














































































































































































































































































































































































































University of Ghana http://ugspace.ug.edu.gh



termed orientation. It was revealed (in the research) that 118 of respondents representing 84.9

percent agreed that they were given orientation when they were admitted into the programme.

5.3.4 Quality of Modules

The use of modules cannot be overemphasized in the distance education programme. It is for
this reason that course writers were carefully selected and adequately remunerated so as to
come out with quality modules. That aside the modules go through several processes such as

editing and formatting before it is finally published.

The survey revealed that the modules, which are supposed to be the ‘lecturers’ for the
learners, are of quality in terms of both content and structure. This is because 90.6 percent of
respondents agreed that the modules were of quality in terms of content while 94.3 percent
also agreed that they were of quality in terms of structure. The quality of modules developed
for the programme is corroborated by a recommendation by Aggor et al (1992) that the
universities should examine and carefully select suitable course materials produced by other

tertiary institutions for use, with modifications in initiating their first programmes.

It can therefore be concluded that since course materials are studied independently by

students, such materials must be well prepared so as to enhance indepth understanding by

students.
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5.3.5 Assignments

In the distance education enterprise, assignments are very important as it is the main means by
which learners will be able to find out how well they understand what had been taught. Not
only is the giving of assignment of prime importance but also its prompt marking, structure,

feedback and the time the assignments are given.

The responses on the issue of assignments were however negative as respondents were not in
support when asked if they were given assignments on time by tutors. On whether
assignments were promptly marked and feedback given, this was found to be inadequate.
However, on the issue of assignments being well structured, the students were in total

agreement.

This might result from the fact that the university does not use the assignments to grade
students so tutors do not put in maximum effort when it comes to giving and marking
assignments. This situation is in line with what Satyanarayan (1992) found out as cited in
Adda (2004) that some distance education institutions do not evaluate learners’ performance

continuously.

Adda (2004) also cites Sahoo (1985) and Balasubramnin (1986) who both point to the fact
that problems associated with assignments are not peculiar to one institution. They further
stated that most tutors, dropouts and successful learners have all pointed out several

limitations concerning the form of questions and partial coverage of assignments.
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It is also worth noting that assignments can be a very important tool for improving learning on
the part of distance learners, sharpening and equipping them with skills in answering
questions. For that matter assignments should be seen as an important component of the
programme by both tutors and learners. There must be a strong system to see to all issues
connected with assignments, especially giving them enough, and providing feedback as soon

as possible.

5.3.6 Cost of Tuition

An interview with the current coordinator of the distance education programme gave a

revelation of payment of fees. He said;
“Another thing I will also talk about is the need for the students who are on our
distance education programme to know that distance education is not given out
freely, we need money to run the programme and so students should pay their fees
regularly and on time for us to be able to pay the printers who print the materials for

us and also course writers who write the materials. "

The above statement by the coordinator is indicative of the fact that students were not paying
their fees on time. The findings showed that the fees were too high. This was reported by 86
respondents (63.2%). However, only one respondent was of the view that the tuition fee was
low. A comparison of the cost of tuition paid by distance learners and those at University of
Ghana City Campus revealed that distance learners paid GH¢ 844.00 while their counterparts
at City Campus paid GH¢ 802.00 which meant that the distance learners paid higher fees than

those on City Campus (University of Ghana Admission Handbook, 2010). It must however be
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noted that City Campus students do not benefit from tutorial and revision. They also pay for

marking of scripts which is not so with students on the main campus.

The coordinator of the programme stated that “in many distance education programmes it is
dominated by workers. In our system it is the opposite, it is dominated by the non-workers;
Senior High School (SHS) graduates and unemployed”. Also the implementation
Committee’s proposal indicated that the programme should be run on business lines, in that
cost has to be recovered, yet since the institution cannot put all cost on one cohort of students,
it is spread over time. In addition to what has been said by the coordinator, the California
Distance Learning Project (2000) also came out with the finding that distance learning
students generally are older with jobs and families. Because of all their responsibilities, they
need to coordinate their schedules to allow for careers, children, household chores, spouses,
and homework. They seek degrees to broaden their education, or pursue career advancement

opportunities.

