/hive  fall 
vá       anyígbá.  Anyí –  é    - wé   tsési  avu –     ɔ      kplɔ   –   e      ɖó     kplé  
VENT ground     bee – DEF – PL chase dog – DEF chase – 3SG after  COM 
du   sesē    ɖé      wò – sí.          Ŋutsu – ví   –     é           tsé             kpɔ    edŏ  
race fast  PART 3SG  run away   man – DIM – DEF too/also/FOC   see  hole 
ɖé       atí –    é       me   yá    wò –    líé  -   é    yi   bé       yea – kpɔ    bé  
INDF tree – DEF inside and 3SG – climb- 3SG go COMP LOG – see COMP 
eklo       ɖé        vá    be     ɖe    eme   náá.  Atí –    e      xé     wò – líá  
tortoise pFOC VENT hide ALL inside UFP  tree – DEF which 3SG – climb  
bɔbɔ          etǎ     ɖé    edo –  ɔ        nŭ      ko      adze   -   xé    daíní   ɖe 
lower/bow head ALL hole – DEF mouth then witchcraft – bird  fatty   INDF  
ko    –    é      do   le      edŏ –    ɔ       me       vá       ƒo             -   é      ƒú  

then – FOC exit LOC  hole – DEF inside VENT beat/knock – 3SG land  

anyí        E –     vɔ    yá   wò –   gé    vá      dze  anyígbá.   É     - ƒú du kábá  

down 3SG – panic and 3SG – fall VENT land  ground.   3SG-   run   quickly 

dzó      vá         líá   ekɔ     ɖé     be    ɖé  -   é            tǎme                   Sisi  

leave VENT climb hill  INDF hide ALL  3SG – head-top/POSTP  not knowing  

bé             ezi         ƒé         tǎme    wò –    vá     mlɔ              Elã      –   á     dé  

COMP antelope POSS head-top 3SG – VENT lie (down)  animal – DEF put 

 afɔ           du –  me     kplé  –    é         kɔ         –   é       da     ɖe       etɔ –  ɔ      
foot/leg race – inside COM – 3SG take/carry – 3SG throw ALL river – DEF  

me.      Avu –   ɔ          tsé              kplɔ       ezi     -     é      ɖó       le              du  
inside  dog – DEF also/too/FOC follow antelope – DEF after be.at.PRES race 
- ɔ          dzí               ʋuu                 mé          -  nyá    bé         elã    -  á  
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- DEF POSTP/top/on for a long time - 3SG:NEG – know COMP animal - DEF 

yǎ     le                  tɔ      –  tɔ     gbé       o.       Yá   éyá    tsé                 vá 

LOG be.at.PRES RED – stop PROSP NEG  and LOG also/too/FOC   VENT 

gé    dze  ɖeví –    é       ƒé     kɔ       dzí            le       tɔ –     ɔ     me.  
fall land child – DEF POSS neck POSTP/top be.LOC river – DEF inside 

Wó –  wa    ɖɔɖɔɖɔ                vá        líá    atíkpò  gắ      ɖé        dzí  

3PL – do  slowly/carefully  VENT climb  log      big  INDF  POSTP/top 

yá     wò  -     do      asi          ɖá             lé     eklo   –    ví    –    e     ɖɔɖɔɖɔ  
and 3SG – stretch hand  in a distance hold tortoise – DIM – DEF slowly 
bé           mé   –  ga  –   míá   gbi    ɖé     así   –  kui  –  wé   dzí             né – 
COMP NEG – REP – press anus ALL finger – DIM – PL  POSTP/on SUBJ 
vá         lắ    ɖá        o.    Wó –   lé    ɖé      así  yá   wó –   zɔ  
VENT cut remove NEG  3PL – hold ALL hand and 3PL – walk/move  
dzó    yi  aƒéme. 
leave go  home. 
 

‘One day, a boy and his dog went to farm and found a tortoise which they brought 
home. They put it in a certain oval pot in their room. They gave it palm fruits to eat 
and they went to bed. Tortoise crawled out of the pot and escaped. When the boy 
and the dog woke up when day broke, they did not see the tortoise in the pot. They 
combed the room but did not see it. They went to the window and called it. During 
that time, the dog was also looking for it and went and put its head into the pot. Its 
head got trapped. It ran to the boy at the window for him to remove the pot from its 
head. On arrival at the window, he just fell at once. The boy feared that it would 
die.  He ran outside quickly (to the dog). Now they decided to go and look for the 
tortoise. When they walked into the forest, as for the dog it saw some bees flying in 
a big tree and it shoke it because it could not climb the tree. The bees just scattered 
in the forest. The boy too saw a certain hole in the tree and started putting his hand 
into it then a small rat came out and asked him why he was worrying it. During that 
moment, the beehive fell and landed on the ground. The bees chased the dog and it 
ran away. The boy also saw a hole in a certain tree and he climbed it to find out 
whether the tortoise was hiding inside.  The moment he climbed up and peeped into 
the hole a fat owl came out from the hole and knocked him down. He got 
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frightened and fell down. He ran quickly and went and climbed a certain anthill and 
hid on it. Unknown to him, it was the head of an antelope he lay on. The animal 
carried him, took to its heels, and threw him into the river. The dog also followed 
the antelope, running, not knowing that the animal would brake/stop all of a 
sudden. And it also fell off and landed on the child’s (boy’s) head in the water.  
They moved slowly and climbed a certain big log and he stretched his hand and 
held the small tortoise carefully so that it would not press its shell on its finger to 
cut it off.  The boy carried the tortoise in the hand and walked home.’ 

09;10 [KR] 

Ɖeví –  é      kple avú  - ɔ        mlɔ  aba  dz                  Aƒé     ŋu  
Child – DEF and  dog – DEF sleep mat POSTP/top/on  before wake 
ne      – ke    ɖe   eklo       líá     eze –é      ɖɔɖɔɖɔ            tá       dzó  
SUBJ – open TP tortoise  climb pot – DEF slowly/quietly  crawl  leave 
wó  – vá      le               dí       – í       ʋuu                 vá       do  
3PL – come be.at.PRES search – 3SG  for a long time VENT  appear 
ɖe     fésré     tó.     Avu –ɔ       tsé                le        dí       –  í  
ALL window edge  dog – DEF too/also/FOC PROG search – 3SG:PROG 
ʋuu                 vá       kɔ     etǎ   lɔbɔɔ       míé    dé  eze – é      me.  
for a long time VENT take head very long DIST put pot – DEF inside 
wò  –  xíxá  ɖe   eme    Avu – ɔ       le        tsa   –  tsa   –  á         eze – é   
3SG – trap ALL inside dog – DEF  PROG RED – roam – PROG pot -  DEF 
bu      ŋkú - ɔ        me     ʋuu                  vá       do       ɖé     fésré     tó  
cover face – DEF inside for a long  time  VENT appear ALL window edge 
Yá   wò –  gé    kɔ   eze –  é    ɖómé  tɔ    anyígbá  wò –  gba   Ɖev   -  é  
and 3SG – fall take pot – DEF under hit  ground  3SG – break child – DEF  
ƒú du  kábá     do   vá     xɔ      -  ɔ      ɖómé vá       kɔ             –  é     tútú  
run     quickly exit come house – DEF back  VENT carry/take – 3SG clean 
eŋúí  nĭ      - í.       Wó –  ɖó    gbě   yi  eklo      d     ƒé      Xe     wó –  
skin  DAT – 3SG  3SG – enter bush go tortoise look place  when 3PL 
ɖó       ave   -  é      me     ɖé, avu  – ɔ       yá     kpɔ  anyí   tɔ     le  
arrive forest – DEF inside TP  dog – DEF LOG see  bee – nest be.LOC 
atí    ɖé      me.   Yá  wò  – yí   la      tsó    ɖe     é    -   ŋú   nɔ       é- 
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tree INDF inside and 3SG – go come stand ALL 3SG – skin PROG 3SG  
ʋuu    -   ú       Anyí -  é     - wé  xe       le          etɔ   – ɔ        me  
Shake – PROG bee  – DEF – PL COMP be.LOC river – DEF  inside 
kaka    ɖe    fimie.  Ŋutsu – ví   –   é     tsé                kpɔ    edŏ  ɖé  
spread ALL there   man  – DIM – DEF also/too/FOC  see   hole INDF 
le          anyígbá yá    la     le           é     – nŭ      ke     ŋku   ɖe  
be.LOC ground   and come be.LOC 3SG – mouth open  eye  ALL  
é      -  me    ko     gbe -  fǐ        ɖé       ko    é     do   vá     ɖu ŋɔtí  
3SG – inside then bush – mouse INDF then FOC exit come bit nose  
ní      –  í    Avu – ɔ        ga  –   le                        anídzedze  wa – á 
DAT – 3SG dog – DEF REP – be.at.PRES/PROG  giddiness  do - PROG 
ko   anyí – tɔ    gé          vá        dze  anyígbá Anyí – wé  kpɔ  dzikú  kplɔ– e 
then bee – nest fall/drop VENT land  ground   bee  – PL  see  anger chase 3SG 
 ɖó   le        – té     – e         wò  –  le       du     ƒu – u         le               du 
after PROG – sting – PROG 3SG – PROG race  run –PROG be.at.PRES race  
dzí            Le       ga     mie   me     tútútú   ŋutsu– ví     - é      tsé  
POSTP/top during time DIST inside exactly  man – DIM – DEF too/also/FOC 
kpɔ   dzímé ɖá               yá   wò  –  kpɔ  bé       edŏ   ɖé      le         atí   é     - 
look sky    in a distance and 3SG – see  COMP hole INDF be.LOC tree  DEF - 
me.      Eklo      -  ɔ        á      -   nyá       be     ɖé    fimie.  É    – líá  
inside.  Tortoise – DEF JUSS – MODAL hide ALL there   3SG -climb 
atí  - é     kriɖíkriɖí vá      ɖó      edŏ  -  ɔ      nŭ       É    – vá      vu     ŋkú  

tree- DEF slowly     VENT arrive hole – DEF mouth 3SG – come open eye 

ɖé     edŏ  –  ɔ       me      ko    adze         – xé     ko  -é      do    zi    ɖeká ƒo   

ALL hole – DEF inside then witchcraft – bird then FOC exit time one  beat/slap 

ŋku –ɔ           me     kpla                      kple -é      -  ƒé       aʋalã  gã   eve  -  é      - 

see – DEF – inside at once/suddenly with  3SG – POSS wings big  two – DEF  

wé ŋutsu - ví      -  é       vɔ                   yá   wò   –  gé  le           atí  –é        dzí 
PL man  - DIM – DEF frighten/panic and 3SG – fall be.LOC  tree-DEF POSTP/top 

vá        dze   anyígbá lé     du    ɖé     me     vá         be    ɖé      ekpé          ɖé 
VENT land ground  hold race ALL inside VENT hide  ALL rock/stone INDF 
dzí.              Anyí -  é     wé tsé                  le           avu – ɔ        yŏme  ko  

POSTP/top.  Bee – DEF PL also/too/FOC be.FOC dog – DEF back    still  

Wó –  do    ʋuii                                      vá        do    tó   ŋutsu – ví    – é       gbɔ   
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3PL – exit suddenly (in their numbers) VENT exit pass man – DIM- DEF  side 

lɔƒo.         Adze      – xé    – tsé    dzo                 papapa  

direction witchcraft- bird – DEF also/too/FOC fly sound of the flapping of wings 

vá          tó   é     – gbɔ   le           ekpé – é       xǎ    vá        dze   ɖé    atí    ɖé 

VENT pass 3SG –side be.LOC  rock – DEF side VENT  land ALL tree  INDF 

dzí              le            é    - gbɔ .    Ɖe              vɔvɔ  tǎ     ŋutsu – ví    –é       dzó  

POSTP/top be.LOC 3SG-side     because of  fear  head man  – DIM-DEF leave 

le           efime vá        de      ekɔ       ɖé     ta       - me      nɔ       gbɔ – gbɔ    - 
be.LOC there  VENT climb anthill INDF head – inside PROG RED-breath- 

ɔ           ɖé      me.      Sisi                be         ezí         klayaa    
PROG ALL inside    not knowing COMP  antelope  dry/disorderly/awkward/clumsy 
ɖé       ƒé     tǎ     -   me     kemí.  Ezi        - é       ƒú  tǎ      ŋú   le  
INDF POSS head – inside DIST   antelope – DEF  hit head  skin be.at.PRES 
du     -  ɔ     dzí            ʋuu                 vá         da     ɖé      etɔ –  ɔ        xé.   
Race – DEF POSTP/top for a long time VENT throw ALL river – DEF  REL 
le          eto         -   ɔ      ƒé      agame   Avu -ɔ        dzeagbagba kplɔ    ezi       -   
be.LOC mountain – DEF POSS valley   dog – DEF tried hard f  ollow  antelope- 
é      ɖó    kplé du                mé –        nyá    bé       yi      ɖó  
DEF after with race/running 3SG:NEG know COMP LOG  arrive/reach 
etó                ƒé      nuwúƒé  o      yá   wò  – gé     vá       dze    etɔ –ɔ   
mountain/hill POSS end       NEG and 3SG – fall –VENT land river-DEF 
me.     Wó –  ame    – eve –  e      wó  – wa  ɖɔɖɔɖɔ  do.  Avu - ɔ         de 
inside  3PL – person – two – DEF 3PL – do  slowly   exit  dog – DEF  climb 
ɖeví  - e       ƒé      kɔ     dzí            yá  wó  -  wa  ɖɔɖɔɖɔ              zɔ     vá   
child – DEF POSS neck POSTP/top and 3PL – do  slowly/carefully walk come 
atíkpó gã  ɖé      xé    le         etsi           – é      me     Yá   wó – líé   -  é.  
log      big INDF REL be.LOC water/river – DEF inside  and 3PL-climb - DEF 

Ŋutsu– ví     – é      kpɔ eklo    – ví   –é      le         wó  –   tɔ       bubu   –   wé  
Man – DIM – DEF see  tortoise-DIM-DEF be.LOC 3PL – POSS different - PL 
gbɔ   yá   wò –  kɔ            – e      blewu               né mé          – nyó    o      né  
side and 3SG – carry/take – 3SG slowly/carefully if   3SG:NEG – good NEG if  

eklo      – ɔ       míá      gbǐ   ɖé     é     -  ƒé      as      - kúí  -  wé   a     -té    
tortoise – DEF squeeze anus ALL 3SG – POSS hand – DIM – PL  POT-PRES 
ŋú    álã   ɖá   tḗe. 
body cut  off  clean cut 
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‘The child (boy) and his dog slept on a mat.  Before day broke, the tortoise climbed 

the pot slowly/quietly and left. They searched for it for a long time and finally went 

to the window at the side. The dog also searched for it for a long time and in the 

process put its long head into the pot and it got trapped inside. The dog moved round 

and round with the pot over its head and covering its face for quite some time until it 

went to the window. And it fell hitting the buttom of the pot on the ground and it 

broke.  The child (boy) ran quickly behind the building, went and carried it and 

cleaned its body/fur. They went to the bush to look for the tortoise. When they 

arrived in the forest, the dog, found a certain tree and went and stood against it  

shaking it. The bees, which were in a beehive, scattered all over the place. The boy 

also found a hole on the ground and stood at the entrance, peeping into it. Then a 

bush-mouse suddenly came out and bit his nose. The dog was still shaking the tree. 

Then the beehive fell and landed on the ground. The bees got angry, chased it and 

stung it all over and it took to its heels. At that time the boy also looked up and saw a 

hole in the tree. Thinking maybe the tortoise would be hiding (inside) there,  he 

climbed the tree slowly (virtually crawling) to the entrance of the hole. He opened 

his eyes widely, looking into the hole; then an owl came out at once and slapped his 

face with its (two) big wings.  The boy became frightened and fell from the tree and 

landed on the ground; he ran away and came and hid by a rock. The bees were still 

chasing the dog.  They came out suddenly in their numbers and passed by the boy.  

The owl also flew by him near the stone and landed on a tree by him. Because of 

fear, the boy left there and went and climbed a certain anthill and was resting against 

it,  not knowing it was the head of an antelope with disorderly horns. The antelope 

carried him and took to its heels for a long time (over quite a distance) and threw him 

into a river which was flowing in the valley. The dog chased the antelope.  It did not 

realize that it has reached the edge of the cliff and landed in the river. The two of 

them walked/moved slowly (in the water). The dog climbed onto the neck of the boy 

and he walked slowly to a big log which was in the water and climbed it. The boy 

saw the tortoise (they were looking for) among a group of tortoise and carried it 

slowly/carefully since, otherwise the tortoise might squeeze its anus on his fingers 

and  they could cut off neatly.’ 
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                                         APPENDIX B2 

       SAMPLES OF ADULT TORTOISE NARRATIVES                         

                                          PK: Some Dialect 

Mi  -se       glí     se      glí     lóó   Eglí   tsó   ʋuu  dze  ɖekadzevi   áɖé    

 2PL-listen story listen story UFP  story ABL       land  youngman  INDEF 

Dzí            Ɖeví yíá       nɔ        a       fe    –fe   –m         kple    lã         –wo  

POSTP/top child PROX PROG HAB RED-play-PROG COM animal  -PL 

alegbegbe  –Ɖe         esia     ta     é     -dzilá  –wó ƒle   avu – ví     áɖé 

very much –because PROX this 3SG-parent –PL buy dog –DIM INDEF 

 nɛ.            Wó  kplé avu –a           ko  –e       fé   –ná      tso    ŋdí          ʋuu   

DAT:3SG 3SG and  dog -INDEF only-FOC play-HAB ABL morning right down  

zã      dó – ná.        Ne  é             -dzilá   –wó  me    –le           aƒe    –a       me  

night fall – HAB.  If    3SG:POSS-parents-PL NEG –be.LOC house-DEF inside  

o        hã   la   eya   kple  avu-a       nɔ       -a         fefé fe     -fé     dzí  

NEG too TP LOG and  dog-DEF PROG –HAB play RED-play POSTP/top 

ʋuu                   é    -dzilá –wó  gbɔ    -na. 

for a long time 3SG-parent-PL return-HAB. 

Ké      gbe  ɖeká le       wó –ƒe        fefe   fe    –fe     me    –a    wó –nɔ  

PART day one  during 3PL-POSS play, RED-play inside-TP 3PL-PROG 

tsa   –tsa   –m         nɔ       tsaɖi -m         ʋuu                   ko – a    wó  –vá  

RED-roam-PROG PROG stroll-PROG for a long time then-TP 3PL -VENT 

fɔ                  eklo     -vi      aɖe.      Eklo     yíá       wó –fɔ     a    é      -dó     dzidzɔ   

come across tortoise-DIM INDEF tortoise PROX 3PL-pick TP 3SG –make happy 

ná  wó  algegbegbe tǎ  ɖeví  -ya         tsɔ             eklo     -á       tsɔ       vɛ.        Gbe 

for 3PL very much  so child –PROX take/carry tortoise-DEF carry  come.   day    
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ma gbe –a    eklo    –á       ŋutsi ko     wó –nɔ  ʋuu                  ezã    dó  Efíé   

            -TP tortoise-DEF skin  only, 3PL-sit for a long time night fall evening 

má     kúrá  hã  ɖeví -yia       mé  –ɖu  nú      o,      eklo      ŋutsi 

DIST even too child-PROX NEG-eat thing NEG tortoise skin 

ko  –e        wò –nɔ       É    -nɔ          ŋutsi ʋuu                     sé  

only-FOC 3SG-be by 3SG be.LOC skin   for a long time  COMPL 

 ɖé     ga    yi     me      ezã    tsi     wò –hiã            bé         wó -á          -dɔ alɔ .   

until time REL inside night grow 3SG-necessary COMP 3PL-SUBJV sleep 

Ye        wó -ƒé        anyí  mlɔ  ɣi     ɖó    -a,   wó –yi  vá       dzí    ze –ví   

When 3PL –POSS down lie time reach-TP 3PL-go VENT look pot-DIM INDEF 

àɖé        hé  –tsɔ      eklo    -á       kó   –e       dé   éme    háfí     mlɔ   

INDEF ITIV-take tortoise-DEF carry-3SG, put inside before lie 

anyí.    Ko  –a    avu–á      hắ   mlɔ  aba azí        ye    avu –a 

down.  Then-TP dog-DEF too lie   mat POSTP and  dog -DEF 

hã  mlɔ é     -gbɔ    yé  eklo     -á       hã   le          eze-ã   

too lie   3SG-side and tortoise-DEF too be.LOC pot-DEF 

me     le           exɔ   -á       ƒé       títína.   Ɖeví  -á      dɔ alɔ   

inside be.LOC room-DEF POSS middle  child-DEF sleep   

ʋuu                   eŋu ke.      Yé      ŋu  -ke    wó  - nyɔ          dó  

for a long time eye open.  When eye-open 3PL –wake-up push 

 mo  ɖé     eze-a      gbɔ   -a,  wó - á            -kpɔ   ɖa 

face ALL pot-DEF side-TP 3PL-SUBJV –see  ALTRI 

 ko  –a   eklo      -á        mé   -le           eze–a me      o,  

then TP tortoise –DEF NEG-be.LOC pot -a inside NEG 

sigbeɖe         yewó – ame  –ve      á,  ɖeví    –a     kple   avu 

not knowing LOG    person-two –TP child –DEF and   dog 
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– a     wó   dɔ -alɔ – a   eklo    – a       fɔ         dzaa   

-DEF 3PL-sleep –TP tortoise –DEF get up IDEO-quietly 

 edo go         le           eze-á      tá       dzó    le            exɔ  -á    

exit  outside be.LOC pot-DEF crawl leave be.LOC room-DEF 

me. 

inside. 

