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that however laudable one’s ideas may be, and however good the language in which
the ideas are crafied. if these laudable ideas are poorly organised in that language,
they will ot be effective.

Often, paragraph writing is underrated so it is not given due attention by
teachers, textbook writers and syllabus designers who arc major stakeholders of
cducation. With the paragraph being indispensable to writing. it is necessary for it to
be given a great deal of attention at the JSS since students may opt (o terminate their
‘education at that level.

To help the JS$ student to acquire adequate skills in paragraph writing, the
process approach concept should be adopted since this concept views writing as an
on-going activity involving several phases. This approach docs not only focus on the
final work, but also on helping students to be skilful at all the phases of writing.

To be able 1o achieve the objectives of a research work, all available means
should be exploited to make respondents answer the research questions well. To
anain this in this disseration. the methods of interview, questionnaire. jumbled
paragraph and a take-home composition were adopted. Through these methods it
came out that the JS$ students have difficultics in developing good paragraphs
because they have limited exposure to paragraph writing. This stems from the fact
that syllabus writers, text book writers and teachers do not pay attention (o it.

Both teachers and students confirmed that they knew much about the paragraph.
However, due 1o the wrong methods of teaching students could not write effective
paragraphs. This confirms the view that if knowledge is wrongly imparted, it cannot
be effectively used.
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and education generally. especiaily. in the area of writing.



ersity of Ghana Jit//ugspace.ug.ed

duly acknowledged. this dissertation is the result of my own investigations under the
keen supervision of Prof. L. Akosua Anyidoho (Department of Linguistics.
University of Ghana). Al the shortcomings of the work arc completely mine.

Y

JOSEPH KOFI BOAKYE

(CANDIDATE)

Hh ydat

PROF. L. AKOSUA ANYIDOH(O

(SUPERVISOR)



ersity of Ghattaittp://ugspace.ug.ed

To Ama Ago.
my unletiered mother.
for her love

for modern education.

To Mercy,
my wife,
and Akwasi, Adomako, Asiama and Serwa,
my children,
for their affection

for me.



ersity of Ghang Tl ligspace.ug.ed

help they gave me in the course of writing this dissertation:
4 Profiessor (Mrs) Love Akosua Anyidoho, my supervisor, for her benevolent
suggestions and advice and also for her encouragemen. in addition 10 her
paticnce and tolerance:

Mrs Agartha Augusit a secretary at the Linguistics Department, for liasing

»

berween me and my supervisor and also for her promptings;

-

Mr Sam Achah Odeyemi. a course mate and a lecturer at Takoradi

Polytechnic. also for his promptings:

@

Mr Erimpong. a librarian at the Linguistics Department, for his profuse

supply of reference materials for the study:

B3

Mr. Kwaku Asamosh, a tutor at Wesley College, Kumasi. for his constructive

suggestions and also for providing materials that were crucial (0 the study;

-

Mr Joseph Francisco Xavier Ribeiro and Miss Josephine Amankwaa, both of
the Liberal Studies Deparment at Kumasi Polytechnic, for their expert

typesetting of the whole dissertation in the midst of their busy schedules:

<+

The head and staff of the Liberal Studies Department, Kumasi Polytechnic.
for putting at my disposal. all available resources to facilitate the completion
of the work; and

“ Mercy. my wie, and Akwasi, Adomako, Serwa, and Asiama. my children.

for theic tireless cooperation and support.



ersity of Ghand™http*7ugspace.ug.ed

Title Page
Abstract i
Declaration "
Dedication v
Acknowledgements 4
Table of Contents o
List of Tables A
Listof Figures and Plates -
Abbrevitions .
CHAPTER ONE INTRODUCTION 1
1.0 Introduction 1
1.l The Concept of Writing !
12 Writing in Ancient Times 4
13 Writing System 5
1.3.1 Formal Dimension H
1.3.2 Functional Dimension 6
14 Writing in Ghana 6
141 The Emergence of Writing in Ghana 7
142 The Writing Situation in Ghana 9
1.5 Statement of the Problem 10
16 Scope of the Study "

L7 Research Objective "



ersity of Ghatia http: //ugspace.,,ug ed

110 Relevance of the Rescarch

1.1l Approaches 14
1.11.1 Product Approach 15
1.11.2 Process Approach v

1.12 Organisation of the Dissertation Report 2

CHAPTER TWO LITERATURE REVIEW 23

20 Introduction 2

2.1 The Paragraph, Antistic or Discourse Realisation " 4

22 Paragraph Structure 2
221 The Topic Sentence 2

2201 Suppont Sentences 2

2.2 1. 1a Major Support Sentence 2

22.1.1b Minor Support Sentence 30

2211c Transitional Sentence 30

22114 Concluding Sentence 30

222 Unity 31
2221 Howto Anain Unity 32

223 Coherence u
2231 Cohesive Devices 4
2232 Transitions 8

224 Adequate Development o

224.1 Developing Details in a paragraph a2



ersity of Gharig [ifp://ugspac

»

27

224.1c  Exposition
224.1d Argument
2242 Organising Details in the Paragraph
22420 General to specific
224.2b  Specific to General
2242 Question 10 Answer
22424 Order of Importance
Types of Paragraphs
231 The Introductory Paragraph
232 The Mainsiream or Body Paragraphs
233 The Concluding Paragraph
234 The Transitional Paragraph
Audience
The English Teaching Syllabus for the Basic School
251 The English Teaching Syllabus for the Primary School
252 The English Teaching Syllabus for the JSS
The Basic School English Textbooks
‘The Teacher Training College

CHAPTER 3 METHODOLOGY AND DATA ANALYSES

30
a

Introduction
Sources of Data

311 Martyrs of Uganda JS$.

a.ug.ed

45
45

a7
4

48



ersity of Gl bttp://ugspace.ug.ed

32 Population and Samples

33 Sampling of Students 67
34 Tools for Data Analyses 68
35  DataCollection Methods and Survey Instruments 69
35.1 Personal Interviews 69

352 The Questionnaire 70
3521 Analyses of Responses to the Questionnaire 70

35.2.1a Questionnaire for Teachers 7

352.1b  Questionnaire for Students 7

353 The Jumbled Paragraph 86
353.1  Analysis of the Jumbled Paragraph 88

353.1a  The Topic Sentence 88

3.53.1b  The Support Sentences 89

353.0c  The Unrelated Sentences 91

3532 Analysis of Student Responses o the Jumbled Paragraph 91

35322 Responses from Martyrs of Uganda JsS 93

3532b  Responses from Opoku Ware JSS 9%
3532 Responses from State Experimental ISS 94

3533 Observations %

354 Take-Home Composition 9%

3.6 Conclusion 103



ersity ¢FBHanatitt?//ugspace,ug.ed

41 TheSS Student's Inability to Develop the Paragraph 105
411 Lack of Auention to Writing 105
412 Late Introduction of Paragraph Writing in Schools 106
4.13 Limited Exposure of students to Paragraph Writing 107
414 Superficial Content of Syllabus and Textbooks. 108
415 Inappropriate Teaching Methods 109
42 Implications of the Study to kducation in Ghana 109
420 The JSS Student 10
422 Language Teachers 1o
423 Educational Policy Makers n
424 Sylabus Designers n2
425 Textbook Writers 12
43 Observations 13
Appendices 14
Appendia | Sampie of Responses to the Questionnaire for the Teachers 1
Appendix 2 Sample of Responses to the Questionnaire for the Students. nz
Appendix 3 Copy of the Jumbled Paragraph 1o
Appendix 4 Sample of Solutions to the Jumbled Paragraph 120
Appendin 5 Sample of Responses 1o the Take-Home Essay 121

Bibllography 22



ersity of Gha mg,ﬁtip?/ugspaceo ug.ed

sitions.
31 Table of Responses to Question |

32 Table of Responses to Question 2

3.3 Teble of Responses to Question 3 80
34 Table of Responses to Question 4 82
3.5 Table of Responses 1o Question 5 8
3.6 Table of Responses to Question 6 85
3.7 Partial Summary of Student’s Responses to Questionnaire 86
38  Responses to the Jumbled Paragraph - Martyrs of Uganda JSS 9
39  Responses to the Jumbled Paragraph ~ Opoku Ware JSS 9%
3.10 Responses to the Jumbled Paragraph - State Experimental JSS 95
3.1 Jumbled Paragraph Analysis Table - Cumulatise Scores %
312 Total Correct Responses to the Jumbled Paragraph %

3.13  Analysis of the Take-Home Composition 102



ersity of Ghaﬁéf’ﬁﬁ.‘ﬁ“?‘f[ﬁ’gspace ug.ed
Componeats of Writing
1.2 Writing as Linear Process
1.3 The Writing Process
3.1 Graph of Students Responses (o the Jumbled Paragraph
32 Graph of Total Correct Responses (trc) to the Jumbled paragraph 98
33 Graph of Student's Responses to the Take-Home Composition

Plate I An Extract of the Asantehene’s Writings in Arabic 8



ersity of Ghana.hitp.Z/idShbace.ug.ed

CRDD ~Curriculum Rescarch Development Division
GIS Ghana Education Service

JSS - Junior Secondary Schoul

MOE  Minisiry of Education

S - Senior Secondary School

TED - Teacher Education Division

WAEC - The West African Examinations Council



ersity of Ghana http://ugspace.ug.ed

CHAPTER ONF
INTRODUCTION
1.0 Introduction

The paragraph forms a very important component of a written text (refer 10
figure 1.1). This component. though so important, does not receive as much attention
i teaching writing as the others. C onsequently, many students do not know as much
about the organisation of paragraphs as they should in real terms.

For us to understand what paragraph writing entails, we shall first look at
wome dimensions of writing in this chapter. We shall then continue with issues
related to the dissertation, including the problem of teaching paragraph writing in
Ghanaian schools, the approaches that can be used to tackle the problem. the
objective of the dissertation, the research questions to be answered, the hypotheses of
the research, and the significance of the study.

1.1 The Concept of Writing

Witing is defined variously as follows: “A. piece of literary work done: a book,
article, etc.” (Allen 1990:1417); “the art of symbolising particular forms of speech by
means of particular visible marks” (Bloomfield 1961:401); “the graphic
representation of sound combinations” (Rivers and Temperly 1978:262); “a system
of human visual communication using signs and or symbols that are associated by

convention with units
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2003:774).
Figure 1.1 Components of writing

CONTENT
SYNTAN relevance, clarity.
semtence structurc, originality, logic
S ohce bowddsie ete. THE \.\RITI:R s

stylistic choices, etc

smmc
GRAMMAR i ol
rules for verbs, writing drafts,
Sgccmell &HiElch;_y, Clear, fluent and revising
ORS¢ effective communication
of ideas AUDIFNCE:
MEUHANICS the reader/s
handwnting. \
- PURPOSE
the reason for writing
o8
ukuwmn WORD CHOICH
Sopprt gerioia oo aad vocabulary, idioms. tone
cobesion and unity

Source: Johnson and Johnson (1999: 344)

As meationed already, even though writing is very important in the language
leaming process, it is not seen and treated as such. This may be due to various
reasons. One major problem that writing faces in pedagogy and academia is that
because it is a productive skill and occupics the final stage in the language leaming
process, the majority of language users do not use it. This happens because most
people become complacent when they are able to listen and understand the language
and they are also able 10 speak and be understood. In addition, most languages arc
Dot in writing yet they are used effectively in communication. This fact does not

motivate some people o leam to write.
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anificialy ught, s it is burdensome (0 leam. This makes the student frustrated and
il-motivated when faced with the added task of consciously writing in paragraphs.
This is one of the reasons why paragraph development is poor among students.
especially at the junior secondary school (JSS) level.

As Crysial (1995:178) states, writing. though the latest skill v be developed
i the language learning process, has held a prominent position for centuries now. It
has been a major medium of literature and also a source of standards of linguistic
excellence. Since writing is not as transient as speech, it creates permanence for a
language. It also provides a source of authority on rules of grammar which are so
much revered by users of the language. This makes it very necessary for would-be
scholars to leam writing

In addition 10 all these. the student leamns to read the written language and
again reads 10 learn what is contained in the written language. This is how writing
enhances leaming. Dead languages like Latin and ancient Greek are leamt through
writing even though we do not hear them being spoken. Also in leamning a forcign
language. most of the learning material, be they rules and overview, or even tape
recorded dialogues that are given to the student, can be found in writing.

When the student gets the understanding that these features make “good
writing skills essential to academic suceess and a requirement for many occupations
and professions” (Richards 1999:100), she will surely be serious with writing and.
of counc. with paragraph writing. For the writer to be able to communicate a
message effectively, she must have “knowledge of the conventions of the written

code, the precision and nuances which derive from a thorough understanding of the
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syntactic and lexi
he writer must have] the abiliy 10 vary structures and patterns for thetorical effect”
(Rivers and Temperly, 1978:263).

For the good writer 1o achieve this, /he must join Harmer (2003:255) i the
understanding that the writien text has its own grammar and vocabulary and that
~issues of letier, word. and text formation [are] manifested by handwriting, spelling

and layout and punctuation.”

1.2 Writing in Ancient Times

Yule (2004) states that historians are not definite with the time writing began
i the world. This is due to the fact that it has ot been possible to get information on
the writings of ancient times from the rubble of the ruins of ancient cities. These
rubbles are ot able to tell the siory properly because most of these supposed
writings are pictures on clay tablets, rocks and caves. Graphologists find it difficult
10 determine whether these graphic expressions were mere artstic images or writing
symbols. These are the gaps that need to be filled and the ambiguities that need to be
straighiencd. What guides the graphologist to decide whether these artefacts have
linguistic value or not is the way they are arranged.

According to Crystal (1995:196), when the picture or symbol combines into a
recurring system 10 a point when it can be taken to mean that it portrays accepted
values which are “conventional and institutionalised. capable of being understood in
the same way by all who are using it.” then it can be called writing.

Yule (2004) atempts a date at which writing began. He says that "we may

trace human attempts 1o represent information visually back to ... at least 20,000
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described as ancient precursors of writing [and that] writing which is based on some:
Kind of alphabetic script can only be traced back o inscriptions dated around 3.000
years ago™ (ibid 9). This presupposes that writing has undergone some kinds of
metamorphoses. The changes can be properly understood by looking at what we

mean by writing sysiems.

1.3 Writiag System

From Collinge (ed.) (1990:701) we learn that, “a writing system is & way of
writing a language.” That is to say. it is a “given set of written marks together with a
particular st of conventions for their use.” In effect, a writing system is not just a
representation of any graphs. It is rather the representation of graphs that are
interpretive. In our search for acceptable writing systems, we can give consideration

10 two main dimensions. They are formal and functional.

1.3.1 Formal Dimension

In looking at writing as one of the stages of leaming a language, we must
note that most languages are only spoken and they do not have any written form.
Most of those that are in writing were put into writing not long ago. In any case, in
places like Mesopotamia, China and Egypt. writing has been in existence for
centuries now.

Also it is not writing which determines the form of a language. Writing is
Just one of the means by which language is recorded. It is at this level that writing

takes the formal dimension This record can be taken in ‘many diverse and acceptable
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ways and any languige
these means of recording language arc pictogram. ideogram,  logogram.

phonographic. sy labic, alphabetic and shorthand.

1.3.2 Functiosal Dimension

Writing is used in language to perform several functions. The major one is.
graphic communication, which is widely done through orthography in alphabetic
writing. Here it can scrve as cvidence of successful leaming or. as in pacdography, as
& means of learning. As Richards (1999:100) puts it, writing can “guide the process
of understanding and organising ideas during reading or listening." Another function
is that it can be used in organised institutions to protect information from others
through sophisticated information security systems with the aid of cryplography.
Also, it may be used by people in specialised fields to perform functions effectively
through technography. These and other writing systems like stenography,
pacdography and metagraphy. have been devised to make it easier to communicate in

writing

1.4 Writing in Ghana

Even though the lutcracy rate in Ghana is not so high, writing is used in so
many ways, especially for official correspondence, and in schools. Many educated
Ghanaians are interested in the written matier and they appreciate good writing,
Therefore it is useful to look at the history of writ

in Ghana and how writing is
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1.4.1 The Emergence of Wi
Itis not clear. exactly when writing started in Ghana and the type of writing

system which was used by the earliest inhabitants of Ghana. Since writing goes with
formal education. it s likely that writing started in Ghana with the introduction of
formal education from North Africa into the country in the 14 century. Wilks
(1962:3) says that “the movement of Wangara Groups into Ghana - appears to have
begun .. in the late I4th century, during the reign of Mansa Sulaiman.” He

continues that members of these groups were Moslems and “within this Wangara

5). Wilks helps to prove that

sctting, Islamic learning took root in Ghana™ (i
Anabic writing existed in Ghana, at least before the 18™ century. A Danish trader in
Christianborg, Accra. testified that the Danish “received many Arabic books at
Accra. which the Ashantis had plundered in an imvasion of Dagomba in 1744-5."

The work by a Gonja. al-Hajj Muhammad [bn Mustaphd. Isnadu -shuyiikh
wa I - c ulamg (The Chain of Tradition of the Shuikis and Learned Meny. writien in
the 18" century. also shows that already there existed a well developed tradition of
Arabic scholarship in Ghana during the period. It gives “an account of the conversion
of the ruling house of Gonja 10 Islam in C.1585. and provides a ... chronicle of the
major events in Gonja history through the 17th ... century” (ibid).

Arabic writing was used in Ashanti in the Moskem schools and in the
cighteenth century it came to be used in the Asantehenc’s palace. “It has been noted
that treaties were apparcnily being drawn up in Arabic in as carly as the middie of
the century™ (Wilks 1975:344). “In the nineteenth century, the Asantehencs came

increasingly to conduct their business in writing
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Cape Coast, and in Arabi 10 provinci
(ibid: 40). An extractof such writing in Arabic is shown in plate 1.

Plate | An Extract of the Asantehene s Writings in Arabic

SRR S " e,

Source: Wilks (1975: Plate VII)
McWilliam and Kwamena-Poh (1978:17) intimate that western education
‘came 1o Ghana when “the first real antempt w0 help [some] children read and write (in
Portuguese)” was made in 1529 by the Catholics in the Elimina Castle. This castle
was seized by the protestant Dutch in 1637 so obviously reading and writing in
Ghana had to be done in Dutch. The Danes established themselves at Chnistianborg
Castle in the second half of the 17th century and it was not until 1722 that they

opened their first school. In 1751 the English opened their first school at the Cape
Coast Castle.
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The first govemment schools ‘were opened in Tamale and Kumasi in 1909. By then,

{he French Catholics, from Ouagadougou. had opened a school at Navrongo in 1907.
Throughout all these periods. there was 1o attempt 1o write the vernacular of

the people until between 1600 and 1602 when J. P. Marees, a Dutch. compiled a

vocabulary of the Fante and Ga-Adangbe languages.

1.4.2 The Writing Situation in GGhana

As is usual with almost all languages, writing occupies the last stage in the
language learming process, and writing in Ghana has followed the same trend.
Looking at the development of formal education in Ghana, through which writing
was formally introduced in Ghana. we realise that the schools were not opened
immediately the selers arived. They first interacted with the people ntil months,
and in some cases, years after, before the schools were opened 10 pave way for
writing.

From the history we also discover that leaming took place, in various
languages. at various stages, until the middle of the 19™ century when the English
‘completely took over the administration of Ghana. It was then that English became
the official language of Ghana and thus was used in all Ghanaian schools.
Consequently, writing in English has become very essential to Ghanaians.

As evidenced by the output of Ghanaian students in class thesc days, it can be
concluded that in Ghana, the standard of writing in English continues to fall, This has
been of grave concem to all stakeholders. Unfortunately, the concen is tilted more

towards grammar and mechanics than the other components of writing, especially
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grammar, spel their words corrctly and punctuate their writing correctly, then they

since all the other of

are on course. Bul
writing come together 1o create a “clear, fluent and effective communication of
ideas™ (Johnson and Johnson 1999:344).

This neglect is evident even in the way the organisation of writing is handled
by examiners of the West African Examinations Council (WAEC) which is the
official examining body at the JSS level. The WAEC English language paper
consists of an objective paper and a written paper. Obviously the objective paper
does not require any writing o organisation cannot be considered. In the written
paper. candidates arc requircd to write two compositions. each carrying thirty marks.

Out of the thirty marks. ten marks go for content, fifieen marks are meant for

mechanics and only five mark

The chief examiners' reports are filled with profisse comments on expression
and mechanics while comments on organization are few and they do not suggest
remedics to the problem of organisation as they do to the other components, It is not
surprising then. why both teachers and students do not pay much attention to

organisation. and for that matter. paragraph writing, in their lessons.

1.5 Statement of the Problem

“Most student dissertations deal with language use and it is amazing to note
that there is 1o dissertation on the organisation of writing in the Linguistics
Department of the University of Ghana. This is s0 in spite of the fact that writing is a.

compulsory course for undergraduate students in most departments at the university,



ersity of Ghana hitp://ugspace. ug.ed

This atitude of students and that of the WAEC towards paragraph writing makes it
appear as if there is no problem with it or probably it is not very important. This is

the more reason why | chose to study this area of writing.

1.6 Scope of Study

This dissertation looks at paragraph writing at the JSS level by focussing on
paragraph structure, topic sentence, paragraph unity, coherence and adequate
development. It also delves into the methods of developing a paragraph through
exemplification, narmation, cause-and-¢fect analysis and comparison and contrast,
‘The rationale behind the focus on the JSS is explained in the Abstract. paragraphs 9
and 10 of Section 2.5.2 in Chapicr 1w and paragraphs 1. 2 and 3 of Section 3.1 in
Chapter Three.

1.7 Research Objective
The objective of this rescarch is to identify the real problems students at the
ISS level fice in developing paragraphs and to suggest how they can be remedied.
This objective will be achicved through the following means:
by ideniifying the problems with the methods of teaching paragraph writing
atthe 5.5, and suggesting ways of modifying them:
“ by determining stwdents’ level of knowledge of paragraph structurc and the
methods they use 1o develop the paragraph:
@ by analysing students” exercises o determine their problems with paragraph
development: and
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by recommends ..b s

1.8 Research Questions
The following rescarch questions have been considered in the dissertation:

& Do both teachers and students know the importance of the paragraph?

4 Arc the skills of paragraph writing being developed at the JSS?

% Can the methods currenily used in teaching paragraph writing at the J
help pupils to write good paragraphs?

1.9 Hypotheses of the Research
In answering the theoretical questions, the following hypotheses wer fested:

Both teachers and students at the JSS do not know the importance of the paragraph to

writing; this is why they fail to develop the skill of paragraph writing.
The results of the test were that

(i) students and teachers at the J.S.S. know the importance of the paragraph to

writing and that they make conscious efforts to develop the paragraph.
However. they fail in this atiempt because they stll rely on the traditional
techniques of controlled and guided writing. Some of these techniques are
copying, substitution tables. matching. blank filling. jumbled sentences, and
sentence completion, all of which fall under controlled writing while
questions, sentence combining, parallel writing and re-writing come under
guided writing:
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produce well structured paragraphs which have the qualities of unity.

coherence and adequate development.

