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• Recruitment of tutors in consultation with the coordinator. 

• The o rgani ser is a lways present at weekend tutoria ls as well as revISion times and 

during examination periods. 

From the roles enumerated above, it is clear that the imp0l1ancc of the organ izers cannot 

be overemphasized. They serve as the pi vot around which the di stance education 

programme evolves. This is because their abil ity to co-ordinate the various activities 

involved in di stance educat ion go a long way to see to the success of the programme. 

5.3.3 Orientation for Learners 

According to Olcott and Wright (1995) cited in Badu-Nyarko (2000), faculty tra ining is an 

important aspect of preparing fo r new di stance education initiatives. One of the most effect ive 

ways to begin th is type of tra ining is to provide facul ty with genera l infonnation about 

d istance education, including the overall educational process, instructional models, 

appropriate technology, relevant research, and spec ific publications. Such earl y training cou ld 

also include showcases of facult y examples and experience, workshops, forums, and 

newsletters. 

What Olcott and Wright ( 1995) identified as a way of preparing for new di stance education 

initiatives for facul ty is not differen t from preparing newly admi tted students onto the di stance 

education programme phys ically, emotiona ll y and psycho logica ll y. Th is is what is common ly 
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termed orientat ion. It was revealed (i n the research) that 11 8 of respondents representing 84.9 

percent agreed that they were given ori entation when they were admitted into the programme. 

5.3.4 Quality of Modules 

The use of modules cannot be overemphasized in the di stance education programme. It is fo r 

thi s reason that course wri ters were carefully selected and adequately remunerated so as to 

come out with qual ity modules. That aside the modules go through several processes such as 

ed iting and formatting before it is finally pub li shed. 

The survey revealed that the modules, wh ich are supposed to be the ' lecturers' fo r the 

learners, are of quality in terms of both con tent and structure. This is because 90.6 percent of 

respondents agreed that the modules were of quali ty in terms of content while 94.3 percent 

also agreed that they were of quality in terms of structure. The quality of modules developed 

for the programme is corroborated by a recommendation by Aggor et al (1992) that the 

universities should examine and carefull y se lect suitab le course materials produced by other 

tertiary instit utions for use, with modifications in ini tiating their first programmes. 

Il can therefore be concluded that SInce course materials are studied independentl y by 

students, such material s must be we ll prepared so as to enhance indepth understand ing by 

studen ts. 
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5.3.5 Assignments 

In the di stance education enterprise, ass ignments are very important as it is the main means by 

which leamers wi ll be able to fi nd out how well they understand what had been taught. Not 

onl y is the giving of ass ignment o f prime importance but a lso its prompt marking, structure, 

feedback and the time the ass ignments are given. 

The responses on the issue of assignments we re however negative as respondents were not in 

support when asked if they were given ass ignments on t ime by tutors. On whether 

assignments were promptly marked and feedback given, thi s was found to be inadequate. 

However, on the Issue of assignments be ing well structu red, the students were III tota l 

agreement. 

This might result from the fact that the univers ity does not use the assignments to grade 

students so tutors do not put in max imum effort when it comes to giv ing and marking 

ass ignments. This situation is in line wi th what Satyanarayan ( 1992) found out as cited in 

Adda (2004) that some di stance educat ion institutions do not evaluate learners' performance 

continuous ly. 

Adda (2004) also cites Sahoo ( 1985) and Balasubramnin ( 1986) who both point to the fact 

that problems associated with ass ignments arc not pecu liar to one institu tion. They further 

stated that most tutors, dropouts and successful learners have a ll po inted out several 

limitat ions concerning the form of quest ions and partial coverage of assig nments. 
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It is al so worth noting that ass ignments can be a very important tool for improving learning on 

the part of di stance learners, sharpening and equipping them with skill s in answering 

questions. For that matter ass ignments should be seen as an important component of the 

programme by both tutors and learners. There must be a strong system to see to all issues 

connected wi th assignments, especially giving them enough, and providing feedback as soon 

as possible. 