Wó –tsa    le            totoeƒé  dodoƒé ,  ekɔ   nú     ɖesíaɖe dzĭ; avu-ya 

3PL -roam be.LOC nook   and cranny lift  thing every   up    dog-PROX 

 ya   wò –dó      háfí     (e)vá     –e    fɔ     eklo     -á       wó –ko  -é   

REL 3SG-wear before     VENT-go pick tortoise-DEF 3PL-lift -DEF 

yi  dzĭ  kpó ɖá     Avu-be     “oo afi ka   eklo  – ya         yi  –yi    ge?” 

go up   see  UFP dog-COMP oh where tortoise PROX RED-go PROG” 

Tá  avu  vá         kɔ       emo kɔ      ƒo   ɖe    eza–a        me.     Kashia, 

So  dog   VENT carry face  take put/push  pot-DEF, inside  as soon as 

katsii       é    –ƒé         tă     tsí            eza – ame.          Wò –kɔ mo   dzĭ –a 

suddenly 3SG-POSS head be stuck  pot-DEF inside.  3SG lift face up   TP  

me   –ga – le         nánéke  kpɔ  –m        o.       Ɖevi–a       dzí      eklo 

NEG-REP-PROG nothing see –PROG NEG child- DEF search tortoise 

-á       le           xɔme, fi      –shia – fi        dókpoe; wò –vá       kɔ    fesrɛ   

-DEF be.LOC room   place-every-place  in vain; 3SG-VENT take window 

- a      ʋu.      Fesre    –a       wò –ʋu      a      yea –kpɔ  ɖá      avu – a      tă      nene 

-DEF open.  Window-DEF 3SG-open UFP LOG-see UFC  dog-DEF  head something 

má     to    –tro  –m ,       to    -tro –m          mé –         nyá    afi si   wò –le  

DIST RED-spin-PROG RED-spin-PROG 3SG:NEG know where 3SG-be.LOC  

o       ʋuu                    ké    -ké  ké               wò –a           -kpɔ–a   yé   wò   -ge   tsó  

NEG for a long time TRIP-for a long time 3SG-SUBJV-see  TP and 3SG-fall ABL 
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fesre     -á        nú ,     wò –gé   dze  xɔ           gódó.  Etoyiii ,                        ezá gbã.   

window-DEF mouth 3SG-fall land building behind sound of breaking pot, pot break 

Ye      ezá gbã    nenema  tâ,           ɖeví -a       vɔ .                            É     -xose 

When pot break that way because, child-DEF get frightened/panic 3SG-believe  

 be        nú   –véví      áɖé      wɔ avu  hắ   ye    wò   -ʋu du do    ɖe     xexe    vɛ   

COMP thing painful INDEF do dog  too  and 3SG –run    exit ALL outside VENT:go 

kó    –e      Avu -a      wò –kɔ     –a       avu-a       hã  kpɔ-dzidzɔ        be         é     -  

carry-3SG dog -DEF 3SG-carry –UFP dog-DEF too see -happiness COMP 3SG-  

va        kɔ       ye     yé   wò –kó    -é       ɖé     ashí          ko –a       wó   kple   avu- 

VENT carry LOG and 3SG-carry-3SG ALL hand/arm then UFP 3PL and    dog- 

a      wó – kpla  wó    nɔ éwó       ʋúú                  ko   -a,    wò –va      béná     fífíá   

DEF 3PL-cling 3PL each other for a long time then-TP  3SG-come COMP now 

édzé             bé        ye   -wó-á      -yi   eklo    -a        dzí  -dzí       dzí.         Yé 

appropriate COMP LOG-PL-POT-go tortoise-DEF RED-search continue  and  

wó -do    ɖe    xexe. 

3P  -exit ALL out. 

Wó -dzí      klo       –á      le            aƒá    -me      katã  wó – mé    -kpó –e 

3PL-search tortoise-DEF be.LOC  house-inside all    3PL   NEG  see –3SG  

 o.       Wó -vá        do        go         tsa    ʋuu                  gé ɖé   egbe–a       me 

NEG.  3PL-VENT appear outside roam for a long time enter   bush-DEF inside 

Egbe-a       me      wó -gé     a       ɖeví -á       ɣlí do     -m         le         eklo       yɔ  -  

Bush-DEF inside 3PL-enter UFP child-DEF cry shout-PROG PROG tortoise call- 

m.         Wó -tsa     le           afi     sia       afi     teƒe    ɖe  sia  ɖe,   wó –mé    -kpó - 

PROG   3PL roam be.LOC place PROX place place everywhere 3PL-NEG -see 

e       o.        Ʋúú                 wó  -vá       keɖé            atsí  áɖé      ŋútsí.  Atsi  ya,  

3SG NEG.  for a long time 3PL-come came across tree INDEF skin.  Tree  PROX 
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edo -á        ɖé        le           atsí -á      té       tǎ  ɖeví - á      xɔse      bé   

hole-DEF INDEF be.LOC tree-DEF under so child-DEF believe COMP 

ké né eklo      do    go     – a,  edo -a       mé     ko     wò  -a 

so if  tortoise exit outside TP hole-DEF inside only 3SG SUBJV 

 -vá        be   ɖô.      Tǎ ɖéví -á       vá        kó    emo kɔ    ƒo     ɖe 

-VENT hide ALL.  So child-DEF VENT take face  take push/bury 

edo -á         me.   É    -ƒó      mó  ɖé     edo -á      me,      é    -le   

hole-DEF inside 3SG-bury face ALL hole-DEF inside 3SG-PROG 

eklo     -á       yɔ    -m.         Náné         hã  kuaɖɔ  ɖé     atsí -á      ŋútsí.   

tortoise-DEF call –PROG. something too hang   ALL tree-DEF skin 

Tǎ  avu  -á       hã  kpó tsí-m        bé         yea  -kpó-é      ɖá         bé         

So  dog –DEF too jump  -PROG COMP LOG-see-3SG ALTRI COMP  

nú     ká -é        kuaɖɔ ɖé     atsí -á      dzí             hã  Ɖewómáhĩ  eklo     -á   

thing QP-FOC hang   ALL tree-DEF POST/top QP  maybe        tortoise-DEF 

á      -nyá         be     ɖé     nú     yá        kuaɖɔ   ɖé    atsí-á      ŋútsí  me        

POT-MODAL hide ALL thing PROX rudder ALL tree-DEF skin  inside 

Ɖeví -á        dó      mo   ɖé    edo -a       me,    eɣli dó     -m         eklo   

Child-DEF  show face ALL hole-DEF inside cry  shout-PROG tortoise 

yɔ  -  m        kásía       hɛ                                 áɖé       tsí  kpó   

call-PROG suddenly a cry calling attention  INDEF jump  

tsa                                      tsó    edo -á       me     do    go        ƒo   

an expression of surprise  ABL hole-DEF inside exit outside beat  

mo  ná      ɖeví -á       Ɖeví-á       hã  etsí kpó  e     -le      é     -ƒé      

face DAT child-DEF child-DEF too jump      3SG-hold 3SG-POSS 

ŋutsí ɖé   ashí.     Afí      be         mé –kpɔ   mɔ              wò  -a           vá       nɔ         mo       

nose ALL hand.  mouse COMP NEG see permission 3SG-SUBJV-come PROG face 
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ƒo    -m         ɖé     edo  -á        me    ná      ye      ŋdi        kányá-kányá  yá        o. 

beat/ push-PROG ALL hole -DEF inside DAT LOG morning RED-early    PROX NEG 

Ɖeví -á       dzó   le           edo -a       gbɔ .  Avu-a       hã  le    

Child-DEF leave be.LOC hole-DEF side  dog -DEF too be.at.PRES 

ekpotsitsi-a      dzí  bé        yé     -a   - lé               nú      yá     kuaɖɔ/   ɖé 

jumping  -DEF on  COMP LOG-IRR catch/hold thing what hang      ALL 

atsí  dzí              -á       yea          -lí       lá     ʋuu  keke   É   -ɖó  -afɔ atsi -a       

tree  POSTP/top-DEF LOG-IRR-hold UFP for a long  3SG step leg tree-DEF 

Kásíáa,     nú     yá       kuaɖɔ ɖé    atsí -á       dzí              -a       enú   -á     

Suddenly thing PROX hang  ALL tree-DEF POSTP/top -DEF thing-DEF 

 gé  gboyii                   edze anyigba           Sígbeɖé        anyi-e        ɖó 

fall  explosive sound  fall    ground IDEO not knowing bee  -DEF arrange/place/build 

hǒ    ɖé     atsí me.      Anyí hó    ge   dze   anyígbá  toyii                              alekeo   

nest ALL tree inside.  Bee  nest fall  land ground    explosive sound/IDEO this way 

ko    -a     -é       ka   -ka        blá          avu-a.        Avu shí           anyí –á     -wó     

then-DEF 3SG-RED-scatter surround dog-DEF.  dog  run away bee  -DEF-PL 

kplɔ    avu-a       ɖó     ɣeíyɣí má       tsú  -tsú    -tsú        -a   ɖeví  -á       hã   

chase dog-DED after  time    DIST TRIP-TRIP-exactly TP child -DEF also/top 

 kpɔ  atsí  gã  áɖé      -é       líé      bé        ya    -kpó-e      ɖá     bé        eklo      -á    

see   tree big INDEF 3SG-climb COMP LOG-see-3SG UFP COMP tortoise -DEF 

ɖě     wò  -le           atsí -á       dzí              hã.  Yé     wò -kpɔ  ko     -a      é    -kpɔ  

FOC 3SG-be.LOC tree-DEF POSTP/top QP  when 3SG-see then –DEF 3SG-see  

 edǒ   áɖé      le            atsí-á       me.      Wò -kɔ         mo   kɔ     ƒo     ɖé   atí  -     

hole  INDEF be.LOC tree-DEF inside.  3SG-lift/put face take put ALL tree- 

to        -á        me.      Wò  ƒo      mo  ɖé      alekea,  kásíáa,      kpokú   yé  -nyé   

hollow-DEF inside.  3SG-push face ALL like this  suddenly  owl      3SG-COP  
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yi         le           atsí -tó       -á       me.      Kpokú -a     do   go        zi      ɖeká 

PROX be.LOC tree-hollow-DEF inside.  Owl   -DEF exit outside time  one  

ʋlaya                          ɖeví  -á       vɔ                        egé  dze  anyígbá. Kpokú-á   

IDEO/all of a sudden child-DEF panic/frightened fall  land  ground.  Owl   -DEF  

kplo  -e      ɖó.   

chase-3SG after. 

Kpokú-á       kplo   ɖeví  -á      ɖó     ɖeví -á       hã  shí            kpokú  -á   

Owl    -DEF chase  child-DEF after child-DEF too run away  owl     -DEF 

nye   ɖé    nŭ       ɖeví  -á       shí           Anyí-á     wó  hã   nya   avu -a         ɖé   

sack ALL mouth child-DEF run away bee  -DEF PL  too chase dog-DEF  ALL 

nŭ.       Wó   le                 du  -a       dzi              ʋuu                   ke-ke-ke 

mouth.  3PL be.at.PRES race-DEF POSTP/top for a long time for a long time 

bíblí    háfí     wó  -vá         shí  dzó    le    ɛɛ  neném  nu – má    -wó  gbɔ .   Ye     wó – 

hardly before 3PL-VENT  run leave from ee such     thing DIST-PL side.  When 3PL 

dzó     ko –a ,  ɖeɖi        vá        té    -wó  ŋú.   Ɖeví -á      vá        kpɔ   ekpe -aɖe    

leave then TP tiredness VENT press-PL skin. child-DEF VENT see stone -INDF 

ko  -a       ye    wò –de       é    -dzí               bé        yi     -á     -kpó eklo      hã  

then UFP and 3SG-climb 3SG-POSTP/top COMP LOG-POT-see tortoise PART 

Ekpá          dzí              wò –de      –a,  ekpá          ƒé        axadzí -a  ,    é    -kpɔ  

Stone/rock POSTP/top 3SG-climb TP stone/rock POSS side    –DEF 3SG-see 

ats -lɔ           kliya – kliya        aɖé.       Atí  -lɔ           kliyakliya              má 

tree-branch IDEO/disorderly INDEF.  tree- branch IDEO/disorderly   DIST 

wò - kpɔ , me   -nyé     atsí  ƒu     -ƒu –e       o.        Sigbeɖe         ƒe   -ɖeké -dzo – 

3SG-see  NEG –COP tree  RED dry-FOC NEG.  Not knowing year–one- horn- 

ɖeké  ƒé        dzo -wo-é       má     le            ekpá         ŋútsí  wò –kpɔ .   

one    POSS horn-PL-FOC DIST be.LOC rock/stone skin   3SG-see.    
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Yé      wò – de      édzí             nenémá  ko    –a , ƒe    -ɖeké -dzo -ɖeké-á   

When 3SG-climb POSTP/top that way then –TP year-one  -horn-one  -DEF 

hã  tsí–kpó.   É   –tsí kpó  nenémá    ko – a,   ɖeví  hã   dó     ɣlí. 

too jump.      3SG  jump   that way   then TP child too shout cry 

Ƒe - ɖeké-dzo  ɖeké-á      hã   vɔ       tǎ  ƒe –ɖeké-dzo -ɖeké-á 

Year-one-horn one -DEF too panic so year-one-horn-one  -DEF 

le                 du   dzí,              ɖeví -á       xáxá   ɖé   edzo -á     -wó   dome   

be.at.PRES race POSTP/top child-DEF  trap   ALL horn-DEF-PL  middle 

nê              wò -kɔ      le                du    dzí                      Avu-a  

DAT:3SG 3SG-take be.at.PRES race POSTP/top/on    dog –DEF 

hắ   kplɔ -wó    ɖó, wó  - le                du   -a       dzí,                    le   

too chase-PL   after 3PL-be.at.PRES race-DEF POSTP/top/on   be.at.PRES 

du  –a        dzí                   ʋuʋu                 kékéké              vá       ɖó    

race-DEF  POSTP/top/on for a long time for a long time VENT arrive 

etó           -á       ƒé      nuwúwú  Kasia,     wò – kpɔ  agado áɖé        ye    –má   

mountain-DEF POSS end          suddenly 3SG-see valley INDEF LOG   DIST 

le            etó         -á        ƒé       nuwúwú    Mé           -ga     -té      ŋú     edu 

be.LOC mountain-DEF POSS                    3SG:NEG-RED-press skin  race 

ƒu   gé    -á      -yí    ŋgɔgbé -á       o       tǎ  ye    wò –tɔ      zi     ɖeká   

run REP  POT-go  forward-DEF NEG so and 3SG-stop time one 

 kaŋ.                 Wò  -tɔ     kaŋ                   alea         zi     ɖeká ko    -a   

all of a sudden 3SG-stop all of a sudden this way  time one   then -TP 

yi   -ko     ɖeví  -á      gé   le           edzo-a       dzí              nê.               Wò   

and-then child –DEF fall be.LOC horn -DEF POSTP/top DAT:3SG.  3SG 

gé           le           edzo-a       dzí              nê                       nenémá    ko   -a   

fall/drop be.LOC horn-DEF POSTP/top DAT:3SG-fall    that way  then-TP 

University of Ghana          http://ugspace.ug.edu.gh



 312 

wò  - gé  dze  agado -a       me.      Avu -a      hã    le                du    dzí 

3SG-fall land valley-DEF inside.  Dog -DEF too be.at.PRES  race POSTP/top/on 

nenéma.   Ye       ƒe – ɖeká-dzo  -ɖeké   á t  ɔ ;     avu-a       me   -té      ŋú    tɔ      o   

that way.  When year-one  -horn-one  DEF stop dog-DEF NEG-press skin stop NEG 

 tă yí       hã  gé   dze  agado -a       me         toyii   

so  LOG too fall land valley-DEF inside.    IDEO /splashing sound of water 

Dzɔgbenyítɔ –a –né      wó –ame  –eve   –a      etɔʋu 

Fortunately, -TP DAT 3PL-person-two –DEF stream/brook water-course 

 áɖé       tó    agado–a       mé     vá        yi.  Tá yé      wó –gé   ko  –a,  wó –ame    - 

INDEF pass valley-DEF inside VENT go. So when 3PL-fall then TP 3PL-person- 

eve –a      kátã wó –vá        gé   dze   etsi –a        me     Fífíá é     -dze   bé 

two-DEF all    3PL-VENT fall land water-DEF inside now 3SG-right COMP 

wó  -á      ƒu tsi.  Ye      wó - ƒú tsi -á       ʋuʋu                 kékéké           –a 

3PL-IRR swim   when  3PL-swim-DEF for a long time for a long time-TP 

ɖeɖí          vá        té      avu–a      ŋútsí tǎ   ɖeví-á       vá        kɔ   – e       ɖe     ekɔ   

weariness VENT press dog-DEF skin  so child-DEF VENT carry 3SG ALL neck 

dzí         kɔ             ƒú tsi  e   ʋuu                   háfí     wó –vá        do  go  

POSTP take/carry swim TP for a long time before 3PL-VENT exit outside 

Le           wó -ƒé        do  –do    le           etɔ  –a       mé      a    ko    ɖeví–á       se 

Be.LOC 3PL-POSS RED-exit be.LOC river-DEF inside TP then child-DEF hear 

náné          ŋkɔ .    Yé     wò –se     nu    –a    –wo  ŋkɔ     ko  –a    yé   ko   ɛɛ,    

something name.  when 3SG-hear thing-DEF-PL name then-TP and then ee 

é     -wɔ ashí  avu–a       bé         né         zi      ɖoɖui ye    –a    -kpó-é  

3SG-do hand dog-DEF  COMP SUBJV keep quite  LOG-IRR-see-3SG 

  ɖá   bé        eklo      -a      ŋkɔ     se  –m          ye       le     -a.        Ko    -a  

UFP COMP tortoise-DEF name hear-PROG LOG PROG-UFP.  Then-TP  
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atsí –tó       -áɖé       le           etɔ   -ɔ       tó      wó -vá        líá      atsí -tó 

tree-hollow-INDEF be.LOC river-DEF edge 3PL-VENT climb tree-hollow 

 -á  ye     -a     kpɔ  éxá   ɖá                         kásíá        eklo      wó -ame     –  

-     LOG-IRR see  side towards/direction suddenly tortoise 3PL-person - 

eve -e       le           atsí-tó        -á       xá    wó -bé  oo    eklo      ya   

two-FOC be.LOC tree-hollow-DEF side 3PL-say Oh, tortoise which 

dzí     -m         ye    -wo-a      le -a         eklo        wó -ame    -eve  nyé   

search-PROG LOG-PL-IRR be-PART  tortoise 3PL-person-two COP 

eyá.       Yé    wó -bia  gbe    wó   be,       ɛ  ye   -wo   ƒé        eklo    -á   

PROX.  And 3PL-ask voice 3PL COMP e  LOG-PL  POSS tortoise-DEF 

ɖé         bú   ye    -wó  dzi  -dzí      -m        yé    ye   -wó-fu kpe -m       ŋdí   

INDEF loss LOG-PL RED-search-PROG and LOG-PL suffer-PROG morning 

yá        aléká       Eklo    -á      vá        zu  eklo     wó  -ame     eve-eklo   

PROX this way tortoise-DEF VENT be tortoise 3PL-person two-tortoise 

 dádá    kplé  eklo      fofó.   Yé   wó -gblɔ na wó   be        ye      wo  ví     - 

mother and   tortoise father  and 3PL-say  to 3PL COMP LOG-3PL child- 

wó  le        atsí -tó       -á        me     tǎ  ɖé        a    –yɔ     ye   -wó-do  

PL  PROG tree-hollow-DEF inside so pFOC  IRR-call LOG PL-exit 

go        -e       né         wó  -á    -kpɔ   ɖa     be        ye   –wó  ví     wo    dometɔ 

outside-FOC SUBJV 3PL-IRR-see UFP COMP LOG-PL child 3PL one among 

ɖeká yé     vá        yi   ɖé    wó –gbɔ   hé      -dzó    wó –le         dzi   -dzí     -m   

one   LOG VENT go ALL 3PL-side ITIVE-leave 3PL PROG RED-search-PROG 

hã.      Yé   wó -yɔ    ɖeví –á     -wo  do   go        -e.       Ye    ɖeví -a       tsa   

PART and 3PL-call child-DEF-PL  exit outside-FOC.  And child-DEF roam  

le           wó  dome    ʋuu                  kékéké              bé         ao  ye    -mé    -  

be.LOC 3PL middle for a long time for a long time COMP no, LOG-NEG- 
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kpɔ -e      o.      Gake eklo      dádá      kple eklo       fofó   wó –kpɔ  ɖeví -á    

see-3SG NEG but     tortoise mother and   tortoise father 3SG-see child-DEF 

ʋuu                   kékéké             éƒé      nú     wɔ  núblánúí        ná     wó   ta   

for a long time for a long time POSS thing do  compassion  DAT 3PL so 

ye    -wó  wó –á      kɔ     -ye  -wó  ví      ɖeká ná    wó  ne         wó  -á -   

LOG-PL 3PL-IRR-take LOG-PL  child one   give PL SUBJV 3PL-IRR 

kɔ      yi  aƒéme  né           wò -á    - vá        nɔ    wó   gbɔ  -á      nɔ   

take go  home    SUBJV 3SG-IRR-VENT stay 3PL side 3SG-PROG  

modzákɛ                           ɖe        -m         ná     wó.   Wó -kpɔ  dzidzɔ  

home sickness/nostalgia  remove-PROG DAT 3PL.  3PL-see  happiness 

alegbegbe.   Eklo     dadá     kple eklo      fofo    wó -tsɔ     wó  -mé      ví   

so much      tortoise mother and   tortoise father 3PL-give 3PL-POSS child 

ɖekɛ -á      tsɔ    ná    ɖeví -á       yé   wó -xo        - e     ekɔ    dzó   yi  aƒéme-e. 

one   DEF take give child-DEF and 3PL-receive-3SG take-leave go home-DEF. 

 

Story Story 

‘Story Story’. Listen to the story, listen to the story. The story went and landed on a boy 

(involves a young boy).  This child (young boy) had been playing a lot.  Because of this, his 

parents bought a small dog for him. He only played with the dog from morning till night fall. 

Even when his parents were out of the house, he continued to play with the dog until they 

returned. 

 But one day, when they were playing roaming about for a long time, they found a 

small tortoise and picked it up. The tortoise they found made them very happy so this boy 

carried it home. That day, all their attention was on the tortoise till night.  Even during the 

evening, this boy did not eat, all his attention was on the tortoise. When it was time to go to 

bed, they looked for a small pot and put the tortoise into it before going to bed. Then the boy 

went and slept on his bed and the dog went and laid by it. The tortoise was also in the pot in 

the middle of the room. When day broke, they went and peeped into the pot. They found that 

the tortoise was not in the pot. Unknown to the two of them, (the boy and the dog), as they 

slept, the tortoise got up quietly, came out of the pot and crawled out of the room. 
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 They combed every nook and cranny, lifted everything, including the cloth the boy 

wore when they found the tortoise. The boy asked where it had gone to. In looking for the 

tortoise, the dog put its face into the pot. Suddenly, its head got stuck in the pot. It raised its 

head but it couldn’t see anything. The boy searched every where in the room but couldn’t 

find it. He went and opened the window. After opening the window, he turned and saw 

something spinning on the dog’s head the long while he didn’t know where it had gone and 

he was looking for it. Then the dog fell through the window and landed behind the house. 

The pot broke. The way the pot broke, the boy feared the dog would be hurt and he ran 

outside and went and carried it in his hands. Then he and the dog embraced each other for a 

long time and they decided that they had to continue the search for the tortoise and they 

came out. 

 They searched for the tortoise in the whole house in vain. They came outside, 

roamed the whole area, and went into the bush. In the bush, the boy shouted calling the 

tortoise.  They roamed everywhere and searched every place for a long time until they came 

across a certain tree. This tree had a hole under so the boy believed that if the tortoise came 

out, it could only hide in that hole. So the boy went and buried his face in the hole calling the 

tortoise. Something was also hanging up on the tree. So the dog also jumped to see what was 

hanging on the tree,  maybe the tortoise was hiding there. The boy peeped into the hole and 

started calling the tortoise. Suddenly, a mouse jumped out from the hole and slapped the boy. 