1.10 Refevance of the Research

The study will be of reat importance to the JSS student, language teachers.
cducational policy makers and textbook writers. From the findings, these
stakeholders will realise that language leaming does not only involve listening.
speaking and reading. It includes writing also and that the learner’s ability to write
effectively will help him/her to be judged as having a good command of the
language.

They will also get to know that writing is not just calligraphy. It is rather
about the proper arrangement of words to make meaning, and about the grouping of
sentences that express similar ideas into paragraphs. A pupil can communicatc
effectively in the language if she has the knowledge and skills to do so. With this
knowledge. stakeholders are likely Lo give the necessary recognition (0 paragraph
wnting and treat it seriously.

Swnce the application of inappropriate methods of teaching has brought about
the inability of most JSS studemts 10 write cogent paragraphs, this study will help
most language tcachers to sec the need to modify their methods of teaching writing.
Educational policy makers will also be informed through this study. that there is a
serious problem with writing and 5o there is the need to tackle it with the seriousness

that it deserves.
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writing, This means thal the student who knows the subject matter but is not able (o
communicate it through writing fails. In the formal sector, matters of policy and
other crucial issues are put into writing. I this writing is not properly done. we can
guess the adverse consequences. It is for these reasons that policies that favour
writing have to be formulaied so that students will be properly taught, for them not to
make unnecessary mistakes when they later get appointed to responsible positions.
Writers of language textbooks, especially at the beginner and intermediate
leels, concentrate mainly on the mechanical skills of grammar. spelling. and
punctuation and give only a cursory attention to how to organise writing for the
reader to understand. This is dangerous to leamers for it can make them conclude
that writing means merely putting down words and sentences. With this mentality.
they may end up not being able to write good paragraphs in their essays and this may
gravely affect their future. The problems outlined in this research will go a long way
10 guide textbook writers and syllabus designers to revise their work to include the

organisation of writing.

111 Approaches

The study secks to determine whether paragraph writing is being properly
developed at the JSS. In the feamer’s aniempt to harmonise the conventions of
wriling 1o communicate in an appropriate manner, errors are bound 1o occur because
/e leams new standards and experiments with new structures which he finds in
reading. The leamer is also used 10 speech which is extcmporancous and as such the

speaker has 0o chance to rethink and organise what she wanis o say. In
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consideration of this. the right method has ©
proper structures and functions of writen language and the linguistic and social
comy entions that affect their use of written language.

Two main approaches. product and process. can be adopted in the teaching
and leaming of writing 1 infend to analyse these approaches to determine which of

them will be more relevant to the development of the paragraph.

1.11.1 Product Approach

The product approach s a traditional approach to writing which sces writing
4 4 linear process. as shown in figure 1.2, where the subject matier is treated in
stages with one stage dircetly following the other. Fach stage becomes a final stage
atier the teacher has explained how the stage works and cheched the student’s draft
for errors.

To the product approach. writing is a polished product which focuses “on
students recording and documenting their learning rather than gaining insight or
elaborating knowledge through the writing process itself” (Ruddell 1997:170).

Figure 1.2 Writing as a Linear Process

Preparation. including ideas. lang

2 following the plan.

Revision niainly ¢ ammar, spe

| cacher (and no one cise) reads the essay and marh.
Source: G.ES. (1996. ii)
This then does not give the student the chance to produce drafis. Students

have “to produce proper texts that will conform o their institutional writing or
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personal writing” (Richards 1999:106). In this masiier. 1eaching oty
1018 sct of formulas 50 the means to the creation of the wniting is neglected.

To make the approach workable, the teacher emphasises practice in
producing diffcrent kinds of texts and leamers are prevented from making errors with
punctustion, speiling. grammar, symax. etc. and cven good handwriting and
capitalisation arc stressed 3t the initial stages. Students arc rather provided with
prefabricated techniques through controlled and guided compositions which they
follow in their writings. Using these techniques, students do not have the opportunity
10 speculate, question and explore ideas with their contemporaries in order 1o create
on their own. This makes the individual students produce uniform content and
lexicalsyntactic structures. Again since the teacher controls all the phases of writing.
the approach bocomes tcacher-based and 50 it is Dikely to kill the initiative of the
polential creative wrier.

What is good about the product approach is that it equips leamers with
enough skills for them to be able to write specific types of compositions effectively.
Students are able to leam the grammar, mechanics and syntax of the language and
this heips them to write good language since they are sblc to memorise and
reproduce at will,

We can deduce from this discussion that as regards the development of the
paragraph through this approach, the student leams how 1o write particular
paragraphs but not how 10 create parsgraphs. This makes the student handicapped v
when /e is confronted with the writing of a paragraph which s/he has not learnt

bow 1o write on hivMher own. it becomes a probkem for himvher. It is this approach
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that is mosily used in teaching writing af thc JSS; thus the inabiliy D the Stuiéni0

write good paragraphs.

1.11.2 Process Approach

The process approach sees writing as a process which the writer gocs through
to come out with hishher product. Since writing is a productive skill. the process
approach applics the interactive mode of learning writing. This means the student is
allowed 10 go through the siages of writing with others, This helps the student 1o

discover hisher own abilities and potentials 50 as to become more effective and be

able to produce acceptable resulis. Through this, students are groomed to build on
their capabilities and handle texts independently. Before the students come out with
their product, they go through the eyclieal and recursive phases of writing which, in
summary. arc made up of rehearsing. drafting/wriling and revising. The students can
evaluate and rewrite several times before they complete the final draft, which can be
completely different from the first. The detailed phases in this approach are presented
in figure 1.3,

This approach provides feedback to the leamer through hister fellow
leamers and the teacher. What makes this approach beneficial is that since one
person is not  repository of knowledge, all stisdents are able to brainstorm and come
out with what is good and acceptable 10 ail. Also as the students ask and snswer
questions, they discover the gaps in their thinking and get the information to il in.
Again, as they explain the unclear points in their drafls, they improve bemer than
when the draft is solely evalusted by the teacher, In this way, the process approach
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sees writing as a medium of leaming with the teacher as but not

abiter.
Figure 1.3 The Writing Process

s

Prepare writing for oral and
prescatation.

wriien
Check for errors in
spelling, grammar
and mecbanics:
examine your
writing as though
you were reading
it for the first time

LE [N

l-rmml

structure, and flow of
your writing

Source. Modification from Glencoe Language Arts (2002:313)

Unlike the product approach where the teacher, in evaluating the leamer. is
only interested in the Janguage and “secretarial skills”, the teacher in the process
approach is as well interested in the ideas so he comments on how these are
structured. Al these come together to help the teacher 10 determine the meaning of
what the Jeamer has written, The teacher sees grammar and mechanical errors as part
of the process of writing but not as the main issue in the writing task, for writing
goes further than leaming and applying linguistic and thetorical rules. The teacher. in

designing histher instructional activities, offers the student a wide range of



ersity of Ghana hitp://ugspace.ug.ed

techniques which will help him'er 10
paragraphs. This is what Ruddell (1997:172) calls facilitative lcarning.

The cyclical and recursive phases help the process approach to provide inputs
for facilitative learning. At cach stage. certain activities go on to equip the leamer
with some writing skills. AU the rehearsing phase, the student seeks 10 generate.
s like free writing.

derive initial stimulus and get motivated to write through actiy
joumal keeping, listing, logging, keeping diarics. ~brainstorming. building
spidergrams, classifying values and ranking. Moffet (1989), as quoted in Ruddell
(1997:172), agrees that the rehearsing phase is “the foundation of a variety of
writing, reading. thinking and leamning events.” From this stage the student
summanses the findings, reviews them and decides on what to write at the
drafiing/writing phase.

At this drafting/writing phase, the student. through the ideas that were
gathered ot the rehearsing phase, decides on who the audience is and what to write
for them; the purpose of the writing; the form that the writing should take: and what
should go into each of the paragraphs of the write-up. The student arrives at these
decisions through strategic questioning, time-focused witing, elaboration exercise,
reduction excrcise. jumbled paragraph. jumbled essay. writing of thesis statements
and topic semtences, quick writing and group drafting.

This can be compared 1o what Moffet (1989), as quoted in Rudell (1997:
172), calls “noting down”, where “students create a new text from what they might
have read, seen. done, thought about or examined” (ibid: 173). To Moffet, students at

this point investigate. review, rescarch and analyse “their own and others' ideas,
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atitudes, knowledge and belie
studied” (ibid: 173).
From this stage the stdent goes on 1o revise the composition through peer
feedback. group corection activities and rewriting exercises. Moffet labels this. the
~thinking over/thinking through” stage where the student integrates new knowledge

Is. personal essays, position

that is critical for leaming and comes up with cdi
papers, comparative analyses. musings. reaction/responses. - evaluations. and
conclusion.

Moffet adds another dimension called “expressive writing”. He says that at
this level, the student looks into the way histher thoughts fall naturally into
paragraphs and how sfhe uses logical connectives and other transitional or cohesive
devices which show the development of thought and cement intcrnal relationships.
This stage justifies the importance of paragraph development for it appears to
suggest that without the proper consideration of the paragraph, the student’s write-up.
will not be complete.

In evaluating, the teacher must ensure that his/her evaluation goes hand in
hand with the student’s work. S/he must also note that until the learner comes to the
end of the writing process, the evaluation will not be completely useful. Again, s/he
‘must evaluate with the mind that in process writing, the students write for themselves
and for others but not for the teacher alone as prevails in the product approach.
Francis Bacon, as quoted in Rivers and Temperly (1978:322) says that “reading
maketh a full man, conference a ready man, and writing an exact man.” It is for this

reason that the student has to go through this active correction process since that is
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%) than the i i€ courections made by [he tedcher in e

product approach which the stdent s bound o accept passively.

Rivers and Temperly (1978:297) posit that students” aptitudes vary widely in
wriling 50 some need to be helped to take off and create interesting paticns of their
own. Fos this reason, the teacher must individualise writing activitics through the
process approach which helps students 1o develop according ta their preferred styles
of writing at thew own pace.

Al this does not mean that the process approach is a panaces fo all the
problems related to the teaching and learning of writing skills. One major bleak side
of the process approach is that it can make the student too dependent on others o be
able to decide on what to write, more cspecially, when shhe goes through group
discussions at cach stage of the writing process. By this, the student’s creative
potentials may get killed. Furthermore, the student takes a kot of time to go through
the various siages of this approach. This can be boring, especially when srhe is
working alane, henoe /e can lose track of events while writing. When it happens
this way, the structure of the paragraph can be adversely affected.

Similasly. since in the process approach, grammar and other calegorics of
language leaming are not given special prominence but are considered as part of the
writing process, students may be tempted to overlook them and this may affect their
‘performance n the language.

In any case, the process approach, being leamer-centred, creates conducive
environment fo leamning and all manner of writers are able to discover themselves
and writc freely. Teachers, though resource persons. do not impose their wish on the

leamer. As the writing goes on, the teacher takes pains to investigaic the processes to
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understand the nature of
This sstematic evaluation helps the teacher to assess the leamer fairly. With the

process approach being so communicative. when it is used in the JSS class. it can

help the student to develop good paragraphs.

1.12 Organisation of the Dissertation Report

The disseriation is made up of four chapters. Chapter one gives the
philosaphy behind the research and provides insight into certain aspects of writing, It
goes further to explain writing as it appears in Ghana. I also deals with the objective

and hypotheses of the research, the questions posed in the research, how relevant the

dissertation is and the approaches that can be adopted to teach paragraph writing.

In chapter two. the fterature related to the disscriation is dealt with. The
sources of the data and methods used in collecting them are discussed in chapier
three. In addition to this. the real problems with paragraph writing. as identified in
the data collected, are classified and analysed. The obscrvations made. as regards
paragraph writing. and the recommendations that go with them have been given in

chapter four.
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CHAPTER TWO

LITERATURE REVII

2.0 Introduction
This chapter is about the review of some of the lierature relevant to
paragraph writing generally and those related to the topic specifically. It begins by
considering whether the paragraph is meant for acsthetic o discourse purposcs. It
then continues with what goes in to make a paragraph properly developed. Ihese
include the topic senience and its related sentences, paragraph unity and coherence

which are achieved through transitions and other cohesive devices and, finally.

adeq hich includes the and organisation of details in
a paragraph. There are different types of paragraphs and these are alo lovked at. In
writing. just as in speech. the audience plays a vital role in communication. This
indispensable party to writing is also reviewed i the chapter.

Of immense influence 1o langusge leaming in formal education are the

syllabus and the text book. The basic school syllabi and text books are reviewed to
some extent to determine their scope of influence on the development of paragraph
writing at the JSS.
For the teaching of paragraph development 1o be effective in schools, the teacher
cannot be sidelined. For this reason, a section of this chapter has been devoted to
probing into the impact of the level of training given 1o the teacher on the
development of the paragraph at the JSS.
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Given the scope of
details presented on the rules and mechanics of the paragraph in this review may
appear too much, However, given the fact that the paragraph cannot be done avay
with in writing at all levels. the researcher finds it imperative o give as much details
on the paragraph as possible for the bencfit of students, teachers and rescarchers

This is why lengthy details on the paragraph have been provided in this work-

2.1 The Paragraph: Artistic or Discourse Realisation?

Through writing, the communicant stores information in genres for use in the
future, Generally. cach genre has its own idiosyncratic layout. With even letters, the
formal and the informal are laid out differently. Newspapers and textbooks may cach
be prose but the layout for one is different from the other. When prose. poetry and
drama appear in writing, the layout for each is different.

In spite of these differences in layout, the writer displays a much greater
degree of organisation, impersonality, and explicitness in writing. This is where the
paragraph, which applies to prose, becomes important to ensure orderliness in the
text. It must be noted that though the paragraph may have artistic features, it is not an
artistic unit as we sometimes imagine it to be. It is rather a discourse realisation
through which the work is divided into appropriate units according to how they
support the thesis statement,

It is also not simply the assembling of any sentences but the grouping of
sentences that express the same idea. These unis of discourse help the writer to
organise and develop properly all the aspects of hisfher text, They also help the

reader (o read the work with case “because it permits [him/her] to absorb writing in
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anageable doscs and fo pause
1986:45). In other words, the “paragraphs give readers a visual landing. a place o
pause; to use your eye and vary the lengths of your paragraphs” (Wienbroer
2000:18). Again. it is easier for the reader to skim long passages and also revise them
with the help of the transitional markers and topic seniences in the paragraphs.
‘What we have said so far shows that i is not the aesthetic qualities that matter
5o much in determining the length of a paragraph. It i rather the unit of discourse
croated that matters. Tn effect, paragraphs “should be as long s they need 1o be to
make one point. Sometimes one or two strong sentences can be enough. At other
times, you might need about cight or more sentences to explain your point” (ibid:
18).
Though the paragraph is not an artistic unit, it has some traits of art and these

il ing. Schor and 1986:43) inform us that “a hundred

years ago it was fashionable 1o write paragraphs three times longer than those we
write now, and long before that there were no paragraphs at all: [and] today five to
eight sentences generally stand together to form a paragraph averaging between 150
and 200 words.™
The general practice these days is that in writing, the paragraph is writien by
indenting the first line from the left margin. Sekyi-Baidoo (2000) suggests other
ways of presenting the paragraph artistically. They include:
“ indenting the subsequent lines further than the first (hanging
paragraphs);
% writing the first letier or word with decorative initials (very bold
characters which may be raised or dropped):
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\g the first word in italics:
% leaving a line or some such space between one paragraph and the next

(line spacing) (132).

This can mislead us into coneluding that the paragraph is strictly an artistic
unit through which the page of the text is saved “from monotony and unbroken
sameness of the structure of lines™ (ibid: 131). So. to Sekyi-Baidoo. generally, the
paragraph is considered to be a number of lines and the writer becomes conscious of
the number of lines s'he must write to get a paragraph.

Wienbroer (2000) appears 1o suggest other artistic presentations of the
‘paragraph. She says that should a number of points be raised in a single paragraph,
the reader can be helped to follow the trend of its development by finding a natural
point to break it when it contains more than ten sentences. The break can be made at
where there is a sub-topic. a variation or contradiction or the start of an example. The
wriler can also caumcrate the points o break them out with bullets. S/he does not
encourage too many short paragraphs since that can make the writer's thought appear
fragmented.

A careful look al these suggestions reveals that the paragraph should be

presented i unit rather than irtistic one.

2.2 Paragraph Structure

According to OWL (2004:1), “a paragraph is a collection of relatcd semtences
dealing with a single topic. To be as effective as possible. a paragraph should contain
cach of the following: Unity. Coherence, Topic Sentence, and Adequate
Development.” Langan (1999:13) agrees and adds that "a paragraph typically starts
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with a point, and the rest of the

develop that point™. This is how a paragraph structure looks like.

2.2.1 The Topic Sentence

Buscemi et al. (1996) make it known that a paragraph is like a mini essay
since "it uses information 10 develop a central idea ... but its focus is much more
limuted than an essay's” (52). So in writing, each “specific detail or experiences
(that] support, prove, or illustrate the controlling idea, [the] essay. will have a
paragraph of its own and sometimes more” (Schor and Summerficld 1986:48)

The central idea is expressed in a topic sentence. usually at the beginning of
the paragraph, but it can appear anywhere else in the paragraph. The central idea
means the focus. subject or theme of the paragraph. In effect it is the controlling
andlor restricting idea of the paragraph. It controls by keeping the theme of the
paragraph and it restricts by accepting into the paragraph only sentences that are
related to the theme. We must, however, note that where the central idea is clear
enough for the reader to point 1o, the writer may not state it. This happens when the
writer makes it clear from the issue s/he wants to address and his/her position on it.

This makes the topic sentence appear like the sced from which the paragraph
develops. This sentence is a general statement and it guides the writer to organise and
develop the paragraph properly and 1o remain focuscd on the point raised in it. It
leads the writet to identify the details or facts. reasons and examples that support the
generalised idea of the paragraph and use them 1o develop the paragraph. Through
this, She sces 10 it that the paragraph has unity and coherence and does away with
unrclated material and also cnsures that the theme is developed to the acceptable
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level, These revelations tell us that. in an
ot they are dependent on each other 10 lead the reader systematically through the
ideas of the writer.

The topic semtence can be simple of complex. I is simple when it presents the
theme and leaves out the form of the paragraph. The complex topic. sentence.
however, sttes the theme and provides “the skeleton on which the succeeding part of
the sentence will be based” (Sekyi-Baidoo 2000:146). The following sentences
illustrate these two types of topic seniences.

I In Christiamity, churches are divided. (Simple)

§i. In Chrisuanity, churches are divided mnio orthodox. and charismatic.
(Complex)_In sentence 1 the paragraph can be developed to include any types
of Christian
churches while in sentence ii; the paragraph can deal with only orihodox and

charismatic Christian churches.

2.2.1.1 Support Sentences

Pal (1984: EC-16) explains that in conversation, “there is usually a face to
face communication between the giver and the receiver. [The speaker| can make his
order clear with the help of gesticulation, facial expression and voice modulation.

The receiver,

in doubt about any point. can immediately get it clarified.” To Pal,
this makes the communicants sure about what is expecied of cach of them and as
such they are in a better position to communicate 10 the utmost satisfaction of each
other.
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In writing. however, the writer has {0 provide the rutiona ¢ benind isier

opinions aad rephrasc it until he becomes sure that she is able to communicaie

exactly what she wanied to. So “an effective paragraph ... not only must make a

point but must support it with specific evidence - reasons, examples and other
detmils” (Langan 1999:13).

Sentences that capiure these pieces of evidence are called support seniences

because it is through their support thal the topic sentence achicves its aim of stating
any details

the theme. The topic sentence only provides the theme without prov
and it is the support senience(s) that are used to further develop the puragraph. The
sentence can be a major or minor support sentence, or transitional o concluding

sentence, depending upon the extent of ts relationship with the theme.

2.2.1.1a Major Support Seatence
This sentence gives “details [that] directly support. prove. of explain the main
idea”™ (Monshan 2000:127). ht does this by picking a constituent of the topic sentence
and expanding . This is to say that it divides the topic scntcnce into its separate
main ideas. So the major support sentences ean help the reader 1o appreciate the
varied divisions contained in the theme of the paragraph. For example, in the topic
sentence,
“The boys seased, frustrated and phy ically aitacked the man,
there will be three major support sentences: one in cach case o prove the acts of
teasing. frustration and physical attack meted out 10 the man,
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2.2.1.1b Minor Support Sentence

Here, the ~details support. explain. and give more information about the
major detils” (bid: 13). Tha i 0 say that it expands the theme of the major support
sentence. It does o “by giving us information that would help us to get a broader
view of what the major support sentence has” (Sekyi-Baidoo 2000:147). Sekyi-
Baidoo (2000) further explains that it expands, or illustrates analytical presentations:
gives details of events in narmatives: and provides details of the phenomenon in a
descriptive presentation. This scaience invariably supports the topic sentence in an
indirect manner.

2.2.1.1¢ Transitional Sentence

The transitional sentence connects different parts of the central idea or
different paragraphs 1o one another o create unity. To Sekyi-Baidoo (2000), it can
occupy the initial position of the paragraph when it s being used o join the current
paragraph 1o the previous paragraph.

When the aim is to join the main parts of the same paragraph to one another,
then the transitional sentence is made to occupy the medial position. Where there is
70 topic sentence, the transitional sentence can function as such by restating the

points already made.

2.2.1.1d Concluding Seatence
As the name implies, this sentence appears at the end of the paragraph. It
summarises or restates the central idea in the paragraph. Scky i-Baidoo (2000) iterates

that this allows the concluding sentence to function as a topic sentence when there is
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none ia the paragraph. In addition to this. it can be viced ol make deuucions.
determine causes and effects, take 2 stnd, and make suggestions and projections in

the paragraph.

2.2.2 Unity

Unity means the writer advances one issue and sticks 10 it in histher paper.
This means that all the details in the writing must “relase directly to its central idea
whether or not that idea is expressed formally in a topic™ (Buscemi 2002:38). As
regands paragraph writing, “the catire paragraph should concem itself with a single
focus. If it begins with one focus or major point of discussion, it shoufd not end with
another or wander within different ideas™ (OWL 2004:1). Rather the writer should
make sure that "zl points s/he makes 1 an essay should be connected 10 the issue
under discussion and should always either (a) support, ifiustrate. explain, elaborste
on, of emphasise his/her position on the issue or (b) serve as responses to anticipated
objections™ (Moore and Noel 2001:40). Where the paragraph lacks unity, it becomes
difficult for the reader to determine precisely what the writer is trying to say for the
details that help 10 develop, explain, or support the central idea will be inconsistent
with the levels of paragraph development.

The paragraph, being 2 unit of a farger tex, be it a chapter, an essay. o 8
book must help the writer to determine the singular pan of the message of the text
that she wants (o present at any material point in the text. This is what will help the
reader (0 identify the writer's purpose in cach paragraph.