5.3.7 Training for Tutors

In building the capacity of tutors for the programme, training is indispensable. The findings
from the study indicated that 49 percent of the tutors agreed there was adequate training
provided for them while 10.2 percent strongly disagreed. It is the need for training that Fullan
(1993) said that the emerging technologies of distance learning can have a positive effect on
the educational system if it is recognized that change is a journey, not a blueprint and that the
development of new skills, behaviours, and beliefs is a complex process that must embrace

the problems inherent in change.
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Olcott and Wright (1995) also share a similar sentiment and assert that faculty training is
another important aspect of preparing for new distance education initiatives. One of the most
effective ways to begin this type of training is to provide faculty with general information
about distance education, including the overall educational process, instructional models,
appropriate technology, relevant research, and specific publications. Early training could also

include showcases of faculty examples and experience, workshops, forums, and newsletters.

Training after recruitment i1s a very important process and this was put in place by the
administrators of the distance education programme. Finding from the survey might result
from the fact that the programme being new employed tutors late after the original

recruitment or perhaps some of the tutors did not see the need for training.

5.3.8 Background of Tutors

Because distance learners are older and more settled than most traditional high school
students, they may have more self-confidence than younger students have, giving them that
extra desire to excel (California Distance Learning Project, 2000). This presupposes that
quality tutors or facilitators must be recruited to help the distance learners who are adults to

achieve the aim for which they enrolled in the programme.

On tutors or facilitators Lee (2001) identified that regardless of the external rewards or
incentives that they may accrue in pursuing their obligations, faculty members tend to

motivate and commit themselves to the teaching process. The data collected came out that out
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of the total number of 49 respondents, 75.5 percent were second degree holders and the

remaining 24.5 percent were holders of first degrees.

An organizer had this to say on the recruitment of tutors in an interview to find out the
background of tutors:
We put up the advert then prospective tutors apply and we sit down to check the
documents of the applicants, then we sit down and go through their application letters.
We then have a look at their transcripts and from there we know who qualifies for the

programme. That is what we do before organizing training for the tutors.

[t therefore came as little surprise when respondents irrespective of age, sex and educational
background agreed when asked if tutors applied good tutoring styles and most of them agreed
that the tutors related well with the distance learners. It might also be indicative of the fact
that 75.5 percent of the tutors had second degrees, putting them on top of their jobs as tutors.
Though most of the learners were uncertain or disagreed that the tutors were punctual it might
be by virtue of the fact that there are only four meetings per course and for that reason, should
a tutor or learner miss a tutorial just once it will seem like the last meeting had been so long

ago.

5.3.9 Supervision of Tutorials
Keast (1997) suggested that when implementing a programme, monitoring and support must
follow. He explained that during this stage, efforts during planning and initiation become

translated into sustainable programme improvement. Keast cannot be more right because for
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every programme to succeed continuous monitoring or supervisory strategies must be put in
place so as to see the pros and cons and put in measures where the need be to ensure quality
and success of the programme.

In view of the above respondents in the study found out that there was good supervision
during tutorials as indicated by 49 percent with 40.8 percent uncertain. The uncertainty about
supervision is likely to emanate from the fact that the respondents involved had not taken
pains to see if there was anything of that sort going on or they were ignorant about it, since

the one supervising the tutorial is not supposed to inform the tutor or the learners.

However, an organizer of the programme agreed that supervision is in place but had a
problem with it. He stated that: “/ know supervisors supervise tutors during tutorials, but I
don't know exactly what they supervise which is not good. This is because they don't involve
us in the exercise, but this should be done for the tutors and learners to know that we are a

part of the programme.”

The current coordinator however opposes the view of the organizer and states that organizers
are trained in order to supervise tutors during tutorials and they (organizers) are to look out

for the mode of delivery, punctuality, absenteeism and to receive comments from learners.