5.3.6 Cost of Tui tion 

An interview with the current coordinator o f the di stance education programme gave a 

revelat ion of payment of fees. He sa id; 

"A nolher rhing I will also talk about is rhe need for rhe students who are on our 

dislance educarion programme ro know thai disrance educarion is not given out 

freely, we need money to run the programme and so sludenls should pay their fees 

regularly and on time for liS 10 be able 10 pay Ihe prinlers who print the materials for 

us and also course writers who write the materials. " 

The above statement by the coordinator is ind icative of the fact that students were not paying 

their fees on t ime. The find ings showed that the fees were too high. This was reported by 86 

respondents (63.2%). However, only one respondent was of the view that the tuition fee was 

low. A comparison of the cost o f t ui tion paid by distance learners and those at Uni versity of 

Ghana City Campus revealed that di stance lea rners paid GH¢ 844.00 while thei r counterparts 

at City Campus paid GJ-I ¢ 802.00 which meant that the di stance learners paid higher fees than 

those on Ci ty Campus (Un iversity of Ghana Admi ssion Handbook, 20 I 0). It must however be 
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noted that City Campus students do not benefit from tutorial and revi sion. They also pay for 

marking of scripts which is not so with students on the main campus. 

The coordinator of the programme stated that "in many distance education programmes it is 

dominated by workers. In our system it is the opposite. it is dominated by the non-workers; 

Senior High School (SHS) graduates alld unemployed". Also the implementation 

Committee's proposal ind icated that the programme should be ru n on business li nes, in that 

cost has to be recovered, yet since the insti tution cannot put all cost on one cohort of students, 

it is spread over time. In addition to what has been said by the coordinator, the California 

Distance Learning Project (2000) also came out with the findi ng that distance learning 

students generall y are older with jobs and fam ilies. Because of all their responsibilities, they 

need to coordinate thei r schedu les to allow for careers, ch ildren, household chores, spouses, 

and homework. They seek degrees to broaden the ir education, or pursue career advancement 

opportun it ies. 

5.3.7 Tra ining fo r Tutors 

In building the capaci ty of tutors for the programme, training is indispensable. The findings 

from the study indicated that 49 percent of the tutors agreed there was adequate training 

provided for them while 10.2 percent st rongly disagreed. It is the need for training that Fullan 

( 1993) said that the emerging technologies of distance learn ing can have a positive effect on 

the educational system if it is recognized that change is a journey, not a blueprin t and that the 

development of new skills, behaviours, and beliefs is a complex process that must embrace 

the problems inherent in change. 
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Olcott and Wright (1995) also share a similar sentiment and assert that facu lty tra in ing is 

another importan t aspect o f preparing fo r new di stance education ini t iatives. One of the most 

effective ways to beg in thi s type of tra in ing is to provide facult y with general informat ion 

about distance educat ion, including the overa ll educational process, instructional models, 

appropriate technology, relevan t research, and spec ific publications. Ear ly training could also 

incl ude showcases offaculty examples and experience, workshops, forums, and news letters. 

Training after recruitment IS a very important process and this was put in place by the 

admin istrators of the d istance ed ucation programme. Finding from the survey might result 

from the fact that the programme being new employed tutors late after the original 

recruitment or perhaps some of the tutors did not see the need for training. 

5.3.8 Background of Tutors 

Because di stance lea rners are o lder and more settled than most trad itional high school 

students, they may have more se lf-confidence than younger students have, giving them that 

extra des ire to excel (Californ ia Distance Learning Project , 2000). This presupposes that 

quality tutors or faci li tators must be recruited to help the distance learners who are adults to 

achieve the aim for wh ich they enrolled in the programme. 

On tu tors or faci li tators Lee (2001) identified that regard less of the externa l rewards or 

incenti ves that they may accrue in pursui ng their ob li gat ions, faculty members tend to 

mot ivate and commit themselves to the teaching process. The data co llected came out that out 
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of the total num ber of 49 respondents, 75.5 percent were second degree ho lders and the 

remain ing 24.5 percent were ho lders of first degrees. 

An organ izer had thi s to say on the recruitment of tutors 111 an interv iew to find out the 

background of tutors: 

We pllt lip Ihe adverl then prospective tulors apply and we sit down to check the 

documents of the applicants, Jhen we sit down and go through their application lellers. 

We then have a look at their transcripts andfrom there we knoll' who qualifies for the 

programme. That is what we do before organizing training for the tutors. 

It therefore came as little surpri se when respondents irrespective of age, sex and educational 

background agreed when asked if tutors appli ed good tuto ring styles and most of them agreed 

that the tutors related we ll with the di stance learners. It might a lso be indicative of the fact 

that 75.5 percent of the tutors had second degrees, putt ing them on top of thei r jobs as tutors. 

Tho ugh most of the learners were uncertai n or di sagreed that the tutors were punctual it m ight 

be by virtue of the fact that there are onl y four meetings per course and fo r that reason, should 

a tutor or learner miss a tutori al j ust once it wi ll seem like the last meeting had been so long 

ago. 