It is 0 be noted that unity does not mean unity of subject which implies a

s ebise eI As has already been said. it means unity of focus
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even if there are different subjects. afiention wil
For example. two persons can be mentioned in a paragraph as doing different things.
However, the different things that they are doing must have only one focus:
otherwise, they cannot be captured in one paragraph. So. here, it is what is being
done that determines the number of paragraphs needed to contain it but not the

number of persons involved in the act

2.2.2.1 How to Attain Unity

Unity can casily be afisined when the writer plans the whole text and
identifies the focus of cach sentence and paragraph, and then uses connectors 1o
direct the reader to the relationship hetween various parts of the paragraph and also
between different paragraphs. Should some of the information in the paragraph
deviate from the central idea, the writer can omit that irrelevant information or
expand the central idea to capture i, It s better 10 broaden the central idea where the
2dded information, even though it does not match the topic sentence, satisfies the
intentions of the writer.

Where there are & series of paragraphs of one or two sentences, the writer can
combine, expand or omit some of the paragraphs. The combination can be made by
Joining paragraphs that cxpress the same point; o including examples in the
paragraph to illustrate the point; or regrouping the major ideas and making @ new
paragraph plan.

Where some of the paragraphs have 1o be expanded, the writer can provide

examples, reasons, facts, statistics or evidence to back the Point; or give an account
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of am incident that is related 1o the point: ot explain appropricte fer s reated o ihe
point.

The omissions can be made where there are short paragraphs that do not
accept combination or expansion. Most of the time, the writer has to decide on the

need fo combine o expand the paragraph to be able to maintain it or omit it.

2.2.3 Coherence
«ohcrence means the seniences in the paragraph are clearly aad logically
connected in an order that is casily understandable to the reader to enable him/her
follow the train of thoughts of the writer. This means the thought expressed in one
senicnoe leads directly (o that expressed in the following sentence without a break.
Moore and Noel (2001) intimate that this helps the reader “to discern the relationship
between any given semence and (the] ultimate objective™ of the writer, and the
reader is "able 10 move from semtence 1o semence and from paragraph to paragraph
without becoming lost or confused” (40). W here the paragraph has unity but its ideas
arc haphazardly amanged, it cannot be considered a good paragraph.
According to Canale (1982:5-6) a5 quoted in Richards (1999:104), for a text
to have coherence, it must consist of the following:
() Development: Presentation of ideas must be orderly and convey & sense of
direction.
(liy Contimuity: There must be consisiency of facts, opinions, and
writer perspective. as well as reference to previously mentioned
ideas. Newly introduced idcas must be relesant.
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iij)y Balance: A
recorded in cach idea.

(iv) Completeness: The ideas presented must provide a sufficiently

thorough discourse.

Richards (1999:104) states that “different 1ypes of writing (c.g. namatives.
instructions, reports, busincss letters) reflect specific kinds of text structures, and will
be judged as more of less appropriate and coherent according to the degree of fit
between the genre and the text structure expected of the genre”. What Richards
(1999) appears to say by this is that coherence varies according to the genre under

In effect, what dered as coherence in one genre may be graded

as unrelated n another genre. For this reason, writers must be conversant with the
requirements of the genre they may be writing in before they do so.

The reader can determine that the paragraph has coherence when it is
structured in one of the following ways: where it moves from the general to the
specific or from the specific 10 the general: when the topics are altemated to enhance
comparison and contrast; or when the details are laid out in a chronological or spatial
order, or an order that builds 10 a climax. These have been further explained in

section 2.2.4.2.

2.2.3.1 Cobesive Devices

Halliday and Hasan (1991) argue that a text is a series of senicnces that are
amanged strategically 1o show a degree of mutual dependence. The interal structures
of a text can be obvious as found in a lit of items, or table or it can be carefully

woven, as it appears in a literary work. To them cenain linguistic features cause the
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1o “cohere’
another elsewhere
in the sequence. These features or ties that bind the text together are what are
normally considered when dealing with cohesion, which is the set of linguistic
resources that every language uses to link one part of a text to another. This principle
has to be applied when dealing with paragraph writing because on critically
examining a paragraph it can be taken 1o be a text.

It must be noted that even though cohesive devices help very much to
indicate how far the sentences are bound together, a text with these devices to make
it cohesive may not necessarily be coherent, ¢.g.

The tram arrived late buf a tram can carry a lot of goods. Since trains

are very importani, the governmen: will import more of them next year.

The above paragraph has cohesive devices as underlined, but it lacks coherence. So it
is imperative for a paragraph to be both cohesive and coherent, otherwise it may be
unintelligible.

The cohesive factors include coreference. cllipsis, conjunctive relations,

substitution, repeated forms, lexical relationships, comparison, sequential
presentation, parallelism. and periodic sentences.
(b Coreference: These are featwres that have to be referred to in order to
semantically interpret other featurcs in the text. These may involve repetition of
words, or variation of words or use of pronouns, or use of synonyms. They include
anaphori. ¢ atuphoric and exophoric references.

Anaphoric reference means the writer makes reference to something that

in the text. When the i ion is made by a reference forward to
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Il occur later, we ha
‘made from outside the text. Examples of these references are as follows:

We went o the resiaurant, There was no 'oyci t 5uy fromi e . (anaphoric)

Have you hear.{ e sy, More students have been admitted. (cataphoric)
Chapter two o1 if1.s hook deals with fruit juice. Frui juice is not needed
in electricity. (exophoric)
(i) Ellipsis: This device is used 10 omit some pants of the sentence alrcady
understood by the speaker and the listener or the writer and the reader. The omitied
structure can be recovered only from the preceding discourse, ¢.g.
I read five books every week. Do you? (= read five books every week)
(i) Conjunctive Relations: This refers 1o the explicit relationship between what is
about 10 be said and what has been said before through such notions as contrast.
result, time, etc, e.g.
a. I have alot of problems o solve. nevertheless I am not disturbed (contrast)
b Kofi gnd Ama are friends so they plan their itinerary together. (addition:
result)
¢ Youcan pass your exams but leam first (contrast; time)
{iv) Substisution: This is where one feature is made to replace an carlier expression.
Here linking pronouns can be used to direct readers” attention to antecedents and
help the writer to avoid repeating the same noun, e.g.
Ananse became ashamed because Aso taught him what he couldn't
reasonably perceive.
(4) Repeated Forms: Here, a whole expression or part of it is repeated, ¢.g.
My bass is in a meeting. My boss s (oo busy 1o meet you.
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(W) Lexical Relationships: With this cohes.ve device, the vriter sk.ifully makes onc’
texical item cnter into a siructural relationship with another, €8

1ikc evervihing abowt the man. | get most attracied to his looks.
(vii) Comparison: This is where & compared expression is assumed in the earlier
discourse, g

John is good at English Jane fur surpasses him.
(villy Sequemtial Presemation: This cohesive device helps the writer to present
his her text sequentially by way of time, place and logic. If the writer does not follow
the natural sequence (A B C). she must use tensc variation and signposis (o make it
meaningful

When the sequence is shuffled in such a way, it eradicales monotony of
presentation in the paragraph o that the paragraph becomes lively to read, e.g.

€. Mamy innocent civilians gtill swffer caswalty in the war.

B. It hay been fought for five years .

A ber children.

Note: The use of this in stage A. and has been fought and now in stage B, shows that
the war has nol stopped 5o it is true that, consequently, peopie are sill suffering from
the was as in stage .
fix) Parallelism: 1t is with this device that the various parts of the sentence arc kept
parallel or similar by putting them in the same grammatical form 1o make the
paragraph smooth and easy 1o read, c.g.
Iaﬁlammwﬁwumlhemmmllzoldm.ﬁx
the new tyre, and ghuer the raas 1o keep it 1n place.
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sentence uses a series of verb p
mood to indicate that instructions are being given. This helps the reader to easily
follow the instructions sequentially.

() Periodic Sentences: In these sentences. the main idea s placed at the end so in

reading, their grammatical form and meaning are not complete unil the reader gets

10 the end. This device helps to develop the sentences logically to the final ides, e.8.
The boy quickly entered the room, usked about his father. pulled a chair 1o sit
down, accepted 10 drink some watcr und whispered that he was being chased
by the police.

2.2.3.2 Traasitions

The cohesive devices explained above cannot work effectively if they are not
properly linked in the paragraph. The words and phrases that facilitate these linkages
are the transitions. They are the bridges in the text that form logical connections,
indicale the relationship between the major and minor ideas, sentences and even
paragraphs and provide continuity for the reader for himher to understand the
paragraph or a longer passage. They also provide signals for the shift from one
specific thought or idea to the other upon which the writer creates a new paragraph.

At times the “paragraphs will be self-contained [but] they must interlock
effectively 1o produce a strong overall argument. Transitions both between and
within paragraphs are cssential because they signal changes in direction and help the
reader o follow those changes™ (U Vic 1995:1).

There arc many kinds of transitions but we shall look at a few of them.
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equential transitions:
sequeniially. The scquence can be time. place. importance and process. Some words
which suggest clues 1o this order can be found in section A of Table 2.1
(i Listing tramsitions: These transitions give the clue that a list will follow. Refer
10 section B of Table 2.1 for examples.
(ili) Example transitions: These are used where the writer wants to follow an idea
with more specific cxamples in order to explain a general idea more clearly.
Examples of such transitions can be found in section C of Table 2.1
(iv) Comparison/contrast transitions: Where the writer wants to demonstrate the
likeness or differences in two or more ideas, e brings them together. S/he shows
the similarity by comparing them and signifies emphasis by making a conirast with
different things. Reference can be made to Table 2.1, section D, for examples of such
transitions.
() Cause and effect transitions: The writer can state an idea, being the cause (why
of how something occurs) and go on to discuss its effects (the results of what
happens) or. ahematively, s/he can describe the effects before discussing the cause.
There can be one cause and several effects and vice versa. Some cause-and-cffect
signal words are noted in Table 2.1. section E.
(vi) Conditional transitions: The main idea in the paragraph can be cxpressed as a
condition. To express such a condition, conditional transitions, examples of which
have been given in Table 2.1, section F. can be used.
(vii) Emphasising transitions: Where the writer wants to place special emphasis in
dilating on an idea, s he uses emphasising transitions. Examples can be found in
Table 2.1, section G.



ersity of Ghana http://ugspace:ug.ed

(i) Concessive szszszsasasiszszszxs In the dvent of the explinatiol to the mai
suggesting the opposite of that idca. a concessive (ransition is used (o provide the
ik, F:xamples are shown in Table 2.1, section I1.

Table 2.1 Transitions used frequently

Section A: Sequential Transitions
o

beyond following later previously today
during from meanwhile  second until
earlier furthermore  nearby since usually
eventually  inside next soon when
finally immediately  now then yesterday
first last__ often third o
sting Transitions
fully inaddition  moreover  second  then
Lanother fiest last next similarly _ third

Section C': Fxample Transitions
as demonstraled by for instance in illustration that is to cite an instance 10 excmplify
forcxample  including  suchas  thus  toclarify toillustrate

" Section D: € omparison/Contrast Transitions
() Comparison
also  cqually  inthesamescin  justas  like  likewise  similarly
s inlikemanner inthe same way just like
b)
anyhow  despite  inspitcof  ontheotherhand though yet

L although  but incontrast  onthe contrary  still whilc‘

[sanyrate  eventhough  instead however unfortunaely

|
Section E: Cause and Effect Transitions i
accordingly becausc hence  if-then inshort  sinc s therefore  thus |
asarcsult  conseyucntly i
Section F: Conditional Transitions i
aslongas assoonas if _incase inorderto providedthat _unless _ when

Ls. ion G: Emphasising Transitions

above all indeed in fact in other words most important
| Section H: Concessive Transitions i
laflcrall  although atany rate despite howeser  ofcourse stll  yet
allthesame  anyway  but _pranted in spite of

Secton : Concluding Transitons R
allnall forthese reasons  in general  insummary inshort 1o conclude

altogether i brief infetrospect  therefore  thus 10 sum up

finally __ in conclusion |




ersity of Ghana http://ugspace.ug.ed

Concluding transitions: These transitions.
about the central idea in the paragraph or the thesis statement in the discourse.

Reference can be made o Table 2.1, section I, for examples of such transitions.

2.2.4 Adequate Development
As noted in section 2.1, it is not art that determines what a paragraph is or the

length of @ paragraph. It is rather determined by the cxtent of paagraph

development. This is what adequate is about. To achiey
i the paragraph the topic sentence has to be adequately and fully discussed. There is
no guiding principle conceming how long a paragraph should be. The paragraph
itself determines its length since the main point being made s in it and this will
provide the clue to the kinds and amount of detail needed for the adequate and
effective development of that point. At times it may be possible to make a clear point
with one or (wo supporting details but most of the time the writer has to provide
many details.

in any case the purpose of writing will determine how many details will be
needed 1o develop the paragraph. The caution is that too many one senfence
paragraphs can make the writing choppy, so such paragraphs must be used sparingly.
Adequate development does ot necessarily mean that the writer has to be exhaustive
in treating the issuc since many issues may be 100 large fo be handled in a single
‘paragraph.

There are many ways through which the central idea can be developed and
Buscemi (2002) hints that each depends on the purpose of the writer, the point s/he
wishes 1o make, and the desired effect of the writing on the readers. To Buscemi



ersity

of Ghana http://udspage.ug.ed

(2002). the “purpose can be descriptive.

combination of these™ (95).

2.2.4.1 Developing Details in a Paragraph

The writer always sets out t0 achieve an objective in hisher writing. To
realisc this, he must support fully and adequately his/er stand on the issue. She
must as well be able o reasonably foresee possible objections and respond o them.
These ideas must be well developed and there are several ways of doing so, but the
major ones are through narration. description. cxposition and argument. “Each
method can be used separaiely o in combination with any or all of the others. And

each allows [the writer] to use various patterns of arrangement” (Buscemi 1996:69).

22.4.1a Narration

The writer uses narration if s/he wants 1o recollect an event or explain how a
process works. Narration is used mainly in narrative essays. However, a report and
even literary papers can have narrative paragraphs to introduce or substantiate some
analysis. The main feature of this method is that it arranges information or ideas in a
chronological order with a corresponding scquence of tenses. It s characterised by
action verbs and sequential transitions which carry the story or process along in a

systematic manner.

2.2.4.1b Description
This method is used when the writer wants to discuss the nature or character

of people, places, time, and environment and objects being talked about in the text.
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method can also be used to paint 3 VIvid piciure of
hings mentioned. The descriptive method can be used in a narrative. expository of
argumentative writing. The desecription can begin with the physical features but the
writer should aiways rely on hisrher five senses to determine how his/her subject
looks, sounds, feels, smells, or tastes like. The paragraph pattern of this method is
normaily spatial but the writer has the prerogative of arranging the ideas or

information in any acceptable logical manner.

2.2.4.1¢ Fxposition

This method explains, discusses or exposes an idea or fact. It is used where
the writer has to support generalisations. The narrative and descriptive methods can
be used for expository purposes. There are other techniques which can be applied in
the exposition, They include definition: cause. reason and effect; and comparison and
contrast, These techniques can be used in the argument method as well.

Definition is used to explain terms in the paragraph. This helps readers to see
words, things or ideas for what they are. Through definition, the writer gets the
chance to introduce a new subject to readers and at times change or clarify readers"
opinions about a subject.

Cause, reason and efect show how something happens. why it happens and
the consequences of that happening. They can be used for various purposes in
writing but scicntists find them more useful in explaining scientific and natural
phenomena.

Comparison and contrast explains the similarities and differences in the ideas.

Here, the writer compares the ideas to discem how similar they are and goes on to
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identify the contrasting issues involved.
writer 10 give a candid exposure of the idea under discussion.

2.2.4.1d Argument
According 10 Sekyi-Baidoo (2000, this method aims at persuading the reader

1o make a particular choice or take a particular line of action. The persuasion takes

the form of implicitly or explicitly suggesting that one line of thought or action 15
more acceptable than the other. The argument is tactically made at the point where
the writer is confronted with making a decision or choice so that s/he will sound
convincing. Arguments are normally made in the introductory. concluding and
transitional parts of the text where decisions and choices are made. Some of the
techniques which are used to achieve success in the argument are as follows:
‘exampies and illustrations, classification. conclusion and support. The narrative and
descriptive methods can also be used here.

Examples and iflustrations are used to make the writer’s point of view appear
true. Through classification, the writer distinguishes and organizes related bits of
information or ideas into various groups or categories so as to discuss them logically
and systematically. Conclusion and support provide the reader with data in the form
of facts, statistics, evidence and details to make the idea, opinion or assumption clear
10 himher.

Other techniques which can be used in exposition as well as argument are
ancedotes or stories, description and analysis of the topic, and examination of

testimony like quotes and paraphrases. All the techniques mentioned help the writer

|
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above example, the
increases in the prices of goods. S/he then moved on to the price of petroleum
products and finally concentrated on how petrol causes increases in the prices of

goods and services.

2.2.4.2b Specific to General
In the mainstream or body paragraphs, the writer can begin with specific
details in supporting sentences and move on to a general or broad concluding
statement in the topic sentence. This is done where he wanis o create suspense or
build the issue to emotional high point. The following is an example:
In law. when the occupier of residential premises
negligently refuses to take reasonable carc of the
occupant, his act amounts Lo a tort of negligence. Ihis
negligence is known as oceupier’s liability. The tort of
negligence can akso apply 1o road users. proftssxom!s
offices, shops, and open areas among others.
In this paragraph, the writer began commenting on one of the torts of
negligence. being the occupier's liability, before going on to state the other torts of

negligence.

2.2.4.2¢ Question to Answer

Writers have to capture readers interest. The skilful writer can do this by
posing » question at the beginning of the paragraph and providing the answers o
discussing the question n the details that follow. This patten also makes it casier for

the writer o arrange information in the paragraph.
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2.2.4.24 Order of Importance
Another pattern with which the writer can create suspense or further stll make
empasis is the order of importance pattern. Here, the writer begins the paragraph
with the least important detail and ends with the most important or startling onc. This

patternis usually used by fition writers 10 ntensify suspense.

2.3 Types of Paragraphs

There are several paragraphs and cach serves a definite purpose in the
giscourse. The purpose may be. to “open your essay, close your essay, line up
support for your controlling idea, develop ideas, provide transitions between ideas,
and single ot an important sentence or two for special emphasis™ (Schor and
Summerfield 1986:53). The most important of these paragraphs are the introductory.

‘mainsiream or body, concluding. and teansitional paragraphs.

2.3.1 The introductory paragraph

This paragraph is normally the first one or two paragraphs of the text. It
usually direets the reader's atiention o the text and sets up expectations in hister
mind duc to where it appears and the fact that most of the time, it contains the thesis
of the text. This means that the writer will il if hisher introductory paragraph is
bad since readers will not be motivated to continue reading the text.

The introductory paragraph. unlike other paragraphs, is not meant for only
one idea in the text. It is rather meant for the whole text; hence the thesis of the text
‘being strategically placed in it. This makes the introductory paragraph more complex

than the normal paragraph for it has to state the intentions or subject of the text and
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also, in most cases, preview the focus by

in the text.

2.3.2 The Mainstream or Body Paragraphs

These paragraphs normally appear in the middle section of the text. They
support the thesis by providing information that will be needed to treat it fully. Most
of the time they contain topic scntences which the writer goes on to expand to get
readers properly informed about the theme under consideration. The mainstream
paragraphs are critical to the text because when they are sirong, they make the “easy
unique; they increase your readers” interest and challenge any resistance they might

have 10 your subject” (Schor and Summerfield 1986:54).

2.3.3 The Concluding Paragraph

This paragraph marks the end of the writing. Through it the writer satisfies
the expectations of the reader by confirming that the promise made through the thesis
in the introductory paragraph has been honoured. This is mare effective when the
writer relates this paragraph to the opening paragraph.

In this paragraph the writer assesses hisfer aim of writing and gives hisher
impressions about it, The reader then passes judgment on the writing based on what
‘she reads in the paragraph in conjunction with the other paragraphs.

A writer can appear amateurish in writing the concluding paragraph. At times
e may summarise the main points in the text in a 1, 2, 3 ... fashion or introduce a
‘completely new thing. S/he may also suddenly reverse what has been written already
or suddenly make what has been written appear irrclevant with any preamble to that
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Again vhe may apologiss. or com|
Summerfickd (1986) strongly advise that all these should be avoided in the
concluding paragraph. It is good to write them in the text but they can it better in the
mainstream or body paragraph and in some few cases, in the introductory paragraph.
Conclusions “should be memorable, but don't make them memorable by rambling on
and on until your audience want 1o conclude your existence. Be concise and 1o the
point when finishing your [writing]...Don’t diminish the effect of a great [writing)

with a bloated. aimless conclusion” (Rothwell 2000:376).

2.3.4 The Traositional Paragraph

In writing. coherence is not paramount to only the paragraph. It is
indispensable to the whole text since that wil help to link up all the central ideas
logically and sequentially and make the text more intcgrated and uniform. As already
noted in sections 2.2.3.1 and 2.2.3.2 cohesive devices and transitional words and
phrases can be used (o link the ideas in the paragraph. A transitional paragraph can
also be used for these linkages.

Sekyi-Baidoo (2000 says that this paragraph only provides links between
pans of the text. It does not concem itself with stating points about the thesis. It
rather shows the changes in the focus of the writer or the trend of the discussions and
preparcs. the reader for the succeeding part of the discourse. These changes and
preparations help the reader 10 understand the writer's argument better.

Transitional constructions may not necessarily be full paragraphs. They may
be placed between the previous paragraph and its succecding paragraph to be able to
provide the linkage between them. To Sekyi-Baidoo (2000, this is more like “the
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roductory paragraph of the succeeding
as & mini essay on its own. This is because the ransitional paragraph contains the
focus of that part of the cssay. otherwise called the thesis. It sometimes...goes

further to list the various aspects to be discussed in the subscquent paragraphs

(plan)” (158).

2.4 Audience

Rivers and Temperly (1978) inform us that much of the concepts of language
feamed at school are from books. Even when we attempt to bring the oral language
into the classroom. we end up producing stlted oral recitations of written forms of
the language. To Rivers and Temperly (1978) writing is more abstract than speech
and it becomes even more difficult to comprehend because it has no expressive
features like facial or body movement. pitch and tone of voice and emotional
indicators. It also lacks material context like physical surroundings and immediate

feedback from interlocutors.

So, in writing, care needs 1o be taken to mi ise the effects of vagueness and
ambiguity.

The audience (reader) may be distant from the writer and both do not usually
sce each other. The reader waits somewhere in the future while the writer writes in
the present. W riting is static and permanent and a piece of writing can be read as
s00n as it is written or months or even centuries later and it can be read and
interpreted by many recipicnts in a diversity of settings.

All these make it imperative for writers o be concise and precise in their

‘writing in order to achieve the goal of written language which to Richards (1999), is
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to convey information accurately, effectively, and approj A hieve this and
10 make up for the absence of the extenal contextual elements to writing. writers
must employ cxploratory details which speakers would omit. They should also
include more complicated structures and a wider vocabulary in writing than they
would in speech.

This means the writer has to develop a sense of audience by understanding
who s/he is writing for, anticipating what the imagined reader already knows, and at
what point in the discourse she needs to read it. By so doing, the writing will be
more interactive than idiosyncratic. It will also be more purposeful. practical and
imaginative and consequently, comprehensible 1o both the writer and the reader.

The audience, in reality, is the main target and one of the most indispensable
parts of writing. Some writers, however, unknowingly overlook the audience in their
writing and they consequently fail to impress them. This happens because the reader
may find their works either too irrelevant to read or (00 technical to understand.