The boy jumped and held his nose. The mouse felt he had no business to be looking into its 

hole so early in the morning the way he did. 

 The boy left the hole. The dog also kept jumping to get hold of what was hanging on 

the tree, so that it could hold and shake it. It placed its legs against the tree. Suddenly, the 

thing hanging on the tree fell on the ground and exploded. Unknown to it, the thing hanging 

was a beehive. When the beehive exploded, the bees scattered and surrounded and attacked 

the dog all over its body. It ran away, but the bees chased it. 

 Coincidentally, the boy also saw a big tree around that same time and climbed it to 

find out whether the tortoise was on the tree. Then he found a certain hole in the tree.  He 

looked into it and buried his face in the hole. As he did that, he suddenly saw an owl inside 

the hole. The owl came out at once. The child (boy) got frightened and fell down on the 

ground.  The owl chased him and he too ran away. The bees too chased the dog.  It ran for a 

long time and could hardly breath before it managed to escape from them.  When it ran, it 

became tired. 

 The child (boy) also came across a rock and he climbed it to see if he could find 

tortoise on it.  He climbed the rock and just by it, he saw what appeared to be a disorderedly 

tree branches. That disorderly tree branches he saw, weren’t  dry wood. Not knowing they 

were an antelope’s horns leaning by the rock. He climbed them and as he did, the antelope  
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jumped. When it jumped, the boy got frightened and shouted.  The antelope also became 

frightened and took to its heels, with the child (boy) trapped between its horns and it ran with 

the boy over quite a distance. 

 The dog also ran after them. The antelope ran and ran for a long time until they 

arrived at the edge of a cliff.  Suddenly, the antelope saw a valley down the hill at the end of 

the cliff.  It could not continue the forward run so it stopped. The sudden stop catapulted the 

child from its horns to land in the valley. As  the dog too was running in that direction,  when 

the antelope stopped, the dog couldn’t stop so it fell into the valley.  Fortunately for the two 

of them, there was a stream down the valley so both of them fell into the water. They then 

had to swim. When they swam for a long time, the dog became tired so the child (boy) 

carried it on his neck and swam with it for a long time before he came out of the river. 

 After they came out of the river, the boy heard a sound. He then put his finger on his 

lips and told the dog to be quiet to find out whether it was the tortoise he was hearing of. 

There was a log with a hole in it in the river and they went and climbed it to look at its side. 

Suddenly, they saw two tortoises and he (the boy) told them that their tortoise got lost since 

morning and they have been searching for it since then. The two were parent tortoises –  

mother and  father. They (tortoises) told them that their children were inside the log so they 

would call them to come out so that they could find out if it was one of them that came to 

them before running back and which they were searching for. They called all of them outside 

and the boy searched through them for a long time without finding it. The parents of the 

colony of tortoise pitied the boy from the way he looked so they decided to give out one of 

their children to them to send home to entertain them. They were very happy and accepted it 

and carried it home. 
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                                                            Story 2 

                                             ED: Avenor Dialect 

 

Eklo,       avu kplé ŋútsú–ví      súé      áɖé      wó –nyé   xɔlɔ   

Tortoise, dog and  man – DIM small INDEF 3PL COP  friend 

véví          –wó.   Wó -nɔ   xɔ     súé     áɖé         me.    Aba súé    aɖe 

Important – PL.  3PL-live room small INDEF, inside mat small INDEF 

hã  le                 wó    shí   le           xɔ    -a       me.      Wó –wɔ –a   

too be.at.PRES 3PL hand be.LOC room-DEF inside.  3PL –do -HAB 

nú      síá     nú     ɖeka-e.      Avu -a      kplé-ŋútsí-ví     á      mlɔ  –á      aba 

thing every thing one  -DEF dog –DEF and  man-DIM DEF lie –HAB mat  

dzí                    le           anyígbá ké   eklo      ya     lá,    wò –nyé     etsi 

POSTP/top/on be.LOC ground   but tortoise LOG TP, 3SG –COP  water 

me      wò –nɔ   -na       é    -gblɔ bé         ye    -a     -nɔ   eze -a      me      eye   

inside 3SG-IVE-HAB 3SG-say  COMP LOG-IRR-stay pot-DEF inside and 

wó – kɔ     etsi   ɖé     eze-á       me     kɔ    -e       da   ɖe    éme. 

 3PL-pour eater ALL pot-DEF inside carry-DEF put ALL inside. 

Gbe ɖeká le ezãtsiƒe    ési    ɣlɛtsí   nɔ       ɖi     -ɖí     -m  

One  day  at midnight when mood PROG RED-shine-PROG  

kleŋkleŋkleŋ         la,  eklo      tá       do   le          xɔ     -á        me.      Ga  

IDEO very bright TP tortoise crawl exit be.LOC room-DEF inside.  Time  

má       me –  tútútú    ɖeví -á       wó –nɔ        ƒã      no   –m          grrrrr  

PROX inside exactly child-DEF 3PL-PROG snore drink-PROG sound of snore  

le           aba dzí.                   Xé    wó –fɔ          lá  wó -yi    vá –    ke     ŋkú  

be.LOC mat POSTP/top/on when 3PL-get up TP 3PL-go VENT open eye 

eze–a      me      bé         ye   –wó  á          -kpɔ   bé        eklo       le          alɔ   
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pot-DEF inside COMP  LOG-PL SUBJV-see COMP tortoise be.LOC sleep 

dɔ   -   m        hã.    Eklo       me    dɔ  alɔ  o.       É –  gblɔ ná     ŋútsú-ví     -á  

sleep-  PROG  UFP. Tortoise NEG sleep  NEG   3SG tell  DAT man  -DIM-DEF 

kplé avu -a      bé        wó –ne          xeyí wó -á      -vá         mlɔ anyi.    Eyi  

and  dog-DEF COMP 3PL SUBJV go    3PL IRR –VENT  lie  down.  When  

wó   -yi  vá        mlɔ  anyí –á   le  zãtsíƒé –  á       eklo    wɔ 

3PL –go VENT lie down  TP in midnight-DEF tortoise do  

dzáá                                 edo  go        le           eze -a      me.       Nɔví   -á- 

quietly/stealthily/slowly exit  outside be.LOC pot-DEF inside.  Sibling-DEF 

wó me – nyá     bé        eklo       do  go         le           exɔ  –á       me      o.  

PL NEG-know COMP tortoise exit outside be.LOC room-DEF inside NEG 

Wó–dzí              –í       le          glí  –totroe        me    totoeƒe  dodoeƒe  

3PL-look/search-3SG be.LOC wall-entangled inside nook    and cranny  

ɖe síá ɖe, wó –kaka    nú     síá       nú      kɔ   zikpui –wó  dzĭ.    Esi     wó – 

 every       3PL-scatter thing every thing, lift stool     -PL  up.    When 3PL- 

nɔ         eklo       dzí     –m         lá, avu  hắ  dzí     be        ya     kpɔ   bé 

PROG tortoise search –PROG TP dog too want COMP LOG see  COMP 

eklo      ɖě       wò –be     ɖé    eze-á       té       hã.    Éyá -a wò  –kɔ     éƒé 

tortoise pFOC 3PL-hide ALL pot-DEF under UFP  So      3SG –take POSS 

tă      ƒoɖé        eze-a       me     bé         ye    -á     -kpɔ  bé        klo        ɖě 

head push into pot-DEF inside COMP LOG-IRR-see COMP tortoise pFOC 

wò –be    ɖé     eze-a       ƒé       kɔ na    áɖé       me     hã.    Ke éyi    avu  kɔ  

3SG-hide ALL pot-DEF POSS corner INDEF inside too.  So when dog take  

etǎ    ƒoɖé         eze-á       me     -a       eze-a       tsí         ekɔ    nɛ 

head push into pot-DEF inside -UFP pot -DEF remain neck  DAT:3SG 
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ɖevi – á      hã  mé –nyá    bena     eze -á        ɖɔ 

child-DEF too 3SG-know COMP pot –DEF to remain hanging/suspended   

ɖé     kɔ     ná  avu-a       o.       Le       ga     má     me tututu-a , 

ALL neck for dog-DEF NEG  during time DIST inside       TP  

ɖeví -á       vá       ʋu      fésrɛ     hé        –nɔ        eklo       yɔ  –m          ɣe   

child-DEF VENT open window ITIVE –PROG tortoise call PROG   time 

má     ɣí     tútútú –a    ko    avu-a      tsí kpó kplé  núyí  eze-á      bé 

DIST time exactly-TP then dog-DEF jump   with  what pot-DEF COMP 

ye  – a –   gblɔ ná     ɖeví -á       bena   ɖê     né – ɖe            eze-a       le 

LOG-IRR-tell   DAT child-DEF COMP UFP  3SG-remove pot-DEF be.LOC 

kɔ     ná     ye.   Eyé wò – tsí kpó  vá        ɖó       fesrɛ     -á       nŭ.      Ko  - a    

neck         3SG and 3SG   jump   VENT arrive window-DEF mouth then -TP 

é     -ƒé         afi    ma     ɖó    -ɖó      kple  ma -  ɖó    - ma    ɖó      ko     wò – 

3SG-POSS there DIST RED-arrive with NEG-arrive-NEG arrive then 3SG- 

gé    tsó    fesrɛ   - á       nŭ       hrrr           kple eze-a      kátắ vá        dze 

fall ABL window-DEF mouth slip down with pot-DEF all   VENT land  

anyi    tuu.                                Eze-a       wó        hé       -ka      xlḗ.  

Down IDEO/sound of landing pot-DEF explode ITIVE-break scatter 

Ɖeví – á       vɔ                        wò   bé   aleke avu -á          wɔ  háfí    

Child –DEF panic/frightened 3SG say how   dog-INDEF do before 

vá       gé    dze  anyígbá  alékéá     hã?   Yé  wò   sí du   vá        kó     -e   

VENT fall land ground   this sway QP    and 3SG  run    VENT carry-3SG  

Ŋútsú-ví    -á       kó     -e      tútú    ŋútsí nɛ.             É   -kpɔ  bé        nu 

Man  -DIM-DEF carry-3SG clean body DAT:3SG 3SG-see COMP thing 

véví      aɖeke mé   – wɔ –e      o.        Tǎ  wó -ame    -eve -a       wó – 

serious none   NEG – do -3SG NEG.  So 3PL person-two -DEF 3PL-  
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dze     mɔ . 

set of  path/road. 

 

É    - ga – dé     así    eklo      dzí  - dzí      me.      Wó – mé   -se   

3SG REP start hand tortoise RED-search inside.  3PL-NEG -hear  

ŋkɔ      le          afi      aɖeke.  Wó -tó       gbedóxɔ  ŋú            hé      -zɔ       atsí  

name be.LOC place  none.    3PL-pass   chapel  skin/side ITIVE-walk  tree 

gắ – wó  té       gaké wó –  mé    -kpó -é      o. 

big –PL under but    3PL –NEG –see -3SG NEG 

Éyi – wó   -nɔ       mɔ            zɔ   -m        – a  wó  -kpɔ    bé         anyí  

When 3PL -PROG road/path walk-PROG TP 3PL –see COMP  bee 

aɖe     - wó  nɔ          séƒóƒó  tsí   áɖé       me      nɔ        séƒóƒó –tsí     -á  

INDEF-PL be.LOC flower  tree INDEF inside PROG flower –water-DEF     

no      -m         yé   wó  –m         wó –bíá  –m         bé        wó –kpɔ   

drink –PROG and 3PL –PROG 3PL–ask –PROG COMP 3PL -see 

eklo      hã.    Anyí -á    -wó  mé    -ke – nŭ        dí  -i        o.      Avu -a  

tortoise QP.  Bee   -DEF-PL NEG-open mouth put-3SG, NEG, dog-DEF 

kpɔ  dzikú   bé         nú ka tǎ  ye   -wó  nya   bíá - m        wó -mé   -ke    

see  anger  COMP   why      LOG-PL word ask –PROG 3PL NEG-open 

enú     dé   éme   ná     ye     o      mahã.  Le         ga    má    me  

mouth put inside DAT LOG NEG QP.     Be.LOC time DIST inside  

tútútú – a       ɖeví  hắ  kpɔ  do    áɖé      yé   wò – dzí – bé       ye    -a    -  

exactly –DEF child too see  hole INDEF and 3SG-want COMP LOG-IRR- 

vá        kpɔ   be       náɖe         ɖě      wò  -le         afi ma aló klo       ɖě  

VENT  see  COMP something pFOC 3SG- be.LOC there  or  tortoise pFOC 
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wò  - gé ɖe do   -a       me    hã.    Ga    má    me     tútútú   -a,      avu  

3SG-enter   hole-DEF inside QP.  Time DIST inside exactly –DEF dog 

kpɔ  anyí –tɔ      gã  honyo             áɖé,      éyiké  ʋuʋu -m       

see   bee – nest big IDEO-sagging INDEF which  shake-PROG 

segesege                                               le          atsí-á      dzí 

IDEO/dangling/swinging/rocking/shaking be.LOC tree-DEF POSTP/top/on 

Avu-a      do   ɖé    atsí –á      té        hé      -nɔ        wó  bíá - m         bena   

Dog-DEF exit ALL tree -DEF under ITIVE-PROG 3PL ask- PROG COMP  

ɖe       wó   -mé   -kpɔ  eklo      ŋú     ná      ye     o       hã.   Wó  - mé  –dé   nu  

PART 3PL -NEG-see  tortoise skin DAT LOG NEG QP.  3PL –NEG-put mouth 

me      ná     avu-a        o.      Tǎ  avu-a      kpó dzikú  yé    wò –lé     atsí 

inside DAT dog-DEF NEG. So dog-DEF see  anger  and 3SG-hold tree 

–á       ʋuʋú    -m        béná    né anyí  á     -wó  ná        -gé           ko    –a  

-DEF  shake –PROG COMP if  bee   DEF-PL SUBJV-fall/drop then –TP  

eklo      hã -á       gé    elabéná  é      - dzé       nɛ            bé           eklo  

tortoise too POT fall  because  3SG - appear DAT:3SG COMP  tortoise 

 á    -nyá                   tá       yi  dzi-a      yé    anyí-á        wó  ɖó    - ho     ɖé  

POT-modal(CERT) crawl go up -DEF and bee -DEF –PL create-nest  ALL 

é       -dzí                   yí     tá – é       wó –mé    – nu      -dé  -m          me 

3SG –POSTP/top/on that why FOC 3PL-NEG –mouth-put –PROG  inside 

ná     ye       o. 

DAT LOG NEG. 

Avu-a        nɔ       atsí-á       ʋuʋú -m         ye   ko    wò –nɔ  

Dog-DEF PROG tree-DEF shake-PROG and then 3SG-PROG 

atsí -á      ʋuʋu -m        ko    hã       anyí-tɔ    ko   –e       vá       gé    dze  anyígbá  

tree-DEF shale-PROG and PART bee -nest then-FOC VENT fall land ground 
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gboŋ.                          Anyí-tɔ      ƒe       ge    -gé   kplé ma   -gé  -ma  – gé  ko –  

IDEO/powerful fall.  Bee  -nest POSS RED-fall  and  NEG-fall-NEG fall then- 

a     afi     -ví      xéyá    nɔ         ɖíɖí-m        ɖé      éme   le           do  -a        me  

TP mouse-DIM which be.LOC rest-PROG ALL inside be.LOC hole-DEF inside 

hắ   do   go        ʋla                    hé    -gblɔ  ná     ɖeví -á       be        nú      kɛ  

too exit outside all of a sudden ITIVE-say DAT child-DEF COMP thing what 

dzɔ        háfí     wò –vá        fu       ɖe       -m         ná      ye      hã.  Yé ɖeví   -a happen before 

3SG-VENT worry remove PROG DAT LOG QP   and child-DEF 

ɖó        eŋu   nɛ             bé          ye      xɔlɔ  -á       eklo      ko   -é       bú   ye  

respond skin DAT:3SG COMP LOG friend-DEF tortoise only-FOC loss LOG 

dzi   -dzí      -m.         Ga    má    me       tútútú  -a   anyí-á        wó  do   dzikú.   

RED-search-PROG.  time DIST inside exactly-TP bee -DEF –PL  get  anger 

Wó  dó        nɔ       avu bíá -m         bena    nú     ká    -é        ye   -wó  wɔ 

3PL put on PROG dog ask-PROG COMP thing what-FOC LOG-PL  do  

nɛ                háfí    wò  -vá        fuɖe  -m         ná      ye  -wó   ale   -a          hã. 

DAT:3SG  before 3SG-VENT worry-PROG DAT LOG-PL DIST-PART QP.   

Éyiké anyí -wó le         fu       ɖe        -m         nɛ             nɔ       nya    bíá -m 

When bee -PL  PROG worry remove-PROG DAT:3SG PROG word ask-PROG 

avu-a       ɖeví –á      hắ   kpɔ  atsí gắ   tehɛɛ              áɖé       yé   wò  -kpɔ   bé 

dog-DEF child-DEF too see  tree big IDEO/shaddy INDEF and 3SG-see  COMP 

edo  gã   áɖé       le           atsí-á       me.      Eya ta     é     -líá      atsí-a       bé 

hole big INDEF be.LOC tree-DEF inside.  So          3SG-climb tree-DEF COMP 

 ye – a     -kpɔ   bena   ɖewohĩ  eklo       vá        be    ɖé     edo -a        me 

LOG IRR-see  COMP              tortoise VENT hide ALL hole-DEF  inside 

hã.  Yé     wò –nɔ        kúú       dó    -m       le            do – a       nú         ta 

QP.  And 3SG-PROG calling shout-PROG be.LOC hole-DEF mouth   so 
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afí       yiké     hắ  nɔ        alɔ      dɔ     -m       nyɔ          énúmáké.      Eyiké anyí-á    - 

mouse which too PROG sleep sleep-PROG wake up immediately when bee-DEF- 

wó kpɔ  bé        avu  mé  –le                nya    áɖéké  ŋú    ɖó      -m           ná 

PL see COMP dog NEG-be.at.PRES word none    skin answer PROG   DAT 

wó    o      tà  wó   kátã wó  -do   hooo            eʋu du  kplɔ    avu  ɖó     be        ye –  

3PL-NEG so 3PL all    3PL-exit IDEO/noise run       chase   dog after COMP LOG 

wó -a   -ƒu    –i.       Avu -hắ  kpɔ  bé        ye    -ɖó      xaxáme éyá tá   é     -dé 

PL-IRR beat-3SG.  dog   too see COMP LOG-arrive trouble  so        3SG-put  

afɔ          du    me     krrrrr.                  Ga    má     me      tútútú –é      fa –vi    -  

leg/foot  race inside IDEO/very fast.  time DIST inside exactly-FOC cry-tear - 

ʋu      -tó     -á      hắ  kpɔ  bé         ame     áɖé       nyɔ    ye      le     alɔ     me  

blood-ooze -DEF too see COMP person INDEF wake LOG from sleep inside 

dovɔ vɔ    ye      ta  eya    hắ  nyɔ          Éyike ɖeví-á      kpɔ    fa – vi – ʋu    –tó    

frighten   LOG so LOG too wake up when child-DEF see   cry -tear blood ooze 

ƒé       ŋkú -wó wó  -klɛ      nɛ              ko   -a    vɔ    -vɔ     lí    -i      alégbegbe 

POSS eye -PL  3PL -shine DAT:3SG then-TP RED-fear grip-3SG so much 

bé         wò – gé           tsó    dzi aƒó  ʋuɖuʋuɖu      vá        gé   dze  anyígbá 

COMP 3SG-fall/drop ABL top/sky  IDEO/shaky VENT fall  land  ground  

kpla!                               Anyí-hó  -á       vá        tsyiɔ   mo   nɛ . 

IDEO/at once/suddenly bee  -hive DEF VENT cover face DAT:3SG. 

É    - kpɔ  be         né ye     fɔ        la, má   -nyo         ná     ye     ye     -a    -ká 

3SG-see  COMP if  LOG get up TP NEG-be good DAT LOG LOG-IRR-split 

á    – ɖu  o,      anyí-á     -wó - a    -vá        ɖefu    ná      ye.   Éyá tá   é     -tsí  

POT eat NEG bee -DEF 3PL-IRR-VENT worry DAT LOG  so       3SG-remain 

anyígbá. 

ground. 
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Éyiké  wò –kpɔ  bé        anyí -á      - wó  kaka    kplɔ   avu-a       ɖó 

When 3SG-see  COMP bee –DEF –PL  scatter chase dog-DEF after  

vɔ           – a,   háfí    wò – fɔ        dá  fɔ    du     me.      Fa –ví – ʋu    –tó      hắ 

COMPL –TP before 3SG-get up put leg race inside.  Cry-tear blood-ooze  too 

bé         alɔ      me    -e       ye     le,          le                edrɔ    vávã áɖé        kú – 

COMP sleep inside-FOC LOG be.LOC be.at.PRES dream truly INDEF dream- 

m         háfí ,  éyá  tá  é      -ʋu du kplɔ   ɖeví  -á      ɖó     bé        ɖě      wò  -vɔ 

PROG before so         3SG-run     chase child-DEF after COMP pFOC 3SG-finish  

ne              kátã  nyé   yia. 

DAT:3SG all     COP PROX.  