5.3.9 Supervision of T utor ials 

Keast ( 1997) suggested that when im plementing a program me, moni toring and support must 

fo llow. He expla ined that during thi s stage, efforts during plan ning and init iat ion become 

translated into sustainable programme improvement. Keast cannot be mo re right because for 
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every programme to succeed continuous mon itoring or supervisory strateg ies must be put in 

place so as to see the pros and cons and pu t in measures whe re the need be to ensure qua lity 

and success of the programme. 

In view of the above respondents In the study fou nd out that the re was good supervIsion 

during tu torials as indicated by 49 percent with 40.8 percent uncerta in. The uncertainty about 

supervision is li kely to emanate from the fact that the respondents invo lved had not taken 

pains to see if there was anyth ing of that sort go ing on or they were ignorant about it , since 

the one supervisi ng the tutori al is not supposed to in form the tutor or the learners. 

However, an organlzer of the programme agreed that supervIsion IS In place but had a 

problem with it. He stated that: " J know supervisors supervise tutors during tutorials, bUI I 

don '( know exacliy what they supervise which is 1101 good. This is because Ihey don 't involve 

liS in the exercise, but Ihis should be done jor Ihe I/llors and learners to know thaI we are a 

parI of the programme . . , 

The current coordinator however opposes the view of the organ izer and states that organizers 

are trained in order to supervise tutors duri ng tu toria ls and they (organizers) are to look out 

for the mode of de li very, punctua lity, absentee ism and to receive COmments from learners. 

5.4 Challenges in the Implementation Process 

The malll chall enge at the incept ion of Ihe programme was Ihal the un iversity did nol 

understand the concept and were hosti le to it. Some lecturers thought it was an addit ional job 
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for them, others thought it was go ing to rep lace the main stream thereby making them lose 

their jobs. This is in line with what Moore (1994) cited in Keast ( 1997) suggested that barriers 

impeding development of di stance education are not techno logical , nor even pedagogica l... . 

The major problems are associated with organisational change, change in faculty roles, and 

change in adm inistrative structure (p.42). 

In agreement with the suggestion made by Moore, Badu-Nyarko (2000) writes that di stance 

educat ion at the tertiary level has been con troversial among uni versi ty lectu rers and that the 

need for it has rece ived mixed reactions. He adds that although the support is laudable, it 

cannot be sa id to transcend all category of lecturers. He continues that in the academic 

community, there have been some concerns regarding the equivalence of a di stance education 

mode to conventional ed ucation . 

A past coordinator of the programme intimated that funding was al so a major problem since 

the university did not see di stance education as its own and would not support it in any way 

by way of finan ce. Funds therefore had to be sO llfced ex terna ll y to support the programme, 

but the fun ds sourced were not adequate . In buttress ing the fact that fundin g was a cha llenge 

in the implementation process, Truman ( 1995) explains that, obvious barri ers to adopting and 

implementing di stance education are money. equipment and staff. 

Other major problems faced in the implementation of the programme were gett ing course 

writers from the departments and the fee fo r wr iting the modules which was very low. It was 
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because o f the problem of findi ng course writers and the cost involved that a past coordinator 

of the programme sa id , "one lecturer fOld me government wanted to exploit them so he asked 

for l en thousand dollars 10 write one module ". 

Putting down proper struct ures to start the programme was a cha ll enge which made the 

management and operat ion of the programme rather difficu lt. One past coordinator puts it this 

way, "the old mill is S{il/ grindil1g the new com . " The coordi nator supported th is by stating 

that the same lecturers who mark scri pts for the main campus and c ity campus are the same 

who deve lop the study mate ria l. They therefore demanded high remu neration in getting them 

to write materia ls. In addit ion to the high demands by course developers, the di stance 

education uni t is se riolls ly understaffed. Current ly, there are six people working in the unit 

includ ing the coordinator of the programme. 

Two other challenges the research iden ti fi ed were that of com mun ication and transportation. 

The ind icat ion was that something must be done to facilitate easy communication with the 

head office. This means that apart from the telephone, other gadgets fo r comm un icat ion must 

be made available. Add itionally, other means of transportation mllst be made ava ilable so as 

to get course materia ls to the various centres on time. 

5.5 Resolving the Challenges 

The distance education programme has been ab le to come th is far because some strategies 

were adopted to reso lve the chall enges faced in the implementat ion process. According to the 

coordinators the fo llowing strategies we re adopted : 
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• Sem inars and fo ra were organ ised fo r Deans and Departmental heads on the concept 

of di stance educat ion and its benefits. 