Those writers commit this blunder because they may not be aware of the
influence of the paragraph on writing. They may not know that the paragraph
controls the design of the whole discourse. They, probably, may not notice that as
they write the paragraph they move back and forth berween general and specific
ideas and support the gencral idea with specifics and that through the paragraph the
writer is provided with space to fulfil the promise of his/her ideas; and this is what
writing is all about.

To solve this problem of some writcrs ncglecting the audience, the process
approach can be very useful. This uscfulness stems from the fact that through the
Process approach the studenuwriter is given the opportunity to craft the writing
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independently or in a group with very little

interactive environment, the studenvwriter will have the presence of mind to include
\he reader in the discourse since members in the group who will be co-assessors will
prompt_ hinvher, unlike the teacher who will just issue edicts to be carried out
Students/writers may also not have the funny fecling that they are writing for the
teacherassessor: the one who, unfortunately, only reads 10 identify errors, 1o
evaluate, and perhaps to mark (o assign a score but not to fish for information or seek

entertainment as is done in the world outside the classroom.

25 The English [eaching Syllabus for the Basic School

As sted in Chapter One, there is a low level of concem for paragraph
writing in Ghanaian schools. This is cvident in even the WA C's reaction 1o this
lack of concern and also the lack of interest on the part of university language
students 10 wrile about it in their dissertations and theses. This situation calls for a
probe into the English Syllabus for the basic school, with particular reference to
paragraph writing, 10 help us in our investigations into the problem of paragraph
development at the JSS.

There are two syllabi for the Basic School: one for primary and the other for
the JSS. Both state the importance of the English Language to education, work and
other social life in Ghana for which reason it has become one of the major core
subjects studied in Ghanaian Schools. Each of the syllabi has been divided according
10 the classes. They have been further divided into sections and the sections have
been sub divided into units. All these divisions have been made according 10 how
related the bodies of knowledge are.

.ug.ed
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255.1 The English Teaching Syllabus for the Primary School

According 1o Ministry of Education (2001a: ii). the general aims of the
English teaching syllabus for the primary school are: to help pupils to

1. lay effective foundation that will facilitate leaming the language at higher

levels.

2. attain proficiency in listening. speaking, reading and writing English.

3. communicate effectively in English.

To be able to achieve these objectives, the syllabus has been prepared to
integrate the receptive and productive skills of English in five scctions which are
listening and speaking. grammar, reading, writing and composition, and library work.
In the syllabus, the suggesied time allocation for English is ten (10) periods each of

which is of an hour's duration. Out of this, three (30%) is for writing and

composition. This is ver, writing, being a productive skill, demands
a longer period of time to enable the student to have a good grasp of it.

The syllabus has 163 units altogether and out of this 34 (20.96%) have been
allotted to writing and composition. This is a fair allocation since there arc five
sections involved and on the average. each section should be allotted 20% on a
proportionate basis. Out of these 34 sections, paragraph writing has two (5.9%). This
is rather unbalanced because when we look at writing generally and the paragraph
specifically, we realise that afl good writing hinges on the paragraph. This is o, for
as we have seen already, the paragraph involves a lot of background knowledge and
4 good command of the technicalities in the language 5o it is such that by the time the

student finishes leaming about the paragraph, she would have finished learning
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almost al that needs to be leamt about writiflg and composi
5.9% shot given to the primary school pupil is hardly enough to cnable him/her to
achieve the aims set out in the syllabus.

Another blow is the length of exposure. According to the syllabus. the pupil
gets exposed to paragraph writing only in primary five. Until then, she will be
writing composition but without any knowledge of composing in paragraphs. This is
a major set back to the pupil for, by the fifth year in school, she will be used to
<composing a text without thinking of its appropriate organisation. If it s at this time
in the pupil’s education that s/he is asked to compose the text in paragraphs. it
becomes a challenge 1o him/her. This, coupled with the short exposure to paragraph
‘writing at the primary school. may be a major reason why the JSS student is not able
ta write in good paragraphs.

According the syllabus, paragraph writing appears in units 2 and 3 and the
specific objectives for paragraph writing in unit 2 are that the pupil should be able to

(i) write short paragraphs on given topics; and

(i) state main ideas in the paragraph (Ministry of Education 2001a: 108).

The syllabus defines a paragraph as “a group of sentences about one main
idea.” It goes on o say that “every paragraph begins on a new line fand that] a
paragraph should have sentences about the same subject” (ibid 108).

The contents in this unit involve the writing of short paragraphs on given
topics. On teaching and leaming activities, the syllabus at pages 108 and 109
suggests that pupils should generate sentences around a topic through discussions;
the pupils should be guided to reorganise scntences in a logical order in a paragraph;

Pupils should use connectives to join sentences; the pupils should be grouped or
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paired and each member should write on
sentences together to make a paragraph and conscquently put the paragraph in good
shape. Finally, the pupils should identify main ideas in paragraphs while working in
paics/groups. These activities are then to be evaluated with each pupil writing a short
paragraph on a given topic and identifying the main ideas in short paragraphs.

Unit 3 deals with the combination of paragraphs. Its specific objective is ©
help students to combine paragraphs. into full composition picces. The contents
involve combining sentences into short paragraphs and organising paragraphs into
full composition picces. The teaching and learning activities involve revising work
on paragraph writing. and putting pupils in groups of three (3) with each pupil
writing a short paragraph on a topic. The group should then arrange the paragraphs
into a full composition picce. They will evaluate the work by each group writing a
threc-paragraph composition on a given topic.

The contents of both units are supposed 1o involve the topic and support
sentences and coherence. However, the units do not cover much of the scope of the
constituents of a paragraph. This may be due to the late introduction of the
paragraph. The problems so far identified with paragraph writing in the primary
school English syllabus are the bane of proper paragraph development at the primary
level, so they defeat the general aims of the syllabus as spelt out in the preamble to
this section. The reason for this assertion is that from the way the syllabus shows
how the paragraph should be treated, an effective foundation for paragraph writing
cannot be laid. This will conscquently have a negative effect on students® writing at
the higher level.
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2.5.2 The English Teaching Syllabus for
Atthe JSS, the Lnglish syllabus “is designed o help pupils to:
1. develop the habit for reading
2. understand and derive information from materials read
3. communicate effectively in speech and in writing
4. develop the desire to create library materials” (Ministry of Education 2001b:
i),
The content of this syllabus also has as its scope to integrate the receptive and

productive skills in the teaching and learning of Fglish in five sections [in the form

of listening and speaking, grammar, reading. composition. literature’
The suggested time allocation for English at the JSS is eight (8) and two
(25%). out of this is allotted to composition. There are 93 unils in the syllabus and 31
28.8%) are for composition. Of the 31 units. only one (3.2%) has been allotted to
paragraph writing
Acconding to the syllabus, paragraph writing is to be treated only at JSS one
in unit 3 with the specific objectives meant to enable the pupil to
1. write a sentence on a given topic

2. arrange mixed up ideas and eveats in a logical order

3. combine i ition (Ministry of Education 2001b:19).
The general objcctives for composition af the JSS are that the pupil will

1 generate and organize ideas in logical sequence on specific topics

2 communicate ideas flucnily and effectively through writing (Ministry of

Education 2001 b:18).
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syllabus. at page 19, gives the Ip achicve
these objectives. They include the wriing of short seniences on given topics, the
earangement of sentences in a logical onder, the writing of paragraphs from
outlines, the supplying of links within the paragraph, and finally. the organisation of
paragraphs into full composition pieces through the supply of links.

Some of the activities that the student will go through o be able o develop
the contents include writing sentences on a central topic and arranging them in a
logical order of ideas with connectives, to make paragraphs in full composition
picces.

By way of evaluation, students will arrange a group of mixed up sentences (o
#ake & logical paeigsaph. OF compose parsgraptis o given 1opics. They may also
e Gompeiticn 6F wore than Rk paragraplis on 4 iven topic and orally stite
the main ideas in the composition. The teacher is to guide the students to analyse the
parsgraphs,

ANl these amangements in the syllabus appear good but they are not very
laudable. This comment is being made on the basis that the time allotied 1o
paragraph writing at the JSS 1 100 short and the contents are too shallow for that
level. The situation is even worse with the bricf exposure of students to just one unit
at JSS One during the student’s three-year stay at the JSS.

All the above arrangements are not in the interest of the JSS student for the
following reasons: the JSS marks the student's inal lap in his'her preparation for the
first public cxamination in hisher educational pursuit. The written paper in this
‘xamination carries more marks than that of the objective 5o it will be necessary o

hetp the student to sharpen hiv'her writing skills. The JSS is also the first exit point in

g.ed
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s formal cducation. So a student unmpl ©0
Jevel, leam a trade. where writing will not be leant again, and settle (o work.

However, his person may have to communicate in weiting from time to time,
especially when she becomes the director of hisher company. Under these
circumstances. such a person will become handicapped where e did not get the
opportunity to develop writing skills. 1o forestall any such unfortunate occurrence.
students” writing skills, especially those relating to paragraph writing, have 1o be
properly developed at the JSS level.

The syllabus serves as a guide. Consequently, the amount of know lcdge the
student gets from school is mostly determined by the content of the sy labus. It is
based on this premise that we argue that the paragraph writing aspect of the basic
school syllabus be highly improved so that the ISS student will be able to
communicate much more effectively in writing than she is allowed o o in the

current syllabus.

2.6 The Basic School English Textbooks

There are many books on the teaching and learning of English at all levels in
our sehools. These books deal extensively with important topics like tense, concord,
sentence formation, parts of speech and the likc However. paragraph writing appears
10 be dealt with at the highest levels in the school system since not much is found on
i in the books for the lower levels. This situation may probably be duc to the
sequential arrangement of language leaming in the order of listening, speaking, and
reading with writing occupying the last stage. So the thinking may be that students
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can only leam to write betier
writing receives aftention at those higher levels.

When we look at the Ghana Education Service (GES) approved English
course books for basic schools . English for Primary Schools and English for Junior
Secondary Schools, we realise that paragraph writing is not given due aention. At
the IS levels, paragraph writing appears to be mentioned in passing. In the Pupil s
Baok 1. all that we read about the paragraph is as follows: “In the story. the first
paragraph talks about the friendship between the tortoise and the partridge” (Adu et
al 1999:11).

In the Pupil’s Book 2. it receives mention in units § and 8. Unit § has the
main heading, Writing. with the sub-heading. Completion of u Puragraph (Short
Story, followed by the instructions, “study the following paragraph very carefully.
Then write two more paragraphs to complete it” (Adu et all 1993:35). In unit 8, the
sub-heading of wriling i, Joining Paragraphs. Then the paragraph is mentioned as
follows:

You already know that a paragraph is made up of a sentence or sentences

about one main idea. When we wrile a composition, we write in a

paragraph. We have to join the paragraph onc to the other to link the

1deas and make the composition whole (ibid1993:47).

These are all that we can find on the paragraph in the three books for the JSS as book
3 does not ik about the paragraph.

From the way paragraph writing is handled in these language course books at

the J53. it may appear that so much work has been done on it at the primary school.

This is not the case. The spproved course books used in the primary school do not
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mention of paragraphs. From these isho Co-

ordination between the syllabi and the textbook writers for the basic schools. so far

as paragraph writing is concemed.

2.7 The Teacher Training College

1t may be assumed that the teachers who teach these students at the JSS have
already been taught how 10 teach paragraph writing at the Teacher Training College,
S0 they can make provision for it and teach it skilfully, even though the pupil's
textbooks and syllabi do not say much on paragraphs., But this is not the case.
Pasagraph writing is taught at the SSS from where the students enter the Training
College. Nevertheless, the
content is not enough for them to use it o teach at the JSS; hence the expectation is
that it will be taught extensively at the training college. However, it is only in the
2004705 academic year when the certificate *A" programme at the training college
was changed 10 a diploma programme that paragraph writing was included in the
newly introduced communication skills course.

The beneficiaries are now in the second year of their three-year programme
50 we are yet 10 see the impact of this newly introduced course on the trained teacher.
But, for now. the current JSS students, and in fact, the educated Ghanaruns are faught
by teachers who were not adequately exposed to the skills of paragraph writing at the
training college. For this reason, we shall base our assessment on this group. If the
current crop of teacher-trainces graduate and start making infoads into teaching at the
basic education level in Ghana, we can assess their impact after  reasonable time,

From the various handouts prepared at workshops organized by the Ghana Education
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Service GES) on methods of teaching Engli (GES WN

we gather that at the training college. the methods of teaching composition taught to
students include mechanical skills. controlled composition, guided composition and a
litle amount of process writing. These are off-shoots of the product approach to

writing and they are not exhaustive enough. for they are genre specific. The effect of

this is what is now happening to most of our JSS graduates: they are not capable of

erafling their texts in good paragraphs.
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CHAPTER THREF
METHODOLOGY AND DATA ANALYSES
3.0 Introduction

In chapter one of this dissertation, the objective was stated and some research
questions posed. out of which some hypotheses were developed. We then examined
various works on paragraph writing in chapter two. With the knowledge gained here,
these hy potheses will be tested in this chapter.

The chapter looks at the population of the study, the sample that was taken,
why it was taken and how the sampling was done. The data that were collected were
then analysed.

The tools that were used to analyse the data and the methods, techniques and
instruments employed in the analyses have also been considered. This exercise
involved extensive analyses of teacher and student responses to the questionnaire
administered, student arrangement of scnences in a jumbled paragraph and their
responses to a take- home composition. Conclusions were drawn on the basis of the

analysis with the aid of tables. graphs and statistical averages.

3.1 Sources of Data

The dissenation is on paragraph writing at the JSS in Ghana. Students enter
the JSS from the primary school. In these days of wholesale promotion, all calibre of
students are eligible 10 get there without any official mode of screening. It is at the
end of this JSS that the sudent is tested at the BECE administered by WAEC on

behalf of the GES. Based on the results of this examination, the student gets admitted
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secondary school (SS8) or tec

into a senior
trade.

This level of education in Ghana is supposed 1o be the sage at which the
udent s o acaquire a air amount of basic practical skils. The rationale behind this

i thet, should the student opt out of formal education from here. the knowledge
gained will help himher 10 casily understand and do anything should he opt 10
learn a trade.

Since English s the official language of communication in (ihana and
paragraph writing is an indispensable part of it it has 10 be taugh well at the JSS.
The jusufication here is that the student will badly need it, especially when she is
able to learn the trade well and sel up on his/her own. In this case, should the trade
demand that shhe communicate in writing. s/ will be obliged to do so. The paucity

of knowledge in paragraph writing skills by such a person will gravely affect his/her

pe accordingly. that of the organisaion. It is for these reasons that the
researcher has taken data from the JSS to enable him to determine whether the JSS
graduaie can overcome the task of wriling in the near future
The specific sources of data for the research were the students and English
teachers from three junior secondary schools in the Kumasi metropolis. These
schools are Manyrs of L ganda, Opoku Ware and State Experimental. They arc
similar but different in certain respects. Their similarities lc in the fact that they are:
4 allin the Bantama sub-metro of the Kumasi metropalis;
# sited within the same vicinity (Martyrs and Opoku Ware are both situated at
the Opoku Ware Secondary School compound while State Experimental is at
Nhyiaeso. about one kilometre from Opoku Ware):



ersity of Ghana http://ugspacé.ug.ed

2 all model schools: and
% well endowed with teaching and learning materials. good students, and upper
and middic class parents.
Some of their differences are that they were established by completely different
entities — Martyrs of Uganda by the Roman Catholic Church, Opoku Ware by Staft
of Opoku Ware Secondary School and State Experimental, by govemment.

The major reason why these schools were chosen for the rescarch is that it
was not easy getting schools from which to collect the data. The cause is that the
prospective rescarcher had to collect a letter from the sub-metro dircctor and several
channels had to be passed through to obtain it; 50 it was more convenient 1o collect it
from one director. Since it was not casy to move from one end of the city 10 the
other, it became more convenient when the three schools happened 1o be situated
within the same vicinity

Since all the schools are well endowed, it makes the sample representative and
reliable enough. If the paragraph writing skills in these schools are so bad. it will be
an indicator that our educational system is in a crisis and as such prompt remedial
action will have 10 be taken by all stakeholders. On the other hand, if they should be
50 good., then further research will have to be conducted in the less endowed schools.
1 find out how they can compare with the well endowed ones 5o as to help

stakeholders know what action to take to address the problem if there should be any.

301 Martyrs Of Uganda JSS
This school was established in 1987 in response to the dictates of the new

educational reforms. Before its establishment, there was already in existence the
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Martyrs of Uganda Primary School which. hke the expers
students for the secondary schools through the common entrance examination. This
155 was founded and funded by the Roman Catholic Church with some amount of
Support from parents. This should have made it qualify to function as a private school
but by the dictates of government, all junior secondary schools in existence as at
1987 became public schools, and Martyrs of Uganda accordingly became a public
school.

It admits students directly from its primary sehool which is still private. Its
current enrolment is 800. It has a teacher population of 34 with eleven of them being
graduates, one diploma holder and the rest of them, post-secondary teachers. Of the
number of these teachers. three teach English, one being a university graduate;
another, a diplomate; and the other a post-secondary teacher.

Martyrs of Uganda is within the Ashanti Regional Edueation Directorate.
This Directorate annually grades the schools within its jurisdiction. The grading is
based on the school’s performance at the BE

:. Since the grading begun, Martyrs of
Uganda has never fallen below the seventh position. For five consccutive years, the
worst grade a stwdent of the school had in English at the BI.C E was grade 2 and the

worst aggregate a student has had since it was founded is 20.

312 Opoku Ware JSS

‘The school started as a primary school in 1992 at the old annex dining hall of
Opoku Ware Secondary School. It was established by the staff of the secondary
school in reaction to the difficulties that they had in getting their wards to the

Martyrs of Uganda Basic School which is situated on the same compound as Opoku
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Ware Secondary School. In 1998, the first Batch of studenf

admitied

Even though it is & public insiitution which is managed by the GES. it is
financed mainly by the pareats. They put up all the buildings in the school and they
continue to support the school with other facilities like library, books and even pay
extra fees for wition to motivate the teachers to give of their best 1o the studens.

The school has an average class size of fity. It has two hundred students and
Ihintcen teachers, six of whom are university graduates. two diplomates, and five post
sccondary teachers.

The school’s worst aggregate ai the BECE is 15 and in English a good
number of the students score grade one of two. lts worst position at the BECE in the

Ashanti Region has been fifth

3.13 State Experimental JSS

The school was founded in 1955 to cater for the wards of civil servants on
transfer to Kumasi, so it was not open o the public. To enable it 10 serve this purpose
effectively, it was situated at Nhyiacso, behind the Regional Administration, where
the bulk of the civil servants reside. It is a model school and by its siatus students pay
higher fees than they do at other public schools.

It has a serene environment with neat magnificent structures to accommodate
the students. Compared to Martyrs and Opoku Ware, State Experimental is the best
resourced in terms of buildings and teaching leaming matcrials and it has the most
spacious compound, where students can play and move about freely It is also the

only school among the three with dining hall facilitics and a permanent kitchen staff.
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With the introduction of the new cducational ref
communty based. This gave the heads the mandate to make admissions insiead of
the Metro Education Directorate which had direct supervision over the school and as
<uch admitied pupils to the kindergarten and primary sections. This was when the
fortunes of the school started to decline. It started recording bad grades at the BECE.
because all maner of students were then admitted and some of them, unlike their
predecessors, engaged in delinquent behaviours like truancy, smoking and drinking.
The pass rate at the BECE is now 91% instead of the hitherto 100% with the worse
aggregate now being 18 instead of 13.

The number on roll is more than 500 with an average class size of 60. It has
20 teachers. three of whom are university graduates, three diploma holders, two

specialists and twelve post secondary teachers.

3.2 Population and Samples

The target population for this research was all JSS students and teachers in
Ghana. However, it would not have been possible 1o reach each member of this
population, 50 a part of it the JSS students and teachers in Kumasi, was selected. If
each member of this sampled population was considered for the study. it would have
been 0o difficult 1o manage. Therefore this sample of three schools was taken 1o
help reduce the numbers to a manageable level. This sample was made up of twenty
students and two F nglish language teachers from each of the three schools.

The students were all chosen from the JSS 2 class. The rationale behind this
choice was that since the teaching of paragraph writing ends in JSS 1, by JS$ 2. the

students would have had enough practice in it to enable fair observation and justified
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commeats 1o be made about their ability to
mdmmmobusyprtwiﬂ:fmﬂcirBEwahwwldnmh-veme
o disturb them with issues of research. Besides this. it was safer 10 use the JSS 2
class since the students would be available for one more year to enable any follow-up.
work to be done, should the necd arise.

Considering the target population and the target group, we can conclude that
this sample is not representative in any respect. However, it will help stakeholders of
education and prospective rescarchers into language to have an insight into what is
happening to writing as regards organisation of ideas. It will then guide them 10
reconsider assessing the language situation properly and consequently finding out the
amount of effort to put into salvaging it. should the condition be that bad. as the

results will show

3.3 Sampling of Students
‘The respondents were randomly selected under careful conditions so as not to

influence the results of the research. In order to crase any possible prejudice against

were imposed on of respondents. Through
this each student within the selecied group was given an equal chance of getting
picked as a respondent.

In each school, the students were given an hout nolice of the task ahead. They
were shown a rendezvous and asked to converge there at an appointed time. The first
twenty to enter had the opportunity of taking part in the exercise. Some students were
very eager 10 participate and in order not to dampen their spirits, they were allowed
1o take part but unknown to them. their responses were not taken.
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To encourage the respondents to give sincere res| questionnaire
and tests.they were not made o write their names of anything that would give them
out. This was also meant to prevent the rescarcher from getting influcnced by names

and other things which would invariably affect the results.

3.4 Tools for Data Analyses

The tools that were used to analyse the data included the product and process-
focused approaches to language teaching and leaming already discussed in chapier |
Theough these approaches, | got to know how far the teachers' methods of teaching
writing affected the students' ability to develop the paragraph.

To be able to have a graphic view of the resulls obtained and also 1o easily
evaluate them scientifically, statistical techniques were employed. These included the
tabular and graphical presentation of the data collected, the use of percentages and
the sutistical averages of mean and mode to analyse and determine the levels of
occurrence of the key issues needed in paragraph development in students’ writing.

Through this the following were determined:

i the level to which students were able to develop paragraphs;

il how the rescarch objective could be achicved:

what answers t0 give to the research questions; and

iv.  whether the hypotheses could be true or not.

3.5 Data collection Methods and Survey Instruments
To enable the fespondenis prove their worth in developing the paragraph, the
personal interview method in addition to the survey method of using a questionnaire,
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paragraph and students’ ablity 10 develop the paragraph.

