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ARTICLE INFO ABSTRACT

Keywords: Background: The nursing and midwifery professions are predominantly female. In Sub-saharan Africa, especially
Females in Ghana, females have traditionally been perceived as homemakers who do not require higher education to play
Ghana their roles. This phenomenon perpetuates gender inequality, underutilises talents, and denies women opportu-
Graduate students L. .

L nities for personal and professional growth.
Motivation

Aim: This study explored the motivational factors influencing the uptake of higher nurse education among female
nurses in a resource-constrained setting.

Methods: An exploratory, descriptive qualitative approach was adopted with purposive sampling method to re-
cruit 20 nurses pursuing a postgraduate programme in nursing from October to November 2022. Inductive
thematic analysis approach was used to analyse the data.

Result: Two main themes and six subthemes were developed from the data. Female graduate students believe the
reasons to pursue higher nursing education are attributed to one's workplace, friends and family's demands.
Participants pursuing higher education think it will earn them higher-paying jobs. Their primary motivation to
pursue higher education was to earn titles like ‘doctor’, ‘the degree nurse’, and ‘the specialist nurse’. Other
motivations for some participants include the impact of their higher education, which ranges from workplace
promotion to family prestige.

Conclusion: Ghanaian female graduate nursing students' motivation to pursue higher nursing education is
threefold: personal gains, corporate gains, and family fame. Educational institutions need to assist these nurses
with the requisite knowledge to excel in their areas of work, get the maximum benefit they expect from
schooling, and make their families and communities proud as expected.

Higher nursing education

1. Introduction

Traditionally, in Sub-saharan Africa (SSA) settings, women's societal
role has been perceived as a mother, wife, babysitter, and homemaker.
These traditional roles of women have prevented them from pursuing
higher education despite the benefits of higher education (Ahmed and
Hyndman-Rizk, 2020; Vaughn et al., 2020). However, a school of
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thought believes that only when women acquire higher education can
they become good homemakers, wives, and mothers (Parker, 2015).
Unfortunately, in most SSA contexts, most women abandon their pro-
fessions and education to care for children and keep their homes as
wives and grandmothers to help their husbands achieve higher academic
positions (Devine et al., 2023; Abu, 2023). Most women have suffered
this marginalisation globally, especially in most parts of Africa (Uduji,
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2020). Consequently, the number of women occupying higher profes-
sional and academic positions is far less than their male counterparts
(Uduji, 2020). Though there are several professions where the number
of men outnumbers women, the same cannot be said of the nursing
professions, which is predominantly female-dominated.

Over the years, nurse education has improved globally through
advanced curricula, technology integration, and increased access to
specialised and interdisciplinary training. There have also been
enhanced professional standards, research opportunities, and leadership
development, empowering nurses to meet evolving healthcare demands
(Macdiarmid et al., 2021b; Morton, 2019). The kind of nursing care
demanded from nurses has changed compared to the era of Florence
Nightingale during the Crimean War (Opare and Mill, 2000). After the
introduction of formal nurse education, the profession has seen
tremendous improvement, and currently, nurses are educated to the
doctorate level in most countries across the globe (Santainés-Borreda
and Camano-Puig, 2021).

Higher nurse education produces highly competitive nurses who
influence policies, act positively to bring good health outcomes, and
broaden the individual nurses' scope of work and job opportunities
(Drasiku et al., 2021; Kavanagh and Sharpnack, 2021). It has also
ensured that nurses are well-equipped to provide the high-quality care
expected of them (Smith et al., 2021), prepared them to be informed,
lead, design healthcare service delivery policies, and make decisions
that improve the well-being of all people (Mlambo et al., 2021). When
nurses educate themselves to a higher level, they can critique their
practice and research areas to promote health, alleviate suffering, and
prevent illness (Rosseter, 2019). Nurses do not lose sight of how higher
education would allow them to investigate issues such as politics and
leadership that are decisive to their professional well-being (Barrett
et al., 2021).

Several reasons may justify why a female nurse with numerous roles
in the family and workplace will opt to further higher education despite
barriers such as family roles, lack of study leave, expensive school fees,
complex program packages, and the non-availability of needed courses
in some jurisdictions (Macdiarmid et al., 2021b). The motivation to
acquire higher education could be facilitated by tuition reimbursement,
flexible programme schedules, and commitment to work progress (Cant
and Levett-jones, 2021; Macdiarmid et al., 2021b; Smith et al., 2021).
However, the inability to access bursaries has made prospective nurses
rethink when applying for higher education. Lack of financial support
puts qualified nurses off pursuing higher education and prevents others
from continuing their studies (Abu-qamar et al., 2020).