• Training of course writers and tutors. 

• Service persons were employed to help in the support serv ices and tra ined. 

According to the organizers, modules that were ready were used to schedu le tutorials, to avo id 

the sit uat ion where tutors and learners will be at tutorial s while the modules are ready. 

Subjects fo r which modules were not ready were pushed towards the end of the semester. This 

is in li ne with Jones and Lewis (1991) who out li ned the need for fl ex ibil ity, feedback and 

organizational learning. They continue thai ;'nothing is defined for certain. Innovation, by 

definition, will rend to be ambiguously defined and al/owances must be made for feedback, 

assessment and redefinition of any aspect of planning. " To this end, marked assignments by 

tutors are paid fo r. 

The second means adopted by the organisers was to ca ll tutors and remind them a few days to 

the tutori als so as to get them to attend. Last ly, reg ular meetings were held with students to 

equip them with the relevant information. During such meeti ngs, academic counselling was 

offered to help the students make proper academic choices. 

Wi ll is (1993) asserted that support staff is the sil ent heroes of s llccessful di stance education 

programmes. He concluded that support serv ices function as the glue that keeps the distance 

educat ion enterpri se together. Both students and faculty fi nd it inva luab le to have a single 

organization coordinati ng the numerous support act ivities required for effective di stance 

125 



University of Ghana          http://ugspace.ug.edu.gh

educat ion. This emphasized the importance of support services. As to whether the uni versity 

provided support se rvices, it was fou nd out that the majority of the respondents (79.1 %) 

ident ified various support services the uni versi ty provided wh ile onl y 20.9 percent did not 

identify any or did not answer the question at all. Th is indicated that the un ivers ity provided 

support services in order to fac il itate student learning. 

5.6 Learners' and Tutors ' Gcncral Assessment of the Programme 

The students' general assessment showed that 54.7 percent of the students found the 

programme In its early stages as encouraging. The findings however revea led that 45.3 

percent saw the programme lacked effective planning and management and needed constant 

effort to improve it. Again, a majority of the tutors (59.2 percent) bel ieved the programme had 

been benefi cial and was be ing im plemented effi cient ly but the remaining 40.8 percent gave 

the indicat ion that the programme lacked the necessary planning. 

The percentages of students and tutors who were of the view that the programme lacked the 

necessary planning were quite significant. Considering the fact that good planning is 

necessary for effective implementation o f such a programme, the above assessment calls for 

necessary structu res to be put in place to help in the effecti ve implementation of the 

University of Ghana di stance education programme. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

This chapter provides a summary of the research and conclusions drawn from the findings. It 

also covers recommendations made on the basis of the findings and their impl ications to adult 

education. 

6.2 Summary 

The research sought to investigate how the Un iversity of Ghana Bachelor of Arts Distance 

Education Programme has evo lved over time. The research looked into the revo lution through 

correspondence education in the 19705 and needs assessment for di stance education in 1992 

through 1995 when Legon was asked by the Mi nistry of Education to introduce the 

programme till it was finally launched in 1997. The programme has been in existence for 

nearl y three years and has its students ' strength growing from 907 students in 2007 to 4557 in 

2009. 

The ma in purpose of thi s research was to investigate the evolution of the di stance education 

programme and the strategies lI sed in the implementation process to see to it s success, and to 

see if it conforms to the theo ries identified by Moore, Rogers and Keast. 
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The objectives that guided the study were fi rst of all to identify the evolution of the di stance 

education programme. It al so found out strateg ies adopted for the implementation of the 

programme. Again, the study sought to reveal the challenges in the implementation process 

and finall y. strategies to resolve the challenges were identified in th is research. 

The research used the descripti ve ana lytic survey design. An interview sched ule and a 

questionnaire were the main data-gathering instruments used in gatheri ng data. Face-to-face 

interviews were conducted on nine respondents (four coord inators and fi ve organizers) who 

were purposively sampled. The questionnai re was administered lO 188 respondents (139 

learners and 49 tutors) using the proportional sampling procedure . In all , infonnation was 

gathered from 197 respondents. They comprised of 139 learners, 49 tutors, four coordinators 

and five centre organ izers. 