3.5.1 Personal Interviews

Informal oral interviews were conducted (o elicit information from the
respondents. This method was employed o cater for those who might probably not
be able to write with comprehension and yet not disclose this shortcoming and
1nstead attempt 10 respond to the questionnaire. Upon this other questions. as well as
questions in the questionnaire, were asked. These questions were based on the
adequacy o otherwise of the allotied time for English, the duration of the JSS
programme, and the history of the schools. The interviews were conducted before the
questionnairc was administered and they took place at the staff common rooms and
outside the classroom

The general impression got from the interviews was that the time allotied to
English at the JSS is very inadequate, and the official three year duration for the JSS
programme is not enough for both teachers and students since teachers are not able to
cover enough grounds and give more excrcises as they may want to. Consequently.
students do not gain maximum benefit from what they are supposed to be taught,
This is aggravated by the fact that the JSS students write the BECE too early o they

are not able 1o get even the three year tuition they require.
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researcher to have insight into the extent of student and teacher knowledge about the

paragraph and students’ ability to develop the paragraph.

3.5.1 Personal Interviews

Informal oral interviews were conducted to. elicit information from the
respondents. This method was employed to cater for those who might probably not
be able to write with comprehension and yet not disclose this shortcoming and
instead attempt to respond to the questionnaire. L pon this other questions, as well as
questions in the questionnaire, were asked. These questions were based on the
adequacy or otherwise of the allotted time for English, the duration of the JSS
programme. and the history of the schools. The interviews were conducted before the
questionnaire was administered and they took place at the siaff common rooms and
outside the classroom.

The general impression got from the interviews was that the time allotted to
English at the JSS s very inadequate, and the official three year duration for the JSS

programme is not enough for b and students since teachers are not able to

cover enough grounds and give more cxcrises as they may want t0. Consequently.
students do not gain maximum benefit from what they arc supposed 1o be taught.
This is aggravatcd by the factthat the JSS students write the BECE 100 early so they

are not able 10 get even the three year tition they require,

g.ed
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The Questionoaire
A questionnaire seeks answers from respondents 1o a set of questions on @

topic or an issue. It is better to use it when the sample has a large size since it spreads

over 8 large area. Since my sample size was not too large and it was located almost
within the same vicinity, it is likely that I did not need to use the questionnaire 5o |
should have relied on the personal interview. However, it was necessary that | used it
for obvious reasons. With it, I could cover all the informants within a short period of
time. Also, those who felt shy 10 talk could conveniently write all they knew about

paragraph writing, thanks 10 the anonymity provided by the questionnaire.

3.5.2.1 Analyses of Responses to the Questionnaire

There were two scparate sets of questionnaire administered, one for teachers
and the other for students. For easy analyses and 1o aid comprehension of the
analyses the individual questions and a summary of the responses to each were taken
one after the other after which 1 observation was made.

3.5.2.12 Questionnaire for Teachers

The questionnaire for the teachers sought information on student problems in
composition writing, paragraph development, and the methods that the teachers used
in teaching composition. It also sought information on the remediation measures that
could be taken (0 improve on these methods to help students write good paragraphs.
A sample of the responses given o the questionnaire for the teachers has been
attached as Appendix 1.
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Question 1: Wiat do you understand by composition in
Responses:
& It is an organized picce of information given on & particular subject-
% It1s continuous prose WIiting expressing views on an issuc. cvent, €ic.
% Itis a piece of writing on a given lopic by students 1o improve upon their
skills.
Comments:
These responses, especially the last response. showed that JSS teachers knew
what composition was,
Question 2: What method do you use when teaching composition writing!
Responses:
4 Discussion method (spidergram)
% Guided method (substitution table)
@ Role playing
% Group work
% Description
% Namation
Comments:

The guided method falls under the product approach to writing while
discussion, role playing and group work can be associated with the process
approach. Depending upon who is narating or describing. the namative and
descriptive methods can be regarded as product or process. From the responses, we
can deduce that the teachers are sing both the product and process approaches to
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teach the JSS Students. The use of these approaches is very ideal for they help the
students to write good essays with distinct paragraphs.
Question 3: What problems are assocuated with two of these methods?
Responses:
1» Guided Method
“ It stfles the imagination since it does not give students the opportunity to
imagine
“ Much of the work is done by the teacher so the leamer does not do much
original thinking.
% The leamer just picks and joins sentences.

fiw) Discussion Method

Itis fime consuming.

# Some students may not have enough information. so they may only depend

on others for ideas and will not contribute to the discussion.

+ Students who do not brainstorm become bored.
i) Growp Work

+ Only the good students contribute to the discussions.
vy Role Playing

% Students make a lot of noise and that affects its effectiveness.
) Descriptive

“ Students find it difficult o use appropriate vocabulary.
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These responses shonw that the JSS teachers know the real problems inherent
n these methods of teaching. S0 we expect them 10 ind solutions 10 them to make
their teaching eflective.

Ihese responses help. o a grea extent, to achieve the objective of that part of

the research which involves identifying the problems with the method of teaching

paragraph development ai the JS
Question d: How can you modify the two methods i question 3 10 make them
wwtable for teaching and learming composition writing”
Responses:
(1) Guided method
% Sudents should be allowed to combine their own creativity with teacher's
guidance.
% Teachers should combine substitution table with spidergram to make 1t more
activity based.
‘1) Duscussion
% Students should be given the topic early to enable them 1o gather more facts.
% Weak students should be involved in the discussion, by the teacher asking
their views on the topic being treated.
“ Things should be planned in such a way that the topic would be handied in
‘groups after which the entire class would discuss it before students write the

essay i their exercise books.
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Comments
These are good suggestions which when implemented will help students (o
write good paragraphs. These suggestions have helped me (o achieve the objective
of suggesting remediation methods 1o the problems affecting the teaching of
paragraph writing.
Question 5:  What category of problems do your pupils face when writing
composition”
Respomses:
4 Poor paragraphing involving student inability (o expand ideas and arrange
facts in logical order;
4 Lack of vocabulary:
< Poor scnience construction;
< Basic grammatical mistakes:
% Wrong spelling: and
< L, influence in the form of literal translation
Comments
The above shows that the problems of the JSS students permeate all spheres.
of writing, so immediate and proper solution should be found to them. From what
we have here, it could be said that the objective of identifying the problem the JSS.
student faces with paragraph development has been achieved to a large extent,
Question 6: What do you understand by paragraphing?
Responses
% The amrangement of similar ideas in one column;

% The expansion of an idea in continuous writing;
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% The cullection of seniences on a given topic;
% Using a group of sentences to express a main ides; and
% Organising ideas on a topic such that each paragraph talks about a specific

is cohet in the

Comments
These responses show that the JSS teachers understand what the paragraph is

soitis expected that they will teach their students well enough for them to be able to
develop good paragraphs.
Question 7: Jn what three ways is the paragraph important 1o composition”
Responses:

% Tt helps in the build-up of facts:

% It helps the writer to switch from one fact to the other without difficulty:

% Whelps the reader to capture thoughts expressed in subsequent paragraphs;

% 1t helps 1 distinguish one idea from the other as opposed to the jumble or
writing of ideas en bloc:
It helps in sequential arrangement of similar facts;
It enables the leamer to present ideas in a logical sequence:
It helps the writer to give an orderly presentation of ideas;
1t enables the leamner to organise his/her thoughts;

[tenables the leamer to connect ideas in a cohercnt manner;

It sticticlearatand

Ideas are clearly explained; and

EIE I R I

It makes reading casier and simpler.



ersity of Ghana http://ugspacé.ug.ed

Comments

These are responses that can guide teachers to pursue the teaching of
paragraph witing. They also help 1 partally answer the rescarch question: “Do both
teachers and
Students know the importance of the paragraph?” 1t also parually defeats the
hypothesis that siuckns and teachers do not know the importance of the paragraph
1o writing

Question 8: How do you make pupils develop the aphs in their

Responses
% By giving them assignments on topics:
% By discussing the topic with them in class;
% By helping them to list the ideas from the topic:
“

By teaching them how to expand the topic sentences;

B

8y teaching them to use linking words to separate different ideas:

4 By developing guidelines for them 1o write on the topic; and

4 By encouraging them to add to what i given them as guidelines.
Comments

These are very good procedures the teacher can adopt to teach paragraph

writing. They will be very helpful to the student if the phrases by helping them....
and by teaching them.... do not mean the teacher does virtually everything for them,
as it is done in guided composition. These responses help to tackle the research
obyective through suggesting ways of modifying the teaching methods afier
identifying the problems associated with teaching
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Question 9: What remediation methods
wrike paragraphs as they should?
Responses

>

Individual attention is given:

@

Occasional group work is used:
& Studens are made 1o group information according to their level of

relationship:

&

Students are made to expand given facts:

%

Students are given excreise in single paragraph development:

Students are made 1o go through reading the composition paragraph by

«

paragraph for class discussion: and
% The topic is again discussed with the class and developed through guided
composition during which pupils provide only the appropriate facts.
Comments
These are good remediation methods and students are expected 1o benefit
from them. They also provided concrete information which helped me to achicve the

research objective.

3.52.1b Questionnaire for students

On student questionnaire, information was sought on students’ knowledge of
parsgraph writing. the importance of the paragraph to them, and how they develop
the paragraph. A sample of the responses has been aniached as Appendix 2.

To make communication very effective, every rule of the language must be
taken into consideration. For this feason, i the assessment of the studen responses
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1o the questionnaire, every bit of knowledge expected from stu was used to
determine whether they were good at the language or not. Comments have been
given on each set of responscs.

The respondents were not given any options from which they were to seleet
their responses. They were rather required to come out with their own responses.
“This was meant to test whether without any guide they could provide information on
the paragraph. OF course. the researcher had it in mind that under such
circumstances, individual students may come out with responses which may be
different from or similas to that of other students in certain respects. Also since they
were (0 provide the responses on the spur of the moment, they would write what may
readily come into their minds. This means that some of them may not get all the
expected responses. This would not necessarily mean that they did not know those
facts which they did not provide. However, at their level, it is expected that they
would be able to exhibit a reasonable amount of knowledge on the paragraph on the
‘spur of the moment.

Question 11 How do you normally write your composition in English?
Comments

From the responses and the number of students to each response as shown in
Table 3.1, it can be said that students know how to 80 about composition writing.
With the exception of response C, *I write the composition,” all the responses
address the question.

It s encouraging that out of the 60 students under consideration, 32 being
53% of them could state on the spur of the moment that they study the topic while
31, which gives 51.75% state that they paragraph their work with 23, representing
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38.3% stating that they plan the composition. Only 8 G the Students, which
represents 13.3%. stated that they write and explain the points and 17 which
represents 28.3% simply stated that they write the composition. It these 17 students
were given the opportunity to explain what they wrotc. it is likely that they would
have said that they explain the points which they write.

Table 3.1 Table of Responses to Question |

Ty o s Responding. |
aryen | Gpokis Wese

4,,<
RN

ek

Students” responses that they write in the appropriate vocabulary and tenses
and also they punctuate the composition are indications that the students actually
know how to write the composition. The number of students giving these responses
is low anyway. The reason may be that most of them did not find it necessary to give
these responses. If some of them have been able to give such responses on the spur of
the moment, then the conclusion that students know how to go about their
composition writing still holds.
Question 2: Write what you know about the paragraph in composition writing.
Comments

Although the responses given here are not many. the grand total of 66 is

0od account of sudent knowledge of paragraph writing. The responses acually sum
up what a good paragraph should be.
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38.3% stating that they plan the composition. Only 8 nts, which

represents 13.3%, stated that they wrile and explain the points and 17 which
represents 28.3% simply stated that they write the composition. It these 17 students
were given the opportunity to explain what they wrote, it s likely that they would
have said that they explain the points which they write.
Table 3.1 Table of Responses to Question |
= T T Number g(smlr:: lzipn::"( E |

Tstud) O toprc.___ ) 1
T plan the composiin I 1]
won

T write and explain the poinis

Ticase o parngraph

Twrite in sppropriai vocabulary and tenses
|1 puachuete the composition. __

“The teacher helps us to discuss the Lopic. T <
| Grand Total EBA ) 58 127

[ FERFIRFFF

Students" responses that they write in the appropriate vocabulary and tenses
and also they punciuate the composition are indications that the students actually
know how to write the composition. The number of students giving these responses
is low anyway. The reason may be that most of them did not find it necessary to give
these responses. If some of them have been able to give such responses on the spur of
the moment. then the conclusion that students know how to go about their
compuition writing still holds.

Question 2: Write what you know about the paragraph in composition v rting.
Comments

Although the responses given here are not many. the grand total of 66 is a
ood account of student knowledge of paragraph writing. The responses actually sum
up what a good paragraph should be.
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Table 3.2 Table of Responses to Que:

80

Jugspack.

{1 GrandTet
Question 3: e Explain ree ways in hich T pamgm’lh is mvpurmnl 10 you in

‘writing composition.

Comments

The responses o this question go to confirm those of question 2 that students

actually know about the paragraph. A similar question wa posed o the teachers in

question 7 of their questionnaire. Their responses to that question corroborate that of

the students. These revelations provide a posifive answer to the research question as

1o whether students and teachers know the importance of the paragraph. It then

negates the hypothesis that both teachers and students at the JS$ do not know the

importance of the paragraph 1o writing. With this discovery that both parties know

about the paragraph and its importance to writing, we shall see from the take-home

composition whether students are able to develop the skill of paragraph writing in

practical terms or they still fail to do so as conjectured in the other hypothesis.

Table 33 Table of Responses 1o Quesnon 3

e

. wmg l(nnnnpo!d
Resporses Martyrs ___Opoku Ware Total
@ | T helps t break the compositon down into
|| different ideas 16 it} 2 o
5| I hlps to explam ideas betier 3 s 7|
[e] wite meaningful £] ] T} »
"4 | makes the compositon ppear presentable 1
|| sndeaser o I} 2 i «“
e | Lack of paragph makes composition t
sppear o express ane ides. ' 0 2 3
T helne me 1o gain more marks for my r
sompoition,__ S w 15

ug.ed
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Question 4: How do you develop your paragraph when wri ition?
Comments
The respomscs given here were expected to be echoes of those in question | since the
same principles apply 1o both composition and paragraph wring However.
contradictory responses were given to both questions. Almost all the students of State

Experimental JSS (19) stated in question | that they study the topic while eleven (11)

of them declared that they plan the composition. However, in answer to question 4,
none of them could state that they consider the topic and the points to write. To
question 1, (five) § students from Martyrs of Uganda JSS said that they study the
topic while two (2) said that they plan the composition. However, we have eleven
(1) students from the same school stating that they consider the points to write. No
student from Opoku Ware JSS said so even though to question 1, eight (8) said they
study the topic while len (10) said they plan the composition. These discoveries
make one wonder whether the students understood the questions and the answers
they provided.

Since the students said in questions 2 and 3 that they know what the
paragraph s and how important it is. we expected them 1o be able o show how they
develop it It is disheartening for only 26 representing 43.3% of the students to state
that they Ieave paragraph indicators in writing their paragraphs. If no student from
Opoku Ware and State could consider the points to write, how come that 10 which is
50% and 18 being 90% of each respectively could write and explain cach of the
poinis in a diffcrent paragraph while, ironically, only 2 that is 10% from Martyrs
stated that they did so. From the contradictory manncr in which students reacted to

questions | and 4, can it be said that they understood the question? If they did
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understand i, why then did they give such unreliable

doubiful tha the questionnaire is a good way of geting genuine informatian from

respondents.

Table 3.4 Table of Responses to Question 4

Question §: In developing your paragraphs when writing your composition. what
help do your teachers give you’
Comments

| rom Table 3.5. fifteen (15) students from Martyrs, cight (8) from Opoku
Ware and twelve (12) from State say that the teachers explain (o them how a
paragraph looks like. This number of students (35 representing 58.3% of them, in
addition to the twelve (12) students from Martyrs) claiming that their teachers ask
them 1o leave paragraph indicators, shows that the teachers have done fairly well. At
Opoku Ware and State. two (2) and one (1) student respectively responded likewise.

Question 5 was very crucial to the study, for it was through the responses
given here that the researcher could determine whether the student would be able to
develop the paragraph properly or not. The responscs here must confirm what the
students gave for questions | and 4. in that the students are more likely to develop
their poragraphs and essays based on what their teachers teach them than on what
they can imagine. This question also acted as a confirmation test on questions 8 and

9 of the questionnaire for teachers. It was meant 1o test whether the teachers really
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employed the methods which they claimed they used but tjust write what

they knew was supposed 1o have been done.

From Table 3.5, it can be said that on the other aspects of paragraph writing.
it appears the teachers do not do much. Only one (1) student from Opoku Ware
responded that the teacher asked them to provide linkages. Two (2) students from
State and 4 from Martyrs also wrote that they were asked 10 raise imporiant poinis.
group them logically and support them with examples. No student from Opoku Ware
wrote this.

A response which can create a problem for the students was the claim that the
teachers provided them with points. examples, and vocabulary and went on 1o
explain the topic to them. The number of students who gave this response (13) was
ol that many It appears that the bulk of them. ten (10), comes from one school,
Opoku Ware. However, if what they were saying was true, then the students were
being spoon-fed. This would adversely affect their ability 1o develop the paragraph
writing skills independently.

By their responses (o questions 8 and 9 of the questionnaire for teachers,
those teachers appear to claim that they gave adequate help to the students but the
students” responses here negate this notion. The reason for this conclusion is that
based on the responses from question 5, the methods which the students claim were
being employed by the teachers in teaching paragraph writing could not help in
proper paragraph development. This is a partial answer 10 the following rescarch
questions: "Are the skills of paragraph writing being developed at the JSS™" and
“Can the methods currenly sed in teaching paragraph writing at the JSS help

ug.ed



ersity of Ghana http://ugspacé.ug.ed

Students to write good paragraphs?” The actual truth will be determined through the
fecdback from the take-home composition.

Table 3.5 Table of Responses to Question 5
& T Number of Saudents Responding

. Responses MartyrsGpokuware . Sute Ty
o T TRy i s wae d exermpt o 3
BT rovude i wilh socamulary a1k
us how to wite sentences and
and also how o ue tenses, verbs and N i
| puncutions. _ (] 2
e ey explain e topc o v 3 o 1|
discuss the essay. s 0 o
r3 ow & peragraph looks ke |15 [ 7 35
e[ They ask us to raise wmportant points,
them logically and support each of them wi 5
¥ T They w00 oo 1 thaf el poripiph ¢
contains a new view ] s 0 .
They ask w 10 leave a reawnable space
befoce starting 4 point. ”_ 2 [
[ | They ask us (o writ st leas three paragrarhs ; r
|| 8 cempesion. J .
L[ Dew i 5} [ T T T
J [ They g0 round t inspect what we are dorng
nd irect us to do the right thing. 2} e e
ETThG) 2w and marks o cach T 3 v ud
P kot — 5 &

Question 6: How many compositions have you writien this o« udemic year?
Comments:

This survey was conducted during the third term so the figures here arc not
commendable. With Martyrs of Uganda JSS. it is certain that the students have
writen § essays each since they all say so. At Opoku Ware JSS, the number may be
5 0r 6 since 10 students in each case say so. As for State Experimental JSS, the
students do not appear to know how many compositions they have written, It appears
that each student merely guessed something to write. If the students of Martyrs and
Opoku Ware should be relicd upon based on their level of certainty. and if we should
take the responses for our calculations, then up 1o the time of the survey, the
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of about three (3) compositions a term. This is very low and it may not be of much

help to students in their efforts to develop paragraph writing skills.
Table 3.6 Table of Responses to Question 6

o Number of Students W
Maryrs Opoku
Ware

1
i

The paragraph is not just about leaving paragraph indicators at the beginning
of cach paragraph. It s rather about the development of ideas contained in an essay.
This implies that if students leave paragraph indicators but fail to develop each idea
within the paragraph indicator, then that will not constitute a paragraph. It will just
be a group of words beginning with a paragraph indicator.

Judging from the results so far, it appears that students see the paragraph
more as a unit that expresses one idea developed in an essay than as “a group of
words beginning with a paragraph indicator.” This is evident in the summary of the
responses 10 the questions in this section as shown in Table 3.7. It confirms the
responses and comments to question 2. It is a healthy sign of the students' in-depth
knowledge of the paragraph. From the results of the take-home composition, we shall
see whether the siudents know so much about the paragraph in practical terms also.
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Table 3.7 Partial Summary of Students Responses to Questionnaire

(a) The Paragraph as a Paragraph Indicator

Qoeston " Responses Nomber of
i i Lm.m Iq,._....w... 3
Tieave s po T I
Tleave a paragraph indicator. —E
I ‘We lcave a space (paragraph
| indicator) to begin a new 9 | [E]
i w‘hdvmluvecmmk T )
. space before santinga poiot. | . 3§
 Grand Total e |

(b) The Paragraph as a Unit that Expresses One Idea

— —-

Students Respo

Question Responses. i OpokuWare
T[T and e Mnmg : ' ol e [
T ih 5 e of snenem vt

oprescyoneidenorthought, 4 W _ | 20 a5 |
" L T
C TSR S N a7 A

3 i " 20

- ' o e

s . 2 s ‘
5| They ask us 1o sec 1o it that each L T 1
view. 5 i ¥ i

Grand Total T o T (] 146

3.5.3 The Jumbled Paragraph

The jumbled paragraph 1 a teaching leaming activity in the process-focused
approach to writing which is related to the drafting/writing phase. It is at this phase
that the writer considers the overall draft of the composition by concentrating on the
audience, the purpose of writing and the form the writing should take. With the
jumbled paragraph, leamers are given a list of jumbled sentences from a paragraph
and they are asked to reorder them. This activity is used under controlled writing at
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the primary school where all pupils are encouraged to organise their composition in
one direction and in the same sentences. In effect. it should not have been employed
at the JSS level. However, since students develop at different rates. the weaker
students have to be catered for; hence its use at the JSS. The motive here was 1o give
all manner of JSS swdents the chance 1o prove their worth in paragraph
development. It was also meant to find out whether they had acquired the
fundamental skills of paragraph development at the primary level before eniering the
IsS.

Ihe paragraph consisted of nine short sentences. Students were required to
reorder them in a sequential order. | enhanced this activity by incorporating some
sentences that could not belong to this paragraph. Students were, first. 1o write these
sentences separately before reordering those that belanged 1o the paragraph. The
inclusion of these stray seniences was meant 1o find out whether students could
actually identify related ideas in a jumbled context and arrange them logically.

Transitions were deliberately left out in the sentences. The reason is that the
transitions would have made it too easy for the students to order the semences. In
their absence students would have 1o think critically to find out which sentence
followed which. It is out of this that the students who can think logically can be
determined.

The work was done in the classroom under strict supervision. The motive was.
to cnsure that no discussions would take place between students o that the true
picture of individual students having acquired the basic skills of paragraph writing
could be painted. A copy of this paragraph has been attached as Appendia 3 and
student’s solution 10 it has been added as Appendix 4.
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3.53.1 Analyses of the Jumbled Paragraph

In this section we analyse cach of the nine sentences in the jumbled paragraph
1o justify why it must occupy a particular position in the paragraph. In making the
analysis, the process-focused approach has been followed. This is because the
jumbled paragraph is an activity in the draing/writing phase of the process
‘approach. This excrcise will help us 10 know whether the JSS teachers are making

effective use of the process approach in teaching paragraph writing.