5.4  Challenges in the Implementation Process

The main challenge at the inception of the programme was that the university did not

understand the concept and were hostile to it. Some lecturers thought it was an additional job
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for them, others thought it was going to replace the main stream thereby making them lose
their jobs. This is in line with what Moore (1994) cited in Keast (1997) suggested that barriers
impeding development of distance education are not technological, nor even pedagogical....
The major problems are associated with organisational change, change in faculty roles, and

change in administrative structure (p.42).

[n agreement with the suggestion made by Moore, Badu-Nyarko (2000) writes that distance
education at the tertiary level has been controversial among university lecturers and that the
need for it has received mixed reactions. He adds that although the support is laudable, it
cannot be said to transcend all category of lecturers. He continues that in the academic
community, there have been some concerns regarding the equivalence of a distance education

mode to conventional education.

A past coordinator of the programme intimated that funding was also a major problem since
the university did not see distance education as its own and would not support it in any way
by way of finance. Funds therefore had to be sourced externally to support the programme,
but the funds sourced were not adequate. In buttressing the fact that funding was a challenge
in the implementation process, Truman (1995) explains that, obvious barriers to adopting and

implementing distance education are money. equipment and staff.

Other major problems faced in the implementation of the programme were getting course

writers from the departments and the fee for writing the modules which was very low. It was
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because of the problem of finding course writers and the cost involved that a past coordinator
of the programme said. “one lecturer told me government wanted to exploit them so he asked

for ten thousand dollars to write one module".

Putting down proper structures to start the programme was a challenge which made the
management and operation of the programme rather difficult. One past coordinator puts it this
way, “the old mill is still grinding the new corn.” The coordinator supported this by stating
that the same lecturers who mark scripts for the main campus and city campus are the same
who develop the study material. They therefore demanded high remuneration in getting them
to write materials. In addition to the high demands by course developers, the distance
education unit is seriously understaffed. Currently, there are six people working in the unit

including the coordinator of the programme.

Two other challenges the research identified were that of communication and transportation.
The indication was that something must be done to facilitate easy communication with the
head office. This means that apart from the telephone, other gadgets for communication must
be made available. Additionally, other means of transportation must be made available so as

to get course materials to the various centres on time.

5.5  Resolving the Challenges
The distance education programme has been able to come this far because some strategies
were adopted to resolve the challenges faced in the implementation process. According to the

coordinators the following strategies were adopted:
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e Seminars and fora were organised for Deans and Departmental heads on the concept
of distance education and its benefits.
e Training of course writers and tutors,
e Service persons were employed to help in the support services and trained.
According to the organizers, modules that were ready were used to schedule tutorials, to avoid
the situation where tutors and learners will be at tutorials while the modules are ready.
Subjects for which modules were not ready were pushed towards the end of the semester. This
is in line with Jones and Lewis (1991) who outlined the need for flexibility, feedback and
organizational learning. They continue that “nothing is defined for certain. Innovation, by
definition, will tend to be ambiguously defined and allowances must be made for feedback,
assessment and redefinition of any aspect of planning.” To this end, marked assignments by

tutors are paid for.

The second means adopted by the organisers was to call tutors and remind them a few days to
the tutorials so as to get them to attend. Lastly, regular meetings were held with students to
equip them with the relevant information. During such meetings, academic counselling was

offered to help the students make proper academic choices.

Willis (1993) asserted that support staff is the silent heroes of successful distance education
programmes. He concluded that support services function as the glue that keeps the distance
education enterprise together. Both students and faculty find it invaluable to have a single

organization coordinating the numerous support activities required for effective distance
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education. This emphasized the importance of support services. As to whether the university
provided support services, it was found out that the majority of the respondents (79.1%)
identified various support services the university provided while only 20.9 percent did not
identify any or did not answer the question at all. This indicated that the university provided

support services in order to facilitate student learning.

5.6 Learners’ and Tutors’ General Assessment of the Programme

The students’ general assessment showed that 54.7 percent of the students found the
programme in its early stages as encouraging. The findings however revealed that 45.3
percent saw the programme lacked effective planning and management and needed constant
effort to improve it. Again, a majority of the tutors (59.2 percent) believed the programme had
been beneficial and was being implemented efficiently but the remaining 40.8 percent gave

the indication that the programme lacked the necessary planning.