Notwithstanding the challenges discussed concerning barriers to
higher education, there is an increasing demand for higher nurse edu-
cation worldwide, with an impressive response that has expanded
educational institutions and caused most people to travel near and far to
seek higher knowledge in nursing. The rationale and the motivation for
higher nursing education among nurses are less examined. The study,
therefore, explored the factors influencing the pursuit of higher nursing
education in Ghana among nurses.

2. Methods and materials
2.1. Study design

An exploratory, descriptive qualitative design (Hunter et al., 2019)
was used to explore the views of female nursing graduate students on
their motivation to pursue higher nursing education from October to
November 2022. This study was reported using the Standards for
Reporting Qualitative Research checklist to increase research trans-
parency and quality and limit the risk of inaccurate data reporting.

2.2. Study setting

This study was conducted at the Nursing and Midwifery Schools of
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the University of Ghana, the Kwame Nkrumah University of Science and
Technology, and the University of Cape Coast. The schools were chosen
because they started higher nursing and midwifery education in Ghana,
and most nurses and midwives are enrolled in the programme.

2.3. Study population

The population of interest was female graduate nursing or midwifery
students pursuing Master of Philosophy, Master of Science, and Doctor
of Philosophy degree programmes in nursing or midwifery education in
universities in Ghana.

2.4. Inclusion criteria

Ghanaian female nurses admitted into any of the three universities
pursuing a master's and above degree programme in nursing or
midwifery.

2.5. Exclusion criteria

Nurses pursuing higher education in nursing and midwifery with
either study leave or scholarship were excluded from the study.

2.6. Sample size and sampling technique

A purposive sampling method was used, as it was best suited for this
study because the researchers were interested in nurses possessing
unique characteristics that could help them explore the phenomenon in
its entirety. We aimed to achieve thematic saturation, and this was done
based on a rigorous, iterative process of data collection and analysis, and
finally resulted in a sample size of 20 participants. As Srivastava and
Hopwood (2009) recommended, we continuously reviewed and
compared our data to identify recurring patterns and themes. This
approach aligns with established qualitative research methodologies,
ensuring a thorough analysis (Guest et al., 2020).

2.7. Data collection procedure and tool

A semi-structured interview guide was prepared based on the data
collection objectives of the study. Before data collection started, an
ethical clearance was secured to collect data. Graduate nursing and
midwifery students in Ghana were contacted through their course rep-
resentatives, who told them the rationale for the study to help recruit
potential participants. The researchers exchanged phone numbers with
course representatives to help link up with those interested in partici-
pating in the study. When participants were identified, the researcher
thoroughly checked their backgrounds to ensure they met the inclusion
criteria. Afterwards, they were informed of the study's objectives, and
the information sheet was explained to them in clear, simple language
that they could understand. Arrangements were made with participants
who agreed to take part in the study regarding the convenience of place
and time for either face-to-face or telephone interviews to be scheduled.
Before every interview, participants were made to give verbal (virtual
interview) or written consent forms (face-to-face interviews). They were
told their right to withdraw from the study anytime they wished without
any consequences. All interviews were audiotaped with participants'
consent, and field notes were taken for non-verbal cues.

2.8. Data analysis

Data analysis was completed alongside data collection. The recorded
interviews were transcribed verbatim and analysed using Braun and
Clarke's six-phase thematic analysis guide (Braun and Clarke, 2012). The
study was done both inductively. Two researchers read the transcripts
thoroughly many times to better understand the entire data set. The data
were assigned codes and organised into meaningful pieces to reduce the
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data into small portions. Codes expressing the same idea were organised
to form subthemes, and analogous subthemes were combined to form
main themes. Four authors reviewed the themes and subthemes gener-
ated from the data set and modified them based on a consensus reached
among the research team. NVivo software version 11 was used to
manage the data.

2.9. Methodological rigor

The researchers followed Guba and Lincoln's (1989) four criteria for
ensuring the trustworthiness of qualitative research. After data collec-
tion, credibility was ensured through consultation with study partici-
pants to ensure the data's accuracy, interpretation, and analysis
(member-checking). The researchers gave a detailed description of how
data were obtained to maintain its dependability. An audit trail was
maintained regarding all study processes to ensure their confirmability.
The researchers ensured that they documented sampling strategies and
context-specific factors to ensure transferability and, thus, applicability
to similar settings. A thick contextual description of the study's setting,
process, and participants was provided to enhance transferability,
enabling researchers to determine whether the findings would be helpful
in other contexts. Also, to ensure reflexivity, the participants recruited
for the study were not known to the researchers. These researchers were
students but were not known by the participants.