3.5.3.12 The Topic Sentence
1abways envied being a member of the town library.

Out of the nine sentences, it is this sentence which, in reality, carried the theme
of the paragraph. “Envied” is used here to mean that the writer was not comfortable
for not being a member of the town library, so he was eager o become one. Upon
critical analysis, we can say that the six sentences which will be analysed after this
rather provide details that g0 to support the idea expressed in this topic sentence.
This sentence also helps us to determine that two of the nine sentences are actually
not related to the paragraph. This sentence leaves the following questions

those six sents ide the

4 How did the writer react to this envy?
% What was the outcome of the reaction”
% What did the writer do to that outcome?

@ Was it worth envying the town library?
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- lhe':: T:":::: sentences in the jumbled paragraph. Out of these the

students were expected (0 show their understanding of why the writer came out with
that topic sentence. The reason for this is that they provided palpable evidence in the
form of actions taken by the writer as a result of the envy, the results of the action
and whether the writer received positive results (0 his envy. This paragraph being a
narmative, the details of the events are provided through these support sentences.
Support Sentence |
Itaiked 10 my class teacher about it

This sentence tells us the step the writer ook in reaction to the envy. out of
the several options lft to himvher. It answers the question: “How did the writer react
10 this envy?” This is the more reason why it follows the topic sentence directly.
Support Sentence 2
He encouraged me 10 be a member.

In this sentence. we are told about the response that the writer got with regard
10 the siep that s/he took with reference (o his/her envy. It provides an answer to the
question: “What was the outcome of the writer confiding in the class teacher?”
These make this sentence logically follow support sentence 1.
Support Sensence 3
1 collected a regastration form from the library and filled i

In this sentence, we leam about how the writer also reacted 1o the teacher's
response. It helps to answer the question: “How did the writer react 1o the teacher's
response?” This is why this sentence must be support sentence 3,
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Support Sentence 4
1 sent the form back io the library and | was registered,

This sentence is a sequel to the writer's immediate reaction to the teacher’s
response. It provides more information on the response. that is 1o say, the writer did
not collect the form for keeps but returned it. Since the library form is not for keeps
but has 10 be returned to get registered afier filling it, the sentence that should
Ingically follow support sentence 3 is this sentence.

Support Sentence 5
The library had only torn wnattractive books

From support sentence 4, the writer has now registered with the library so
s/he can borrow books. S/he probably does so and finds. to hisher dismay that the
library is filled with tom books. So the question is, “Was being a member of the
town library so enviable to merit the registration?” The obvious answer, “no”, can be
derived from support sentence 5.

Support Sentence 6
My parenis had a lot of books on our shelves.

‘This support sentence intensifies the writer's disappointment at envying to be
a member of the town library and going ahead to register with it. It raises questions
like, “Was it worth envying being a member of the town library? Was it worth all the
effortat getting registered at the town library? Would it not have been better staying
at home to read the parents’ books on the shelves?” After the revelation in support

sentence S, the sentence that can best conclude the paragranh is sunnort <antenna &
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3.5.3.1c The Unrelated Sentences

Out of the nine sentences. seven talk about the library. Based on this we can
say tht the paragraph is about the library. The fwo other sentences below do not say
‘anything about the library or even books:

(i) There were a few of us children in the house: and

ti) My friends liked only sports but not reading.
One is about the number of children in the house and the other is about friends who
liked sports but not reading.

FEven though the library is about reading, the sentence is not related 10 the
library. The two sentences are therefore out of place. For this reason, they cannot be

placed anywhere in the paragraph.

3.5.32 Analyses of Student Responses to the Jumbled Paragraph

This section of the dissertation analyses the re-arrangement of the jumbled
paragraph by each of the students in the three schools. For easy analysis and
imerpretation, the scripts of each school have been numbered from 1 to 20 and the
responses have been codified in jumbled paragraph analysis tables. This table helped
10 determine how best students were able 1o amange sentences logically in &
paragraph.

The table is made up of 17 columns and 23 rows for each school. The first
‘columa, labelled s, represents the individual students who took part in the exercise.
Column  represents the topic sentence which is, / ahways envied heing a member of
the school library. The next seven columns, rl 10 £7, indicate the seven sentences that



ersity of Ghana http /lugspace.ug.ed

should form the paragraph. These semtences are rearanged according to whi
position they must occupy in the paragraph. The arrangement is as follows:

& Semtence rl: | always envied being a member of the town library:

% Sentence (2:  tulked to my class teacher about it

% Sentence r3: He encouraged me 10 be a member;
Sentence r4: / collected a registration form from the library and filled:
Sentence rS: 1 sent the form back to the library and | was registered;

£

%

% Sentence 16: The library had only torn unattractive books:
% Sentence 17: My Parents had a lot of buoks on our shelves.

Column ca is for the total number of sentences that students could place in
their proper positions and logically arrange in the paragraph. Sentences that belonged
10 the paragraph and were duly put in the paragraph but were wrongly placed in their
amangement are named as P1, P2, P3 ... to indicate that they were misplaced at
position 1,2, 3 ... In columns ul and u2, the sentences that did not belong to the
paragraph were noted. Column ul is for the sentence: There were a few of us
children in the house. and u2: My friends liked only sports but not reading.

Column ms took care of sentences that were misplaced by  individual
students. These were sentences that should have been i the paragraph but were not
put there or those that could not be part of the paragraph but were placed in it. Each
of these sentences was replaced by a cross (x) at where it ought to have been in the
analysis table. The position which each of these seniences wrongly occupied in the
paragraph is indicated in brackets against it in the ms column, For example, ul (t)

means sentence ul was treated a5 a topic sentence by the student, u2 (1) means



ersity of Ghana http://ugspacg.u

sentence u2 was made to oceupy th first position in the pararaph. aid r7 (1) shows
hat sentence £7 was placed under sentences that could not belong to the paragraph.

Some sentences were completely omitted by stwdenis and these have been
noted i column 0. All correct responses are given a tick (¥) on the tabe. Column fer
representsthe total number of corrct responses given by cach student and picr s the
percentage of the student’s total comect résponses 10 the expected correct responscs
often.

Row il is meant for the total responses given by students 1o cach seatence and
pe is for the percentage of each of these totals. To aid casier understanding of these
analyses, the responses of students in cach of the three schools have been tabulated
as Tables 3.8, 3.9, and 3.10. They have then been summariscd in Tables 3.11 and
3.12. These summaries have been put on graphs as Figures 3.1 and 3.2. All these

hase been further explained.

3.5.3.2a Responscs from Martyrs of Uganda JSS

Table 3.8 Responses to Jumbled Paragraph - Martyrs of Uganda JSS
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Table 3.8 shows that Martyrs of Uganda did very well
jumbled paragraph. It was only one student whose performance was 100 poor. She
scored three (3) representing 30% of the ten responses with two other students
making the average score of five () that s 50% each. The school's picr of 76% is

very commendahie.

3.5.3.2b Responses from Opoku Ware Jss

Table 3.9 also shows Opoku Ware JSS doing very well. In any case three students
scored 30% each, one student 40% and another one 50%. However, the school
eventually had & picr of 71.5% which is not far different from that of Martyrs

Table 3.9 Responses to Jumbled Paragraph - Opoku Ware JSS

F:

=1 T 3 EE

3.5.3.2¢ Responses from State Experimental JSS

State Experimental JSS, as shown in Table 3.10, put up a disappointing
performance in the jumbled paragraph in spite of their laudable responses to the
questionnaire. They had a ptcr of 39.5. There were three students who had only one
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(1) being 10% of the responscs comet, with another three sCGring
which gives 20% of the responses. As many as six (6). representing 30% of the
students scored three (3) being 30% as against only one. from Martyrs and three from
Opoku Ware who scored

30%. Three of them scored five (5) represcnting 50% but at Opoku ‘Ware we had
only one and Martyrs two students who made this score. No student from Martyrs or
Opoku Ware scored 10% or 20% but at State, we had six (6) that is 30% of them
getting these scores. [n effect as many as twelve (12) being 60% of them had up to
only three (3) which is equivalent o (30pter) as shown in Table 3.13. Will this trend
reflect in the take-home composition with State still performing so low while
Martyrs and Opoku Ware excel o there will be another shocking revelation?

Table 3.10 Responses o Jumbled Paragraph  State Experimental JSS
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3.5.3.3 Observations
Comments

From Table 3.11 and Figure 3.1, we can deduce that the students did well to identify
the topic sentence, sentences rl to rS and ul and u2. Sentence 6 was poorly
‘managed and strangely enough, no student could get sentence r7 correct. Not many
of the sentences were misplaced or omitted anyway. But for sentence r7, the graphs
for Martyrs and Opoku Ware and also that of the cumulative total would have been
very close to becoming a straight line. With the cumulative pter of 62.3, we can say
that students, of at least these two schools, are good at managing jumbled
paragraphs.
Table 3.11 Jumbled Paragraph Analysis Table - Cumulative Scores
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3.5.3.3 Observations
Comments
From Table 3.11 and Figure 3.1, we can deduce that the students did well to identify

the topic sentence, sentences rl to r5 and ul and u2. Sentence 16 was poorly
managed and strangely enough, no student could get sentence r7 correct. Not many
of the sentences were misplaced or omitted anyway. But for sentence r7, the graphs
for Martyrs and Opoku Ware and also that of the cumulative total would have been
very close 0 becoming a straight line. With the cumulative ptcr of 62.3, we can say
that students, of at least these two schools, arc good at managing jumbled
paragraphs.
Table 3.11 Jumbled Paragraph Analysis Table - Cumulative Scores
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From the topic sentence (o sentence 16, Figure 3.1 shows the students of State
performing far below Martyrs and Opoku Ware. It is only sentences ul and u2 that
thes could identify s0 well. Table 3.12 and Figure 3.2 clearly depict the abysmal
performance by State Experimental in the jumbled paragraph as already specified in
the comments to Table 3.10. In spite of this. from Table 3.12 and Figure 3.2, it can
be noticed that students generally did very well in responding to the jumbled
paragraph.

From the cumulative total, 23 representing 8.3% scored up 10 50%. This is
low enough to merit the above commendation. For now the belief is that the JSS
students know what the paragraph is and they are good at reorganising the jumbled
paragraph. From this it can be presumed that they would be equally good at
developing paragraphs in an essay.

Overview

Even though the students performed generally well in responding 10 the
jumbled paragraph. it is worth commenting on their cnigmatic response t sentence
17 Not even one student could identify it as belonginy to the paragraph. One of the
attributes of the paragraph s logical reasoning. It is through this that the writer will
be able to discem the appropriate explanation 1o give to the central idea in the
paragraph.

From the sentences in the jumbled paragraph it can be deduced that the writer
yeamed o be a member of the town library.. When he eventually became a member,
he discovered. 10 his disappointment, that the books that his parents had were better
than the library books. If the students were not able to make these deductions and

uppnnd\emnl'Ihnw'nhspm:mcrlﬂunilimiicmmﬂ\elssswdmuludu
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paragraph writing in the take-home composition.

Table 3,12 Total Correct Responses 1o the Jumbled Paragraph

Figure 3.2 Graph of To ct Reaponses (tcr) to the
Sumbiad Paragranh ~ Macyrs of Uganda
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3.5.4 Take-Home Composition

The students were given an essay with the topic: Describe your school in
about two hundred words. They were to send it home, write and submit it the next
day. Asking them 1o write the essay at home was meant to give them the benefit of
the doubt that they had not learnt much about paragraph writing, so they could read

about it and use the information to develop the essay. Another assumption was that



ersity of Ghana http: //ugspace" ug.ed

they would have the opportunity 1o go through the process aj

with good essays.
Asking them 10 submit it the next day was meant to make them sit up and

work fast. If they were given too long a time, they might procrastinate and
eventually present shoddy work, or they might succeed in getting somebody to write
for them. A copy of 8 student’s essay has been attached as Appendix 5.

The essays were analysed in the following manner. Students’ ability to
provide the theme and give various topic sentences that related to it was looked at.
The support scntences that students gave for the topic sentences were also looked at.
Unity and coherence in the essays were then examined and finally the decision was
taken as fo whether the paragraphs were adequately developed. This analytical
procedure was based on the requirements of good paragraph development as
discussed in chapier two of this dissertation.

The results of the analysis are shown in Table 3.13 and Figure 3.3. From the
table and the figure, it can be scen that the students did very well 1o provide the
theme for the cssay and also proside topic sentences and support sentences for the
paragraphs. The scores were almost the same in the three schools.

However, the students could not develop the paragraphs with unity and
coherence. On unity, they could not stick to one point as expected. They would begin
with one idea and end with another. They would also leave a paragraph indicator
after one or two sentences as if to start & new paragraph and end up developing the
same idea from the previous paragraph in this new paragraph. Some of them also

wrote the essay in a jumbled manner. They would begin an idea. follow it up with an
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explanation to  different idea, and develop the already mentioned idea elscwhere.
This made most of the essays difficul to read and understand.

The swdents failed to realise that organisation is crucial to even oral
communication which is presumed to involve a spur-of-the moment action. Pal
(1984) stresses this impontance in his comments on the essentials of oral
communication as follows: “If the speaker has given a proper thought to his message.
he will be able to arrange the various ideas contained in it in their logical sequence.
Jumbled ideas create confusion ... logically amanged ideas make the message
forceful” (Pal: 1984, EC-44).

Paragraph coherence in the student essays was equally appalling. The
sentences and ideas wete not clearly and logically linked: previously mentioned ideas
were not referred 10; and cohesive devices and transitions were not used to connect
the ideas. This lack of coherence in the paragraphs made the reading of the students’
essays appear jerky. So it was difficult to follow the train of thought to be able to
understand what they were writing about. It came out that only a student each from
Martyrs and State could write his/her essay with coherence while five from Opoku
Ware were also able to do that.

‘This inability 1o write with unity and coherence explains why the students.
were not able to handlc sentence 17 effectively in the jumbled paragraph. The
assumption has now been confirmed that students cannot organise paragraphs
Togicalty.

The question demanded that students write the essay in about two hundred
words. The wbwphyhhiumisn:ummesmnmwmmumwd 0 that

mgymldmmuanmuhMtheirschml.Apin.iw-belkvcd
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that at their level, they were used to writing short essays. SO giving them that
limit would help to set their minds at case. In any casc, most of them wrote, on the
average, between 250 and 300 words.

With this violation of the word limit, it was expected that the students would
be able to develop their paragraphs adequately since they had a lot of room to
operate. However. it was never the case. They could not provide enough details to
make their points clear. There were a lot of one and two-sentence paragraphs which
did not contain enough (o explain what the students meant.

In assessing adequate development the researcher overlooked the students’
deficiency in unity and coherence. The sentences that were related were, however.
identified no marer where they were placed in the cssay, whether they  followed
each other closely in the essay or not. This aspect was handled this way because the
students had already proved by their llogical handling of sentence r7 in the jumbled
paragraph that they were not able (o identify easily the sequential relationships in
support sentences in a paragraph. The concern here then was whether students could
provide support sentences themselves, irmespective of where they placed them in the
composition.

In their respanses to questions § and 9 of the questionnaire, the teachers claimed that
they helped the students to st the ideas on the topic and cxpand them [with] linking
words .... group the information according to their level of relationship [and then]
expand given facts.™ In spite of this assertion the students were not able to write
coherent and adequately developed paragraphs. Students may not always do what
they are taught but the poor performance by almost all the students under
‘consideration goes a long way to cast doubt on the veracity in the claims made by the
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teachers. This revelation mn‘swdwfnuvnedeﬁclcﬂcymlheqmsnonmu!
“the informants do answer all the questions but their answers are not precise and
mlevam"(?.l1984:0(,‘-84).Sohisﬁkclymnd\etuchenmwlulmcy knew

they had to teach but not what they were actually teaching.
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It s also likely that the teachers did provide this help but they used an
inefficient approach. From their responses to question 2 of the questionnaire, the
teachers used both the product and process approaches to teach composition. The
Students” responses o question § of their questionnaire, however. indicated that the
stress was more on the product approach than on the process. This may then be the
reason why the students were not able 1o develop their paragraphs so well. In effect.
the product approach is not so helpful to students in paragraph deselopment. This
discovery brings up another likely arca for research, that is, whether the process
approach can be more effective in paragraph development or a new approach has to

be devised to teach paragraphing at the JSS.

3.6 Conclusion

A problem which is of very grave concem has been identified in this chapter.
It begins with both teachers and students providing relevant answers 1o the
questionnaire to prove that they know what the paragraph is and also the level of ts
importance 1o writing. The teachers claimed that they knew how to teach paragraph
writing and they did teach it but the students exhibited that the teachers did not do as
they claimed. The performance in the take-home composition goes 1o support the
stand of the students. So whao is telling the truth?

In any case the students were able 1o respond to the jumbled paragraph very
well, except for the placement of one logical sentence, sentence r7, which eluded
them. Martyrs of Uganda JS$ and Opoku Ware JSS excelled in their Tesponses to the
jumbled paragraph while State Experimental JSS flopped
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Thus, one would have thought that the students would generally do well in
the take-home composition. Unfortunately. s shown above, all the three schools
performed badly. The performance by Martyrs of Uganda JSS was just as appalling
as that of State Experimental JSS even though Martyrs performed better than State in
responding to the jumbled paragraph. This was in spite of the lenicnt manner in
which the assessment was done. If the rubrics of paragraph writing were strictly
followed in assessing the students, Table 3.13 and Figure 3.3 would have shown
rather disturbing figures and corresponding uninspicing curves.

How did it come about that the students knew about the paragraph and could
give positive responses 10 a jumbled paragraph but they could not develop good
paragraphs on their own? As noted in section 3.2, the three sampled schools are
‘among the elite schools in the Kumasi Metropolis and they have the state-of-the-art
teaching/leaming resources which the majority of schools in the metropotis fack. if
this is how they have performed, then what will be the performance of students from
the less endowed schools? This is the puzzle which all siakeholders of education

must find answers to.
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CHAPTER FOUR
CONCLUSIONS
4.0 Introduction
This chapter focuses on the key issues raised in the disscrtation. In the main.
it is about the reasons why the JSS students are not able to develop effective
paragraphs and how useful this research will be in trying to solve the problem. It also

looks at how beneficial this research will be to various stakeholders of education.

4.1 The JSS Student’s Inability to Develop the Paragraph

As narrated in section 1.4.1 of this dissertation, formal education, and for that
matter, writing, has been with us since the 14 century. With this lengthy presence of
writing in Ghana, one would have thought that the Ghanaian student would be adept
a1 writing, especially at paragraph writing. Unfortunately. the reverse is the case. at
least at the JSS, as we have seen in chapter 3. There are several factors that account
for this. They include: lack of attention to writing at the basic school, late
introduction of paragraph writing, limited exposure of students to paragraph writing.
superficial content of sylfabi and textbooks, and the use of inappropriate teaching

methods. These are dealt with onc after the other in the subsequent sections.

4.1.1 Lack of atteation to Writing
As explained in paragraph 1.4.2, writing is not given the attention it deserves
‘even though al the end of a student’s education, s he would be awarded a certificate

primarily based on the assessment of what she ‘may write. The lack of attention has
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come about probably due to the fact that one’s academic competence is generally
determined through what one is able o say at a point in time but not what one is able
10 write, It may also be duc to the fact that, pedagogically, writing is made to occupy
the last suage in the language leaming process. Hence. psychologically, both
language teachers and leamers may have the funny fecling that writing is not so
much a pressing issue in language learning and as such it can wait.

This notion is then consolidated by even textbook writers and syllabus
designers who stress grammar and mechanics to the detriment of the other
components of writing especially organisation and syntax. The WAEC puts more
premium on content, expression and mechanics than it does on organisation.

If the WAEC would put equal emphasis on assessing the components of
language. syllabus designers and textbaok writers may put the appropriate premium
on the various aspects of writing and language teachers would be forced to teach
writing as they do the other aspects of language. Through this, the larger community
would begin 1o assess one’s academic abilities not through speech alone but writing
as well. All these actions would then go a long way to help students to write good

paragraphs.

4.1.2 Late Introduction of Paragraph Writing in Schools
From section 2.5.1 of the dissertation, we leam that schaol children are first

exposed t0 paragraph writing late, at primary 5. By this time, they would already be

writing composition but apparently with no knowledge of paragraph writing. When

paragraph writing is eventually introduced to them. they obviously become confused,
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Should paragraph writing be introduced carlier at the lower primary. students

more likely to excel in writing at the JSS.

4.1.3 Limited Exposure of Students to Paragraph Writing

With students being exposed 5o late 1o paragraph writing in their course of
study as shown above, one would have thought that they would be given ample time
1o study paragraph writing to enable them 10 recover the loss. Unfortunately, this is
not the case. From primary 5. when the student is first exposed to paragraph writing.
up 10 SS 3 when s/he writes the BECE, s/he has fificen terms of study. Out of these
fifteen terms, she is given three terms, being 20% of the total, to study paragraph
writing, The total number of periods allotted to English at both the primary and JSS
i 18. This is made up of one hour per period. Out of this, five (5). which translates
into 27.8% of the total has been alloned to writing but given the five divisions of
English in the syllabus, cach division should have been given 3.6 periods, that is
20%, on the average.

‘These allocations appear good for paragraph writing because the student has
ample time 10 be exposed 10 writing. However, few units of study are allotted to this
time. From the 256 units of study for English at the basic school, writing has been
given 65 being 25.4% of the total. This far exceeds the 20% average for each
division of English. However, paragraph writing has been allotied only 3 units which
i5.4.6% of the 65 units for writing and just 1.17% of the total of 256 units. This s too
little. The effect here is that these few uiits, coupled with the superficial content of
paragraph writing in the syllabus as stated in section 4.1.4, will not help the student

to leam much within that time. Ultimately the same few items will be repeated over
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and over 10 wasie time. Teachers can do well to make up for the deficiency in the
Syllabus by proactively adding more units o paragraph writing and treating more

aspects of it as well. so that the time will not be wasted as it is being done now.

4,1.4 Superficial Content of Syllabus and Textbooks

According to sections 2.5.1 and 2.5.2 of the dissertation, the following are the
aspects of the paragraph which are taught at the basic school: topic sentence. support
sentences, coherence, re-armangement of jumbled sentences in a logical onder, writing
paragraphs from outlines, and supplying of links within the paragraph.

When we look at what gencrally goes into the paragraph, as explained in
Chapier 2. we can say that the contents of the basic school syllabi are no where near
what the JSS graduate, especially the one who may opt out of formal education at
that level. is supposed to know, as explained in section 2.5.2.

From section 2.6, we also see that the basic school textbooks o not deal
adequately with paragraph writing. Paragraph writing does not appear in the primary
school books and it is given a cursory mention in the JSS bouks. Even where the
syllabus specifies the class where paragraph writing must be taught, the textbook for
that class may not mention it, and when it is mentioned, it does not receive enough
attention,

1fthe basic school syllabi and textbooks are revised to treat paragraph writing
10 suit the demands on the JSS graduate, and if the contents of these materials are
properly synchronised. it will go a long way to improve the paragraph writing skills
of the JSS student.
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4.1.5 Inappropriate Teaching Methods

The primary school syllabus stresses the process approach to teaching
paragraph writing. From sections 3.5.2.1a and 3.5.2.1b, we observed that teachers
know of this approach to teaching but they rather use the product approach.