The percentages of students and tutors who were of the view that the programme lacked the
necessary planning were quite significant. Considering the fact that good planning is
necessary for effective implementation of such a programme, the above assessment calls for
necessary structures to be put in place to help in the effective implementation of the

University of Ghana distance education programme.
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CHAPTER SIX

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

6.1 Introduction

This chapter provides a summary of the research and conclusions drawn from the findings. It
also covers recommendations made on the basis of the findings and their implications to adult

education.

6.2 Summary

The research sought to investigate how the University of Ghana Bachelor of Arts Distance
Education Programme has evolved over time. The research looked into the revolution through
correspondence education in the 1970s and needs assessment for distance education in 1992
through 1995 when Legon was asked by the Ministry of Education to introduce the
programme till it was finally launched in 1997. The programme has been in existence for
nearly three years and has its students’ strength growing from 907 students in 2007 to 4557 in

20009.

The main purpose of this research was to investigate the evolution of the distance education
programme and the strategies used in the implementation process to see to its success, and to

see if it conforms to the theories identified by Moore, Rogers and Keast.
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The objectives that guided the study were first of all to identify the evolution of the distance
education programme. It also found out strategies adopted for the implementation of the
programme. Again. the study sought to reveal the challenges in the implementation process

and finally, strategies to resolve the challenges were identified in this research.

The research used the descriptive analytic survey design. An interview schedule and a
questionnaire were the main data-gathering instruments used in gathering data. Face-to-face
interviews were conducted on nine respondents (four coordinators and five organizers) who
were purposively sampled. The questionnaire was administered to 188 respondents (139
learners and 49 tutors) using the proportional sampling procedure. In all, information was
gathered from 197 respondents. They comprised of 139 learners, 49 tutors, four coordinators

and five centre organizers.

6.3  Major Findings
6.3.1 Evolution of the Distance Education Programme

The results of the study revealed that the centre running distance education now was running a
GCE O’ Level correspondence programme in the 1970s. When the O’level was replaced by
the SSS system in 1987, re-sit candidates had to go back and register in schools. However, a
survey on distance education needs in Ghana 1992 revealed that Ghanaians would accept

distance education. This finding led to the establishment of distance education programmes in

public universities.
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It was also revealed that in 1995 the University of Ghana was asked by the Ministry of
Education to start its distance education programme. A steering committee was formed to deal
with the issue. A chairman for the committee was however appointed as a coordinator in 1997
to start with the implementation but the programme only started in 2007 with a student

population of 907 and four out of the seven disciplines initially planned.

6.3.2 Implementation Strategies

The study established that between 1998 and 2007 some course writers were trained and some
course materials were developed. Additionally, material writers were given adequate

remuneration for them to deliver quality materials on time.

One major strategy that was used was to embark on personal contact with faculty in
departments whose courses had been identified for delivery through the programme. The aim
was to get them on board by making them see the importance of distance education and also
to establish the fact that the programme was for the university, and not for the Centre of

Distance Education.

As part of the implementation strategies, regional heads of the various centres were made to

play a number of significant roles such as helping in recruiting tutors, making sure things
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were in order for tutorials to be held and serving as liaison between the centres and the head

office. They also solved some learner grievances.

One other important strategy employed was the recruitment of quality tutors, the majority of
whom were holders of Masters Degrees. They were trained for their task. On the part of the
learners, they were taken through orientation after gaining admission and were given tutorial

support in addition to the face-to-face sessions held four times per course per semester.

6.3.3 Challenges in the Implementation Process

[t was revealed from the study that members of the steering committee that started the
implementation process were not experts, hence had to learn on the job thereby slowing the
implementation process. Additionally, the committee and earlier coordinators faced
resistance as most departments and faculty were not in support of the introduction of distance

education in the University of Ghana.

Management of the programme was also identified as a major challenge in the
implementation. This challenge stemmed from the fact that the same management team for
distance education being the same people who worked for the Institute of Adult Education.