2.10. Ethical consideration

Ethical clearance and approval were obtained from the Institutional
Review Board of the Noguchi Memorial Institute of Medical Research,
University of Ghana (NMIMR 009/22-23). Permission for the study was
obtained from the institutions where participants were recruited. The
study was explained to participants in simple language, including their
right to opt out of the study at any point they feel uncomfortable
continuing. Informed consent was obtained from participants who
agreed to participate in the study, and those who met face-to-face signed
a consent form before data collection began. The participants were
assured of confidentiality and anonymity by eliminating possible par-
ticipants' identifiers such as real names.
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3. Results

A total of 20 nurses of various categories and ranks were inter-
viewed. Their ages ranged from 27 to 46 years, and their ranks ranged
from senior nursing officer to deputy director of nursing service grade.
Based on where these nurses found themselves working, the names of
their ranks change, but the different ranks fall within the range given
earlier. Of the 20 participants, two were pursuing their program at the
Kwame Nkrumah University of Science and Technology, one from the
University of Cape Coast, and 17 were pursuing their programs at the
University of Ghana. Four of the participants were single, and the rest
were married. Eighteen of the participants had children ranging from 1
to 5, including two of those single. The participants' work experience
was between 4 and 25 years. Details of participants' socio-demographic
characteristics are displayed in Table 1.

3.1. Themes and subthemes

The data generated two main themes and six subthemes. The main
themes were: 1. Sources of motivation with subthemes: workplace de-
mand, family pressure, and peer influence. 2. Perceived impact of higher
nursing education with subthemes: personal accomplishment, practice
improvement, and family prestige. The main themes and their corre-
sponding subthemes are displayed diagrammatically in Fig. 1.

3.2. Thematic findings

Themes and Subthemes:

1. Sources of Motivation

This theme describes the varied reasons why people pursue higher
nursing education. It also includes participants' zeal to pursue graduate
programs. Despite the life difficulties female graduate students face with
work and family life, they consider it worth acquiring a postgraduate
degree for various reasons. According to the female graduate nursing
students interviewed, the reason is that the world is moving faster.
Because most of them occupy leadership positions, they want to move
ahead of their peers and subordinates. In addition, some are targeting
workplace positions and new jobs to hook onto.

a. Workplace requirement

Table 1
Demographic characteristics of participants.
No. Age  Marital  No. of Programme of Academic Area of Practice Specialisation Years of Rank Full
status children. study Institution Experience Study
Leave
P1 45 M 3 MPhil Nursing KNUST Education Gen. Nursing 22 PHT No
P2 39 M 4 MPhil Nursing UG Practice Pediatric 14 SNO No
P3 43 M 3 PhD Nursing ucc Education Gen. Nursing 21 DCHT No
P4 39 S 0 M'Phil Paedis UG Practice Pediatric 16 SNO No
P5 37 M 2 MPhil Nursing UG Practice Gen, Nursing 12 SNO No
P6 37 M 3 MPhil Nursing UG Practice Midwifery 11 PNO No
pP7 41 M 3 MPhil Nursing UG Education Gen. Nursing 19 Lecturer  No
P8 38 M 3 MPhil Nursing UG Education Gen. Nursing 11 PHT No
P9 44 M 5 MPhil Nursing UG Practice Gen. Nursing 18 PNO No
P10 31 M 1 M'Phil N KNUST Practice Gen. Nursing 7 SNO No
P11 36 M 2 M'Phil UG Practice Gen. Nursing 13 SNO No
Paed
P12 35 S 1 M'Phil N UG Practice Gen. Nursing 13 SNO No
P13 31 S 2 M'Phil N UG Education Gen. Nursing 13 SNO No
P14 44 M 3 M'Phil N UG Practice Gen. Nursing 20 PNO No
P15 34 M 1 MSc Nursing UG Practice Gen. Nursing 10 PNO No
P16 35 M 3 MPhil N UG Practice Gen. Nursing 11 PNO No
P17 46 M 4 MPhil N UG Education Gen. Nursing 20 PHT No
P18 27 S 0 MPhil N UG Practice Gen. Nursing 4 SNO No
P19 37 M 2 MPhil N UG Education Gen. Nursing Gen. 15 PMO No
P20 38 M 3 MPhil uG Education Nursing 12 PNO No

P — Participant; M — Married; S - Single; KNUST — Kwame Nkrumah University of Science and Technology; UG - University of Ghana; UCC - University of Cape Coast;

PHT - Principal Health Tutor; SNO; Senior Nursing Officer; DCHT — Deputy Chief Health Tutor; PNO — Principal Nursing Tutor; PMO - Principal.
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Fig. 1. Themes and sub-themes.

This subtheme discusses the desire to continue nursing education in
response to occupational expectations imposed by employers or pro-
fessional associations. Study participants stated that they worked in
circumstances where a graduate degree was essential to advance in their
careers. Regulatory agencies or nursing boards occasionally require
nurses to acquire advanced degrees within a specific time frame to
maintain professional standards.