Children are imitative so the product approach which amounts to imitating
prefabricated patterns of writing may appear to be good. It must, however, be noted
that children engage in a lot of social intercourse, even in their imitation ventures. It
is this interactive tendency in them which makes the process-based approach a bener
option to use 1o teach paragraph writing at the basic school than the product
‘approach.

Further research should be conducted into the process approach, as well as
altemate approaches to confirm whether the product approach is scientifically less
viable in teaching paragraph writing at the JSS in Ghana as we have discovered in

the rescarch.

4.2 Implications of the Study to Education in Ghana

In chapter 3, we discovered that JSS students and teachers know what the
paragraph is. They also know its uses to writing. and the demands expecied (o be
fulfilled in writing the paragraph. Chapter 2 also revealed that students ought fo have
finished with all they needed to know about paragraph witing by the end of JSS|.
The contents of the basic school sy labi include the jumbled paragraph. However,
‘when the sample of the population was given a jumbled paragraph to work on, as

shown in chapter 3, the responses were not impressive cnough even though from the

personal i they had d ises on that at primary six.
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Students' performance on the essay was also far below the acceptable
Standards, even though the responses to the set of questionnaire showed that they had
been taught paragraph writing. The jumbled paragraph is an activity in the process
approach. With students doing so well i it we can presuppose that they will do well
in writing the composition. The responses from the questionnaire indicate that they
did not exploit this approach (o the hilt. Can we then say that should the students be
taught through the process approach they would be able to develop the paragraph
very well? These observations are very critical to JSS students, language teachers.
educational policy makers, syllabus designers and textbook writers. Many of the
implications to language leaming have been given in section 1.10 and a few will be

added here.

4.2.1 The JSS Student

In education, the student s at the centee of affairs. This means that the student
will directly suffer any adverse consequences of educational misadventure. In effect,
the student is ultimately going to suffer the side effects of bad paragraph
development. With what the study has brought to the fore about the inability of the
1SS student to develop the paragraph, all stakcholders need to devise befter means of
helping the student to develop the paragraph so that hisher education will be
complete.

4.2.2 Language Teachers
The study shows that even though language teachers may not have done
much about paragraph writing at the training college, they know much about the
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paragraph and how to teach it (0 help the student 10 be able 10 develop . What they
probably do not know is the method to use at a particular point in time and its
viability at tha material time. From the study, we discover that the teachers are using
mainly the product approach in teaching paragraph writing. The researcher
recommends the use of the process approach. If teachers should heed this

recommendation, the JSS student will stand o benefit.

4.2.3 Educational Policy Makers

The assumption has usually been that the student’s problem with language is
mainly in the arca of mechanics, grammar and expression. Consequently. that is
where much of the effort made to solve the language problem has been gearcd
towards. This is probably the reason why there is profuse research work in that field
in our universities. Even WAEC focuses much of its attention on these. The study
makes a case for organisation too. It reveals that however relevant a point and no
matter how good the language in which it is written. if it s not properly organised,
the writer will fail to deliver. This is what makes it so important for cducational

policy makers to formulate policies that will strike a balance between

and isation so that students will have a holistic

development in language study.

4.2.4 Syllabus Designers.
The study reveals that the paragraph writing aspect of the basic school syllabi
was designed without due regard 10 student’s needs at the end of the JSS programme.
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This approach has made the syllabi 100 shallow to be of significant help 1o the JSS
graduate.

With this revelation, syllabus writers will see the need 1o determine who and
what they are designing the syllabus for, so that they will be able to tailor it to suit
the needs of the uscr. This then calls for an urgent revision of the current basic school

syllabi as regards paragraph writing.

4.2.5 Textbook Writers.

From the findings of the study, [ daresay that the basic school textbooks are
not of much use with respect to paragraph writing. They ought to have been writien
according o the dictates of the syllabi. However, with reference to paragraph
writing. the books do not synchronise with the dictates of the syllabi. This is
detrimental 1o the student’s ability to develop writing skills. This assertion is based
on the fact that the teacher who is not resourceful and relies solely on the text book
will have 1o stwff 10 teach with. In another light, where the teacher is resourceful but
/e i not able 10 easily get relevant materials (0 work with, s'e will not be able to
tesch effectively.

Armed with this information. textbook writers should do well to write 10 suit
the dictates of the syllabus to avoid any disharmony between their books and the
dictates of the syllabus. This will help the teacher and the student 10 have good

reference materials to work with.
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4.3 Observations
Throughout this research, we have been able to determine that what has

generally appeared to be an ordinary phenomenon, that s, students’ inability to
develop effective paragraphs. is in rcality a canker that hampers language learning 50
it demands a concerted effort from all stakeholders to be able to overcome it.

Individuals whom | talked to sbout my research also felt that the JSS was o0
fow on the educational ladder and as such not much should be demanded of its
products. From the outcome of the study, we learn that the JSS level is as important
as even the university degree level when it comes to paragraph writing. The defence
here i that e the JSS can be a terminal point for the student, just as the university
degree is also a terminal point. at the end of the day, when both graduates become
heads in their respective organisations and they write in connection with their
businesses, the two write-ups will be graded from the same perspective. These two
graduates may not be present at the grading. Also they may not add information on
their education 10 the write-up to help the recipient to treat them from different
perspectives, This is why the JSS student has to learn so much.

Al these observations go to prove thal this dissertation is very relevant to
language leaming, IF it results are rigorously implemented, they will go a long way
to help in language development, especially in the area of writing.
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APPENDICES
Appendix |
Sample of Responses to the Questionnaire for the Teachers
Depariment of Linguistics
University of Ghana
Legon
26" May 2005
To all Respondents
Dear Sir/Madam,
Request for Respondents to Questionnaire

| am conducting research into paragraph writing at the Junior Secondary Level.
To make the research detailed enough, | count on you to respond to the following
questionnaire.

You are assured that in connection with this questionnaire, your identity will not
be revealed at any forum. By this promise, kindly provide true responses to enable
the research reveal the true state of affairs.

Thank you

Yours faithfully,

Signed
JOSEPH KOFI BOAKYE

(Researeher)



ersity of Ghang htj;R;//ugsp;ace.u'gﬁ.ed

QUESTION

1. What do yor uun.krulndbycmpﬂsmonlnlm{\hg:kunmg

He ; e ER0n and) or ls“fn‘)“
cff"f&ﬁ 5 @m Bbww%abd 961: ’
f’““"‘”@" .:;M :

2. What methods do you use when teaching composition writing? .
_PiscugBeon harrabve escr.?\hon

What are associated with two of these methods?

ETETE T o b

i e &wﬂrlﬂwe. m&‘:mp e ol &rv\J :4:
J,(fgcw& tvqﬂwofr =t VoCQ[SH‘Vi

3

4. How can vou modify the two methods in question 3 to make them suitable for teaching and

Imbm%ﬁ;‘i V\"\&“J,@‘JJv x ?\%nup in S\&.L
afkgwk«ct U& e‘ b S

_J«S’(rv

§ What catepary o Imvhlcm o yous pupils tace swhen wniting composition®

\«““q“b" \on @ Sw“ Frbg\”d w;& L|



ersitiwol %@nh tKR l[Wgs

J.t Topie
Gk Zﬁ a@w;
jdua Qh .s CPL\M’S{‘CG o B

?—va
;|1I‘;c\)|lid;mN:?ﬁmcﬁpam:;lpf:ﬂémtmcompcsllmn"m lt i 1

Hee g:\ e v"@‘"\'&\z\« nrlagscnl
9 1{ et siymmc, b et fAcke and
3, If a&g&t lesrrer o Connect e yariows

1hess na Coherent manngr. .

How do you :ﬁc pupils d:vehmgﬂphs in their composition?

,Al‘u&\ toenc. e my u.hﬂxﬁm

Jg\‘ﬁ ]he, wrt 41:!%33 amc! Jw inthe
&L:lm ls«»}’z? e bomie in (998 and Lssed o the
1 devolsp aide. Unes R

What remediation methods do you take when pun||< are not able to write p-n;:ﬁ:n they
m.m When {»\i are _nat mg\ Ao

te tepie wdh e clase
qn:l d‘vl&&‘ \{‘45‘5 e muf)_ ff qamh
5‘\{\"“*“\1« m ﬁ(}ﬁjﬁe& Fv—ow&e'u;t

“W*“ﬂ\' 3




ersity of Ghana htLp.;A/ugspace.L'ib.ed

Sample of Responses 1o the Questionnaire for the Students
QUESTIONNAIRE
Department of Linguistics
University of Ghana
Legon

26th May 2005
. Respondents

‘ez Sur Madam,
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 sonducting research into paragraph writing at the Junior Secondary School level. To make the research
rnmgh, I count on you to respond to the following questionnaire and exercises.

o assured that, in connection with this questionnaire and exercises, your identity will not be revealed at
o, By this promise, kindly provide true responses to cnable the research reveal the true state of affairs.

Bk you.
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Appendix 3
Copy of the Jumbled Paragraph
Test |

Some of he follow ing sentences do not belong to the group of sentences.
i, Identify such sentences and group them separately without ordering them.
ii. Identify the topic sentence.
iii. Rearrange the rest of the sentences in # sequential order.
a. [ collected a registration form from the library and filled.
b. The library had only torn unattractive books.
c. I talked to my class teacher about it
d. My friends liked only sports but not reading.
. My parents had a lot of books on our shelves.
f. | sent the form back to the library and | was registered.
8. He encouraged me to be a member.
h. There were a few of us children in the house.

i. Ialways envied being a member of the town library.

Test2

Describe your school in about two hundred words.
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Appeadix 4

Sample of Solutions to the Jumbled Paragraph
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that however laudable one’s ideas may be, and however good the language in which
the ideas are crafied. if these laudable ideas are poorly organised in that language,
they will ot be effective.

Often, paragraph writing is underrated so it is not given due attention by
teachers, textbook writers and syllabus designers who arc major stakeholders of
cducation. With the paragraph being indispensable to writing. it is necessary for it to
be given a great deal of attention at the JSS since students may opt (o terminate their
‘education at that level.

To help the JS$ student to acquire adequate skills in paragraph writing, the
process approach concept should be adopted since this concept views writing as an
on-going activity involving several phases. This approach docs not only focus on the
final work, but also on helping students to be skilful at all the phases of writing.

To be able 1o achieve the objectives of a research work, all available means
should be exploited to make respondents answer the research questions well. To
anain this in this disseration. the methods of interview, questionnaire. jumbled
paragraph and a take-home composition were adopted. Through these methods it
came out that the JS$ students have difficultics in developing good paragraphs
because they have limited exposure to paragraph writing. This stems from the fact
that syllabus writers, text book writers and teachers do not pay attention (o it.

Both teachers and students confirmed that they knew much about the paragraph.
However, due 1o the wrong methods of teaching students could not write effective
paragraphs. This confirms the view that if knowledge is wrongly imparted, it cannot
be effectively used.
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and education generally. especiaily. in the area of writing.
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CHAPTER ONF
INTRODUCTION
1.0 Introduction

The paragraph forms a very important component of a written text (refer 10
figure 1.1). This component. though so important, does not receive as much attention
i teaching writing as the others. C onsequently, many students do not know as much
about the organisation of paragraphs as they should in real terms.

For us to understand what paragraph writing entails, we shall first look at
wome dimensions of writing in this chapter. We shall then continue with issues
related to the dissertation, including the problem of teaching paragraph writing in
Ghanaian schools, the approaches that can be used to tackle the problem. the
objective of the dissertation, the research questions to be answered, the hypotheses of
the research, and the significance of the study.

1.1 The Concept of Writing

Witing is defined variously as follows: “A. piece of literary work done: a book,
article, etc.” (Allen 1990:1417); “the art of symbolising particular forms of speech by
means of particular visible marks” (Bloomfield 1961:401); “the graphic
representation of sound combinations” (Rivers and Temperly 1978:262); “a system
of human visual communication using signs and or symbols that are associated by

convention with units
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2003:774).
Figure 1.1 Components of writing

CONTENT
SYNTAN relevance, clarity.
semtence structurc, originality, logic
S ohce bowddsie ete. THE \.\RITI:R s

stylistic choices, etc

smmc
GRAMMAR i ol
rules for verbs, writing drafts,
Sgccmell &HiElch;_y, Clear, fluent and revising
ORS¢ effective communication
of ideas AUDIFNCE:
MEUHANICS the reader/s
handwnting. \
- PURPOSE
the reason for writing
o8
ukuwmn WORD CHOICH
Sopprt gerioia oo aad vocabulary, idioms. tone
cobesion and unity

Source: Johnson and Johnson (1999: 344)

As meationed already, even though writing is very important in the language
leaming process, it is not seen and treated as such. This may be due to various
reasons. One major problem that writing faces in pedagogy and academia is that
because it is a productive skill and occupics the final stage in the language leaming
process, the majority of language users do not use it. This happens because most
people become complacent when they are able to listen and understand the language
and they are also able 10 speak and be understood. In addition, most languages arc
Dot in writing yet they are used effectively in communication. This fact does not

motivate some people o leam to write.
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anificialy ught, s it is burdensome (0 leam. This makes the student frustrated and
il-motivated when faced with the added task of consciously writing in paragraphs.
This is one of the reasons why paragraph development is poor among students.
especially at the junior secondary school (JSS) level.

As Crysial (1995:178) states, writing. though the latest skill v be developed
i the language learning process, has held a prominent position for centuries now. It
has been a major medium of literature and also a source of standards of linguistic
excellence. Since writing is not as transient as speech, it creates permanence for a
language. It also provides a source of authority on rules of grammar which are so
much revered by users of the language. This makes it very necessary for would-be
scholars to leam writing

In addition 10 all these. the student leamns to read the written language and
again reads 10 learn what is contained in the written language. This is how writing
enhances leaming. Dead languages like Latin and ancient Greek are leamt through
writing even though we do not hear them being spoken. Also in leamning a forcign
language. most of the learning material, be they rules and overview, or even tape
recorded dialogues that are given to the student, can be found in writing.

When the student gets the understanding that these features make “good
writing skills essential to academic suceess and a requirement for many occupations
and professions” (Richards 1999:100), she will surely be serious with writing and.
of counc. with paragraph writing. For the writer to be able to communicate a
message effectively, she must have “knowledge of the conventions of the written

code, the precision and nuances which derive from a thorough understanding of the
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syntactic and lexi
he writer must have] the abiliy 10 vary structures and patterns for thetorical effect”
(Rivers and Temperly, 1978:263).

For the good writer 1o achieve this, /he must join Harmer (2003:255) i the
understanding that the writien text has its own grammar and vocabulary and that
~issues of letier, word. and text formation [are] manifested by handwriting, spelling

and layout and punctuation.”

1.2 Writing in Ancient Times

Yule (2004) states that historians are not definite with the time writing began
i the world. This is due to the fact that it has ot been possible to get information on
the writings of ancient times from the rubble of the ruins of ancient cities. These
rubbles are ot able to tell the siory properly because most of these supposed
writings are pictures on clay tablets, rocks and caves. Graphologists find it difficult
10 determine whether these graphic expressions were mere artstic images or writing
symbols. These are the gaps that need to be filled and the ambiguities that need to be
straighiencd. What guides the graphologist to decide whether these artefacts have
linguistic value or not is the way they are arranged.

According to Crystal (1995:196), when the picture or symbol combines into a
recurring system 10 a point when it can be taken to mean that it portrays accepted
values which are “conventional and institutionalised. capable of being understood in
the same way by all who are using it.” then it can be called writing.

Yule (2004) atempts a date at which writing began. He says that "we may

trace human attempts 1o represent information visually back to ... at least 20,000
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described as ancient precursors of writing [and that] writing which is based on some:
Kind of alphabetic script can only be traced back o inscriptions dated around 3.000
years ago™ (ibid 9). This presupposes that writing has undergone some kinds of
metamorphoses. The changes can be properly understood by looking at what we

mean by writing sysiems.

1.3 Writiag System

From Collinge (ed.) (1990:701) we learn that, “a writing system is & way of
writing a language.” That is to say. it is a “given set of written marks together with a
particular st of conventions for their use.” In effect, a writing system is not just a
representation of any graphs. It is rather the representation of graphs that are
interpretive. In our search for acceptable writing systems, we can give consideration

10 two main dimensions. They are formal and functional.

1.3.1 Formal Dimension

In looking at writing as one of the stages of leaming a language, we must
note that most languages are only spoken and they do not have any written form.
Most of those that are in writing were put into writing not long ago. In any case, in
places like Mesopotamia, China and Egypt. writing has been in existence for
centuries now.

Also it is not writing which determines the form of a language. Writing is
Just one of the means by which language is recorded. It is at this level that writing

takes the formal dimension This record can be taken in ‘many diverse and acceptable
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ways and any languige
these means of recording language arc pictogram. ideogram,  logogram.

phonographic. sy labic, alphabetic and shorthand.

1.3.2 Functiosal Dimension

Writing is used in language to perform several functions. The major one is.
graphic communication, which is widely done through orthography in alphabetic
writing. Here it can scrve as cvidence of successful leaming or. as in pacdography, as
& means of learning. As Richards (1999:100) puts it, writing can “guide the process
of understanding and organising ideas during reading or listening." Another function
is that it can be used in organised institutions to protect information from others
through sophisticated information security systems with the aid of cryplography.
Also, it may be used by people in specialised fields to perform functions effectively
through technography. These and other writing systems like stenography,
pacdography and metagraphy. have been devised to make it easier to communicate in

writing

1.4 Writing in Ghana

Even though the lutcracy rate in Ghana is not so high, writing is used in so
many ways, especially for official correspondence, and in schools. Many educated
Ghanaians are interested in the written matier and they appreciate good writing,
Therefore it is useful to look at the history of writ

in Ghana and how writing is
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1.4.1 The Emergence of Wi
Itis not clear. exactly when writing started in Ghana and the type of writing

system which was used by the earliest inhabitants of Ghana. Since writing goes with
formal education. it s likely that writing started in Ghana with the introduction of
formal education from North Africa into the country in the 14 century. Wilks
(1962:3) says that “the movement of Wangara Groups into Ghana - appears to have
begun .. in the late I4th century, during the reign of Mansa Sulaiman.” He

continues that members of these groups were Moslems and “within this Wangara

5). Wilks helps to prove that

sctting, Islamic learning took root in Ghana™ (i
Anabic writing existed in Ghana, at least before the 18™ century. A Danish trader in
Christianborg, Accra. testified that the Danish “received many Arabic books at
Accra. which the Ashantis had plundered in an imvasion of Dagomba in 1744-5."

The work by a Gonja. al-Hajj Muhammad [bn Mustaphd. Isnadu -shuyiikh
wa I - c ulamg (The Chain of Tradition of the Shuikis and Learned Meny. writien in
the 18" century. also shows that already there existed a well developed tradition of
Arabic scholarship in Ghana during the period. It gives “an account of the conversion
of the ruling house of Gonja 10 Islam in C.1585. and provides a ... chronicle of the
major events in Gonja history through the 17th ... century” (ibid).

Arabic writing was used in Ashanti in the Moskem schools and in the
cighteenth century it came to be used in the Asantehenc’s palace. “It has been noted
that treaties were apparcnily being drawn up in Arabic in as carly as the middie of
the century™ (Wilks 1975:344). “In the nineteenth century, the Asantehencs came

increasingly to conduct their business in writing
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Cape Coast, and in Arabi 10 provinci
(ibid: 40). An extractof such writing in Arabic is shown in plate 1.

Plate | An Extract of the Asantehene s Writings in Arabic

SRR S " e,

Source: Wilks (1975: Plate VII)
McWilliam and Kwamena-Poh (1978:17) intimate that western education
‘came 1o Ghana when “the first real antempt w0 help [some] children read and write (in
Portuguese)” was made in 1529 by the Catholics in the Elimina Castle. This castle
was seized by the protestant Dutch in 1637 so obviously reading and writing in
Ghana had to be done in Dutch. The Danes established themselves at Chnistianborg
Castle in the second half of the 17th century and it was not until 1722 that they

opened their first school. In 1751 the English opened their first school at the Cape
Coast Castle.
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The first govemment schools ‘were opened in Tamale and Kumasi in 1909. By then,

{he French Catholics, from Ouagadougou. had opened a school at Navrongo in 1907.
Throughout all these periods. there was 1o attempt 1o write the vernacular of

the people until between 1600 and 1602 when J. P. Marees, a Dutch. compiled a

vocabulary of the Fante and Ga-Adangbe languages.

1.4.2 The Writing Situation in GGhana

As is usual with almost all languages, writing occupies the last stage in the
language learming process, and writing in Ghana has followed the same trend.
Looking at the development of formal education in Ghana, through which writing
was formally introduced in Ghana. we realise that the schools were not opened
immediately the selers arived. They first interacted with the people ntil months,
and in some cases, years after, before the schools were opened 10 pave way for
writing.

From the history we also discover that leaming took place, in various
languages. at various stages, until the middle of the 19™ century when the English
‘completely took over the administration of Ghana. It was then that English became
the official language of Ghana and thus was used in all Ghanaian schools.
Consequently, writing in English has become very essential to Ghanaians.

As evidenced by the output of Ghanaian students in class thesc days, it can be
concluded that in Ghana, the standard of writing in English continues to fall, This has
been of grave concem to all stakeholders. Unfortunately, the concen is tilted more

towards grammar and mechanics than the other components of writing, especially
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grammar, spel their words corrctly and punctuate their writing correctly, then they

since all the other of

are on course. Bul
writing come together 1o create a “clear, fluent and effective communication of
ideas™ (Johnson and Johnson 1999:344).

This neglect is evident even in the way the organisation of writing is handled
by examiners of the West African Examinations Council (WAEC) which is the
official examining body at the JSS level. The WAEC English language paper
consists of an objective paper and a written paper. Obviously the objective paper
does not require any writing o organisation cannot be considered. In the written
paper. candidates arc requircd to write two compositions. each carrying thirty marks.

Out of the thirty marks. ten marks go for content, fifieen marks are meant for

mechanics and only five mark

The chief examiners' reports are filled with profisse comments on expression
and mechanics while comments on organization are few and they do not suggest
remedics to the problem of organisation as they do to the other components, It is not
surprising then. why both teachers and students do not pay much attention to

organisation. and for that matter. paragraph writing, in their lessons.

1.5 Statement of the Problem

“Most student dissertations deal with language use and it is amazing to note
that there is 1o dissertation on the organisation of writing in the Linguistics
Department of the University of Ghana. This is s0 in spite of the fact that writing is a.

compulsory course for undergraduate students in most departments at the university,
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This atitude of students and that of the WAEC towards paragraph writing makes it
appear as if there is no problem with it or probably it is not very important. This is

the more reason why | chose to study this area of writing.

1.6 Scope of Study

This dissertation looks at paragraph writing at the JSS level by focussing on
paragraph structure, topic sentence, paragraph unity, coherence and adequate
development. It also delves into the methods of developing a paragraph through
exemplification, narmation, cause-and-¢fect analysis and comparison and contrast,
‘The rationale behind the focus on the JSS is explained in the Abstract. paragraphs 9
and 10 of Section 2.5.2 in Chapicr 1w and paragraphs 1. 2 and 3 of Section 3.1 in
Chapter Three.