Ɖeví  - á       kpɔ  bé         ye –  ɖó     xaxá        me     éyá tá    é    -ʋu du 

Child –DEF see  COMP LOG enter difficulty inside so        3SG- run  

sésĩé         vá        do   go         evá        ɖé     agakpé áɖé      té.        Avu -a      hắ 

very fast   VENT exit outside VENT   ALL rock     INDEF under. dog –DEF too 

vá         be    ɖé    agakpé  ma    té         me         – nyá    bé         ɖeví -a       hắ 

VENT hide ALL rock      DIST under 3SG:NEG-know COMP child-DEF  too 

vá         be   ɖé     afí má  o.         Ké yé      ɖeví -á       kpɔ  bé          fa – vi  –ʋu 

VENT hide ALL there    NEG.   so  when child-DEF see  COMP  cry-tears blood 

- tó      yi       wó – ga – yɔ   –ná     bé         ʋuĩʋuĩ                aló  xe   -dó   -  ame   – 

- ooze which 3PL-REP-call-HAB COMP a species of owl or   bird-plant –person- 

kú      dzí   ye     ʋuu                   mé   - kpɔ  ye      o        a  é   – líá      agakpé gã  

death look LOG for a long time NEG-see  LOG NEG so 3SG-climb rock      big  

la      bé         ya   -ga   -dzí        eklo      béná    ɖé        ye    -a      kpɔ  hã.   É    -  

DEF COMP LOG-REP-search tortoise COMP pFOC LOG-IRR-see  QP  3SG- 

ga   -kpɔ  náné          wò   -ga   -ɖi            atsí   ƒú    -ƒú   áɖé        éyá-tǎ wò – 

REP-see something 3SG-REP-resemble tree  RED-dry INDEF  so        3SG- 
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líá       atsí-á      bena      ye   - a     kpɔ   klo        le            afíáɖé         hã.   Atsí-  

climb tree-DEF COMP LOG-IRR-see  tortoise be.LOC somewhere UFP tree- 

á        lé    -lé     kplé   ma – lé     -ma   -lé     – a       wò –vá        nyé    ƒe   - 

DEF RED-hold and    NEG-hold-NEG-hold –NEG 3SG-VENT COP  year 

ɖeké -dzo  ɖeké -áɖé       yiké    yi    hã   le                alɔ      me      ŋdí         má 

one  -horn-one  -INDEF which 3SG too be.at.PRES sleep inside morning DIST 

háfí      wò  -vá       ede     é     -ƒé       dzo   tame.            Vɔ    -vɔ    kplé  dzikú   

before 3SG-VENT climb 3SG-POSS horn POSTP/top.  RED-fear  and   anger    

ná        be         ƒe – ɖeke-dzo -ɖeke -á      hã  etsó   kple    ɖeví -á  

DAT   COMP year-one -horn-one  -DEF too stand COM child-DEF  

tai                       zi    ɖeka.  Yé     wò –tsó     kplí  –í       nenémá   – a    é    - dé  

IDEO/suddenly time one    when 3SG-stand COM-3SG in this way TP 3SG put 

afɔ  du     me     bé         ãã   nú     ké – é       nè –  vá        de       nye    dzó   me 

leg  race inside COMP  ah   thing QP-FOC  2SG-VENT climb 1SG   horn   inside 

alea        hã.  Ƒe  -ɖeké-dzo -ɖeké-á       bu –  bé         ɖewohĩ adelắ    áɖé     – é 

this way QP year-one- horn-one-  DEF think COMP maybe   hunter INDEF -FOC  

dzí     be         ye   -a    -wu   ye. 

want COMP LOG-IRR-kill LOG. 

É   – ʋu du kplí   – í       kó   – e      tsa     le           ave – á       me,  

3SG- run    COM-3SG  carry-3SG roam be.LOC forest-DEF inside  

egba-á        me     klaŋklaŋklaŋ.              Avu-a      hã   kpɔ  be         ye     nɔ vi 

bush-DEF inside iDEO/hasty/confused  dog-DEF too see  COMP LOG colleague 

-e        má      ƒe   -ɖeké -dzo  ɖeké -a       kɔ     segesege           dzó     yi  -na    

-FOC  DIST year-one   -horn-one  -DEF take IDEO/dangling  leave go -HAB 

ɖá                                              éyá – tǎ  éyá   hắ  eƒú du kplɔ  -e       ɖó      wò  –  

towards expressing a direction  so          3SG too  run     chase -3SG after   3SG- 
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le         kúkú      -ɖe       -m        ne              be          mé –ga –  wo  -e.   

PROG hat/cap –remove-PROG DAT:3SG COMP NEG-REP-do  -3SG  

ne              o.        Gaké  ƒe   ɖeké- dzo -ɖeké -a       kó – e         ʋuu  

DAT:3SG NEG.   but    year-one- horn –one  DEF  carry-3SG  for a long time 

vá        de       xɔ      aɖe        tame          ye    wò –nye –ʋusi  ɖeví  -á       le  

VENT climb house INDEF POSTP/top and 3SG-shake off   child-DEF LOG 

é      -ƒé       dzo  -a      wó  tame           bé        wò  -a      -gé.  

3SG-POSS horn-DEF-PL POSTP/top COMP 3SG-POT-fall 

Avu-a       le                 du   dzí             ʋu du kplɔ               wó   ɖó.  

Dog-DEF be.at.PRES race POSTP/top run    chase/follow 3PL after 

Me –          nyá    bé         etá           áré        le           exɔ     -á       té        tútútú  

3SG:NEG-know COMP lake/pond INDEF be.LOC house –DEF under exactly  

o.        Yé     wò – nye ʋusí   nenémá –á  ɖeví  -a       kple   avu-a       wó – gé 

NEG.  when 3SG-shake off  this way TP child-DEF COM dog-DEF 3PL -fall 

tsó    yame vá       gé   dze   tǎ             me      duu.  

ABL sky   VENT fall land lake/pond inside IDEO/sound of falling into the water 

Wó -ame   -ve   -a      kátã bú                             ɖé    tǎ               me      ʋĩiii. 

3PL-person-two-DEF all   disappear/submerge ALL pond/lake inside far away 

Éyi    wó -fɔ          kple     etsi    -á  

When 3PL get up  COM  water –DEF  

trololololo              me      -a  

IDEO/describe the clucking noise of the dripping water   inside-TP 

wó  -kpɔ   bé         atsíkpó gắ   áɖé       le           etǎ            dzí              le 

3PL-see   COMP log        big INDEF be.LOC pond/lake POSTP/top PROG 

ʋa     -ʋa      -m        segesege,                         segesege.  Wó – bíá  

RED-shake -PROG IDEO/swinging rocking  rocking.    3PL -ask 
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 atsíkpó  -á       bé         m   -se     eklo      ɖé        ŋkɔ     ná      ye   -wo -  

log         -DEF COMP 3SG-hear tortoise INDEF name DAT  LOG-PL- 

a.        É    -be   ye    -kpɔ   bé          eklo       áɖé       -wó    le  

UFP.  3SG-say LOG-see   COMP  tortoise  INDEF –PL   be.LOC  

etǎ             ƒé       gŏ      keme  dzí                    tǎ  nó     -de       ye  

pond/land POSS shore  DIST  POSTP/on/top so SUBJ-climb LOG 

dzí               ye   - a    -kɔ       wó – yi  wó – gbɔ . 

POSTP/top LOG-IRR-carry 3PL   go 3PL  side. 

Wó –de      atsíkpo-a       dzí                   wò –  nɔ         etsi   - a 

3PL-climb log       -DEF POSTP/top/on 3SG -be.LOC water-DEF 

tǎ                      segesege                         kpli   wó    ʋuu  

POSTP/top/on IDEO/rocking/swinging COM 3PL for a long time 

vá        ɖó      teƒé    áɖé       si     eklo     -wó  nɔ        etsi    ƒu     -m  

VENT arrive place INDEF REL tortoise-PL PROG water swim-PROG 

le.           Yé  wó –kpɔ   bé        wó  -le           afi      ma    ko –   a,  

be.LOC  and 3PL-see  COMP 3PL be.LOC there DIST  then  TP 

avu -a       ga  -dze   é     -ƒé        moví          nú     - a  –   wó  wɔ    -wɔ . 

dog-DEF REP-start 3SG-POSS stupid/silly thing –DEF PL  RED-do 

Yé   ɖeví  -á       gblɔ ná      avu   be        ne       ziɖoɖui. 

And child-DEF say    DAT dog  COMP SUBJ keep quiet/be silent 

É    - ɖó   así   nŭ.      Ye   ɖeví  -á      wɔ dzáá     dzáá  

3SG-put hand mouth and child –DEF do quietly slowly/steathily 

le           atsíkpó-a      xá.     Wò -á     kpɔ  kasia     wó – ƒé      

be.LOC log      -DEF side,  3SG-IRR see suddenly 3PL-POSS 

klo       -á       má     le          wó  -tɔ      -wó dome  aseyetsom. Wó – 

tortoise-DEF DIST be.LOC 3PL-POSS -PL midst  rejoicing.   3PL-  
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do   ɖé     wó -dzí               dó gbe ná     wó.  Wó -bíá  wó    xɔ lɔ  – 

exit ALL 3PL POSTP/top greet    DAT 3PL 3PL-ask  3PL  friend 

á       tǎ.      Yé       wò -do     go        le          wó    dome   – a,   wó – 

DEF head.  When 3SG-exit  outside be.LOC 3PL  middle –TP 3PL- 

 

bíá  tsó    é     -shí     bé         né     -gblɔ  nu     yi     ta   wò  -shí   dzó 

ask from 3SG-hand COMP SUBJ –say thing why       3SG-run leave 

hé        -de   du    afɔ        nŭ       ná      mí    aléá       Míé -dzí       wò  

ITIVE –put race foot/leg mouth DAT 3PL this way  3PL-search 2SG 

ʋuu                   míé          -kpɔ wò    o.        Ke  éyi     wó –bíá   mɔ  

for a long time 3PL:NEG-see  3SG NEG.  So   when 3PL-ask  permission 

tsó     wó –tɔ    -wó    gbɔ   -a     wó  -lɔ         fãa  

ABL 3PL POSS 3PL side –TP  3PL-agree freely/without hesitation 

ɖe          así   -é      ŋú.   Xɔ lɔ    etɔ      ya        wó  -ga     -wɔ ɖeká.  Wó -  

remove hand 3SG-skin. friend three PROX 3PL -RER-do   one.    3PL-  

kɔ              klo       -a      ɖé     así     bíá  mɔ               tsó   -é     -tɔ  

carry/take    tortoise-DEF ALL hand  ask permission from 3SG-POSS 

mamlé -á     -wó gbɔ    yé   wó -kɔ      eklo    -ví      -á       vá      aƒeme  

last     –DEF-PL side  and 3PL-carry tortoise-DIM-DEF  come home/house 

kple    dzidzɔ      gã   áɖé      gbe  má    gbe. 

COM happiness big INDEF day DIST day. 

‘Tortoise, dog and a boy were very good friends. They lived in a small room.  They 

had a small mat in the room. They did everything together. The dog and the boy slept on the 

mat on the floor but  tortoise, because it lives in water, said it would stay in the pot and they 

poured water into the pot and put it inside. 

 One day, deep in the night when the moon was shining brightly, the tortoise crawled 

out of the room.  That time the boy was seriously snoring. 
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 When they woke up, they went and inspected the pot to find out whether Tortoise 

was sleeping. Tortoise was not sleeping. Before going to bed, tortoise had told the boy and 

the dog that they should go and sleep. But when they slept, deep in the night, Tortoise slowly 

and stealthily sneaked out of the pot. Its colleagues were not aware that it left the room. They 

searched every nook and cranny, lifted the stool, searched everything. During the search, the 

dog wanted to find out whether the tortoise was hiding in any of the corners of the pot. So it 

pushed its head into the pot. The pot entangled its neck. The child (boy) did not know that 

the pot had entangled the head of the dog. Coincidentally, during that time, the child (boy) 

went and opened the window and was calling tortoise. That time the dog jumped to the 

window to tell him to remove the pot from its neck. Upon reaching the window, it fell 

through it very fast with the pot and landed on the ground. The pot shattered. The boy was 

frightened and asked what happened before the dog fell that way. He ran and went and 

carried it. The boy carried it and cleaned it.  He found that it wasn’t hurt in any way so the 

two of them set off. 

 They started searching for the tortoise. They didn’t hear of it anywhere.  They passed 

by a church building and walked under big trees but could not see it. 

 When they were going about, they saw some bees in a flowering plant. The bees 

were sucking nectar and he asked them whether they had seen Tortoise. The bees didn’t 

mind him. The dog became angry that they were asking them questions and they didn’t mind 

them. Then the (boy) child saw a certain hole and he wanted to find out whether there was 

something in it and whether Tortoise had entered the hole. At the same time the dog also saw 

a sagging beehive on a tree, which it shook. The dog went under the tree, asking them 

whether they hadn’t seen Tortoise. They didn’t mind it. So the dog got angry and shook the 

tree so that the bees would come out and in the process Tortoise would also fall down and be 

seen. It thought Tortoise might have crawled up there and the bees had made their hive 

around it and that was why they were not minding it. 

 As the dog continued to shake the tree, the beehive fell and landed on the ground 

heavily. The moment the beehive fell down, a small mouse, which was resting in the hole, 

also came out suddenly and asked the boy why it was disturbing it. The child (boy) 

responded saying that his friend was missing and he was searching for it.  That time also, the 

bees had become angry. They asked the dog what they did before it was disturbing them  that 

way. While the bees were worrying the dog, quizzing it, the child also saw a very big shaddy 

tree and he noticed that there was a big hole in the tree. So he climbed the tree to search 

inside, hoping maybe the tortoise came to hide there. It then started calling it at the entrance 

of the hole and the small mouse which was sleeping inside woke up suddenly. When the bees 
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saw that the dog was not answering them, they all came out and ran after it to beat it up. The 

dog  realized that it was in trouble so it took to its heels. At that time an owl which was also 

sleeping, got frightened and woke up from the sleep because of someone’s disturbance. 

When the (boy) child saw the owl, his eyes popped up as he became so frightened that he fell 

down suddenly. The beehive also landed on his face.  He realized if  he gets up he would not 

be safe as the bees would worry him.  So he remained on the ground. 

 When he saw that the bees had scattered and chased the dog, he got up and took to 

its heels. The owl too said it was deep in sleep, having a serious dream before the boy woke 

him up. It therefore ran after the boy saying that was his end. The boy saw that he was in 

serious trouble so he ran very fast and took refuge by a certain rock. The dog also came and 

hid under (by) the rock. It didn’t know that the child (boy) was also hiding there. So when 

the boy saw that the owl searched for him for a long time and didn’t find him  he climbed the 

big rock to continue the search to see whether he would find Tortoise. He again saw 

something which resembled some dry wood so he climbed it to see if he could find Tortoise 

somewhere. Unknown to him, the ‘tree’ was horns on the head of a certain antelope which 

was also sleeping that morning before he climbed onto its head. Fear and anger made the 

antelope to lift up the boy at once. It stood up and started running, asking him why he came 

to climb and settled between its horns that way. The antelope thought that it may probably be 

a hunter who wanted to kill him. 

 It ran carrying him and roamed hastily in the forest. The dog also saw that it was his 

colleague the antelope was carrying, dangling on its horns going in a direction far away from 

where they were standing. So the dog also ran after them, begging the antelope not to do any 

harm to him. But the antelope carried him over a long distance for a long time and came and 

climbed the top of a certain house and shook him off  its horns. (There is nothing to show 

that the boy fell in a pond and also the dog). 

 The dog was running after them unaware that there was a certain big log in the pond; 

it was swinging and rocking. [They asked the log whether it was aware of any tortoise 

around]. The log said there were some tortoise at the other side of the river bank so they 

should climb unto it and it would ferry them across to where they were. 

 They climbed the log and they floated on the water swinging to and fro for a long 

time until they arrived at a certain place where the group of tortoise were swimming. When 

they realized they were there, the dog started misbehaving and doing its silly things. So the 

boy told the dog to keep quiet. He placed his finger on his lips and the boy moved slowly by 

the log.  He went to them, greeted them and asked of their friend. When they left (the group) 

them they asked the tortoise to tell them why it ran away and made them roam about for so 
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long.  “We looked for you for a long time but didn’t find you” When they asked permission 

from its colleagues, they willingly released it.  The three friends were united again.  They 

carried the tortoise away from its mates and brought it home that day happily 

 

                          

                                   Story 3  [ET] 

 

Ŋútsu –ví     ɖé         nɔ         du      ɖé         me.     Exɔ   súé     ɖé          nɔ   

Man  –DIM INDEF be.LOC town INDEF inside  house small INDEF  be.LOC  

 é    -sí .    Tsítsí  kple súɖúí    vi     ɖé          tsế                 le           exɔ  –ɔ         me.   

3SG-hand  mat   and   pillow small INDEF also/too/FOC be.LOC room-DEF inside 

Yá    exɔ       nyé   avu–ví     sue    ɖé        yá   wó – lé     eklo     kɔ    dé  eze -ví   
And friend COP dog-DIM small INDEF and 3PL –grab tortoise take put pot - DIM 

ɖé           me    yá   wó –nɔ       fefe  fe – e          kplé   -é      ɣesíaɣí.  

INDEF inside and 3PL –PROG play play-PROG COM –DEF always 

 Ézã   dó   yá   wó - mlɔ     anyí  le                 aƒá no gbrrrr egbrrrr 

Night fall and 3PL –sleep down be.at.PRES snore IDEO/sound describing the 

snoring 

yá    eklo     bé         lémɔ  ye      mlɔ anyí  ko    wó - nɔ        eƒa    no - ó         sígbe.   
and tortoise COMP why  LOG    sleep   then 3PL-PROG snore drink-PROG this 
way 

Yá   wò –wɔ  ɖɔɖɔɖɔ           ko    wò – do     le         eze  -é       me. 
And 3SG-do  slowly/quietly then 3SG –exit  be.LOC pot –DEF inside 
Xé    wò – do    le        eze -é      me –  a  eŋu  ke               yá  avu kpakple ŋútsu- 
When 3PL-exit be.LOC pot-DEF inside TP day open(break) and dog and       man- 
Ví  –é       wó – fɔ .     Xe      wó –  fɔ        wó –yí  vá      kpɔ  eze -é      me, 
DIM-DEF 3PL- get up  When 3PL – get up 3PL-go VENT see  pot-DEF inside 
kpɔ   kpúkpó-ɔ     ɖomé   gaké eklo      mé –le   efíí  wó  dometɔ   ɖeke  o 
see    stool –DEF under  but   tortoise NEG-be here PL  among  none  NEG  
 Yá   dzogbevɔ tɔ e   avu –ɔ       yi  bá       tsɔ    nŭ     dé   eze -é      me    
And  unfortunately  dog –DEF go  VENT take mouth put pot- DEF inside  

ʋló                                       ŋútsu–ví     - é       le        dí       -í       kákáká 
sound of peferation of pot  man –DIM –DEF PROG search -3SG for a long time 
vá   avu -ɔ     vá         do  eze -é       le          ekɔ   ni     -í      ŋútsu–ví     -é 
And dog-DEF VENT exit pot -DEF  be.LOC neck DAT-3SG  man - DIM-DEF 
xixe náá.  Ya  avu  - a      ko   -e      dzɔ   tó         fésré    tó      vá        kɔ   
not free           dog – DEF then-FOC fall through window edge VENT  take 
nŭ     tɔ    anyígbá gbanyaa    ko    eze –é      gba   ɖe          le         enu    -ɔ    
mouth hit ground  IDEO/flat  then pot –DEF break remove be.LOC mouth-DEF 
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 gba   wliwliwli.                          Yá   ŋútsu – ví    -é    ɣé    wo – kpɔ  enú  -ɔ    
break  IDEO/break into tiny pieces and  man   -DIM-DEF then  3PL see  thing-DEF 

sígbe      yí       é  - té     -ɖé      é     - dzi.            Yá  wò –yí   vá        kɔ  
that way UFP 3SG-press –ALL 3SG –POSTP/top and  3SG-go  VENT carry/take 
avu -ɔ       yá    wò  -kpla        ní     -í      kpɔ   -é      ɖa    be        é    -xɔ   
dog –DEF and 3SG –embrace DAT-3SG  see –DEF UFP COMP  3SG-receive 
abi      náa   wo – lé  ŋku  ɖé    é      -ŋú    le        éfi,    wò  -lé ŋku   ɖé     é    -ŋú 
wound UFP 3SG- inspect ALL 3SG –skin be.LOC here 3SG –inspect ALL 3SG-
skin 
le          fimɛ  yá   wò –kplé           ɖé    akɔ    áƒé      le                  
be.LOC there  and 3SG-hang round ALL chest before be.at.PRES  
baba                             dó          né             be        enu    mí       bá        dzɔ       ɖe    
expression of sympathy  express DAT:3SG COMP thing DIST  VENT happen ALL 
é     -dzí. 
3SG-POSTP/on. 
 
Fífíẽ,  wó –mé  –kpɔ   eklo     – o      ta  wó   bé  ye   –wó - á      ɖa     – di       – i.   
Now  3PL NEG –see  tortoise –NEG so 3PL  say LOG-PL  POT ALTRI-search  
3SG. 
Yá  wó – dze        mɔ    wó  - vá      gé  ɖé  ave     ɖé        me.   Xe    wó –yí  -é 
And 3PL –set off  road  3PL –VENT enter  forest INDEF inside when 3PL-go -
HAB 
wó  -nɔ      aƒá    do,    aƒá    do.      Avu  -ɔ        le        wo  – wó   – o        kpɔ    
3PL-PROG noise shout noise shout.  Dog –DEF PROG RED – bark –PROG  PFV 
bé        eklo      á    -do  aló  má      -á       o.      Gaké  wó – me – kpɔ  – e    o.   
COMP tortoise POT-exit or  NEG –SUBJ NEG   but 3PL-NEG                     NEG 
Yá   wó -yí -e,      wó –yí -é       ko   wó –vá       ɖó      ave  -é        me.   
And 3PL-go-HAB 3PL-go-HAB then 3PL-VENT arrive forest-DEF inside. 
Wó-kpɔ  atí    áɖé     alebe  etɔ     ɖé        le         atí  -é     ŋú    Anyi –wó 

3PL-see  tree INDEF and     nest INDEF  be.LOC tree-DEF skin  bee   –PL  

wó –le                ge  –gé ɖé etɔ    me.      Avu be  ye    –a         – kpɔ   ɖá       be   
3PL- be.at.PRES  RED-enter  nest inside   dog  say LOG-SUBJV –see   PART  

COMP 
tsíé   tútútú   kemí    le                ge – gé  ɖé  etɔ  -ɔ        me    ɖaa.    Ya   
What  exactly DIST be.at.PRESS RED-enter   nest-DEF inside UFP    and 
ŋútsú-ví   -é      tsíẽ               kpɔ   edǒ ;  éyá  tsíẽ               lé    ŋkú  ke    ɖé 

man -DIM-DEF also/too/FOC see   whole 3SG also/too/FOC hold eye open ALL 

do   -á       bé         né   -ye     – a        - kpɔ  –e       ɖá      bé       tsíẽ    tútútú 

hole-DEF COMP JUSS-LOG-SUBJV-see  -3SG  UFP COMP what  exactly 
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yé     le            edǒ -á       me      ɖáa. 

FOC be.LOC  hole-DEF inside UFP 

 

Xé    ŋútsú-ví   -é        le                 edo -á       me    kpɔ    ɖáa                bé       ye     - 
When man-DIM-DEF be.at.PRES hole-DEF inside see  in a distance COMP LOG  -  
á          - kpɔ  eklo       le           éme    ɖáa,  yá   avu ŋkú -gắ-tɔ          dí      be   

SUBJV-see   tortoise be.LOC inside UFP  and dog eye -big-owner want COMP 

yé   – a        – nyá     nú     síá      nu.   Yá   wò –vá          lé   atí  -é,        le        atí  -é        

LOG-SUBJV-know thing every thing and 3SG-VENT hold tree-DEF  PROG tree-

DEF 

ʋúʋú   be         ye   -á         - kpɔ ɖá     bé        ɖe     tsíé   na  -do    le            atɔ     me.   