“My workplace made it apparent that an advanced degree was required
for job advancement. The firm regarded it as a necessity to assume
leadership roles.” P5.

The participants realised that a higher degree was required to
specialise in a specific nursing field or take on leadership responsibilities
within their organisations. They believed that having a graduate degree
would improve their professional reputation and increase their chances
of getting better jobs.

“The nursing board in our region ordered that all nurses obtain a master's
degree within a particular timeframe. So it was more of a professional
responsibility for me.”P1.

“I wanted to specialise in pediatric nursing, and the only way to do so was
to pursue advanced study. Acknowledgement as an expert in paediatrics
was essential. I fancy being called the specialist nurse” P11.

The necessity of the job provided a strong external motivation for
people to pursue higher nursing education.

“I believed that having a higher degree would increase my credibility as a
nurse and lead to greater career opportunities. It was a strategy to remain
competitive in the job market.” P19.

b. Inner drive to belong

The subtheme “inner drive to belong” addresses the motives and
goals of a community of highly trained nurses. The participants
expressed appreciation and motivation for nurses who pursued addi-
tional education. They aimed to become a part of that community and
significantly contribute to the nursing profession. Earning a higher de-
gree in nursing would make one feel proud of one's work and
accomplishments.

“I've always respected nurses who hold advanced degrees. I wanted to be a
part of that group and contribute to the profession on a higher level.” P17.

“When I engaged with nurses who had sought further education, their
knowledge and skill impressed me. I wanted to be an MPhil holder or

nurse with an academic pedigree to impact the profession significantly.
P20.

The participants believed that having a higher degree would allow
them to have a more meaningful impact on patient care and better un-
derstand nursing practice.

“When I considered becoming a nurse, I felt a great sense of professional
pride and success. It was a personal aim that drove me to continue my
study.” P14.

Some participants' innate drive to achieve and fit into societal groups
motivated them to obtain advanced education. They wished to belong to
academic groups in society, hence their quest to pursue higher
education.

“I hoped that by pursuing a higher education, I would better grasp nursing
and contribute more effectively to patient care. That innate will to succeed
drove me to pursue higher education.”

P15

c. Family Pressure

This subtheme emphasises how family members' expectations and
influence can be a motivating factor for pursuing additional nursing
education. The participants discussed how important education was to
their families and how it served as a means of obtaining success.

Parents, in particular, expressed their desire for their children to
succeed in their jobs and believed that attending college would help
them develop professionally.

“My parents have always emphasised the value of education. They
wanted me to succeed in my work and considered higher education a key
to success.” P6.

Some participants were the first in their families to pursue nursing;
they felt compelled to set a good example for their cousins, siblings, and
future generations.

“As the first person in my family to pursue nursing, I faced many ex-
pectations. “I wanted to make my family proud and show them their
sacrifices were worthwhile.” P1.

“My siblings and cousins viewed me as a role model.” I wanted to set a
good example and inspire them to follow their ambitions.” P11.

Children and spouses welcomed and recognised the long-term ben-
efits a college education would give the family, and they also played a
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supportive role.

“My spouse and children supported my desire to pursue higher education.
They recognised the long-term benefits for our family and encouraged me
to pursue it.” P2.

2. Perceived Impact of Higher Nurse Education

The theme describes the nurses' and midwives' motivation for pur-
suing higher education and the perceived expected impact it will have
on them. According to the participants, higher nursing education will
help them realise their dreams, be tolerant, and understand children. A
few participants reported that they are schooling to learn new things to
help improve and polish their practices since some ward practices are
outmoded. Some also want authority in their field of work because
people consult them for knowledge because of their expertise. Overall,
the participants believe that being able to sacrifice and go through
postgraduate education will help them build their knowledge, manage
time, improve their research skills, and appreciate research. Those doing
specialised programs also take pride in the brand they have as specialist
nurses and believe that a lot is expected of them to improve practice
because they work with doctors who are general practitioners. Partici-
pants from the training institutions also said they had changed their
minds about handling students and improved PowerPoint presentations
and teaching strategies.

This theme generated three subthemes: personal accomplishment,
practice improvement, and family prestige.

a. Personal accomplishment

The participants of this study are moved to pursue higher education
because they believe the nursing profession is moving on. The younger
ones in the profession are progressing faster, so they must also move on
to catch up. Some also said that being a leader in the workplace requires
knowing more to be able to teach and answer questions that will be put
to them at work.

“Nursing is growing faster, so if you sit in one place, it's like you are in the
future. And before you realise your juniors will move ahead of you. These
young ones come, and before you realise they are doing things even
without study leave, you will be there, and they overtake you”. P17.