6.3 Major Findings 

6.3.1 Evolution of the Distance Education Programme 

The results oflhe study revealed that the centre running di stance educat ion now was runn ing a 

GeE '0 ' Level correspondence programme in the 1970s. When the O' level was replaced by 

the SSS system in 1987, re-sit candidates had to go back and register in schools. However, a 

survey on di stance educat ion needs in Ghana 1992 revealed that Ghanaians would accept 

distance education. This finding led to the establi shment of di stance education programmes in 

public universities. 
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It was also revea led that in 1995 the University of Ghana was asked by the Min istry of 

Education to start its d istance educat ion programme. A steering comm ittee was formed to deal 

with the issue. A chai rman for the committee was however appo inted as a coord inator in 1997 

to start with the implementation but the programme only started in 2007 with a student 

populat ion o f 907 and four out of the seven di sciplines ini tially planned. 

6.3.2 Implementa tion St rategies 

The study establ ished that between 1998 and 2007 some course writers were trained and some 

course materials were deve loped. Add itiona ll y, materi al writers were given adequate 

rem uneration for them to del iver quality materi als on time. 

One major strategy that was used was to embark on personal contact with faculty in 

departments whose courses had been ident ified for de livery through the programme. The aim 

was to get them on board by mak ing them see the importance of d istance educat ion and a lso 

to estab li sh the fact that the programme was fo r the university, and not for the Centre of 

Distance Education. 

As part of the implementation strateg ies, reg ional heads of the various centres were made to 

playa num ber of signi ficant roles such as he lpi ng in recrui t ing tutors, making sure th ings 
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were in order for tutoria ls 10 be held and serv ing as liaison between the centres and the head 

office. They a lso solved some learner gr ievances. 

One other importanl strategy employed was the recrui tment of quality tutors, the majority of 

whom were holders of Masters Degrees. They were trained for their task. On the part of the 

learners, they were taken through orientation afte r ga ining admiss ion and were given tutoria l 

support in addition to the face-to-face sessions held four times per course per semester. 

6.3.3 Challenges in the Implementation Process 

It was revea led from the stud y that members of the steering com mittee that started the 

implementation process were not experts, hence had to learn on the job thereby slowing the 

implementation process. Add itiona ll y, the committee and earlier coordinators faced 

res istance as most departments and faculty were not in support of the introduction of distance 

education in the Uni versity ofGh an3. 

Management of the programme was al so identified as a major cha llenge in the 

implementation. This challenge stem med from the fact that the same management team for 

di stance education be ing the same people who worked for the Institute of Ad ult Education. 

Because of thi s cha ll enge, some of the respondents suggested Ihal di stance education should 
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be decoupled from the Institu te of Continuing and Distance Education where it is operating 

from. 

Aparl from the fact that ass ignments given to lea rners by tutors were well structured, it was 

revealed that the turn -around-time was 100 long. Tutors did not retu rn the scripts on time or 

they did not di scuss with learners what was really expected in the answers. 

6.3.4 Resolving the Challenges 

A major strategy adopted in reso lving the chall enges was to employ staff to edit and format 

the modules as we ll as appo inting organizers to ass ist the coordinators of the programme. 

Also, there is fl exib ility in the time tabling so that modules that are ready are used for 

tutorials, which means that the time table is always changed to suit the modules instead of 

waiting for the modules before organizing tutorial s. 

Service personnel are used to help provide support serv ices to the learners. Th is served main ly 

as a way of he lping the staff of the programme to carryon with acti vities that go on at the 

distance education unit. 
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Fina ll y, it was revea led in the study that support services such as like tutorial s, residenti al 

revision , use the University library and encouraging lea rners to form study groups are 

provided to ease the cha ll enges learners face. These support services provided are in addition 

to the quality modules that are provided for the learners. 

6.4 Conclusions 

In re lation to the objecti ves of the study, some conclusions cou ld be drawn . In the 

development o f d istance education programmes, proper identifi cation and inclusion of all 

structures were essent ial with a strong implementation committee in place. 

In a bid to have a smooth implementation; invo lvement and deliberations with faculty, 

training of course writers, trai ning for tutors recruited for the programme, ori entation fo r 

learners as well as training of a ll stakeholders are involved. 

The implementation o f the programme encountered some major cha llenges including fundin g, 

resistance by faculty and de lay in the development of materia ls and proper recruitment of 

tutors. 
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6.5 Recommendations 

Based on the major findin gs, the followin g recommendat ions are made: 

• The fi rst coordinator of the programme revealed that those on the programme had to 

learn on the programme, because they were not giving train ing hithe rto being on the 

committee. This slowed down the process of implementation. The study therefore 

recommends that to plan and implement important programmes such as the University 

of Ghana Bachelor of Arts Distance Educat ion Programme, people to serve on 

committees or boards must be given trai ning in order to avo id the situation where 

people would have to learn on the job. 