Shake COMP LOG SUBJV-see UFP COMP UFP what POT-exit be.LOC nest  

inside 

Kasia            wò  - lé      atsí –é     ʋúʋú  ko – e    fíne    anyí–wó  tsó  fíne    wó– 
Immediately 3SG-hold tree –DEF shake then-TP where bee -PL ABL where 3PL- 
mé - tsó    o       ko,   etɔ    gé  ko   anyí- á     wó  do   ʋiʋiʋi     
NEG-ABL NEG then nest  fall then bee  DEF-PL  exit  IDEO/in large number 
le         etɔ   me      kplɔ  avu-a       ɖó. 

be.LOC nest inside chase dog-DEF after 
 
Xé    anyi-we le        do   –do  -ó         ʋiʋiʋi                        le          etɔ    me  
When bee-PL  PROG RED-exit-PROG IDEO/in great number be.LOC nest inside 
yĩ  yá   ŋútsú -ví    -é       tsé                vá      le       atí  -tǒ       -á      me     kpɔ .   
TP  and  man –DIM-DEF also/too/FOC come PROG tree-hollow-DEF inside see. 
 
Adze       -xe    ɖé       do   zi     ɖeká .  Xé   ŋútsú -ví   -é       kpɔ -ẽ       vɔ   –vɔ         
Witchcraf- bird INDEF exit  time one     when man - DIM-DEF see-DEF RED-fear 

ɖó  - e,      yá   wò -gé   dze   anyígbá  kpɔ .       Av –a       tsẽ,                 e    –kpɔ  bé  

soak-DEF and 3PL-fall land ground    IDEO/  dog -DEF too/also/FOC 3SG-see  

COMP 

anyí –wó  kplɔ   yi      ɖó.    É  -           -ŋku  biã  yá   wò –sí du  kábá    dzó   yi  –e  

bee  - PL  chase LOG after 3SG:POSS-eye  red  and 3SG- run  quickly leave go-

HAB kple  susu     bé      -ɖé   anyí -é    - wó  me   - ga    -te      yi      o.      Wó  - á       

-wó   

with  mind  COMP-that  bee  DEF-PL  NEG  REP-sting LOG NEG  3PL –DEF -3PL 

tsẽ                  wó   - kplɔ  - e       ɖó .         anyígbá le                  vɔ    -vɔ     
 also/too/FOC 3PL –chase -3SG  be.LOC ground    be.at.PRES RED-fear 

né      adze        -xĕ     káká        wò  -sí    yi –e..       Adze       -xĕ    tsḗ   

DAT  witchcraft-bird strive/toll 3SG-run go-HAB  witchcraft-bird also/too/FOC 

kplɔ                  wó   ɖó     ko   yĩ,  wó   -bá        líá      agakpé-é      dzí.   
chase/follow – 3PL  after then TP 3PL -VENT climb rock  –DEF  POSTP/top 

 Agakpé xé       ŋútsú-ví    -é        líá    yĩ  ,     avu -á       tsḗ          le          vɔ    -   
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Rock     which  man -DIM-DEF climb UFP  dog-DEF also/too PROG   RED- 

vɔ       -ɔ          tǎ   ɖê  -é     -vá         bɔbɔ           ɖé     agakpe-é       xá.   Mé            -   

afraid-PROG so  UFP 3SG-VENT bend down ALL rock   –DEF side  3SG:NEG- 

dí       bé         nú     ɖéké  né  -  wɔ  yi        o .    Yá   ŋútsú-ví     -é     tsĩ           
want  COMP thing  none 3SG  do   LOG NEG  and  man -DIM-DEF  also/too/FOC 

agapké -é      dzí              xé        wò  -vá        líá      yĩ      sísí                 elã       ɖé    
rock   –DEF POSTP/top which 3SG-VENT climb UFP   not knowing animal 
INDEF 

tó          dzo   wó  -ame    -eve   yé.     É   –súsú   bé        atí    yó.     Yá    wò  –vá 

develop horn 3PL-person –two FOC  3SG-think COMP  tree FOC  and  3SG -VENT 

 lé.    Sísí               elã       wò – nyó ; edzo  ve    le                 esí .  Yá    wò –vá 

hold  not knowing animal 3SG-COP   horn two be.at.PRES  have  and  3SG-VENT 

líé     -é      súsú        bé        ye      -á    - kpɔ   akpóxɔnú   le      éfímí. 
climb-3SG thinking COMP LOG –POT-see  refuge       from  DIST 

Elã       tséŋ,               xé       wò –kpɔ  bé         ame     ɖé         lé     yi    -é       súsú  bé   

Animal too/also/FOC when 3SG -see COMP person INDEF hold 3SG  3SG-think 

COMP 

ɖewóhĩ  adelã    gbɔ        enú   ɖé        wɔ   yi      gbé  .    Eyá  ta  ɖé,     yá    wò  - 

maybe   hunter  coming thing INDEF do  3SG PROSP     so    UFP  and  3SG-  
dzó  kplé    ŋkú  bí     kplé    du    kɔ      ɖeví -é        ɖeví-é       le           wó 

leave COM eye  red   COM  race carry child-DEF child-DEF be.LOC 3SG:POSS  

dzo   tame        le                  du   ƒú,   le                 du    ƒú.   Yá   avu -ɔ       –gbi 

horn  head-top  be.at.PRES  race run  be.at.PRES race run   and  dog-DEF- say 

bé         fíne   kóŋ       wò – tsɔ      ye   -ƒe        aƒé    -tɔ            yi  –e. 

COMP where exactly 3SG-carry 3SG-POSS house-owner    go  -HAB 

Éyá  tsíḗ               sí  du kplɔ   wó   ɖó    wó   yi –e        kákáká                 ko  
3SG  also/too/FOC  run   chase 3PL after 3PL      -HAB  for a long distance then 

ebe    –xɔ        ɖé         tǎme           ʋúm                             wó –vá        gé   dze.   

Thatch-house INDEF POSTP/top IDEO/sudden landing 3PL-VENT fall/ drop 

El        -á        lé     du    tsɔ    le                 du   dzí  yi -é.       Avu -a      ko  -é  

Animal-DEF  hold race take be.at.PRES race top  go-HAB dog -DEF just-FOC 

ɖíɖí  gé   dze    etɔ      -ɔ        me.     Ɖeví  - é tsíḗ         gé    dze  etɔ    -ɔ        me 

slip  fall  land  river –DEF  inside                 also/too fall  land  river-DEF  inside 

 gblulu. 

IDEO/falling 

 

Etɔ      -ɔ        me      xe       wó –gé  ɖã     yĩ  mmm     vɔ  –vɔ     ɖó         wé  alégbegbe.   

River –DEF inside which 3PL-fall ALL TP sigh      RED-fear saturate PL  so much 

Wó  -me –  nyá    tsie   wó – wa  o         Ɖeko  ye   –wó  kú   -vɔ          laa   Wó –  
3PL -NEG-know what 3PL -do   NEG  just     LOG-PL die – COMPL UFP  3PL- 

ƒé        ŋkú  klḗ                    yá    avu – a    yi   wò –vá        tsí        atsitré     ɖé  
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POSS eye  shine/beam/gleam and dog-DEF go 3SG-VENT remain standing ALL 

dodome  ná   ŋútsú-ví    -é      kple susú        bé        ɖewohĩ    etsi    -é       má – 

middle DAT man  -DIM-DEF with thinking COMP maybe   water-DEF NEG- 

mi                       ye      o      aló  yi    –ma   –vá        gé ɖé  etɔ -ɔ         me      o   

swallow/drown  LOG NEG or   LOG-NEG-VENT enter  river-DEF inside NEG 

á       -vá        kú  o.         Tǎ  wò   -vá        de       tǎme       ná     ŋútsú -ví   -é.    
POT-COME die NEG..  also 3SG-VENT climb head-top DAT man  -DIM-DEF. 

 

Fífie  yĩ, ŋútsú-ví   -é         yĩ  etsi ná      avu –a      be         ɖé ,   ne  - ná         ye   – 

Now TP  man-DIM-DEF   FP tell DAT dog -DEF COMP UFP 3SG-SUBJV LOG- 

wó ná        –líá      atíkpo -ɔ       xé      wó  –líá       atikpo - ɔ   dzí,   
PL SUBJV-climb log     –DEF when 3PL -climb                     POSTP/top/on  

wó – ame  –ve   –é       wó – líá     atíkpo-ɔ        kple   susu       bé       etsi   –é 

3PL-person-two-DEF  3PL-climb log    -DEF COM thinking COMP water-DEF 

má –  lé                yi   –wó   o        Atsíkpo –á      dzí  xé     wó  - líá      yĩ   káká   

NEG-catch/drown LOG-PL-NEG  log         -DEF top which 3PL-climb TP by the 

time 

wó - ní     –kpɔ  anyígba           ɖaa                 yĩ eklo       gbógbó  ɖé       -wó -é 

3PL-JUSS see  down/ground  in a distance  TP tortoise plenty    INDEF-PL-FOC 

mí      le           anyígbá.  Yá   wó –vá       le                 gbe      – bíá  wé.   Wó –gblɔ 

DIST be.LOC ground.     and 3PL-come be.at.PRES  question ask  PL.   3PL -say 

be         ye    –wó  nɔví            eklo      bú   yá   ye   –wó  le                di      –i   

COMP LOG-PL  friend/mate tortoise loss and LOG-PL be.at.PRES search-3SG-

PROG 

 ƒété         ye   –wó  mé –le                 kpɔ -ɔ           o       eya ta  ye     –wó –vá 

all (over) LOG-PL 3PL -be.at.PRES see -PROG NEG so        LOG –PL –COME  

Xé      wó – le                 dí       -í                   sísí                ŋútsú  -ví   -é    
When 3PL- be.at.PRES search -3SG:PROG not knowing man   -DIM-DEF  

 le                susú  wɔ   be         ya –wɔ  ɖɔɖɔɖɔ                             ye   – a          -bá  

be.at.PRES mind do   COMP 3SG-do  quietly/stealthily/slowly LOG SUBJV-VENT 

lé       eklo    –ví    –é        le          eháví     -wó   dome.              Ta  xé 

catch tortoise-DIM-DEF be.LOC colleague PL  middle/midst.  so   when 

wò –gé  ɖé  etsi   -é        me       é    -bá      le                 é    -nú        ble  

3SG enter    water-DEF inside 3SG-come be.at.PRES 3SG-mouth deceive  

 le                nya –vívĩ    –wé  tsi –ne              ta  ɖé, é      -ɖeŋuɖí  le            é    -ɖókúí   
be.at.PRES word sweet-PL  tell -DAT:3SG so TP  3SG-forget   be.LOC 3SG-self 

 ŋú   yá   ɖeví -é       kɔ         - é       dzáá.     Xé     wó –dzó    yi –e        yá  wó – 

skin and child-DEF lift/carry-DEF slowly  when 3PL -leave go-HAB and 3PL- 

 le                así     ʋúʋú   na     eklo      susue      –wé  bé        yi    –wó  dzó.   

Be.at.PRES hand wa…  DAT tortoise remaining PL COMP LOG-PL  leave 

Yá    wó –kɔ      wó  nɔví             tsɔ     dzó   yí  wó  -ƒé       aƒéme. 

And 3PL -take 3PL mate/fellow take leave go 3PL-POSS home/house. 
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A boy lived in a certain town. He had a small house.  A mat and a small pillow were 

also in the room.  And his friend was a small dog. They picked a tortoise and put it in 

a small pot.  They had been playing with it always. 

Night fell and they slept and were snoring gbrrrr gbrrrr. And the tortoise said why 

should they be snoring while it was sleeping.  So it sneaked out quietly from the pot. 

After it came out of the pot, day broke and the dog and the boy got up. When they 

got up, they went and looked into the pot, looked under the stool but tortoise was not 

at any of these places. Unfortunately, the dog pushed its mouth into the pot 

(suddenly) at once. The boy was searching for the tortoise for a long time and came 

to the window and opened it to find out whether tortoise got trapped there.  He was 

there when the dog appeared with the pot hanging on its neck. The boy became 

uncomfortable. Then the dog fell suddenly through the window and hit the ground 

flat with its mouth. Then the pot removed from its mouth and broke into pieces.  And 

when the boy saw what happened he was depressed. He went and carried the dog and 

embraced it and checked whether it was wounded. He checked it here and there all 

over its body, embraced it and sympathized with it because of what happened to it. 

 They hadn’t seen tortoise so they decided to go and look for it.  And they set off.  

They entered a certain forest. Whilst going they shouted and shouted. The dog  also 

barked to see whether the tortoise will come out or not  but they did not see it. They 

arrived in the forest. They saw a certain tree and there was a nest on it. The bees 

were entering the nest. The dog wanted to find out what exactly were entering the 

nest (up there). And the boy also saw a hole. He too peeped into the hole to find out 

what exactly was coming out of the hole. 

When the boy was looking into the hole from a distance to find out whether the 

tortoise was inside, the greedy dog, which wanted to know everything, held the tree 

and shook it to find out what would come out of the hole. Immediately it held the 

tree and shook it, where the bees came from, where they did not come from,  the bees 

came out in great numbers from the nest and chased the boy. 

When the bees were coming out in their numbers, the boy was also looking into the 

hole in the tree. A certain owl came out at once. When the boy saw it, fear gripped 

him and he fell down. The dog also saw that the bees were following/chasing it. Its 

eyes became red and it ran quickly and left with the hope that the bees would not 

sting it. They also chased it.  The boy was also on the ground afraid of the owl. The 

owl too chased him and he ran and climbed the rock.  After the boy climbed the rock, 

the dog was also afraid so it came and lay down. 

It didnt want any thing to happen to it. The boy too climbed the rock, not knowing it 

was an animal which had developed two horns. He thought it was a tree. And he 

went and held unto it. Not knowing it was an animal that had two horns. And he went 

and climbed it thinking that he had found refuge over there. 

The animal, when it realized that someone had grabbed it, thought that he maybe a 

hunter who was coming to do something to it. So it took to its heels with all 

seriousness, carrying the child (boy) on its horns, running and running. And the dog 

asked where exactly it was carrying its master too.  It also ran and chased them. They 

moved over quite some distance then landed on a thatch house. The animal on the 

run, left the dog behind. The dog slipped and fell into the river. The child (boy) also 

fell flat into the river. 

After falling into the river they were frightened very much. They didn’t know what 

to do. They thought that was their end. They were frightened. And the dog went and 

stood on top of the boy’s head in the hope that it would not get drowned or it would 

not fall into the river.  So it climbed onto the boy’s head. 
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Then the boy told the dog that it should come so that they would climb the log. When 

they climbed the log, they did so with the intention that they would not get drowned. 

After climbing the log, while looking far down, they saw a colony of tortoise on the 

ground. And they went and  interviewed them. They told them that their friend the 

tortoise got lost and they searched for it everywhere but couldn’t find it. And that 

was why they came. 

While they were searching for it, unknownto them (colony of tortoise) the boy had 

planned to go quietly and catch the smallest tortoise from its colleagues.  So when he 

entered the water, he went and  coaxed it and told it interesting (stories) things. So it 

forgot itself and boy carried it slowly away. While going, they were waving to the 

rest of the tortoise that they were leaving behind.  And they carried their mate/fellow 

to their house/home. 

 

 

                                           

                                                    Story II 

                                                 AH: Tɔŋu Dialect 

 

  

Kofi   kple avu  wó  –nɔ   aƒeme gbe  ɖeká.  Alébé Kofi –a,   é     -ƒé 

Name and  dog  3PL–live house  day one     so       Kofi -TP 3SG-POSS 

velíá   enye avu –a.      É    -tsɔ     ŋkɔ     ná     avu -a       bé         Lɔ lɔ  (Love) 

friend COP dog –DEF 3SG-give name DAT dog-DEF COMP  Lɔ lɔ  
Wó –fé –   ná     fe     -fé   -wó, wó –do -na      go         ɖi     -na    -tsa     ɖu  - 

3PL -play-HAB RED-play-PL 3PL-exit-HAB outside roam-HAB-stroll eat - 

a       nú      ɖeká mlɔ            -ná     aba ɖeká  dzí              le     -a       tsi 

HAB thing one   lie (down)-HAB mat one   POSTP/top bath-HAB water  

ɖeká – e. 

one 

Ko     wó -ga    -nɔ        fe     -fé   -m         gbe  ɖeká   

Then 3PL-REP-PROG RED-play-PROG day  one 

ʋuu                   ko     yé  wó -vá         keɖé            eklo      ŋu.     Yé      wó  -kpɔ   
for a long time then and 3PL-VENT came across tortoise skin.   When 3PL-see 

klo      - a,   eklo      nyá      kpɔ  ná     wó   alégbegbe ta  Kofi gblɔ  ná     Lɔ lɔ   
tortoise-TP tortoise CERT see  DAT 3PL very much so Kofi say  DAT Lɔ lɔ  
be          ne  wò  -a     -nyó    la, ké    ye    -wó  ne –   tsɔ             eklo 

COMP  if   3SG-POT-good TP then LOG-PL JUSS-take/carry tortoise 

yi  aƒéme-e      Wó  -kó    klo        vá      aƒéme  yé   wó  -vá       -dzí   zě   ví 

go home -DEF 3PL-took-tortoise come home   and 3PL-VENT-look pot small 

aɖé        he       -kó   -e      dé   éme.    Alébé zě  -ví    -á       nyá    -kpɔ  alégbegbe 
INDEF ITIVE-take -3SG put inside.  So      pot-DIM-DEF CERT-see very much 
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ta  eklo      nɔ          ze  -ví     -á      me       wó -nɔ        kpɔ -m 

so tortoise be.LOC pot-DIM-DEF  inside 3PL-PROG see-3SG:PROG  

ʋuu                    nɔ        dze  ɖó  -m         Kofi kɔ      así     ɖó      tó -nŭ       wɔ  
for a long time PROG converse-PROG Kofi take hands place ear-mouth do 
alé          nɔ        kpɔ -m       ʋuu.                  Ezã    dó             ta wó -dzó   vá  

this way PROG see-PROG for a long time night draw near so 3PL-leave VENT mlɔ  anyí.    

Ko     wó -gblḗ   eklo      ɖeká        ɖé    ze - a       mé     yé   wó  

lie   down.  Then 3PL-leave tortoise one/only ALL pot-DEF inside and 3PL 

ame     ve  -a       wó  -yi  vɛ             mlɔ            aba  dzí. 

person two-DEF 3PL-go VENT:go lie (down) mat POSTP/top/on. 

Éyi    wó   -nɔ         aba  dzí                    ʋuu                  ko    -a   eklo  

When 3PL-be.LOC mat POSTP/top/on for a long time then-TP tortoise  

kpɔ  bé        ye      xɔlɔ     -wó  dɔ alɔ    tǎ yé    wò  -fɔ         be          ye     hã  

see COMP LOG friends-PL  sleep   so  and 3SG-get up COMP LOG too/also 

ye     -va       -ɖí tsa  víé     ko    á     -trɔ        va      Alébé klo       wɔ mínyɛ mínyɛ   
LOG-VENT-stroll  small then POT-return come so       tortoise do IDEO/stealthily 

yá   wò  -do   go         le           ezě-ví    -á       me.       Ko,   ɛ   Kofi kplé Lɔ lɔ   
and 3SG-exit outside be.LOC pot-DIM-DEF inside.  Then ee Kofi and Lɔ lɔ  
yá    wó  -nɔ        alɔ  dɔ  -m.         Kofí  nɔ      eƒa     lɔ         -m  

3PL 3PL-PROG sleep  -PROG.  Kofi PROG snore weave-PROG  

grrrrr.                           Wó -nɔ                ʋuu                   ŋu   ke     Éyi    ŋu 

IDEO/snoring sound.   3PL-be.at.PRES for a long time day open when day 

ke     la,     avu-a      fɔ          gbã wò  -le                 du     dzí, 

open UFP dog-DEF get up first 3SG-be.at.PRES  race  POSTP/top/on  

le                 du   dzí                   vá        kpɔ  eza-a       me     bé        ye     -a     - 

be.at.PRES race POSTP/top/on VENT see pot-DEF inside COMP LOG-IRR- 

kpɔ  eklo       hã.  Mé            -vá        kpɔ  eklo      o.       Yé   wò  -dó   ɣli 

see  tortoise QP  3SG:NEG –VENT see tortoise NEG.  and 3SG-cry shout 

yɔ    Kofi  bé        né             -fɔ          kábá, eklo mé – le                   eza-a 

call Kofi COMP 3SG:JUSS-get up  quickly tortoise 3SG-be.LOC pot-DEF 

me      o.       Ye   wò  -vá      ko    Kofi do   go        vá       wò  -vá        kpɔ  
inside NEG.  and 3SG-come then Kofi exit outside come 3SG-VENT see 

eza-a       me.       Eklo      mé    -li           o. 

pot-DEF inside.  Tortoise NEG-be.LOC NEG. 

Avu tsa,    wò  -tsɔ    wó    ƒe       nu    -yi –     ɛ    nu    -yi       -wó,  

Dog roam 3SG-take 3PL-POSS thing-PROX ee  thing-PROX-PL   

afɔkpa     exɔ    -á       ƒé       dzogui-wó me,    ao, eklo     mé –  li             o. 

footwear  room-DEF POSS corner -PL inside no tortoise NEG-be.LOC  NEG. 

Alébé Lɔ lɔ  vá        é     -ƒé        tǎ     kɔ     dé  ze -ví     -á       me     be         ɖě  

So      Lɔ lɔ  VENT 3SG-POSS head take put pot-DIM-DEF inside COMP pFOC 
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eklo      le           eme    hã.    Mé -         nyó ná Lɔ lɔ  o,       me           -nu    -yi  

tortoise be.LOC inside QP.  3SG-NEG                     NEG 3SG:NEG-thing-PROX 

wɔ-m         o.        Mi           -nyá    nú     ka    -é      dzɔ        o        ɖe.     Avu ƒé  

do -PROG NEG.  3PL:NEG-know thing QP –FOC happen  NEG UFP  dog  POSS 

tǎ      tsí        eza-á       me.      Taim yǎ      Kofí  mé   -nyá     o       loo!   Kofí zɔ  
head remain pot-DEF inside.  Time when Kofi  NEG-know NEG UFP.  Kofi walk 

yi ɖé      fésré      tó                    bé        ye     -a    -kpɔ  bé        eklo      le 

go ALL window edge/opening COMP LOG-IRR-see COMP tortoise be.LOC 

afi       ma       hã.   Ɖewómáhĩ eklo      tó      fésré    -á       do    go        Ko    avu 

mouse PROX QP.  maybe        tortoise pass window-DEF exit outside then  dog 

hã                   ƒé        ta     gé ɖé  eza-a      me.      Wò -le         nu    -yi 

too/also/FOC POSS-head enter  pot-DEF inside  3SG-PROG thing-PROX  

wɔ-m        wó wó wó.       Wò  -le         nú    -á       wɔ  -m        ʋuu                    ko  

do-PROG IDEO/barking   3SG-PROG thing-DEF do –PROG for a long time then 

yí     hã   vá       do        go        ɖé      fésré    -á       tó.                   É    -ga    -nɔ 3SG too 

VENT appear outside ALL window-DEF edge/opening 3SG-REP-PROG 

nú    -a       wɔ -m        ʋuu kékéké        wò   -wò   -m.       Kofi hã   ƒé  

thing-DEF do-PROG  for a long time  RED-bark-PROG Kofi too POSS  

susu                  mé   -le                 e     -ƒú     o.      Ko    yí    ko    Lɔ lɔ   le   

mind/attention  NEG-be.at.PRES 3SG-skin NEG  then and  then Lɔ lɔ  be.at.PRES  

é      -dzí           ʋuu kékéké      ko     egboyii                                   wò  -gé  

3SG-POSTP/on for a long time then IDEO sound of breaking pot, 3SG-fall  

tó           fésré      -á       ko   eza-a      kaka         kpoyii. 

through  window-DEF then pot-DEF shattered IDEO/splitting sound of the pot. 