“I know how the world is moving in our current country or modern
Ghana; you can't stay in one place for the rest of your time. So, and you
know the little ones are also coming up, you, as an in-charge, must always
be a step ahead of the little ones or whoever is behind you. The in charge
cannot be at the ward for the little ones to come and teach. They might
have gone up all right, but you still have the upper hand. Most of the
questions troubling them or bordering them will be put to you, so you need
to be at the top and at least answer about 90% of the questions, and you
cannot do that without reading, you can't do that without practice, you
can't do that I mean, without schooling so you school small, you work
small”. P4.

The nurses said nobody asked them to further their education. They
indicated that going higher in education has made them read a lot,
widened their knowledge, and given them new ideas.

“Nobody asked me to. I took it upon myself, and because I was getting
new ideas and new feelings, there was one thing that motivated me. Then,
when I became a Programme Head too, I just learned new things, met
things, explored areas, and tried to build the whole department, and even
though it gave me stress, it motivated me, so anything education or
bringing about something new motivates me”. P8.

“...it has made me read a lot, at least now. Even though I know things, my
level of knowledge has also increased. In academia, many things come out
you have to read. You have to find out and are more informed than
before”. P3.

“once there is an opportunity for me to move up, I try to move up so that I
will not fall behind. I hope you got that side”. P7.
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Some graduate students also said that to move to work in a different
environment, they need higher knowledge and an additional certificate
to qualify them for their targeted environment.

“...I am motivated ...because I know I have to move on in life, possibly not
for my current workplace, but to see myself in another environment.
Maybe I want to shift to another environment, but that environment
would require me to be ready for the market. Anytime the environment
brings itself, I already have the requirements, so I move to it like that.
Yeah, so I'm self-motivated because I think it's not all about my current
working place, but it's about me getting into the broader world and doing
something more than what I'm doing now” P 17.

“Yeah, I have a plan of... I have a passion for teaching and am very good
with the clinical side. So, I believe it will pave the way to my destination in
the future” P 16.

Some graduate students' motivation to forge ahead is twofold: first,
they are concerned about the certificate they will get at the end, and
second, they are worried about their perception of life and their way of
dressing.

“...there is a promising award or certificate, you know that at the end of it
all, with all the stress, you are going to achieve something, so it is a way of
motivation, and apart from that too, I'm begging to learn new things and
to understand life in a way because there are somethings that I didn't
know or how I perceived it was different, I must say I have learned things
that are not even about books alone even how even to dress and all that.
I've learned a whole lot with my current education” P 19.

Promotion was one of the driving forces for female graduate students'
desire for higher learning.

Acquiring higher degrees, in most cases, results in an upgrade or
promotion.

“... when it comes to promotion, it came to a time I noticed that the ju-
niors, thus the RGNs, were being promoted while we, the SRNs, will be
there. You will be there, and the juniors will do degree courses and online
masters. So, they will easily leave you behind if you are not vigilant. So,
it's like how the educational system is going; if you are not vigilant, you
will just be there”. P17.

“...the good aspect is that now nursing training schools are gradually
moving from training institutions to degree-awarding institutions, and I
know that very soon they will start awarding the various institutions with
degrees, and then as somebody pursuing a PhD, I know that at least I will
be one of those people who will be used to starting that new program at the
training colleges” P 3.

Apart from what the graduate students hoped to achieve with their
certificates upon completion, they believe the programmes they pursue
have impacted their lives significantly. The students recounted that the
programmes have made them understand issues better and grow intel-
lectually, socially, emotionally, and psychologically.

“...the knowledge I have had is helping me with my relationship with
students and colleagues, and then it has broadened my mind to give me a
better view of issues. Previously, some things would make me angry easily
(laughs), but now I don't. I look at them and smile them off. So, I have
grown emotionally, psychologically, and intellectually. In my family, too,
it has helped me better understand my children and their challenges, even
as little as they are in their schooling. Schooling is not easy (laughs), so
when I have challenges with my assignment, I sympathise with my stu-
dents when they also have challenges in school with their work. It has
improved my relationship with other people. I have gained a lot from it”.
P1.

“I also see myself impacting knowledge because MPhil allows you to learn
better leadership, get into politics, and understand people's views and the
world in different dimensions. I care for kids, mothers, and fathers, so it is
helping me in the school”. P3.



M. Iddrisu et al.

“...I get the opportunity to relax to listen to people because I now believe
that we have different experiences and values in life, so that is how we'll
present our issues in different forms, and I am enjoying that atmosphere.
So, the course has made me a better leader. I would have played this role
as a leader better if | had used emotional intelligence earlier; it had a good
impact on me. I realised that sometimes I get angry with how the school is
moving on, my colleagues or something, but since I learned about this
course... it has helped me.”. P7.

According to some graduate students, how the lecturers relate to
them has also changed their mindset. They hope to treat others the same
without being arrogant. They have also decided to publish whatever
information they get to increase their knowledge.