• One of the major challenges that hindered the smooth implementation of the 

programme as reve led in th is research was resistance by faculty. The recommendat ion 

therefore is that universities where such programmes are be ing estab lished must see it 

as a programme of thei r own and embrace it who le heartedly. This will by and large 

make the universities contribute meaningfu ll y, especially when it comes to fu nd ing to 

enhance smooth implementation. 

• If distance ed ucation should continue to exist within the Inst itute of Continuing and 

Distance Educat ion and be hand led by the same staff then more hands should be 

employed to man the a ffairs of the programme. Other than that di stance education 

must be decoupled from the Institute entirely. 
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• Course materials must be produced and di stributed early and on time to ensure that 

tutor ials are held on schedule. 

• Examination results must be released on lime to ensure that the motivation that 

learners had prior to enrolling on the programme wou ld not be eroded . 

• Assignments should be seen as a very important componen t in the di stance education 

en terpri se. For that matter the authorities must ensure that ass ignments are given on 

time, marked promptly and feedback such as di scussions on learners' perfonnance and 

what was expected o f them are di scussed with the learners. 

• Finally, tutorial seSSions, espec iall y fo r courses that involve calculations must be 

increased. This is by virtue oflhe fact that the four sessions per semester put too much 

pressure on both tutors and learners to either fin ish the module without doing quality 

work or do qua lity work and not finish with the module. 

6.6 Implication of the Study to Adult Education 

In order to ensure that di stance learners who are adults feel that they are a part of the 

univers ity, the di stance education unit must always be ready to give them all the necessary 

ass istance and treat them (learners) as adu lts as well as see to the provi sion of more support 

services such as counselling, more tutorial sessions and well stocked libraries in all centres. 

This will make the learners comf0l1abie in their endeavours as poss ible. 
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6.7 Areas for Furlher Research 

• An exploratory study of distance education in Ghana. 

• A comparative stud y of the di stance education programmes in Ghana and Nigeria. 
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AI'PENDIX I 

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE 

UNIVERSITY OF GHANA BACHELOR OF ARTS DI STANCE EDUCATION 

PROGRAMME 

Any information prov ided by respondents will be used so lely for th is study. You are assured 

of the utmost confidential ity of information d isclosed. 

INTERV IEW SCHEDULE FOR CO·ORDINATORS 

I. How did the di stance education programme start? 

2. What were the motives behind the establishment o f the d istance education 
programme? 

3. What processes did the im plementat ion go through? 

4. What strategy or strategies were used in the implementat ion process? 

5. How were the strategies applied in the implementation process? 

6. What challenges were faced in the im plementation process? 

7. How were the cha ll enges reso lved? 
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APPENDIX II 

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE 

UNIVERSITY OF G HANA BAC HELOR OF ARTS DISTANC E EDUCATION 

PROGRAMM E 

Any info rmat ion provided by respondents wil l be used so lely for th is study. You are assured 

of the utmost confident iality of informat ion di sclosed. 

INTERV IEW SCHEDU LE FOR ORGAN ISERS 

I. What is your role as a centre organi se r of the di stance education programme? 

2. What role(s) do you play in implementi ng the di stance education programme? 

3. What cha ll enges do you face in helping to implement the di stance education 
programme? 

4. How were the cha ll enges resolved? 

5. What suggestions would yo u make to enSure the success fu l implementation of the 

programme? 
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APPENDIX III 

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE 

UNIVERSITY OF GHANA BACHELOR OF ARTS DISTANCE EDUCATION 

PROGRAMME 

Any infonnation provided by respondents wi ll be used sole ly for this study. You are assured 

of til e utmost confidentiality of information disclosed. 

QUESTIONNA IRE FOR LEA RNERS 

A. DEMOGRAPIfI C CHARACTERISTICS 

I. Sex: Male [ J Female [ J 

2. Age: 18- 22 [ J 38-42 [ J 

23-27 [ J 43-47 [ J 

28-32 [ J 48+ [ J 

33-37 [ J 

3 Occupation .................... ..... .. . ... .... .. ............. . 

4. 

5. 

6. 

Marita l Status: Married ( 

Divorced [ 

J 

J 

Single [ J 

Number of children: Nil [ J 

1- 2 [ J 

Educational Background: 

S.S.C.E / W.A .S.S.C. E [ J 

Single [ 

Widowed [ 

3·4 [ J 

5+ [ J 

G.C.E 'A' 

J 

J 

level [ J 

G.C.E '0 ' LEVEL [ J Others (specify) ..... . ... ...... . . .. . .. .. 
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7. Current leve l: 200 [ 1 300 [ 1 

8. Region of res idence: .......... . . ................. . 

B. IMPORTANCE OF DISTANCE EDUCATION 

8. Please give two reasons why you dec ided to study at a distance. 

i) · .............................................................. ...... ... ..... . '" ............. . 

i i) · .. ...... .. ....... .. ........ .. ..... .... .. ......... .... ........................ ................ . 