 

Ési     Kofí  se    enú   -á,     nenémá   ko   -a,    é     -vɔ .  
When Kofi hear thing-DEF that way  only-TP 3SG-frightened  

Wò –á            kpɔ ko – a    Lɔ lɔ   yé     -má     le          anyígbá. Wò -ƒú du 

3SG-SUBJV  see the –TP, Lɔ lɔ   LOG-DIST be.LOC ground.  3SG-run  

gidigidi               wò  -vá       anyígbá wò -vá        kɔ       Lɔ lɔ  wò   -do 

IDEO/recklessly 3SG-come  ground 3SG-VENT carry Lɔ lɔ   3SG-say  

baba                                né             óó Lɔ lɔ  baba  loo!   Lɔ lɔ  hã         dzi    - 

expression of sympathy DAT:3SG oh Lɔ lɔ sorry UFP. Lɔ lɔ  too/also heart - 

dzɔ       -e      bé         ye    -kpɔ  Kofí.  Kofí  gbúgbɔ  alɔ gó ně                ko  

straight-3SG COMP LOG-see  Kofi.   Kofi such     cheek DAT:3SG   and 

yíko        wó -tsa    -tsá .    Wó -dze mɔ. Wó  bé  fífíá  elebe          ye    -wó - 

and then 3PL-RED-roam.  3PL-set off   3PL say now                   LOG-PL - 

a            vá        dzí      eklo.      Wó  -tsa   -tsá    -m          zɔ     -zɔ   -m 

SUBJV VENT search tortoise.  3PL-RED-roam-PROG  RED-walk-PROG 

ʋuu kékéké       yí   ko    Kofí vá        gblɔ ná      Lɔ lɔ   be        aléyá      nú  
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for a long time and then Kofi VENT tell   DAT  Lɔ lɔ  COMP the way thing 

– á      le              - a   fífíá, ye   -wó  ma – má      gé           yí     hã   né –  

-DEF be.at.PRES TP now LOG-PL RED-divide PROSP  3SG too  3SG:JUSS 

nɔ         tsa   -tsá   -m         ye      hã ye     -a      -nɔ        tsa   -tsá     -m  

PROG RED-roam-PROG LOG too LOG-POT-PROG RED-roam -PROG 

gaké  mé            -ga   -yi  didi  -ƒé      o he.           Wò  -bé  yoo. 

but    3SG:NEG -REP-go long-place  NEG UFP  3SG-say all right 

Ke éyi     wó -yi    -yí  -s                     yí   ko    Kofí vá        kpɔ  edo 

So when 3PL-RED-go-for some time and then Kofi VENT see  hole 

áɖé        Éyi    wò  -kpɔ  edo -a       yé   wò  -kɔ    enu      dó     ɖé     edo -a 

INDEF when 3SG-see  hole-DEF and 3SG-take mouth push ALL hole-DEF 

gbɔ   wò  eklo      yɔ   -m,      “Eklo, eklo,    eklo      kákáká             ko -  á,  
side 3PL tortoise call-PROG           tortoise tortoise for a long time  then TP 
afi      áɖé      ɖeko wò -ƒú   du    ses  áɖé       ko    wò  -vá         tɔ  
mouse INDEF just  3SG-run race fast  INDEF then 3SG-VENT prick/punch 

ŋɔtsí nê             tsa.         Wò -be   adzeii oo nú      ka    mè  -wɔ?  Afi     -á 

nose DAT:3SG at once. 3SG-say  ouch  oh  thing QP, 1SG -do?  Mouse-DEF 

hã  kpɔ  dzi   -kú     be         léké  wò -vá      fuɖe   -m        ná      ye      ŋdí 

too see heart-death COMP why 3SG-come worry-PROG DAT  LOG morning 

kányákányá         yá,       eŋu hã   mé  -ke     o        yí   ko    nè   -vá  

IDEO/very early PROX day too NEG-open NEG and then 2SG-come 

fuɖe    -m          ná    -m        Kofí ɖo           é    -ŋu    né               bé         eklo  

disturb-PROG  DAT-PROG Kofi respond 3SG-skin DAT:3SG  COMP tortoise 

ko     dí       -m         ye      le.        Afi      -á       bé         né        -do   go  

only, search-PROG LOG PROG. mouse -DEF COMP SUBJV-exit outside 

afi      yia       wò  -vá       yi  á     -vá         yi  dzi                     é      -ƒé 

place PROX 3SG-VENT go POT-VENT go look for/search  3SG-POSS 

klo        -á      le          teƒé    búbu.      Ke  éyi    emá    le        edzi yi  -m       - 

tortoise-DEF be.LOC place different. So when DIST PROG top   go-PROG- 

 a,  avu -yá        vá        kpɔ  náne          le           atí  -áɖé       tame ko – a   é –  

TP dog -PART VENT see  something be.LOC tree-INDEF top   then TP 3SG- 

bu     bé         eklo       ƒé      afɔ  ye      má     tsi     ɖé      atí -á        ŋú.   

think COMP tortoise POSS leg  FOC DIST  hang ALL tree-DEF skin 

Enú    -á       ʋe   -ʋḗ      -m        lĩlĩlĩ.                              Áa  nú     ka -e 
Thing-DEF RED-smell-PROG emitting a sweet scent. Ah thing QP-FOC   
nyé   eya      hã?    É    -wɔ abe  eklo      le            enú  -á       me.      Wò –  

COP PROX QP?  3SG-do  like tortoise be.LOC  thing-DEF inside.  3SG- 

nú    -á       wɔ-m        ʋuukékéké,      dzo  -dzo   -m,        dzo  -dzo  -m, 

thing-DEF do-PROG for a long time RED-jump-PROG RED-jump-PROG 

 dzo -dzo   -m         ko   -a    enu – a      gé   ekpɔ  
RED-jump-PROG then-TP  thing-DEF fall IDEO/sound from the beehive landing. 
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E     -nú     á       gé.    Mie –       nyá    o        ɖé.   Wò -zu          bé         nu  

3SG-thing-DEF fall.  2PL:NEG know NEG UFP 3SG-become COMP thing  

ya         avu súsú  bé         eklo      yé    -a      anyí boŋ   -e       ɖó    -hó    ɖé 

PROX  dog thing COMP tortoise FOC-UFP bee  rather-FOC form-hive ALL 

afí      má.     Anyígbá-a       dzidzi    hé      -ke    -klḗ   -m         ŋeŋeŋe. 

place DIST. Beewax  -DEF be long ITIVE-RED-shine-PROG IDEO/glowing 

Yé      enú   -á      gé   gbíím                   nenéma  ko   -a    anyí-á     -wó   

When thing-DEF fall IDEO/landed flat that way then-TP bee -DEF-PL 

kátắ wó -do   ehmmmm ehmmm.         Avu   vɔ                            alegbegbe. Alébé  

all   3PL-exit IDEO/humming of bees.  Dog panic/got frightened so much  and so 

wò  -dé   afɔ        du    me.       Avu-a       me -bé   é     -ŋkɔ     -é      nyé    Lɔ lɔ  
3SG-put leg/foot race inside.  Dog-DEF 1SG-say 3SG-name-FOC COP Lɔ lɔ  
loo!    Wò -dé   afɔ        du    me,     ya     ƒú  du, ya –ƒu du. É      ƒú –du dzó. 

UFP.  3SG-put leg/foot race inside, 3SG run      3SG-run.   3SG run      leave 

Nu      yi        ɛɛ léké wó  -gblɔ  ne    ɛ      Kofi hã          yi    -yi - m  

Thing PROX ee how 3PL-say   2SG yes Kofi too/also RED-go-PROG  

ʋuu kékéké,      yé   éyi    afi       -á      tó      ŋɔtsí  ne             wò  -se    vevé víé   

for a long time and when mouse-DEF prick nose DAT:3SG 3SG-hear pain small 

ko   -a    é     -dzó    ko   -a    ga   -va        de      atsí  áré        me.      É    -kpɔ  eʋe -   

then-TP 3SG-leave then-TP REP-VENT climb tree INDEF inside.  3SG-see hole- 

e       ɖé         le           atí  -á       tómè              ta  wò – he              ɖé     eto     -á 

DEF INDEF be.LOC tree-DEF hollow/cavity so 3SG-get chosen ALL cavity-DEF 

 

ŋú    bé         ye    -a     -kpɔ  bé         eklo        be    ɖé     afí      má     hã. 

skin COMP LOG POT-see  COMP tortoise   hide ALL place DIST UFP.  

Eʋe  -a      mé      gblɔ-m          me -le.                 Eʋe     -a       me      kpɔ -m 

Hole-DEF inside say –PROG 1SG-be.at.PRES.  hollow-DEF inside see -PROG 

wò  -le                 ko   -a   zedóámekú alo xeví yi wó – ga  -yɔ            -ná  

3SG-be.at.PRES then-TP owl             or   bird  which  3PL-REP-call  HAB 

be         adze         -xé   -a       ko   -e       do   go         edo  ɣli  sesĩe            be  

COMP witchcraft -bird-DEF then-FOC exit outside shout      very strong  COMP 

tsrrrr.                           Dzidzí  ƒo   Kofi wò   -gé   zi     ɖeká me   -nyé   ɖě       wò  

IDEO/the owl’s cry.   Fear      grip  ofi 3SG-gall time one  NEG-COP pFOC 3SG   

lolo    hã   o       ta  ɖeko wò  -gé   kpɛ!                                 Éyi    wò – gé  

be big too NEG so only  3SG-fall IDEO/to light in weight! when 3SG-fall  

nenémá   ko   -a,   ali      hắ  ví   -i       dɔme      ví    -i,       wò  -tsó;      yí      wò   - 

that way  then-TP waist too pain-3SG stomach pain-3SG, 3SG-get up; when 3SG- 

tsó      ko,   adzexé-á       hắ  dzo  -dzo-m        be         ye    -a     -lí      - í       á     - 

get up then owl     -DEF too RED-fly -PROG COMP LOG-IRR-catch-3SG 1SG- 

ɖu  Kofí le                 du   dzí                    yí     hắ  le                du    dzí 

eat  Kofi be.at.PRES race POSTP/top/on 3SG too be.at.PRES race POSTP/top/on 
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kplɔ   Lɔ lɔ  ɖó.     Lɔ lɔ   tɔ      xeví-á       kplo - e     ɖó,    adze        -xé    -á       dzo  - 

chase Lɔ lɔ  after.  Lɔ lɔ   stop bird-DEF chase-3SG after witchcraft-bird-DEF  RED- 

dzo-m         papapa                                           kplo  - e     ɖó.     Lɔ lɔ   yi    -yi - 

fly -PROG IDEO/sound of flapping of wings  chase-3SG after. Lɔ lɔ   RED-go- 

m.          Lɔ lɔ  yi     -yi -m        ʋuu  kékéké      wò  -yi     -yi -m         ʋuu kékéké 

PROG.  Lɔ lɔ   RED-go-PROG for a long time 3SG-RED-go-PROG for a long time 

yí    ko    Lɔ lɔ   vá        be    ɖe    ekpé  áɖé       xá. 

and then  Lɔ lɔ  VENT hide ALL          INDEF side. 

Ko     nú     yi        wó   hắ   wó -ƒú du trrrrr                                       yé  

Then thing PROX 3PL too 3PL-run    trrrrr IDEO/in a straight line  and 

wó  -dzó,   wó – tso    me      dzó.    Ko   Kofí  hắ          le                du  

3PL-leave  3PL-cross inside leave.  then Kofi too/also be.at.PRES  race  

dzí                    ʋuukékéké       ko    ekɔ      ya        né      le                ekpé-á  

POSTP/top/on for a long time then anthill PROX which be.at.PRES rock-DEF 

xá    kɔ    me           -nyá     o      ko     eta    vá        zi   kpá -á       kɔ   -ɔ  
side then 3SG:NEG-know NEG then  head VENT hit rock-DEF then-TP 

ɖeɖi         vá        te       ŋú   ko     wò -bé   ok, ké né – nyé   nenémá  a    ye    - weakness 

VENT press skin then 3SG-say ok   if 3SG COP that way TP LOG- a – de     atí  -má    -wó 

le          ekɔ       táme dzí             né – ye  -a    -kpɔ  atí  -á     - 

POT-tree-DIST-PL be.LOC anthill top    POSTP/on so-LOG-IRR-see tree-DEF- 

wó  táme kpɔ   ɖá    bé         ké    nu     yi        eklo      ɖě        wò  -vá        le  

PL  top    see  UFP COMP then thing PROX tortoise pFOC 3SG-VENT be.LOC 

 

afi     má      hã.   Wò  -de     ekɔ       táme vá       lé     atí  -lɔ          kláyɛkláyɛ   
place DIST UFP 3SG-climb anthill top   VENT hold tree-branch IDEO/disorderly 

áɖé      -wó. Atí -á       wò  -lé      vɔ       -á    mi           -nyá     o       ɖé    hmm 

INDEF-PL.  tree-DEF 3SG-hold COMP-TP 3PL:NEG-know NEG UFP mmm 

wò  -a     -kpɔ  kásíáa     elã       ɖé          yi,       ƒe   -ɖeké-dzo -ɖeké.   Éyi    Kofí 

3SG-IRR-see suddenly animal INDEF PROX year-one  -horn-one    When Kofi  

kpɔ  elã      -a       nenémá, mé            -nyé   ati -é        o       ko    dzidzi  

see  animal-DEF that way 3SG:NEG-COP tree-DEF NEG then electric fish  

ƒo              -e      wò   -vɔ                    zi     ɖeká.  Éyi     wò  -vɔ     -a       elã      -  

beat/knock-3SG 3SG-panic/frighten time one.   When 3SG-panic UFP animal- 

á       dé  fɔ          du     me.     Éyi     wò  -dé  afɔ        du     me    -a,     avu -a  

DEF put leg/foot race inside   when 3SG-put leg/foot race inside-UFP dog-DEF 

yíke    nyé   Lɔ lɔ , kpɔ  yé    -ƒé        velíá  gé-ɖé kuxí     me      ko   -a      yí  

which COP Lɔ lɔ ,  see LOG-POSS friend enter trouble inside then-UFP 3SG  

hã          dze  wo   -wó  - m        wo , wo, wo,                     wò  -le                du    - 

too/also start RED-bark-PROG sound of barking of dog  3SG-be.at.PRES race - 

a       dzí              le                 du   -a       dzí             elã       -á      hắ  vɔ     -vɔ  - 
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DEF POSTP/on  be.at.PRES  race-DEF POSTP/on animal-DEF too RED-fear- 

m         bu   -na      ɖewóhĩ   -ame      ɖé       -é        vá      lé       ye.     Wò –  

PROG think-HAB maybe  -person INDEF-FOC  come catch LOG.  3SG- 

le                 du   -a       dzí,            le                dzí             ʋuu kékéké       ko  

be.at.PRES  race-DEF POSTP/on be.at.PRES POSTP/on for a long time then 

yé   ƒe    -ɖeké -dzo  -ɖeké  vá        kpɔ  bé        ao,  fi       ya        ye     yi -na  

and year-one   -horn-one    VENT see  COMP no, place PROX LOG go-HAB 

anyígbá         me  -ga   -li      o.      Yí    ko    wì   -tɔ      zi    ɖeká  krrr  
ground/land NEG-REP-exit NEG. and then 3SG-stop time one IDEO/sudden stop 
wò  -tɔ      krrrrr                 nenémá  ko   -a,   avu-a       ya      me  -nyá     o  

3SG-stop IDEO/suddenly that way then-TP dog-DEF LOG NEG-know NEG  

elabe       é     -trɔ   megbé  kple  é     -ƒé       nŭ         lɔ bɔ ɔ    má     ta   me  

because  3SG-turn back     with  3SG-POSS mouth              DIST so 3SG:NEG 

nɔ         kpɔ-m        o        káká           wò   -á          -nyá    la   é-     ƒú du egé dze 

PROG see-PROG NEG  by the time 3SG-SUBJV-know TP 3SG-run    fall land 

eʋa   me     ko    wò  -zu    bé        etɔ    -é      má. 

hole inside then 3SG-turn COMP river-DEF DIST. 

Ƒe    ɖeká-dzo -ɖeké-á      hã   ési     wò   lé               é     -ɖokuí   

Year-one -horn-one -DEF too when         hold/brake 3SG-self 

krrrrr                            nenémá   ko  -a,   yí     ko   é      -vɔ,     Kofí gé  

IDEO/brake suddenly that way then -TP and then  3SG-finish Kofi fall 

le           é     - ƒé      dzo  -a       dzí              toŋbui.  

be.LOC 3SG-POSS horn-DEF POSTP/top IDEO/light weight item dropping in water  

Mé              lolo     o        ta            é      -gé    dze  etsi   -a       me.     Étsi   -a        mé  

3SG:NEG be big NEG because 3SG-fall land water-DEF inside. water-DEF inside 

 

hã   mé    goglo o.        Mawu wó     ɖiɖi              ko   -a   yá    ko   wó –  

too NEG deep   NEG.  God    POSS be gracious only-TP and then 3SG-  

le                   dzi,            wó – le        etsi    -a       ƒú     -m         vívivi vívivi.  

be.at.PRES   up/floating 3PL  PROG water-DEF swim-PROG gradually/slowly. 

Wó  -le           etsi   -a      me      é     -ƒú       -m        vívivi. 

3SG-be.LOC water DEF inside 3SG-swim -PROG slowly/gradually. 

Ke     wò  -nyé    Lɔ lɔ   te     e         Kofí -gbɔ  ta  Kofí  yi  vá        kɔ         
Since 3SG-COP Lɔ lɔ   close ALL    Kofi-side so Kofi  go VENT take/carry    

avu-a       s                     háfí    dze    tsi     -á       ƒú    -ƒú      kplí  -i       wò  -  

dog-DEF for some time before start water-DEF RED-swim ABL-3SG 3SG - 

le                 dzí  wò  le                      le                dzí ʋuu kékéké       wó –  

be.at.PRES on   3SG be.at.PRES on be.at.PRES on for a long time  3SG 

vá        do    -do  -m        ɖé      gota   ko  -a,   dzi    nɔ        é     -dzɔ       -m 

VENT RED-exit-PROG ALL shore then-TP heart PROG 3SG-straight-PROG 

bé         ye    -wó do    -do  -m        ɖé      gota.  Yi  ko     avu-a      wò   -ga   -dze  
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COMP LOG-PL RED-exit-PROG ALL shore  and then dog-DEF 3SG-REP-start 

wo   -wó   gɔmé.  Kofí be   né              ɖoto           né               ɖotó        elabena 

RED-bark start.   Kofi  say 3SG:JUSS keep quiet  3SG:JUSS keep of   because 

ɖewómáhĩ   ye    -wó á     -té       ŋú     á     -kpɔ  eklo      le           afí       má     yé 

maybe       LOG-PL 3SG-press press POT-see tortoise be.LOC place  DIST and  

ko    wó  -wɔ  ɖɔ ɖɔɖ  ɔ                      do     go         yí    ko   wó -vá       -kpɔ   
then 3PL-do  slowly/quietly/gently exit   outside and then 3PL-VENT-see 

 

atí –á       gódó.  Éyi     wó -do    ko  -a    yí    ko    wó -kpɔ   eklo     wó – ame   - 

tree-DEF back.  When 3PL-exit then-TP and then 3PL-see tortoise 3PL-person- 

ve    áɖé.      Wó-kpɔ  dzidzɔ      ʋuu kékéké.       Gake eklo     ya       wó – kpɔ - 
two INDEF 3PL-see happiness for a long time.  But   tortoise which 3PL-see - 

a    eklo     -á       lolo    ákpắ           Avu gblɔ bé         me   -nyé    ye   -wó  klo 

TP tortoise-DEF be big too much.  Dog say   COMP NEG-COP LOG-PL  tortoise 

ényé éhíá      o. 

COP PROX NEG. 

Yí   ko    eklo     -á      ɖeká be        ye    -wo  nɔví   -wó  hã  ga – 

and then tortoise-DEF one  COMP LOG-PL sibling-PL too REP- 

li                          eya ta ye    -wó  á     -yɔ    wó do   gu        -í.       Yí  ko    eklo – 

be.at.PRES there so       LOG-PL POT-call PL exit outside-FOC and then tortoise- 

á     -wó kátắ wó  -do   go         vá.      Éyi    wó – do    go       va      ko   -a     wó –  

DEF-PL all   3PL-exit outside come.  When 3PL-exit outside come then-TP 3PL- 

mé   -ga – nyá     eklo     -a       ke  -e       ga   -nyé   wó -tɔ       hã    o.      Eklo     - 

NEG-REP know tortoise-DEF QP-FOC REP-COP 3PL-POSS too NEG. tortoise- 

a      vá       sɔ           agbɔ.   Yí    ko   wó -kpó-e      dzesi       -í       zi      ɖeká 

DEF come measure plenty. and then 3PL-see-3SG recognise-3SG time  one 

yé   wò  -b   “óó   ofí”.  Éyi    wò    b ná     ofí nen má  ko   -a    edzidzɔ wó 

and 3SG-say  Oh Kofi.    when 3SG COMP Kofi that way only-TP happy    3PL 

Yí   ko   wó  -kɔ      -e      zi     ɖeká. Yí     wó   -ko    -e      vɔ            -a,  wó -gblɔ  
and then 3PL-carry-3SG time one.   when 3PL-carry-3SG COMPL-TP 3PL-say 

ná     eklo       tsitsí – tɔ  bé         ye    -wó kpɔ  ye    -wó  xɔlɔ     lá     tǎ  ye    -wó  

DAT tortoise                 COMP LOG-PL see  LOG-PL friend DEF so LOG-3PL  

kɔ        gé         á      -dzú  -i       le           wó    dome.  Yé   ko   eklo      -á     -wó hã  

carry  PROSP POT-leave-FOC be.LOC 3PL middle. and then tortoise-DEF-PL too 

me   -kpɔ dzidzɔ     bé        ye   -wó nɔ ví   -a      dzo  -dzó   -m       o       Kofí 
NEG-see happiness COMP LOG PL sibling-DEF RED-leave-PROG NEG  Kofi 
vá        kó     -e      yí    ko   wó  kple Lɔ lɔ   kplé       eklo      wó    kátắ wó  -dzo. 