Because of this challenge, some of the respondents suggested that distance education should
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be decoupled from the Institute of Continuing and Distance Education where it is operating

from.

Apart from the fact that assignments given to learners by tutors were well structured, it was
revealed that the turn-around-time was too long. Tutors did not return the scripts on time or

they did not discuss with learners what was really expected in the answers.

6.3.4 Resolving the Challenges

A major strategy adopted in resolving the challenges was to employ staff to edit and format

the modules as well as appointing organizers to assist the coordinators of the programme.

Also, there is flexibility in the time tabling so that modules that are ready are used for
tutorials, which means that the time table is always changed to suit the modules instead of

waiting for the modules before organizing tutorials.

Service personnel are used to help provide support services to the learners. This served mainly
as a way of helping the staff of the programme to carry on with activities that go on at the

distance education unit.
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Finally, it was revealed in the study that support services such as like tutorials, residential
revision, use the University library and encouraging learners to form study groups are
provided to ease the challenges learners face. These support services provided are in addition

to the quality modules that are provided for the learners.

6.4 Conclusions

In relation to the objectives of the study, some conclusions could be drawn. In the
development of distance education programmes, proper identification and inclusion of all

structures were essential with a strong implementation committee in place.

In a bid to have a smooth implementation; involvement and deliberations with faculty,
training of course writers, training for tutors recruited for the programme, orientation for

learners as well as training of all stakeholders are involved.

The implementation of the programme encountered some major challenges including funding,
resistance by faculty and delay in the development of materials and proper recruitment of

tutors.
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6.5

Recommendations

Based on the major findings, the following recommendations are made:

The first coordinator of the programme revealed that those on the programme had to
learn on the programme, because they were not giving training hitherto being on the
committee. This slowed down the process of implementation. The study therefore
recommends that to plan and implement important programmes such as the University
of Ghana Bachelor of Arts Distance Education Programme, people to serve on
committees or boards must be given training in order to avoid the situation where

people would have to learn on the job.

One of the major challenges that hindered the smooth implementation of the
programme as reveled in this research was resistance by faculty. The recommendation
therefore is that universities where such programmes are being established must see it
as a programme of their own and embrace it whole heartedly. This will by and large
make the universities contribute meaningfully, especially when it comes to funding to

enhance smooth implementation.

If distance education should continue to exist within the Institute of Continuing and
Distance Education and be handled by the same staff then more hands should be
employed to man the affairs of the programme. Other than that distance education

must be decoupled from the Institute entirely.
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6.6

Course materials must be produced and distributed early and on time to ensure that

tutorials are held on schedule.

Examination results must be released on time to ensure that the motivation that

learners had prior to enrolling on the programme would not be eroded.

Assignments should be seen as a very important component in the distance education
enterprise. For that matter the authorities must ensure that assignments are given on
time, marked promptly and feedback such as discussions on learners’ performance and

what was expected of them are discussed with the learners.

Finally. tutorial sessions, especially for courses that involve calculations must be
increased. This is by virtue of the fact that the four sessions per semester put too much
pressure on both tutors and learners to either finish the module without doing quality

work or do quality work and not finish with the module.

Implication of the Study to Adult Education

In order to ensure that distance learners who are adults feel that they are a part of the

university, the distance education unit must always be ready to give them all the necessary

assistance and treat them (learners) as adults as well as see to the provision of more support

services such as counselling, more tutorial sessions and well stocked libraries in all centres.

This will make the learners comfortable in their endeavours as possible.
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6.7 Areas for Further Research

e An exploratory study of distance education in Ghana.

e A comparative study of the distance education programmes in Ghana and Nigeria.
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APPENDIX 1

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE
UNIVERSITY OF GHANA BACHELOR OF ARTS DISTANCE EDUCATION
PROGRAMME

Any information provided by respondents will be used solely for this study. You are assured

of the utmost confidentiality of information disclosed.

INTERVIEW SCHEDULE FOR CO-ORDINATORS

How did the distance education programme start?