“I am learning something from the lecturers; no matter their level of un-
derstanding, knowledge, or anything else, they are very nice to us. They
respect us, don't see themselves above us, and treat us well. So naturally,
you also learn that it's not like you have landed if you do an MPhil; no,
you need to flow with people. I see people come from school and want to
lord over others; we must relate well with people. I want to teach others
my knowledge because my lecturer kept telling us that we can do much
research and write things out so we can share. I've also had the oppor-
tunity to mix with people in my class who are very good, and I've learned a
lot. The way we carry ourselves even when we came and now you can see
a big difference”. P9.

Some graduate students said schooling strengthens their networks
because they have met different people nationwide. They also said the
lecturers' motivational words encourage them to move on to achieve
something one day.

“...for my current education, I am networking with many people. When
you look at our class, for instance, we have people across the entire
country. So, I am networking with almost everybody in the country. And
then, the faculty that is lecturing has so much information. So much
networking”. P17.

“The lecturers will tell you that for all the information you are gathering,

you will chop money when you finish if you are consistent and smart. So,
coming to meet them to teach you and give you so much enlightenment is
like you are encouraged to move on. It's a plus for me. And even the
interaction with each other is a form of learning. Learning different cul-
tures, behaviours, ontologies, and others is also a plus”. P4.

b. Improvement in practice

Apart from personal gains, the participants said they are also pur-
suing higher education to help improve nursing practice. The practice
here is a more prominent term for nurses in the classroom and the
clinical setting. Those from the educational sector think they have added
knowledge to impart and learned new ways of presenting their syllabi
content. However, those in the clinical setting also believe they have
added knowledge to give care.

“...the kind of learning that has occurred or the things I have gotten from
my lectures are significant to me. I am going to impact it on people. So, it is
helping me a lot at the workplace. Sometimes, you come to the workplace,
learn new things, and tell your colleagues about it, and they ask, how is
this possible? Then you will say yes, that is how things are supposed to be
done, and they will appreciate it like that.”

P2:

«...I am going back with new information. I am going back with new ways
of doing things. Even when dealing with my project work, I know the
angle. Now that I know many things like PowerPoint, I see different styles
of PowerPoint I knew previously. So I can create a good PowerPoint
presentation. Now, we are having lectures on Zoom. If you are doing your
slides or presentations, things have changed slightly from what I knew.
Now I am returning with new things I wasn't practising, even if I knew I
wasn't practising, and now I will practice them”. P17.
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Participants who occupy leadership positions indicated that they
take bits and pieces from what they get from the lectures and relay them
to their workplace platforms for their colleagues to read. They also jot
things down and implement them as they deal with their followers.

«...right now, because of the knowledge I am getting, I sometimes send
some of the information to my team. Even though I'm far from them and
because of the course, I'm beginning to see different dimensions. So it's
making me even to bring out more ideas. I always tell myself that if I had
known this, things would have worked better as a leader. So, I try to jot
things down, and I put those I have to share on the page for them to read,
and some also call me. So, I feel happy about it, Ahaa, for my private job,
and my students also enjoy me”. P7.

In the same way, those from the clinical sector think they have
learned new things to improve on the old stuff being practised on the
ward. Additionally, the graduate students with specialisation said most
doctors they work with are general practitioners, and therefore, man-
agement of their hospitals look up to them to help with patient care.

“Some things we do at the ward are archaic or old-fashioned, so as you
come, you learn new things. For example, as a pediatric nurse, many
things are going on that are modern in the care of children; you can't be
doing the old one, so as I said, that is the good thing about me moving
forward. It encourages me to move a step further”. P4.

“... management looks up to you because you are a specialised nurse, so
everything about your speciality, they know you have authority on that
side or concerning that speciality, so medical officers, for them, they do
general, I mean they are general practitioners, so you have the upper hand
there, they do consult you, so you have to be a step ahead. Some of them
are new, and they bring fresh ideas, but me, being the leader, need to be a
step ahead”. P7.

“So when it comes to taking care of the babies, I have a few babies which I
handle, and then I am even learning how to manage children with special
needs” P11.

c. Prestige to the family

In addition to personal reasons and a quest to improve practice, some
of the graduate students narrated that their families take pride in them
for attaining the feat they have currently and even wish they go higher
moving on to become PhD holders. Some of the participants' partners
encouraged and supported them.

“I am motivated by my family. Last time, my child asked me, Mommy,
when will you be called a doctor? She knows two of my friends who
finished their PhDs, and they are called Drs, so it is like they are looking
forward to seeing when their mom will be called a Dr. too, so that I will tell
her very soon. It's like they want to see their mother get somewhere. When
I hear these things, I am encouraged. Sometimes, they tell their friends
that their mother is a nurse and teaches at a nursing training school. .
P17.