VENT carry-3SG and then 3PL and Lɔ lɔ   together tortoise  3PL all    3PL-leave. 

Wó -ʋúʋú  así      ná     wó  yé    wó  -ga   -gbɔ     vá     aƒéme  dedíé. 

3PL-wave hands DAT 3PL and 3PL-REP-return come home  safely.” 
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“ ofi and dog lived together one day.  ofi’s friend was a dog. He named it Lɔ lɔ  (Love).  
They played a lot, strolled, ate together, slept together on a small mat and bathed together. 
  They were playing one day for a long time when they came across a tortoise.  
When they saw the tortoise it was very attractive so Kofi told Lɔ lɔ  that they should send 
the tortoise home and they did. They looked for a small pot and put it in. Since the pot was 
very attractive, the tortoise was in the small pot and they kept looking at it and conversed 
with it for a long time. Night fell so they went to bed and left the tortoise alone in the pot 
and the two of them went and slept on a mat. 
 Whilst they were sleeping, tortoise noticed that its friends were asleep so it got up 

to also go and stroll and come back. Tortoise moved stealthily and came out of the small 

pot.  By then Kofi and Lɔ lɔ  were asleep and Kofi was snoring heavily for a long time till 

day broke.  When day broke, the dog woke up first and ran to go and look into the pot.  It did 

not see tortoise and it shouted and called Kofi to get up quickly. It said tortoise was not in 

the pot.  When he came he looked into the pot.  Tortoise was not there. 

 The dog roamed and roamed. It lifted things, the footwear, searched the room, the 

corners; oh no!  The tortoise was not there.  So Lɔ lɔ  went and put its head into the small pot 

to find out whether the tortoise was in it. It wasn’t easy for Lɔ lɔ . You wouldn’t know what 

happened.  The dog’s head got stuck in the pot. All this while Kofi was not aware of this. 

Kofi walked to the window to find out whether the tortoise was there. Maybe it passed 

through the window and went out. When the dog’s head got stck in the pot,  it was struggling 

and barking.  It  behaved that way for a long time and approached the window.  It continued 

to do that for a long time and was barking.  ofi’s attention was not on why Lɔ lɔ  was 

behaving that way until it fell through the window and the shattered the pot into tiny pieces.   

 When Kofi heard it (the sound) that way he got frightened.  By the time he realized 

it, Lɔ lɔ  was on the ground.  He ran without thinking and went and carried Lɔ lɔ  and expressed 

his sympathy to him.  “Lɔ lɔ , sorry, understand? Lɔ lɔ   sorry, understand? Lɔ lɔ  was also happy 

that it saw Kofi. Kofi kissed it on the cheeks. They then started roaming around. They set off 

telling themselves that  they needed to search for tortoise. They roamed and walked for a 

long time and then Kofi told Lɔ lɔ  that the way things were, they had to separate so that each 

of them would go separate ways during the search but it shouldn’t go far. 

 When they were going, not quite long, Kofi saw a hole.  On seeing the hole he put 

his mouth close to it and started calling Tortoise; Tortoise, Tortoise for a long time. Then a  

mouse came out of the hole running very fast and punched and pricked  ofi’s nose. Kofi 
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asked what he had done. The mouse was also angry and asked him why he was disturbing it 

early in the morning that way, “Day hasn’t broken and you are disturbing me like that.” Kofi 

responded by telling him that they were looking for Tortoise.  The mouse told him to get 

away from there and go and look for his tortoise at a different place.  While this was going 

on, the dog also saw something on top of a tree. It thought that was the tortoise’s leg/foot 

hanging on the tree. The thing was smelling nicely. It watched it for a long time and then 

started jumping, jumping, jumping. Then the thing fell. The thing the dog thought was the 

tortoise, was rather a hive made by bees.  The bees wax was long and shining. 

 When the thing (hive) fell and landed flat, all the bees started humming. The dog got 

frightened so much that it took it its heels.  The dog, I say its name is Lɔ lɔ  (Love) understand?  

It took to its heels, it was running, it was running.  It ran away. “This thing, how do they say 

it”, Kofi too roamed for a long time and when the mouse punched his nose he felt pain 

slightly and left and went and climbed a tree. He saw a hollow/hole inside the tree and so he 

got closer to the entrance of the hole to find out whether Tortoise had hidden there. I’m 

talking about the hole.  As he was peeping into the hole, an owl came out and shouted loudly 

tsrrrr. Kofi got frightened and fell down. Since he was not fat he fell. The way he fell, he felt 

pains in the waist. He was angry.  He got up. On getting up the owl too was flying over his 

head wanting to grab him and bite him.  Kofi ran and the bird too ran after him as he was 

also running after Lɔ lɔ . Lɔ lɔ   stopped; the bird chased him, flying and flapping its wings. 

Lɔ lɔ   was on the move for a long time and then came and hid by a certain rock. 

 Then ‘these things’ also ran trrrrr in a straight line and moved across (the field).   

Kofi too run for a long time and hit his head against a rock by an anthill and became tired.   

He said should that be the case he would climb onto those trees around to find out whether 

the tortoise was over there.  He climbed to the top of the anthill and held onto some 

disorderly ‘branches’.  After holding on to the tree, “you couldn’t believe it”, by the time he 

realised it was an antelope. When Kofi saw the animal and got to know that it wasn’t a tree, 

he became frightened at once.  When he panicked the animal took to its heels.  When it took 

to its heels, the dog, ‘which is Lɔ lɔ ’  (Love) saw that its friend was in trouble. Then it started 

barking ‘wow, wow, wow’.  It barked and on the ran. The animal too was frightened as it 

thought that it was someone who caught it. It ran and ran for a long time and then realized 

that where it had gotten to there was no land. It therefore stopped all of a sudden. The dog 

did not expect the sudden stop. So before it could realise it, it fell into a depression, which 

turned out to be a river.  

 When the antelope stopped suddenly, Kofi also fell/dropped from its horn and 

landed in the water/river..  The water was not too deep.  By the grace of God, they floated on 
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the water and swam slowly, slowly. Since Lɔ lɔ  was close to Kofi, Kofi went and carried it 

for some time before he started swimming with it for a long time before landing/arriving at 

the shore. He was happy that they were going to land at the shore.Then he was happy that 

they were going  to land at the shore. The dog realized that it fell into a depression which 

turned out to be a river. 

 When the antelope stopped all of a sudden, Kofi fell/dropped from its horns and 

landed in the water.  The water was not very deep. By the grace of God, they floated on the 

water and swam slowly, slowly. Since Lɔ lɔ  was close to Kofi, Kofi went and carried it for 

some time before he started swimming with it for a long time before landing/arriving at the 

shore. He was happy that they were going to land at the shore. Then the dog started barking 

again and Kofi told it to keep quiet because maybe they could find tortoise over there. They 

then moved quietly/slowly to the other bank of the river and looked at the back of the tree. 

When they came out, they saw two tortoise. They rejoiced but only briefly. The two tortoise 

did not resemble theirs. They were too big. The dog said they were not their tortoise. Then 

one tortoise said their siblings too were there so they would call them to come out. Then all 

the tortoise came out and they couldn’t recognise which was theirs. The tortoise were many.  

Then they recognized it at last when it said “Oh  ofi!”  When it called Kofi, they became 

happy and lifted it at once. When they carried it, they told the oldest tortoise that they had 

found their friend so they would carry it away and then all the other tortoise became sad that 

their sibling/friend was leaving. Kofi went and carried it and then he, Lɔ lɔ   as well as the 

tortoise all said goodbye to them and they returned home safely.” 
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APPENDIX C 

WORDLESS PICTURE BOOK 

KLO AFI  KA NE  LE? (TORTOISE WHERE ARE YOU)? 
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APPENDIX D1 

ELICITATION TOOLS 

SLOBIN MANNER CLIPS 

Ɖeví   –á       le         dzo – dzo    –m          ɖe    afɔ  ɖeká dzí. 

Child – DEF PROG RED- jump – PROG ALL leg  one    POSTP/on 

‘The child is jumping on one leg.’  [YT] 

 

Nyɔ nu  –  á       le          dzo  – dzo  –m. 

Woman – DEF PROG  RED – jump-PROG 

The woman is jumping.’ [AR] 

 

É     -zɔ     kábá     vá        yi. 

3SG-walk quickly VENT go  

‘She walked quickly and passed by.’ [TE] 

 

É     -le         zɔ     -zɔ   -   ɔ         dada – tɔe      xé       wò  – kpɔ   srɔ        – á 

3SG-PROG RED-walk –PROG pride – suffix  when 3SG – see spouse 

‘S/He was walking proudly when he met the wife.’  [AH] 

 

 É     -ƒú du tó     ame    - á    - wó  dome. 

3SG –  run   pass person-DEF-PL   middle 

‘S/he ran through the people.’  [KP] 

 

Ɖeví   –é       le         ta  –  tá     - á          le            ƒo           dzí.       

Child – DEF PROG RED-crawl-PROG be.LOC stomach POSTP/on 

le           xɔ       - ɔ        me 

be.LOC room – DEF inside 

‘The child is crawling on its stomach in the room.’ [MV] 

 

Nyɔ nú   - á        zɔ   - zɔ         - m         tó    gba – a       me 

Woman – DEF RED- walking-PROG pass bush-DEF inside 

‘The woman is walking through the grass.’ [DE] 

 

Wó– tso     mɔ   - ɔ         yá   wó –   gbɔ    - ɔ 
3PL-cross road – DEF and  3PL – come - PROG 

‘They crossed the road and they are coming.’ [EA] 

 

Ɖeví  -  é        le                ta   – tá         línyɛ línyɛ  
Child – DEF be.at.PRES RED-crawl  slowly 

‘The child is crawling slowly.’  [DE] 

 

 

 

University of Ghana          http://ugspace.ug.edu.gh



 373 

Ɖeví  -  á        zɔ    - zɔ      - m          takataka       kplɔ     fofó  -   a        ɖó 

Child – DEF  RED –walk – PROG scaterringly  follow  father – DEF after 

 ‘The child is staggering after the father.  [ P] 

 
Ɖeví -  á        le         zɔ   - zɔ    - ɔ           kplɔ     etɔ      - wo       ɖó.      

Child – DEF PROG RED-walk-PROG follow father – PL  after   

tinyatinya 

IDEO/moving to and fro/tripping [TA] 

 

É      - le         du   ƒu   – u. 

3SG – PROG race run - PROG 

‘S/he is running.’  [5;4 SEL] 

 

Kesé      -  é        le         anyí   dze  – e 

Monkey – DEF PROG  down  fall - PROG 

‘The monkey is falling down.’ [5;10 MAU] 

 

Eda    -   á       le        du    ƒú   – ú 

Snake – DEF PROG race  run - PROG 

‘The snake is running.’ [4;7 PH] 

 

É   - le                   dzo  –  dzo  –  o 

3SG  be.at.PRES  RED – jump - PROG 

‘S/he is jumping.’ [4;9 MNY] 

 
É     - le            anyidze   – é 
3SG – PROG down-fall -  PROG 
 ‘S/he is falling down. [7;5 EY] 

 

Kesé        - é      - wé    le                 xlắƒo    ati    –  é 
Moneky – DEF – PL  be.at.PRES circling  tree - DEF 

‘The monkeys are moving round the tree.’ [7;10 EL] 

 
É  - le                   zɔ   - zɔ    - ɔ           le           etsi   -    e      me 

3SG  be.at.PRES RED-walk-PROG be.LOC  water – DEF inside 

‘S/he is walking in the water. [9;9 DZM] 

   

 

Nú -   ɖé          le            zɔ   - zɔ     - ɔ          etsi   – é        me. 

Thing INDEF  be.LOC RED-walk –PROG water – DEF inside 

‘Something is walking in the water. [5;3 MA ] 
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APPENDIX D2 

ELICITATION TOOLS 

RUN/WALK/CLIMB/CRAWL CLIPS 

 
É     - le         du   ƒú  –ú          blewuu   vá       tso     lɔri –mɔ  

3SG-PROG race  run-PROG  slowly  VENT cross lorry -road 

‘S/he ran slowly across the road.’ [DE] 

 

Eda     – a      ta      -tá     – m. 

Snake – DEF RED-crawl-PROG 

‘The snake is crawling.’ [KA] 

 

 É –   le         ta    – tá      – á        le           klo    dzí /        nǔ 
3SG- PROG RED-crawl –DEF  be.LOC  knee POSTP/ mouth 

‘S/he is crawling/moving on the knees.’ [9;9 DZM] 

 

Elã         ɖé         le         tsi     ƒú   –  ú 

Animal INDEF RPOG water swim- PROG 

‘A certain animal is swimming.’ [4;10 DNL] 

 

Kesé     – ví     – é       le                zɔ    – z ɔ    -    ɔ          le            anyi-  dzé – é 
Monkey –DIM –DEF be.at.PRES RED – walk – PROG be.LOC down-fall -  
PROG 
‘The small monkey, is walking and falling down.’ [9;5 LA] 
 
Kesé     –  é     -wé   le              tɔ    – trɔ      le        xlãƒo–ó         atí   –  é. 
Monkey –DIM – PL be.at.PRES RED- turn – PROG circle –PROG tree - DEF 
‘The monkeys are turning/moving around the tree.’ [9;8] 
 
É   –le               tsa – tsá   – á           le          etɔ   - ɔ        me 

3SG-be.at.PRES RED-roam-PROG  be.LOC river –DEF inside 

‘It is moving/roaming in the river.’ [7;10 KO] 
 
Eló        –á      ta    -  tá     –   m       yí –ná     ɖé     etsi   –á      me. 
Tortoise –DEF RED –crawl – PROG go- HAB ALL water- DEF inside 
‘The crocodile is moving into the water.’ [TA] 
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ADULT TORTOISE NARRATIVE: ET 

 

Ŋútsu –ví     ɖé         nɔ         du      ɖé         me.     Exɔ   súé     ɖé          nɔ   

Man  –DIM INDEF be.LOC town INDEF inside  house small INDEF  be.LOC  

 é    -sí .    Tsítsí  kple súɖúí    vi     ɖé          tsế                 le           exɔ  –ɔ         me.   

3SG-hand  mat   and   pillow small INDEF also/too/FOC be.LOC room-DEF inside 

Yá    exɔ       nyé   avu–ví     sue    ɖé        yá   wó – lé     eklo     kɔ    dé  eze -ví   
And friend COP dog-DIM small INDEF and 3PL –grab tortoise take put pot - DIM 

ɖé           me    yá   wó –nɔ       fefe  fe – e          kplé   -é      ɣesíaɣí.  

INDEF inside and 3PL –PROG play play-PROG COM –DEF always 

 Ézã   dó   yá   wó - mlɔ     anyí  le                 aƒá no gbrrrr egbrrrr 

Night fall and 3PL –sleep down be.at.PRES snore IDEO/sound describing the 

snoring 

yá    eklo     bé         lémɔ  ye      mlɔ anyí  ko    wó - nɔ        eƒa    no - ó         sígbe.   
and tortoise COMP why  LOG    sleep   then 3PL-PROG snore drink-PROG this 
way 

Yá   wò –wɔ  ɖɔɖɔɖɔ           ko    wò – do     le         eze  -é       me. 
And 3SG-do  slowly/quietly then 3SG –exit  be.LOC pot –DEF inside 
Xé    wò – do    le        eze -é      me –  a  eŋu  ke               yá  avu kpakple ŋútsu- 
When 3PL-exit be.LOC pot-DEF inside TP day open(break) and dog and       man- 
Ví  –é       wó – fɔ .     Xe      wó –  fɔ        wó –yí  vá      kpɔ  eze -é      me, 
DIM-DEF 3PL- get up  When 3PL – get up 3PL-go VENT see  pot-DEF inside 
kpɔ   kpúkpó-ɔ     ɖomé   gaké eklo      mé –le   efíí  wó  dometɔ   ɖeke  o 
see    stool –DEF under  but   tortoise NEG-be here PL  among  none  NEG  
 Yá   dzogbevɔ tɔ e   avu –ɔ       yi  bá       tsɔ    nŭ     dé   eze -é      me    
And  unfortunately  dog –DEF go  VENT take mouth put pot- DEF inside  

ʋló                                       ŋútsu–ví     - é       le        dí       -í       kákáká 
sound of peferation of pot  man –DIM –DEF PROG search -3SG for a long time 
vá   avu -ɔ     vá         do  eze -é       le          ekɔ   ni     -í      ŋútsu–ví     -é 
And dog-DEF VENT exit pot -DEF  be.LOC neck DAT-3SG  man - DIM-DEF 
xixe náá.  Ya  avu  - a      ko   -e      dzɔ   tó         fésré    tó      vá        kɔ   
not free           dog – DEF then-FOC fall through window edge VENT  take 
nŭ     tɔ    anyígbá gbanyaa    ko    eze –é      gba   ɖe          le         enu    -ɔ    
mouth hit ground  IDEO/flat  then pot –DEF break remove be.LOC mouth-DEF 
 gba   wliwliwli.                          Yá   ŋútsu – ví    -é    ɣé    wo – kpɔ  enú  -ɔ    
break  IDEO/break into tiny pieces and  man   -DIM-DEF then  3PL see  thing-DEF 

sígbe      yí       é  - té     -ɖé      é     - dzi.            Yá  wò –yí   vá        kɔ  
that way UFP 3SG-press –ALL 3SG –POSTP/top and  3SG-go  VENT carry/take 
avu -ɔ       yá    wò  -kpla        ní     -í      kpɔ   -é      ɖa    be        é    -xɔ   
dog –DEF and 3SG –embrace DAT-3SG  see –DEF UFP COMP  3SG-receive 
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abi      náa   wo – lé  ŋku  ɖé    é      -ŋú    le        éfi,    wò  -lé ŋku   ɖé     é    -ŋú 
wound UFP 3SG- inspect ALL 3SG –skin be.LOC here 3SG –inspect ALL 3SG-
skin 
le          fimɛ  yá   wò –kplé           ɖé    akɔ    áƒé      le                  
be.LOC there  and 3SG-hang round ALL chest before be.at.PRES  
baba                             dó          né             be        enu    mí       bá        dzɔ       ɖe    
expression of sympathy  express DAT:3SG COMP thing DIST  VENT happen ALL 
é     -dzí. 
3SG-POSTP/on. 
Fífíẽ,  wó –mé  –kpɔ   eklo     – o     ta  wó   bé  ye   –wó - á      ɖa    – di         
Now  3PL NEG –see tortoise –NEG so 3PL  say LOG-PL POT ALTRI-search   
i 
3SG. 
Yá  wó – dze        mɔ    wó  - vá      gé  ɖé  ave     ɖé        me.   Xe    wó –yí   
And 3PL –set off  road  3PL –VENT enter  forest INDEF inside when 3PL-go – 
-é 
HAB 
wó  -nɔ      aƒá    do,    aƒá    do.      Avu  -ɔ        le        wo  – wó   – o        kpɔ    
3PL-PROG noise shout noise shout.  Dog –DEF PROG RED – bark –PROG  PFV 
bé        eklo      á    -do  aló  má      -á       o.      Gaké  wó – me – kpɔ  – e    o.   
COMP tortoise POT-exit or  NEG –SUBJ NEG   but    3PL-NEG  see   3SG NEG                  
Yá   wó -yí -e,      wó –yí -é       ko   wó –vá       ɖó      ave  -é        me.   
And 3PL-go-HAB 3PL-go-HAB then 3PL-VENT arrive forest-DEF inside. 
Wó-kpɔ  atí    áɖé     alebe  etɔ     ɖé        le         atí  -é     ŋú    Anyi –wó 

3PL-see  tree INDEF and     nest INDEF  be.LOC tree-DEF skin  bee   –PL  

wó –le                ge  –gé ɖé etɔ    me.      Avu be  ye    –a         – kpɔ   ɖá         
3PL- be.at.PRES  RED-enter  nest inside   dog  say LOG-SUBJV –see   PART   

be 

COMP 
tsíé   tútútú   kemí    le                ge – gé  ɖé  etɔ  -ɔ        me    ɖaa.    Ya   
What  exactly DIST be.at.PRESS RED-enter   nest-DEF inside UFP    and 
ŋútsú-ví   -é      tsíẽ               kpɔ   edǒ ;  éyá  tsíẽ               lé    ŋkú  ke    ɖé 

man -DIM-DEF also/too/FOC see   whole 3SG also/too/FOC hold eye open ALL 

do   -á       bé         né   -ye     – a        - kpɔ  –e       ɖá      bé       tsíẽ    tútútú 

hole-DEF COMP JUSS-LOG-SUBJV-see  -3SG  UFP COMP what  exactly 

yé     le            edǒ -á       me      ɖáa. 

FOC be.LOC  hole-DEF inside UFP 

 

Xé    ŋútsú-ví   -é        le                 edo -á       me    kpɔ    ɖáa                bé       ye     - 
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When man-DIM-DEF be.at.PRES hole-DEF inside see  in a distance COMP LOG  -  
á          - kpɔ  eklo       le           éme    ɖáa,  yá   avu ŋkú -gắ-tɔ          dí      be   

SUBJV-see   tortoise be.LOC inside UFP  and dog eye -big-owner want COMP 

yé   – a        – nyá     nú     síá      nu.   Yá   wò –vá          lé   atí  -é,        le        atí  -é        

LOG-SUBJV-know thing every thing and 3SG-VENT hold tree-DEF  PROG tree-

DEF 

ʋúʋú   be         ye   -á         - kpɔ ɖá     bé        ɖe     tsíé   na  -do    le            atɔ     me.   

Shake COMP LOG SUBJV-see UFP COMP UFP what POT-exit be.LOC nest  

inside 

Kasia            wò  - lé      atsí –é     ʋúʋú  ko – e    fíne    anyí–wó  tsó  fíne    wó– 
Immediately 3SG-hold tree –DEF shake then-TP where bee -PL ABL where 3PL- 
mé - tsó    o       ko,   etɔ    gé  ko   anyí- á     wó  do   ʋiʋiʋi     
NEG-ABL NEG then nest  fall then bee  DEF-PL  exit  IDEO/in large number 
le         etɔ   me      kplɔ  avu-a       ɖó. 

be.LOC nest inside chase dog-DEF after 
 
Xé    anyi-we le        do   –do  -ó         ʋiʋiʋi                        le          etɔ    me  
When bee-PL  PROG RED-exit-PROG IDEO/in great number be.LOC nest inside 
yĩ  yá   ŋútsú -ví    -é       tsé                vá      le       atí  -tǒ       -á      me     kpɔ .   
TP  and  man –DIM-DEF also/too/FOC come PROG tree-hollow-DEF inside see. 
 