2. What were the motives behind the establishment of the distance education
programme?

What processes did the implementation go through?

What strategy or strategies were used in the implementation process?
How were the strategies applied in the implementation process?
What challenges were faced in the implementation process?

How were the challenges resolved?
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APPENDIX 11

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE
UNIVERSITY OF GHANA BACHELOR OF ARTS DISTANCE EDUCATION
PROGRAMME

Any information provided by respondents will be used solely for this study. You are assured

of the utmost confidentiality of information disclosed.

INTERVIEW SCHEDULE FOR ORGANISERS

What is your role as a centre organiser of the distance education programme?
i What role(s) do you play in implementing the distance education programme?

What challenges do you face in helping to implement the distance education
programme?

4, How were the challenges resolved?
What suggestions would you make to ensure the successful implementation of the

programme?
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APPENDIX III

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE
UNIVERSITY OF GHANA BACHELOR OF ARTS DISTANCE EDUCATION
PROGRAMME

Any information provided by respondents will be used solely for this study. You are assured

of the utmost confidentiality of information disclosed.

QUESTIONNAIRE FOR LEARNERS

A. DEMOGRAPHIC CHARACTERISTICS

2

Sex: Male [ ] Female [ ]
Age: 18-22[ ] 38-42 | |
2327 [ ] 43-47 | |
28-32 [ ] 48+ | |
3337 [ ]
OCEHDRIIGI. 5o o s e s e AN Sl 5
Marital Status: Married [ | Single | ]
Divorced | ] Widowed | ]
Single | ]
Number of children: Nil [ | 3-4 [ ]

-2 [ 1 5+ [ ]

Educational Background:
SSCE/WASSCE [ | G.C.E*‘A’ level [ ]
G.CE. Q) LEVEL [ ] Othiers (Specily): i cumsvsvsinma wnes
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7 Current level: 200 | | 300 [ |

8. Regiori 6F résidentes: s cismwnesiawo

B. IMPORTANCE OF DISTANCE EDUCATION

8. Please give two reasons why you decided to study at a distance.

C. CHALLENGES FACED BY DISTANCE LEARNERS

13, Do you face any challenges by learning at a distance?

Yes| | No[ ]
14.  If your answer to question 13 is yes, please tick from the list below the challenges you
face.

a) Lack of library services

b) Minimal time allotted for tutorials

c) Lack of support from distance education unit
d) Modules not distributed on time

¢) DI (SPELH) osvmsmmuins v ssmsmeremsaitn SEen e S ns
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15. How have you coped with the challenges?

...............................................................................................

16. Does the University provide support to minimize the challenges?

Yes[ ] No|[ ]

17. If your answer to question 16 was yes, please mention the support service(s) services
the university has provided.

Assignments [ | Advice [ ]
Revision [ ] Additional Materials [ |
Counselling [ ] Others (SPECify).....vuiuieeiniiiiinieannnn,
D. MEDIA/ TECHNOLOGY IN DISTANCE EDUCATION
18. Tick the media you would like to be used in the teaching learning process?
Print [ ] Audio conferencing | |

Radio/ TV | ] Computer technology [ |

19. How do you receive copies of the modules?

llllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllll

20.  In which two main ways do the time of arrival of the modules affect your work as a
tutor?
) B e
11 PR PPP
21.  How will you describe the modules in terms of its content?
Excellent | | Good [ ]
Very good | | Very bad | ]
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E. IMPLEMENTATION OF DISTANCE EDUCATION
22. Were you giving orientation after joining the programme?

Yes[ | No[ ]

23.  Are you given tutorial support?
yes[ ] No [ |

25.  Are tutorial periods enough?
Yes| ] No[ ]

Based on your experience as a distance learner, please circle one response to the following

statements, using the scale: 5. Strongly Agree 2. Disagree
4. Agree 1. Strongly Disagree
3. Uncertain

26.  Study materials:

Modules are of quality in terms of content 5 = 3 2 l

Modules are of quality in terms of structure 5 4 3 2 1

Handouts are related to courses 5 4 3 2 1
27.  Tutors:

Tutors apply good tutoring styles 3 -+ 3 2 1

Tutors are punctual to tutorial 5 4 3 2 I

Tutors relate well to learners 5 4 3 2 I

149



28.