9. Please state two main benefit s you have gained by studying at a distance. 

i) · .... ......... ..... ....... ... .... ... ... .. ........................................... ........ . 

i i) · .. ........ ..... ..... ......... ... .. ............. ....... .... ...... ........ ............................. . 

C. C HALLENGES FACED BY DISTANCE LEARNERS 

13. Do you face any challenges by learning at a di stance? 

Yes [ 1 No [ 1 

14. If your answer to question J3 is yes, please ti ck from the li st be low the challenges you 
face. 

a) Lack of li brary services 

b) Minimal time allotted for tutorial s 

c) Lack of support from di stance education uni t 

d) Modules not di stributed on time 

e) Others (specify) .......... .. . .... .................... .• .. ... . . . .. .... 
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15. How have you coped with the chall enges? 

..... . .... . . . ............................ . ... .. .. .... . . .....•...... ....• ......... •. . .. ......... 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

16. Does the University provide support to minimize the challenges? 

Yes [ 1 No [ 1 

17. If your answer to question 16 was yes, please mention the support service(s) se rvices 
the university has provided. 

Assignments [ ] Advice [ 1 

Revision [ 1 Additional Materi als [ J 

Counselling [ 1 Others (specify) ...... .................. .. . .. . . 

D. MEDIAl TECHNOLOGY IN DISTANCE EDUCATION 

18. Tick the media you wou ld like to be used in the teaching learning process? 

Print [ ] Audio conferencing [ 

RadiolTV [ ] Computer technology ( 

19. How do you receive copies of the modules? 

1 

1 

... ... ..... ............ .... ..... .................. .... ... ... ... ... .......... ...... .................... 

20. In which two main ways do the t ime of arrival o f the modules affect your work as a 
tutor? 

i) .. ... .. ... .. ...... ... .. ...... . .. .. . . .... ......... .. ........... . ......... ........... ... ..... .. .. 

iii) . . ............ . . .. ......... ... ............... .. ... . . .. . . ... .. ................. •• •.......... •. . 

21. How will you describe the modules in tell11S of its content? 

Excellent [ 1 Good [ 1 

Very good [ 1 Very bad [ [ 
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E. IMPLEMENTA nON OF DISTANCE EDUCA nON 

22. Were YOli giving ori entat ion after joining the programme? 

Yes [ 1 No [ 1 

23. Are you given tutori al support? 

Yes [ 1 No[ 1 

25. Are tutorial periods enough? 

Yes [ 1 No [ 1 

Based on your experi ence as a di stance learner, please ci rcle one response to the following 

statements, using the scale: 5. Strongly Agree 2. Disagree 

4. Agree I. Strongly Disagree 

3. Uncertain 

26. Study materi als: 

27. 

Modules are of quality in terms of conten t 

Modules are of quality in terms of structure 

Handouts are related 10 courses 

Tutors: 

Tutors apply good tutoring styles 

Tutors are punctual to tutorial 

Tutors relate well to learners 
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28 . Assignments : 

Ass ignments are given on time 5 4 3 2 

Ass ignments are promptly marked 5 4 3 2 

Feedback on ass ignments are given 5 4 3 2 

Ass ignments are we ll structured 5 4 3 2 

29. What is yo ur view on the time end of semester exam inations are he ld? 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

30. Please comment on the duration given for examinations . 

..... . ............................. . .. . . . ... . ............................. .. ..• •......... •••...... ... . 

31. How do you find the regist ration process at the beginning of the semester? 

Very difficult [ 

Difficult [ 

) 

) 

Easy [ 

Very easy [ 

32. What is you r view on the cost of tuition? 

High [ ) 

Average [ ) 

Low [ ) 

) 

) 

33. How wou ld yo u like the mode of tu it ion fee to be? 

Per semester [ ] 

Monthl y [ ) 

Yearly [ ) 
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34. What is your general assessment of how the di stance education programme is being 

implemented? 

........................... ......... .. ........................................................... ..... 