Adze       -xe    ɖé       do   zi     ɖeká .  Xé   ŋútsú -ví   -é       kpɔ -ẽ       vɔ   –vɔ         
Witchcraf- bird INDEF exit  time one     when man - DIM-DEF see-DEF RED-fear 

ɖó  - e,      yá   wò -gé   dze   anyígbá  kpɔ .       Av –a       tsẽ,                 e    –kpɔ   
soak-DEF and 3PL-fall land ground    IDEO/  dog -DEF too/also/FOC 3SG-see   

bé 

COMP 

anyí –wó  kplɔ   yi      ɖó.    É  -           -ŋku  biã  yá   wò –sí du  kábá    dzó   yi  –e  

bee  - PL  chase LOG after 3SG:POSS-eye  red  and 3SG- run  quickly leave go-

HAB kple  susu     bé      -ɖé   anyí -é    - wó  me   - ga    -te      yi      o.      Wó  - á        

with  mind  COMP-that  bee  DEF-PL  NEG  REP-sting LOG NEG  3PL –DEF – 

-wó   

3PL 

tsẽ                  wó   - kplɔ  - e       ɖó .         anyígbá le                  vɔ    -vɔ     
 also/too/FOC 3PL –chase -3SG  be.LOC ground    be.at.PRES RED-fear 

né      adze        -xĕ     káká        wò  -sí    yi –e..       Adze       -xĕ    tsḗ   

DAT  witchcraft-bird strive/toll 3SG-run go-HAB  witchcraft-bird also/too/FOC 

kplɔ                  wó   ɖó     ko   yĩ,  wó   -bá        líá      agakpé-é      dzí.   
chase/follow – 3PL  after then TP 3PL -VENT climb rock  –DEF  POSTP/top 

 Agakpé xé       ŋútsú-ví    -é        líá    yĩ  ,     avu -á       tsḗ          le          vɔ    -   

Rock     which  man -DIM-DEF climb UFP  dog-DEF also/too PROG   RED- 

vɔ       -ɔ          tǎ   ɖê  -é     -vá         bɔbɔ           ɖé     agakpe-é       xá.   Mé            -   
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afraid-PROG so  UFP 3SG-VENT bend down ALL rock   –DEF side  3SG:NEG- 

dí       bé         nú     ɖéké  né  -  wɔ  yi        o .    Yá   ŋútsú-ví     -é     tsĩ           
want  COMP thing  none 3SG  do   LOG NEG  and  man -DIM-DEF  also/too/FOC 

agapké -é      dzí              xé        wò  -vá        líá      yĩ      sísí                 elã          
rock   –DEF POSTP/top which 3SG-VENT climb UFP   not knowing animal  
ɖé 
INDEF 

tó          dzo   wó  -ame    -eve   yé.     É   –súsú   bé        atí    yó.     Yá    wò  –vá 

develop horn 3PL-person –two FOC  3SG-think COMP  tree FOC  and  3SG -VENT 

 lé.    Sísí               elã       wò – nyó ; edzo  ve    le                 esí .  Yá    wò –vá 

hold  not knowing animal 3SG-COP   horn two be.at.PRES  have  and  3SG-VENT 

líé     -é      súsú        bé        ye      -á    - kpɔ   akpóxɔnú   le      éfímí. 
climb-3SG thinking COMP LOG –POT-see  refuge       from  DIST 

Elã       tséŋ,              xé       wò –kpɔ  bé         ame     ɖé         lé     yi    -é       súsú   

Animal too/also/FOC when 3SG -see COMP person INDEF hold 3SG  3SG-think  

bé   

COMP 

ɖewóhĩ  adelã    gbɔ        enú   ɖé        wɔ   yi      gbé  .    Eyá  ta  ɖé,     yá    wò  - 

maybe   hunter  coming thing INDEF do  3SG PROSP     so    UFP  and  3SG-  
dzó  kplé    ŋkú  bí     kplé    du    kɔ      ɖeví -é        ɖeví-é       le           wó 

leave COM eye  red   COM  race carry child-DEF child-DEF be.LOC 3SG:POSS  

dzo   tame        le                  du   ƒú,   le                 du    ƒú.   Yá   avu -ɔ       –gbi 

horn  head-top  be.at.PRES  race run  be.at.PRES race run   and  dog-DEF- say 

bé         fíne   kóŋ       wò – tsɔ      ye   -ƒe        aƒé    -tɔ            yi  –e. 

COMP where exactly 3SG-carry 3SG-POSS house-owner    go  -HAB 

Éyá  tsíḗ               sí  du kplɔ   wó   ɖó    wó   yi –e        kákáká                 ko  
3SG  also/too/FOC  run   chase 3PL after 3PL      -HAB  for a long distance then 

ebe    –xɔ        ɖé         tǎme           ʋúm                             wó –vá        gé   dze.   

Thatch-house INDEF POSTP/top IDEO/sudden landing 3PL-VENT fall/ drop 

El        -á        lé     du    tsɔ    le                 du   dzí  yi -é.       Avu -a      ko  -é  

Animal-DEF  hold race take be.at.PRES race top  go-HAB dog -DEF just-FOC 

ɖíɖí  gé   dze    etɔ      -ɔ        me.     Ɖeví  - é tsíḗ         gé    dze  etɔ    -ɔ        me 

slip  fall  land  river –DEF  inside                 also/too fall  land  river-DEF  inside 

 gblulu. 

IDEO/falling 

 

Etɔ      -ɔ        me      xe       wó –gé  ɖã     yĩ  mmm     vɔ  –vɔ     ɖó         wé  alégbegbe.   

River –DEF inside which 3PL-fall ALL TP sigh      RED-fear saturate PL  so much 

Wó  -me –  nyá    tsie   wó – wa  o         Ɖeko  ye   –wó  kú   -vɔ          laa   Wó –  
3PL -NEG-know what 3PL -do   NEG  just     LOG-PL die – COMPL UFP  3PL- 

ƒé        ŋkú  klḗ                    yá    avu – a    yi   wò –vá        tsí        atsitré     ɖé  
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POSS eye  shine/beam/gleam and dog-DEF go 3SG-VENT remain standing ALL 

dodome  ná   ŋútsú-ví    -é      kple susú        bé        ɖewohĩ    etsi    -é       má – 

middle DAT man  -DIM-DEF with thinking COMP maybe   water-DEF NEG- 

mi                       ye      o      aló  yi    –ma   –vá        gé ɖé  etɔ -ɔ         me      o   

swallow/drown  LOG NEG or   LOG-NEG-VENT enter  river-DEF inside NEG 

á       -vá        kú  o.         Tǎ  wò   -vá        de       tǎme       ná     ŋútsú -ví   -é.    
POT-COME die NEG..  also 3SG-VENT climb head-top DAT man  -DIM-DEF. 

 

Fífie  yĩ, ŋútsú-ví   -é         yĩ  etsi ná      avu –a      be         ɖé ,   ne  - ná         ye   – 

Now TP  man-DIM-DEF   FP tell DAT dog -DEF COMP UFP 3SG-SUBJV LOG- 

wó ná        –líá      atíkpo -ɔ       xé      wó  –líá       atikpo - ɔ   dzí,   
PL SUBJV-climb log     –DEF when 3PL -climb                     POSTP/top/on  

wó – ame  –ve   –é       wó – líá     atíkpo-ɔ        kple   susu       bé       etsi   –é 

3PL-person-two-DEF  3PL-climb log    -DEF COM thinking COMP water-DEF 

má –  lé                yi   –wó   o        Atsíkpo –á      dzí  xé     wó  - líá      yĩ   káká   

NEG-catch/drown LOG-PL-NEG  log         -DEF top which 3PL-climb TP by the 

time 

wó - ní     –kpɔ  anyígba           ɖaa                 yĩ eklo       gbógbó  ɖé       -wó -é 

3PL-JUSS see  down/ground  in a distance  TP tortoise plenty    INDEF-PL-FOC 

mí      le           anyígbá.  Yá   wó –vá       le                 gbe      – bíá  wé.   Wó –gblɔ 

DIST be.LOC ground.     and 3PL-come be.at.PRES  question ask  PL.   3PL -say 

be         ye    –wó  nɔví            eklo      bú   yá   ye   –wó  le                di      –i   

COMP LOG-PL  friend/mate tortoise loss and LOG-PL be.at.PRES search-3SG-

PROG 

 ƒété         ye   –wó  mé –le                 kpɔ -ɔ           o       eya ta  ye     –wó –vá 

all (over) LOG-PL 3PL -be.at.PRES see -PROG NEG so        LOG –PL –COME  

Xé      wó – le                 dí       -í                   sísí                ŋútsú  -ví   -é    
When 3PL- be.at.PRES search -3SG:PROG not knowing man   -DIM-DEF  

 le                susú  wɔ   be         ya –wɔ  ɖɔɖɔɖɔ                             ye   – a          -bá  

be.at.PRES mind do   COMP 3SG-do  quietly/stealthily/slowly LOG SUBJV-VENT 

lé       eklo    –ví    –é        le          eháví     -wó   dome.              Ta  xé 

catch tortoise-DIM-DEF be.LOC colleague PL  middle/midst.  so   when 

wò –gé  ɖé  etsi   -é        me       é    -bá      le                 é    -nú        ble  

3SG enter    water-DEF inside 3SG-come be.at.PRES 3SG-mouth deceive  

 le                nya –vívĩ    –wé  tsi –ne              ta  ɖé, é      -ɖeŋuɖí  le            é    -ɖókúí   
be.at.PRES word sweet-PL  tell -DAT:3SG so TP  3SG-forget   be.LOC 3SG-self 

 ŋú   yá   ɖeví -é       kɔ         - é       dzáá.     Xé     wó –dzó    yi –e        yá  wó – 

skin and child-DEF lift/carry-DEF slowly  when 3PL -leave go-HAB and 3PL- 

 le                así     ʋúʋú   na     eklo      susue      –wé  bé        yi    –wó  dzó.   

Be.at.PRES hand wa…  DAT tortoise remaining PL COMP LOG-PL  leave 

Yá    wó –kɔ      wó  nɔví             tsɔ     dzó   yí  wó  -ƒé       aƒéme. 

And 3PL -take 3PL mate/fellow take leave go 3PL-POSS home/house. 
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A certain boy lived in a certain town.  He had a small house.  A mat and a small 

pillow were also in the room. His friend was a small dog. They picked a tortoise and 

put it in a small pot and they played with it always. 

Night fell and they slept and were snoring gbrrrr gbrrrr. The tortoise said why should 

they be snoring while it was sleeping.  So it sneaked out quietly from the pot. 

After it came out of the pot, day broke and the dog and the boy woke up.  When they 

got up, they went and looked into the pot and under the stool but tortoise was not at 

any of these places. Unfortunately, the dog went and put its mouth into a pot 

(suddenly) all at once. The boy searched for the tortoise for a long time and came to 

the window and opend it to find out whether tortoise got trapped there. The boy was 

there when the dog appeared with the pot hanging on its neck. He became 

uncomfortable.  Then the dog fell suddenly through the window and  hit the ground 

with its mouth flat. Then the pot removed from its mouth and broke into pieces.  

When the boy saw what happened he was depressed and he went and carried the dog 

and embraced it and checked whether it was wounded.  He checked every part of the 

dog, embraced it and sympathized with it because of what happened to it. 

Since they hadn’t seen tortoise, so they decided to go and look for it. They set off and 

entered a forest. On their way, they shouted and shouted.  The dog barked to see 

whether the tortoise will come out or not.  But they did not see it. When they were 

going, they got to a forest.  They saw a tree and there was a nest on it.  Bees were 

entering the nest.  The dog wanted to find out what exactly were entering the nest (up 

there).  And the boy also saw a hole.  He too peeped into the hole to find out what 

exactly was coming out of the hole. 

When the boy was looking into the hole from a distance to find out whether the 

tortoise was inside, the greedy dog, which wanted to know everything, held the tree 

and shook it to find out what will come out of the hole.  Immediately it held the tree 

and shook it; ‘where the bees came from, where they did not come from’, bees came 

out in great numbers from the nest and chased the boy. 

While the bees were coming out in their numbers the boy was also looking into a 

hole in the tree. An owl came out at once. When the boy saw it, fear gripped him and 

he fell down. The dog also saw that the bees were following/chasing it. Its eyes 

became red and it ran quickly and left with the hope that the bees would not sting it.  

They chased it.  The boy was on the ground afraid of the owl.  The owl too chased 

him and he ran and climbed a rock.  After the boy climbed the rock, the dog which 

also was afraid so it came and lay down. 

It didnt want any thing to happen to it. Unknown to the boy, the rock that he climbed 

was an animal which had developed two horns. He thought it was a tree and he went 

and held on to it.  Not knowing it was an animal which had two horns. When he 

climbed it, he thought he had found refuge there. 

The animal realized that someone had grabbed it. Thinking he might be a hunter who 

was coming to do it some harm, it took to its heels with all the seriousness, carrying 

the child (boy) on its horns, and ran and ran. The dog asked where exactly it was 

carrying its master to. It also ran and chased them. They moved over quite some 

distance and then landed on a thatchhouse.  The animal was on the run, running.  The 

dog slipped and fell into the river. The child (boy) also fell  into the river. 

After falling into the river they were frightened (very much).  They didn’t know what 

to do. They thought that was their end. They were frightened.  And the dog went and 

stood on top of the boy’s head so that it would not fall into the river and get drowned.  

So it climbed onto the boy’s head. 
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The boy told the dog they should climb on to a log in the river (with the intension of 

saving them from drowning/ so that they would not get drowned). After climbing the 

log, they looked far down, and saw a colony of tortoise on the ground. And they went 

and interviewed them. They told them their tortoise friend got lost and they had 

searched for it everywhere but couldn’t find it and that was why they had come. 

When they were searching for it, unknown to them, the boy had planned to go quietly 

and catch the smallest tortoise from among the colleagues. So when he entered the 

water, it went and coaxed it and told it interesting (stories) things and it forgot itself 

and the boy carried it away slowly. While going, they were waving to the rest of the 

tortoise that they were leaving.  And they carried their mate to their house/home. 
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APPENDIX E 

DATA COLLECTION PROCEDURE 

Appendix  

The Tortoise Story Elicitation tool. 

Child Data Collection 

In order to elicit a narrative rather than a series of picture descriptions, the 

children/subjects were asked to first go through the entire book, and then tell the 

story.  In most frog stories, the story is told to the experimenter who sits next to the 

child and views the book together with him/her.  However, it has been realized that 

this technique has some drawbacks. 

1. The child may be less motivated to elaborate and clarify, since it is obvious 

that the experimenter knows the story and can see pictures. 

2. The child can have recourse to pointing, rather than verbal description, since 

both child and experimenter are looking at the book. 

In an attempt to overcome these problems, researchers have, more recently, tried 

another procedure, which appears promising: 

The child first looks through the book with the experimenter, being prepared for the 

fact that the story will then be told to someone else (researcher, a parent, an older 

sibling, an available familiar adult, the new listener) that enters and is seated where 

s/he cannot see the pictures in the book. This procedure is described below.  

Although it requires an additional participant, it is believed that it is a more useful 

procedure. 
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Elicitation Procedure 

Give the book to child.  The title of the book should be covered so that the child will 

not use the title in narration (or ask for its translation).  Say 

Agbalé enye esi.  Agbalé sia gblɔ ŋutinya tso ŋutsuvi (point to the picture on cover) 

avu (point, kple wo (point) ŋuti.  Gbã la, medi be nàl  ŋku ɖe nɔnɔmetata/nutatawo 

katã ŋuti.  L  ŋku ɖe nutata ɖe sia ɖe si nèkpɔ la ŋu nyuie eye emegbe nàgblɔ ŋutinya 

la nam. 

English Translation 

Here is a book.  This book tells a story about a boy [point].  First, I want you to look 

at all the pictures.  Pay attention to each picture that you see and afterwards you will 

tell the story to X [parent, older sibling etc.] 

The child now looks through the book to get an idea of the story.  The experimenter 

may help younger children turn the pages if necessary.  Make sure that the child has 

seen each page.  On completion of looking through the book, say: 

Azɔ  midze ŋutinya la gbɔgblɔ tso gɔmedzeƒe eye agblɔ ŋutinya la na Efo 

Kwami/Daavi/Dada/Togbe. 

English Translation 

Now let’s start telling the story from the beginning and you will tell the story to X 

[parent, older sibling, etc.] 

Prompts 

The listener was advised/instructed (in advance) to prompt the child only when 

necessary.  It is important to avoid prompts that may bias the child’s choice of verb, 
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tense, aspectual marking or choice of perspective.  The following list of prompts in 

order of preference were used. 

1. Silence or node of head. 

2. El  ẽ, enyo (Uh – huh/Okay/Yes) 

3. Nu bubu aɖe galia?/Nu ɖe galea? (Anything else?) 

4. Kple (and) [with rising intonation] 

Noting of contextual Information for Transcription. 

Page turns were indicated by tapping the microphone lightly.  Some written notes 

were taken of any references to events/characters on previous or subsequent pages, as 

well as pointing to certain features of the pictures which  may clarify the transcript.  

If the child switches back and forth between pages, this was noted and recorded for 

inclusion in the transcript. 

Adult Normative Data Collection 

To avoid any variation in adult data due to different interpretations of the task, the 

following instructions would be used for adults. 

Ŋutinya sia tso ŋutsuvi, avu kple akpɔkplɔ aɖe ŋuti. Abe ale si wò ŋutɔ nènyee alo 

kpɔe la, ɖeviwo ƒe ŋutinya gbɔgblɔ tovovo sã tso ametsitsiwo tɔ gbɔ.  Míele ŋku l m 

ɖe ale si ɖeviwo dzea ŋutinya gbɔgblɔ gɔme ʋu va se ɖe esime woate ŋu agblɔ 

ŋutinya abe ametsitsiwo ene.  Madi be nàgblɔ ŋutinya la nam be matsɔe asɔ kple esi 

ɖeviawo hã agblɔ.  Meɖe kuku, gblɔ ŋutinya la le dziɖeɖi kple wo nukpɔkpɔ nu. 

‘This is a story about a boy, a dog, and a frog.  As you probably realize, children will 

tell this story very differently than adults.  We are looking at developments in story-
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telling to find out how children get to be like adult story-tellers.  We would like you 

to tell the story as naturally as you can.’ 

Debriefing Statement 

The following is the debriefing statement that will be given to the adult subjects after 

they have participated in the study. 

Akpe na wò be nèlɔ  fãa be yeanye nugɔmekuku sia ƒe akpa ɖe.  Medi be makaɖe 

edzi na wò be w ŋkɔ mádze le nuleɖemɔdzi la me o.  Dzesidede bubu sã anɔ 

mɔƒokpeawo dzi eye matsɔ w ŋutinya atsɔ asɔ kple ametsitsi bubu siwo hã ƒe ŋkɔ 

mádze o la tɔ. 

Nugɔmekuku sia ƒe taɖodzi nu enye be miase ale si amtstsitsiwo, to ŋku lele ɖe 

nɔnɔmetatawo ŋu la tua woawo ŋutɔ ƒe ŋutinya ɖo.  Nu si le vevie le wɔna sia me la 

enye be mial  ŋku ɖe. 

1. Ale si ametsitsi kɔa nuwɔnawo ŋu le ŋutinyatutuɖo me 

2. Nuwɔna siwo le ŋutinya la me si amewo bu be wo le vevie kple esiwo wobu 

be mele vevie o. 

3. Nyati alo gbe ŋutise alo gbezazãɖaŋu siwo wotsɔ gblɔa ŋutinyawoe. 

Míegblɔ ŋutinya to mɔ vovovowo nu eye mɔnu ɖe sia ɖe le etee pepepe.  Taflatse, ɖe 

dzi ɖi nadzro nume alo abia nya nugɔmekula la, ne nane me mekɔ na wò o. 

‘Thank you for agreeing to participate in the study.  Please be assured that the 

information you provided us today will remain confidential.  Each transcript will be 

identified only by a code number, and the data obtained will be analyzed 

University of Ghana          http://ugspace.ug.edu.gh



 386 

quantitatively along with data from others performing  the same task.  At no time 

will your name be used or will your identity be made known. 

The purpose of the project is to understand how adults construct stories using 

information provided in pictures.  We are interested in: (1) how people structure the 

events presented in the pictures; (2) which events people choose to highlight and 

which events people see as less important, and (3) which linguistic devices people 

use to express those distinctions.  There are many different ways to structure and to 

tell the stories, and no version is “right” or “wrong”.  Please feel free to discuss any 

aspect of the procedure or the study itself with the experiementer.’ 

Transcription Format and Data Analysis 

The Transcription Conventions were excepted from Berman and Slobin (1991).  All 

the speech of the participants were orthographically transcribed by the researcher.  

Reliability was ensured by giving the recording to two graduate assistants with 

Linguistic background to transcribe.  Data was first transcribed, and then analysed by 

age, target domain and linguistic form. 
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APPENDIX F 

INFORMATION AND CONSENT FORMS 

 

Information and Consent Form (Parents) 

Dear Parent, 

My name is Francisca Adzo Adjei. I am a graduate student at the Department of 

Linguistics, University of Ghana. I am writing to inform you about a research project 

that I am conducting for my Ph.D. Please read/listen to the following information and 

decide if your/your child would like to participate. 

The research is designed to examine how children express motion events in Ewe at 

different stages of their development.  Each child will tell a story that will last no 

more than 20 minutes. The child will narrate a story while looking through a 

wordless picture book and then will be asked to tell it back to the researcher.  At the 

end of the storytelling, the child will be given a present. 

The project does not involve any risks, and children typically enjoy telling stories, 

describing pictures etc.  However, at any time during the course of the project, if 

your child becomes reluctant to participate she/he will be allowed to withdraw.  All 

interviews will be audiotaped and transcribed for future analysis.  You and your child 

will never be identified by name (unless you want it). That is, the audiopated and 

transcripts will be identified by code only. The key to this code will be kept 

separately from the audiotapes themselves.  Direct access to the tapes and codes will 

be available only to me. 
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Participation in this study is voluntary and will be greatly appreciated. General 

results will be  made available upon completion of this project for those people who 

are interested. 

Thank you for taking the time to read/listen to this letter.  If you have any questions 

about this study, you can ask me now or call me at 0242-151152. 

Sincerely, 

 

Francisca Adzo Adjei (Mrs) 

General Consent Forms for Parents 

In have read the letter/listened to the letter read to me which described the research 

project being conducted by Francisca Adzo Adjei.  I agree to allow my child to 

participate in this study.  I understand that my child will be audiotaped while 

engaging in a variety of language related activities.  I also understand that my child 

may withdraw from the study at any time. 

Parent’s Name            Parents’ Signature/  Date 

…………………………..             ………………………             ………………… 

(Please print clearly)     Thumbprint 
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CHILD ASSENT LETTER 

I would like you to be in a children’s story-telling study.  It is a study of how 

children tell stories in different languages.  You will tell a story about a boy, a dog 

and his pet tortoise.  I will record your story on a tape recorder and then we can listen 

to some of them after you finish telling the stories if you wish.  You do not have to 

be in the study if you don’t want to, and we can stop or take breaks at any time if you 

want to be in my study, please print your name or put your figure print on this paper 

next to the smiling face. 

……………………………………………                   

Signature/Identification Mark            
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