29.

30.

31

32

33

Assignments:

Assignments are given on time
Assignments are promptly marked
Feedback on assignments are given

Assignments are well structured

What is your view on the time end of semester examinations are held?

-------------------------------------------------------------------------

iiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiii

How do you find the registration process at the beginning of the semester?

Very difficult [ ] Easy [ ]
Difficult [ ] Veryeasy [ ]

What is your view on the cost of tuition?

High [ ]
Average | ]
Low [ ]

How would you like the mode of tuition fee to be?
Per semester | |
Monthly | ]
Yearly [ |
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34.  What is your general assessment of how the distance education programme is being

i lemented?
BEE R R R EE R R R R R EEESE T RS RS SR RS RS R ER RS R R EEEER PR R LR N s RpES RSB F AR RS
BER R E R E R R R R R R R R R R R R oE R oEE R R R R R R R R R R @ R W EE R e e R FaasFFESEE S ERRRERSEERERRN L

151



APPENDIX IV

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE
UNIVERSITY OF GHANA BACHELOR OF ARTS DISTANCE EDUCATION

PROGRAMME

Any information provided by respondents will be used solely for this study. You are assured

of the utmost confidentiality of information disclosed.

QUESTIONNAIRE FOR TUTORS

A. DEMOGRAPHIC CHARACTERISTICS
Sex: Male| ] Female[ ]

)

Educational Background: First Degree [ |
Second Degree | ]
Others (specify) [ ]
3 Area of specialization in first degree
Accounting & Finance [ | Linguistics | ]
Management [ ] Sociology | ]
Psychology [ ] Others (specify)
4. Course(s) taught
Accounting & Finance | ] Linguistics | ]
Management [ ] Sociology | J
Psychology [ | OMLerS (SDECHY) sicisrismssinaiassr ertbpsrinmmnnses
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5.

B.

10.

i {8

Number of years as a tutor: One year | ]
Two years | |
Three years | |
Please state one reason why you have stayed on the programme till date.

Have you taught university students before joining this programme?

Yes|[ | No|[ ]

IMPORTANCE OF DISTANCE EDUCATION

Please mention two importance of the distance education programme.

Can the distance education programme be made more beneficial than it is now?

Yes|[ ] No|[ |

Please give two reasons for your response to question nine
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C. CHALLENGES IN TUTORING

12. Do you face any challenges by tutoring at a distance?

Yes| | No[ ]

13. If yes, please mention at least two of the challenges.

..........................................................................................................

.........................................................................................................

------------------------------------------------------------------------------------------------------

15.  How appropriate is the time allotted for tutorials?

Very appropriate | | Inappropriate | |
Appropriate | |
16. Please explain your answer to question 16.

......................................................................................................

------------------------------------------------------------------------------------------------------

17. How easy is it to get assistance from the DE office?
Veryeasy [ ] Noteasy [ ]

Easy | ] Never | |
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8. Please explain your answer

-------------------
"""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""""

lllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllll

D. IMPLEMENTATION OF DISTANCE EDUCATION PROGRAMME

Based on your experience as a tutor, please circle one response to the following statements,
using

the scale: 5. Strongly Agree 2. Disagree
4. Agree l. Strongly Disagree
3. Uncertain

19.  Tutor training:

Adequate training has been given to tutors 5 4 3 2 |
The content learned at the training was okay 5 4 3 2 I
There has been follow up tutor training sessions - B 3 2 |

20. Tutorial:

Adequate time giving for tutorial 5 4 3 2 ]
Enough sessions giving for tutorials 5 4 3 2 !
Learners participate a lot 5 4 3 2 I
Learners are punctual for tutorial 5 4 3 2 I
Good supervision of tutorial 5 4 3 2 I

21.  What is your general assessment of how the distance education programme is being
implemented?

........................................................................................

..............................................................................................



University of Ghana http://ugspace.ug.edu.gh