“Truly, my husband encouraged me to return to school, and he has been
very supportive. I have a good, understanding, supportive husband and
mother”. P2.

One participant believed that acquiring higher education earns one
respect from one's partner. Her spouse allows her to offer her opinion
whenever issues are discussed.

“You know, trying to acquire a higher level of education even makes your
spouse respect you a lot. My husband is proud of me because sometimes,
when we go out there and share the knowledge, he will say, “Oh, my wife
has something to share, and I feel it's a plus.” P14.

One factor motivating these graduate students to achieve higher
education is that they want their siblings to follow in their footsteps.
Some are also used as prestige symbols in their homes because they
specialise in nursing.
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“My other siblings are also a factor. I am not the senior-most, but I am
ahead of them; they want to follow in my footsteps. When they look at me,
my age, and the number of schools I have attended, they are motivated to
follow in my footsteps. I haven't reached it yet; I still have more to go. And
that motivates me”

, P17:

“my mom is a retired nurse, and I have a younger sister who is also a
nurse offering an oncology nursing, so for me, the good thing is that at
least we have other nurses in the house, and you bear the brand of a
specialist Nurse. ...and in the house too, my mother will say this is my
specialist nurse” P4.

A participant also indicated that having higher knowledge in nursing
makes people consult you on health issues, especially friends and close
family members.

“People consult me regarding issues concerning children because they
know I have a higher qualification or knowledge. So, anything concerning
children, for example, friends call when they are in trouble and other
extended family members also call you to ask you things concerning their
children's health” P11.

4. Discussion

Postgraduate students' motivation is vital for high-quality academic
performance and practical learning. Though not all students exhibit the
same level of motivation, resulting in differences in learning outcomes,
variations in motivation are usually attributed to a diversity of factors,
which include cultural, socioeconomic, and psychological issues
(Kinsella et al., 2018); (Zahran, 2013). Knowing the factors impacting
students' motivational drives is essential, especially in a professional
educational context where difficulties with students' motivation appear
to be predominant (Macdiarmid et al., 2021a; Vazquez-Calatayud et al.,
2021). Hence, this study explored the motivation behind female grad-
uate nursing and midwifery students' striving to pursue higher education
in nursing amidst the challenges they face as mothers, wives, employees
without study leave, and breadwinners in Ghanaian universities.

Personal accomplishment, practice or work output improvement,
and family prestige motivate nurses to pursue higher education. Other
studies have found the motivation to pursue higher education, and it is
noted from some of the studies how nurses are eager to pursue a doctor
of philosophy (PhD) and master's degree programme (Razzak and
Abdul., 2016).

Personal accomplishments, such as gaining more knowledge, pro-
motion, occupying leadership positions, and getting better, new paying
jobs, are what the study participants perceive as motivating them. Ac-
cording to them, these are what they will get from their education and,
therefore, are encouraged to go to school at the postgraduate level. On
the contrary, some nurses have reported in a study that their fight to
acquire higher education did not earn them personal benefits but
organisational gains (Doughty et al., 2021; Monday, 2018). Similarly,
this study indicates that having higher education does not necessarily
mean that some nurses will be promoted in the practice setting. This is
primarily when the person did not get study leave before starting the
study.

The nurses in this study indicated that advancing their education to
the master's and PhD levels has widened their knowledge and under-
standing of issues, which agrees with earlier assertions of key nursing
bodies. The national voice for academic nursing, together with the
American Association of Colleges of Nursing (AACN), believes that ed-
ucation has a momentous impact on the knowledge and competencies of
the individual nurse clinician, as well as all healthcare providers
(Rosseter, 2019; Vazquez-Calatayud et al., 2021). It is posited also that
clinicians with Bachelor of Science in Nursing degrees are well equipped
to meet the demands of today's healthcare. Indeed, nurses with a first
degree are prized for their leadership skills, critical thinking, health
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promotion, case management, and capability to practice across settings
(Rosseter, 2019). If first-degree nurses are tagged with all these acco-
lades, then the nurses in the study who are studying at higher levels will
surely do more. On the contrary, Drasiku et al. reported that practising
nurses without any university degree see themselves as very knowl-
edgeable and competent to the extent of wanting to engage in teaching
university students in the clinical sector. This commonly happens in the
clinical industry, where what is needed is the practical aspect, but this
also calls for universities to look out for preceptors who have obtained at
least a first degree (Drasiku et al., 2021).