. . . . . . . . . . . . . . . . .. . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . ... . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . 
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APPENDIX IV 

THE EVOLUTION AND IMPLEM ENTATION STRATEG IES OF THE 

UNIVERSITY OF GHANA BACHELOR OF ARTS DISTANCE EDUCATION 

PROGRAMM E 

Any information provided by respondents will be used solely for this study. You are assured 

of the utmost confidentiality of information di sclosed. 

QUESTIONNA IRE FOR TUTORS 

A. DEMOGRAPHIC CHARACTERISTICS 

I. Sex: Male [ J Female [ J 

2. Educational Background: First Degree r J 

Second Degree [ J 

Others (specify) [ J 

3 Area of specializat ion in first degree 

Accounting & Finance [ J Linguisti cs 

Management [ J Sociology 

Psychology [ J Others (specify) 
•........................... ••...... . .... 

4. Course(s) taught 

Accounting & Finance [ Linguistics 

Management Sociology 

[ 

[ 

[ 

r 

J 

J 

J 

J 

Psychology 

[ 

[ 

J 

J 

J Others (specify) .. . ..... . ... ... . . .... . .. .... ... .. . . 
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5. Number of years as a tutor: One year [ 

Two years ( 

1 

J 

Three years ( ] 

6. Please state one reason why yo u have stayed on the programme till date . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

7. Have you taught universi ty students before joining this programme? 

Yes [ 1 No [ 1 

B. IMPORTANCE OF DISTANCE EDUCATION 

8. Please mention two importance of the di stance education programme. 

i) .................................................................. . 

1I) ................................... ........ .................. ....... . . ......... .. 

9. Please mention two main \Vays a tutor can make the programme beneficial to learners. 

i) ...................... .. . ........................................ ... ........................ . 

1I) ............ ... .... .... .. .. .. ....... ...... .. .......... .. ......... ...... . .. .. . ........... .. " .• 

10. Can the di stance education programme be made more beneficia l than it is now? 

Yes [ 1 No l 1 

11 . Please give two reasons for yo ur response to question nine 

i).. .. . . . . . . . . . .. . ...................... ... ......... .. . 

II) ............. .. ... .. . ................ . ....... .. .. ..... .. .......... ..... . ............... .... .. .. ... . 
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C. CHALLENGES IN TUTORING 

12. Do you face any chall enges by tutoring at a d istance? 

Yes [ 1 No [ 1 

13. If yes , please mention at least two of the cha llenges . 

... .. . •••. . . . . .. . •••...... .. .. ... .... •• •.. . .. .... . .... •••......... .. •• •.... . ' . .•••.. .. . . . ••• ..........• •• • 

. . . ... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . , ........ .......... ... ............. . 

14. How do you think the challenges can be curbed? 

..................................................................... ............ .......... ... .. .. .... 

15. How appropriate is the time a llotted for tutorials? 

16. 

Very appropriate [ 

Appropriate [ 

1 

1 

Inappropriate ( 

Please explain your answer to question 16. 

1 

. .... ............... . ............... . .. . . .... .................... . ... •• ......... •............•........ 

. . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . .. , ........... ........... .. ... .... .. .... .. ........ ... ...... . 

17. How easy is it to gel ass istance from the DE offi ce? 

Very easy [ 

Easy [ 

1 

1 

Not easy [ 

Never [ 
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18. Please explain your answer 

....................................... ... ......................... ................... ... .... ... ......... 

........... ..... .............. ... ............. .. , .......... , ', ........ .. ................... .... ...... . 

D. IMPLEM ENTATION OF DISTANCE EDUCATION PROGRAMME 

Based on your experience as a tutor, please circle one response to the following statements, 
uSIng 

the scale: 2. Disagree 5. Strongly Agree 

4. Agree I . Strongly Disagree 

3. Uncertai n 

19. Tutor training: 

20. 

Adequate tra in ing has been given to tutors 

The content learned at the training was okay 

There has been follow up tutor training sessions 

Tutoria l: 

Adequate time giving for tutorial 

Enough sess ions giving for tutorial s 

Learners participate a lot 

Learners are punctual for tutorial 

Good supervision of tutorial 

5 

5 

5 

5 

5 

5 

5 

5 

4 

4 

4 

4 

4 

4 

4 

4 

3 

3 

3 

3 

3 

3 

3 

3 

2 

2 

2 

2 

2 

2 

2 

2 

1 

1 

1 

1 

2 1. What is your general assessment of how the distance educat ion programme is being 
implemented? 

..................... .. ....... ... ...... ... .. ........................... .......... ... .. ............ ... . 

. . . . . . . . . .. . . . . . . . .. . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . .. 
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