Most countries around the globe are striving to create a highly
educated nursing and midwifery workforce, including Brazil, Canada,
Greece, Iceland, Portugal, Sweden, the Philippines, and Korea (Rosseter,
2019). Since these nurses are spending their time and money pursuing
higher education, nurse executives, the military, federal agencies,
healthcare foundations, leading nursing and midwifery organisations,
and nurse advocacy groups all recognise this unique value that degree
nurses have and bring to the nursing field. Consequently, scholars also
entreat degree nurses to seek employers who will equally value their
education level and distinct competencies (Rosseter, 2019).

A recent systematic review report indicates that nurses' perceptions
of the implications of postgraduate education revealed improvements in
personal knowledge and improvements in clinical outcomes, patient
satisfaction, and overall healthcare service delivery. The review also
suggests that advanced education in nursing should improve career
opportunities for nurses and their progression in other endeavours (Abu-
qamar et al., 2020). Equally, the nurses in this study also believed that
higher education would open job opportunities for them and help
improve the clinical outcomes of patients, teaching students, and
administrative work. This finding is consistent with a study which found
a significant and improved application of diagnostic explanation and
reasoning in practical decision-making (Doughty et al., 2021). In a way,
it has explicitly a bearing on patient outcomes; therefore, the study
provided a stand that the value of higher education must be subjected to
further research to inform future healthcare delivery and nursing
workforce planning (Doughty et al., 2021). Similarly, Duffield et al.
(2021) and Wilkinson et al. (2018) also found higher education to have a
strong and positive effect on practice, highlighting the need for addi-
tional research to explore the influence of higher education on patient
care and service delivery.

Family and friends influence many people's lives, including their
choice of work and progression. Most choices are based on monetary
gains, Prestige, or fame (Kossek et al., 2021). Jianfeng and Bing (2020)
also highlight the role of power motive and social presence in social
behaviour, as in the case of career choice. Similarly, Ion et al. (2022), Yu
et al. (2022) and Romito (2023) argue that families influenced many
students from childhood to become well-acknowledged professionals for
family prestige. This finding is in tandem with what was found in this
study, where participants' children and husbands urged their wives and
mothers to go higher in education and acquire a doctorate title. Other
studies found that parents influence their children to pursue courses
they deem worthwhile, mainly when family members are engaged in
medicine, nursing and other healthcare professions (Abu-qamar et al.,
2020; Ilomo, 2021). On the contrary, in some settings, family influence
has been rated low among nursing students because nursing is seen as a
low-paying job with no prestige to the family, lacks career prospects,
and parents tend to refuse their children from pursuing it (Wu et al.,
2015).

In this study, some participants reported that their husbands and
mothers brag about their status as nurses in their homes and take pride
in them as nurse specialists, tutors, and administrators. Those who
encounter difficulties in their programs get the maximum support from
their families so they can forge ahead and achieve their aims. Relatedly,
conflicting with what has been found, Wu et al. (2015) found that among
most Swedish nursing students, there was a strong disagreement that
recommendations from their families and friends had any influence on
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their career choices. Additionally, parents were not supporting their
wards, which were nursing students joining the nursing profession,
because of concerns that nursing is a status and low-paying profession
(Liaw et al., 2017).

It is reported that a family with a higher educational background
may influence its generations to acquire higher education (Capsada-
Munsech, 2020). Likewise, where there are nurses or healthcare pro-
fessionals in the family, other family members are encouraged to be
nurses or doctors for prestige and to achieve higher status. It is not
surprising that one of the participants in the study said her mother, a
retired nurse/midwife, boosts her daughters, who are both nurses (Sana
and Al-Mahmoud, 2013).

Some participants' motivation is about getting the knowledge to help
others through consultation, assisting family members, and helping the
health sector grow. Indeed, several factors combine to motivate nurses
to pursue higher education, which includes job security, job autonomy,
monetary compensation, prestige, improvement in socioeconomic sta-
tus, and family and friends' influence, just like what has been reported in
the study (Wu et al., 2015).

4.1. Limitation

The study was limited by the small sample size, which limits
generalizability. However, the study employed a thick and rich
description of the study setting to enhance transferability. There was
also a potential sampling bias due to purposive sampling, which could
not fully capture diverse perspectives. A more comprehensive under-
standing of participants' motivation was ensured through data satura-
tion. Again, since data collection and analysis rely heavily on the
researchers's interpretation, there is a risk that personal beliefs and as-
sumptions may influence the findings. Member checking was therefore
done to ensure transparency when reporting the findings.

5. Conclusion

The findings of this qualitative study confirm the results of explo-
rations in other disciplines that education at the postgraduate level
improves individual knowledge and skills and improves patients' health
outcomes. Higher educational programs for nurses to the postgraduate
level can be considered an excellent approach to enhancing the
knowledge and skills of nurses. Indeed, the development of higher-order
skills, which higher education in nursing provides, can empower nurses
to achieve higher positions where the experiences and opinions of nurses
could be considered at a policy level.
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