1.7 Research Objective
The objective of this rescarch is to identify the real problems students at the
ISS level fice in developing paragraphs and to suggest how they can be remedied.
This objective will be achicved through the following means:
by ideniifying the problems with the methods of teaching paragraph writing
atthe 5.5, and suggesting ways of modifying them:
“ by determining stwdents’ level of knowledge of paragraph structurc and the
methods they use 1o develop the paragraph:
@ by analysing students” exercises o determine their problems with paragraph
development: and
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by recommends ..b s

1.8 Research Questions
The following rescarch questions have been considered in the dissertation:

& Do both teachers and students know the importance of the paragraph?

4 Arc the skills of paragraph writing being developed at the JSS?

% Can the methods currenily used in teaching paragraph writing at the J
help pupils to write good paragraphs?

1.9 Hypotheses of the Research
In answering the theoretical questions, the following hypotheses wer fested:

Both teachers and students at the JSS do not know the importance of the paragraph to

writing; this is why they fail to develop the skill of paragraph writing.
The results of the test were that

(i) students and teachers at the J.S.S. know the importance of the paragraph to

writing and that they make conscious efforts to develop the paragraph.
However. they fail in this atiempt because they stll rely on the traditional
techniques of controlled and guided writing. Some of these techniques are
copying, substitution tables. matching. blank filling. jumbled sentences, and
sentence completion, all of which fall under controlled writing while
questions, sentence combining, parallel writing and re-writing come under
guided writing:
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produce well structured paragraphs which have the qualities of unity.

coherence and adequate development.

1.10 Refevance of the Research

The study will be of reat importance to the JSS student, language teachers.
cducational policy makers and textbook writers. From the findings, these
stakeholders will realise that language leaming does not only involve listening.
speaking and reading. It includes writing also and that the learner’s ability to write
effectively will help him/her to be judged as having a good command of the
language.

They will also get to know that writing is not just calligraphy. It is rather
about the proper arrangement of words to make meaning, and about the grouping of
sentences that express similar ideas into paragraphs. A pupil can communicatc
effectively in the language if she has the knowledge and skills to do so. With this
knowledge. stakeholders are likely Lo give the necessary recognition (0 paragraph
wnting and treat it seriously.

Swnce the application of inappropriate methods of teaching has brought about
the inability of most JSS studemts 10 write cogent paragraphs, this study will help
most language tcachers to sec the need to modify their methods of teaching writing.
Educational policy makers will also be informed through this study. that there is a
serious problem with writing and 5o there is the need to tackle it with the seriousness

that it deserves.
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writing, This means thal the student who knows the subject matter but is not able (o
communicate it through writing fails. In the formal sector, matters of policy and
other crucial issues are put into writing. I this writing is not properly done. we can
guess the adverse consequences. It is for these reasons that policies that favour
writing have to be formulaied so that students will be properly taught, for them not to
make unnecessary mistakes when they later get appointed to responsible positions.
Writers of language textbooks, especially at the beginner and intermediate
leels, concentrate mainly on the mechanical skills of grammar. spelling. and
punctuation and give only a cursory attention to how to organise writing for the
reader to understand. This is dangerous to leamers for it can make them conclude
that writing means merely putting down words and sentences. With this mentality.
they may end up not being able to write good paragraphs in their essays and this may
gravely affect their future. The problems outlined in this research will go a long way
10 guide textbook writers and syllabus designers to revise their work to include the

organisation of writing.

111 Approaches

The study secks to determine whether paragraph writing is being properly
developed at the JSS. In the feamer’s aniempt to harmonise the conventions of
wriling 1o communicate in an appropriate manner, errors are bound 1o occur because
/e leams new standards and experiments with new structures which he finds in
reading. The leamer is also used 10 speech which is extcmporancous and as such the

speaker has 0o chance to rethink and organise what she wanis o say. In
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consideration of this. the right method has ©
proper structures and functions of writen language and the linguistic and social
comy entions that affect their use of written language.

Two main approaches. product and process. can be adopted in the teaching
and leaming of writing 1 infend to analyse these approaches to determine which of

them will be more relevant to the development of the paragraph.

1.11.1 Product Approach

The product approach s a traditional approach to writing which sces writing
4 4 linear process. as shown in figure 1.2, where the subject matier is treated in
stages with one stage dircetly following the other. Fach stage becomes a final stage
atier the teacher has explained how the stage works and cheched the student’s draft
for errors.

To the product approach. writing is a polished product which focuses “on
students recording and documenting their learning rather than gaining insight or
elaborating knowledge through the writing process itself” (Ruddell 1997:170).

Figure 1.2 Writing as a Linear Process

Preparation. including ideas. lang

2 following the plan.

Revision niainly ¢ ammar, spe

| cacher (and no one cise) reads the essay and marh.
Source: G.ES. (1996. ii)
This then does not give the student the chance to produce drafis. Students

have “to produce proper texts that will conform o their institutional writing or



16

g is rouced

personal writing” (Richards 1999:106). In this masiier. 1eaching oty
1018 sct of formulas 50 the means to the creation of the wniting is neglected.

To make the approach workable, the teacher emphasises practice in
producing diffcrent kinds of texts and leamers are prevented from making errors with
punctustion, speiling. grammar, symax. etc. and cven good handwriting and
capitalisation arc stressed 3t the initial stages. Students arc rather provided with
prefabricated techniques through controlled and guided compositions which they
follow in their writings. Using these techniques, students do not have the opportunity
10 speculate, question and explore ideas with their contemporaries in order 1o create
on their own. This makes the individual students produce uniform content and
lexicalsyntactic structures. Again since the teacher controls all the phases of writing.
the approach bocomes tcacher-based and 50 it is Dikely to kill the initiative of the
polential creative wrier.

What is good about the product approach is that it equips leamers with
enough skills for them to be able to write specific types of compositions effectively.
Students are able to leam the grammar, mechanics and syntax of the language and
this heips them to write good language since they are sblc to memorise and
reproduce at will,

We can deduce from this discussion that as regards the development of the
paragraph through this approach, the student leams how 1o write particular
paragraphs but not how 10 create parsgraphs. This makes the student handicapped v
when /e is confronted with the writing of a paragraph which s/he has not learnt

bow 1o write on hivMher own. it becomes a probkem for himvher. It is this approach
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that is mosily used in teaching writing af thc JSS; thus the inabiliy D the Stuiéni0

write good paragraphs.

1.11.2 Process Approach

The process approach sees writing as a process which the writer gocs through
to come out with hishher product. Since writing is a productive skill. the process
approach applics the interactive mode of learning writing. This means the student is
allowed 10 go through the siages of writing with others, This helps the student 1o

discover hisher own abilities and potentials 50 as to become more effective and be

able to produce acceptable resulis. Through this, students are groomed to build on
their capabilities and handle texts independently. Before the students come out with
their product, they go through the eyclieal and recursive phases of writing which, in
summary. arc made up of rehearsing. drafting/wriling and revising. The students can
evaluate and rewrite several times before they complete the final draft, which can be
completely different from the first. The detailed phases in this approach are presented
in figure 1.3,

This approach provides feedback to the leamer through hister fellow
leamers and the teacher. What makes this approach beneficial is that since one
person is not  repository of knowledge, all stisdents are able to brainstorm and come
out with what is good and acceptable 10 ail. Also as the students ask and snswer
questions, they discover the gaps in their thinking and get the information to il in.
Again, as they explain the unclear points in their drafls, they improve bemer than
when the draft is solely evalusted by the teacher, In this way, the process approach
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sees writing as a medium of leaming with the teacher as but not

abiter.
Figure 1.3 The Writing Process

s

Prepare writing for oral and
prescatation.

wriien
Check for errors in
spelling, grammar
and mecbanics:
examine your
writing as though
you were reading
it for the first time

LE [N

l-rmml

structure, and flow of
your writing

Source. Modification from Glencoe Language Arts (2002:313)

Unlike the product approach where the teacher, in evaluating the leamer. is
only interested in the Janguage and “secretarial skills”, the teacher in the process
approach is as well interested in the ideas so he comments on how these are
structured. Al these come together to help the teacher 10 determine the meaning of
what the Jeamer has written, The teacher sees grammar and mechanical errors as part
of the process of writing but not as the main issue in the writing task, for writing
goes further than leaming and applying linguistic and thetorical rules. The teacher. in

designing histher instructional activities, offers the student a wide range of
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techniques which will help him'er 10
paragraphs. This is what Ruddell (1997:172) calls facilitative lcarning.

The cyclical and recursive phases help the process approach to provide inputs
for facilitative learning. At cach stage. certain activities go on to equip the leamer
with some writing skills. AU the rehearsing phase, the student seeks 10 generate.
s like free writing.

derive initial stimulus and get motivated to write through actiy
joumal keeping, listing, logging, keeping diarics. ~brainstorming. building
spidergrams, classifying values and ranking. Moffet (1989), as quoted in Ruddell
(1997:172), agrees that the rehearsing phase is “the foundation of a variety of
writing, reading. thinking and leamning events.” From this stage the student
summanses the findings, reviews them and decides on what to write at the
drafiing/writing phase.

At this drafting/writing phase, the student. through the ideas that were
gathered ot the rehearsing phase, decides on who the audience is and what to write
for them; the purpose of the writing; the form that the writing should take: and what
should go into each of the paragraphs of the write-up. The student arrives at these
decisions through strategic questioning, time-focused witing, elaboration exercise,
reduction excrcise. jumbled paragraph. jumbled essay. writing of thesis statements
and topic semtences, quick writing and group drafting.

This can be compared 1o what Moffet (1989), as quoted in Rudell (1997:
172), calls “noting down”, where “students create a new text from what they might
have read, seen. done, thought about or examined” (ibid: 173). To Moffet, students at

this point investigate. review, rescarch and analyse “their own and others' ideas,
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atitudes, knowledge and belie
studied” (ibid: 173).
From this stage the stdent goes on 1o revise the composition through peer
feedback. group corection activities and rewriting exercises. Moffet labels this. the
~thinking over/thinking through” stage where the student integrates new knowledge

Is. personal essays, position

that is critical for leaming and comes up with cdi
papers, comparative analyses. musings. reaction/responses. - evaluations. and
conclusion.

Moffet adds another dimension called “expressive writing”. He says that at
this level, the student looks into the way histher thoughts fall naturally into
paragraphs and how sfhe uses logical connectives and other transitional or cohesive
devices which show the development of thought and cement intcrnal relationships.
This stage justifies the importance of paragraph development for it appears to
suggest that without the proper consideration of the paragraph, the student’s write-up.
will not be complete.

In evaluating, the teacher must ensure that his/her evaluation goes hand in
hand with the student’s work. S/he must also note that until the learner comes to the
end of the writing process, the evaluation will not be completely useful. Again, s/he
‘must evaluate with the mind that in process writing, the students write for themselves
and for others but not for the teacher alone as prevails in the product approach.
Francis Bacon, as quoted in Rivers and Temperly (1978:322) says that “reading
maketh a full man, conference a ready man, and writing an exact man.” It is for this

reason that the student has to go through this active correction process since that is
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%) than the i i€ courections made by [he tedcher in e

product approach which the stdent s bound o accept passively.

Rivers and Temperly (1978:297) posit that students” aptitudes vary widely in
wriling 50 some need to be helped to take off and create interesting paticns of their
own. Fos this reason, the teacher must individualise writing activitics through the
process approach which helps students 1o develop according ta their preferred styles
of writing at thew own pace.

Al this does not mean that the process approach is a panaces fo all the
problems related to the teaching and learning of writing skills. One major bleak side
of the process approach is that it can make the student too dependent on others o be
able to decide on what to write, more cspecially, when shhe goes through group
discussions at cach stage of the writing process. By this, the student’s creative
potentials may get killed. Furthermore, the student takes a kot of time to go through
the various siages of this approach. This can be boring, especially when srhe is
working alane, henoe /e can lose track of events while writing. When it happens
this way, the structure of the paragraph can be adversely affected.

Similasly. since in the process approach, grammar and other calegorics of
language leaming are not given special prominence but are considered as part of the
writing process, students may be tempted to overlook them and this may affect their
‘performance n the language.

In any case, the process approach, being leamer-centred, creates conducive
environment fo leamning and all manner of writers are able to discover themselves
and writc freely. Teachers, though resource persons. do not impose their wish on the

leamer. As the writing goes on, the teacher takes pains to investigaic the processes to
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understand the nature of
This sstematic evaluation helps the teacher to assess the leamer fairly. With the

process approach being so communicative. when it is used in the JSS class. it can

help the student to develop good paragraphs.

1.12 Organisation of the Dissertation Report

The disseriation is made up of four chapters. Chapter one gives the
philosaphy behind the research and provides insight into certain aspects of writing, It
goes further to explain writing as it appears in Ghana. I also deals with the objective

and hypotheses of the research, the questions posed in the research, how relevant the

dissertation is and the approaches that can be adopted to teach paragraph writing.

In chapter two. the fterature related to the disscriation is dealt with. The
sources of the data and methods used in collecting them are discussed in chapier
three. In addition to this. the real problems with paragraph writing. as identified in
the data collected, are classified and analysed. The obscrvations made. as regards
paragraph writing. and the recommendations that go with them have been given in

chapter four.
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CHAPTER TWO

LITERATURE REVII

2.0 Introduction
This chapter is about the review of some of the lierature relevant to
paragraph writing generally and those related to the topic specifically. It begins by
considering whether the paragraph is meant for acsthetic o discourse purposcs. It
then continues with what goes in to make a paragraph properly developed. Ihese
include the topic senience and its related sentences, paragraph unity and coherence

which are achieved through transitions and other cohesive devices and, finally.

adeq hich includes the and organisation of details in
a paragraph. There are different types of paragraphs and these are alo lovked at. In
writing. just as in speech. the audience plays a vital role in communication. This
indispensable party to writing is also reviewed i the chapter.

Of immense influence 1o langusge leaming in formal education are the

syllabus and the text book. The basic school syllabi and text books are reviewed to
some extent to determine their scope of influence on the development of paragraph
writing at the JSS.
For the teaching of paragraph development 1o be effective in schools, the teacher
cannot be sidelined. For this reason, a section of this chapter has been devoted to
probing into the impact of the level of training given 1o the teacher on the
development of the paragraph at the JSS.
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Given the scope of
details presented on the rules and mechanics of the paragraph in this review may
appear too much, However, given the fact that the paragraph cannot be done avay
with in writing at all levels. the researcher finds it imperative o give as much details
on the paragraph as possible for the bencfit of students, teachers and rescarchers

This is why lengthy details on the paragraph have been provided in this work-

2.1 The Paragraph: Artistic or Discourse Realisation?

Through writing, the communicant stores information in genres for use in the
future, Generally. cach genre has its own idiosyncratic layout. With even letters, the
formal and the informal are laid out differently. Newspapers and textbooks may cach
be prose but the layout for one is different from the other. When prose. poetry and
drama appear in writing, the layout for each is different.

In spite of these differences in layout, the writer displays a much greater
degree of organisation, impersonality, and explicitness in writing. This is where the
paragraph, which applies to prose, becomes important to ensure orderliness in the
text. It must be noted that though the paragraph may have artistic features, it is not an
artistic unit as we sometimes imagine it to be. It is rather a discourse realisation
through which the work is divided into appropriate units according to how they
support the thesis statement,

It is also not simply the assembling of any sentences but the grouping of
sentences that express the same idea. These unis of discourse help the writer to
organise and develop properly all the aspects of hisfher text, They also help the

reader (o read the work with case “because it permits [him/her] to absorb writing in
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anageable doscs and fo pause
1986:45). In other words, the “paragraphs give readers a visual landing. a place o
pause; to use your eye and vary the lengths of your paragraphs” (Wienbroer
2000:18). Again. it is easier for the reader to skim long passages and also revise them
with the help of the transitional markers and topic seniences in the paragraphs.
‘What we have said so far shows that i is not the aesthetic qualities that matter
5o much in determining the length of a paragraph. It i rather the unit of discourse
croated that matters. Tn effect, paragraphs “should be as long s they need 1o be to
make one point. Sometimes one or two strong sentences can be enough. At other
times, you might need about cight or more sentences to explain your point” (ibid:
18).
Though the paragraph is not an artistic unit, it has some traits of art and these

il ing. Schor and 1986:43) inform us that “a hundred

years ago it was fashionable 1o write paragraphs three times longer than those we
write now, and long before that there were no paragraphs at all: [and] today five to
eight sentences generally stand together to form a paragraph averaging between 150
and 200 words.™
The general practice these days is that in writing, the paragraph is writien by
indenting the first line from the left margin. Sekyi-Baidoo (2000) suggests other
ways of presenting the paragraph artistically. They include:
“ indenting the subsequent lines further than the first (hanging
paragraphs);
% writing the first letier or word with decorative initials (very bold
characters which may be raised or dropped):
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\g the first word in italics:
% leaving a line or some such space between one paragraph and the next

(line spacing) (132).

This can mislead us into coneluding that the paragraph is strictly an artistic
unit through which the page of the text is saved “from monotony and unbroken
sameness of the structure of lines™ (ibid: 131). So. to Sekyi-Baidoo. generally, the
paragraph is considered to be a number of lines and the writer becomes conscious of
the number of lines s'he must write to get a paragraph.

Wienbroer (2000) appears 1o suggest other artistic presentations of the
‘paragraph. She says that should a number of points be raised in a single paragraph,
the reader can be helped to follow the trend of its development by finding a natural
point to break it when it contains more than ten sentences. The break can be made at
where there is a sub-topic. a variation or contradiction or the start of an example. The
wriler can also caumcrate the points o break them out with bullets. S/he does not
encourage too many short paragraphs since that can make the writer's thought appear
fragmented.

A careful look al these suggestions reveals that the paragraph should be

presented i unit rather than irtistic one.

2.2 Paragraph Structure

According to OWL (2004:1), “a paragraph is a collection of relatcd semtences
dealing with a single topic. To be as effective as possible. a paragraph should contain
cach of the following: Unity. Coherence, Topic Sentence, and Adequate
Development.” Langan (1999:13) agrees and adds that "a paragraph typically starts
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with a point, and the rest of the

develop that point™. This is how a paragraph structure looks like.

2.2.1 The Topic Sentence

Buscemi et al. (1996) make it known that a paragraph is like a mini essay
since "it uses information 10 develop a central idea ... but its focus is much more
limuted than an essay's” (52). So in writing, each “specific detail or experiences
(that] support, prove, or illustrate the controlling idea, [the] essay. will have a
paragraph of its own and sometimes more” (Schor and Summerficld 1986:48)

The central idea is expressed in a topic sentence. usually at the beginning of
the paragraph, but it can appear anywhere else in the paragraph. The central idea
means the focus. subject or theme of the paragraph. In effect it is the controlling
andlor restricting idea of the paragraph. It controls by keeping the theme of the
paragraph and it restricts by accepting into the paragraph only sentences that are
related to the theme. We must, however, note that where the central idea is clear
enough for the reader to point 1o, the writer may not state it. This happens when the
writer makes it clear from the issue s/he wants to address and his/her position on it.

This makes the topic sentence appear like the sced from which the paragraph
develops. This sentence is a general statement and it guides the writer to organise and
develop the paragraph properly and 1o remain focuscd on the point raised in it. It
leads the writet to identify the details or facts. reasons and examples that support the
generalised idea of the paragraph and use them 1o develop the paragraph. Through
this, She sces 10 it that the paragraph has unity and coherence and does away with
unrclated material and also cnsures that the theme is developed to the acceptable
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level, These revelations tell us that. in an
ot they are dependent on each other 10 lead the reader systematically through the
ideas of the writer.

The topic semtence can be simple of complex. I is simple when it presents the
theme and leaves out the form of the paragraph. The complex topic. sentence.
however, sttes the theme and provides “the skeleton on which the succeeding part of
the sentence will be based” (Sekyi-Baidoo 2000:146). The following sentences
illustrate these two types of topic seniences.

I In Christiamity, churches are divided. (Simple)

§i. In Chrisuanity, churches are divided mnio orthodox. and charismatic.
(Complex)_In sentence 1 the paragraph can be developed to include any types
of Christian
churches while in sentence ii; the paragraph can deal with only orihodox and

charismatic Christian churches.

2.2.1.1 Support Sentences

Pal (1984: EC-16) explains that in conversation, “there is usually a face to
face communication between the giver and the receiver. [The speaker| can make his
order clear with the help of gesticulation, facial expression and voice modulation.

The receiver,

in doubt about any point. can immediately get it clarified.” To Pal,
this makes the communicants sure about what is expecied of cach of them and as
such they are in a better position to communicate 10 the utmost satisfaction of each
other.
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In writing. however, the writer has {0 provide the rutiona ¢ benind isier

opinions aad rephrasc it until he becomes sure that she is able to communicaie

exactly what she wanied to. So “an effective paragraph ... not only must make a

point but must support it with specific evidence - reasons, examples and other
detmils” (Langan 1999:13).

Sentences that capiure these pieces of evidence are called support seniences

because it is through their support thal the topic sentence achicves its aim of stating
any details

the theme. The topic sentence only provides the theme without prov
and it is the support senience(s) that are used to further develop the puragraph. The
sentence can be a major or minor support sentence, or transitional o concluding

sentence, depending upon the extent of ts relationship with the theme.

2.2.1.1a Major Support Seatence
This sentence gives “details [that] directly support. prove. of explain the main
idea”™ (Monshan 2000:127). ht does this by picking a constituent of the topic sentence
and expanding . This is to say that it divides the topic scntcnce into its separate
main ideas. So the major support sentences ean help the reader 1o appreciate the
varied divisions contained in the theme of the paragraph. For example, in the topic
sentence,
“The boys seased, frustrated and phy ically aitacked the man,
there will be three major support sentences: one in cach case o prove the acts of
teasing. frustration and physical attack meted out 10 the man,
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2.2.1.1b Minor Support Sentence

Here, the ~details support. explain. and give more information about the
major detils” (bid: 13). Tha i 0 say that it expands the theme of the major support
sentence. It does o “by giving us information that would help us to get a broader
view of what the major support sentence has” (Sekyi-Baidoo 2000:147). Sekyi-
Baidoo (2000) further explains that it expands, or illustrates analytical presentations:
gives details of events in narmatives: and provides details of the phenomenon in a
descriptive presentation. This scaience invariably supports the topic sentence in an
indirect manner.

2.2.1.1¢ Transitional Sentence

The transitional sentence connects different parts of the central idea or
different paragraphs 1o one another o create unity. To Sekyi-Baidoo (2000), it can
occupy the initial position of the paragraph when it s being used o join the current
paragraph 1o the previous paragraph.

When the aim is to join the main parts of the same paragraph to one another,
then the transitional sentence is made to occupy the medial position. Where there is
70 topic sentence, the transitional sentence can function as such by restating the

points already made.

2.2.1.1d Concluding Seatence
As the name implies, this sentence appears at the end of the paragraph. It
summarises or restates the central idea in the paragraph. Scky i-Baidoo (2000) iterates

that this allows the concluding sentence to function as a topic sentence when there is
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none ia the paragraph. In addition to this. it can be viced ol make deuucions.
determine causes and effects, take 2 stnd, and make suggestions and projections in

the paragraph.

2.2.2 Unity

Unity means the writer advances one issue and sticks 10 it in histher paper.
This means that all the details in the writing must “relase directly to its central idea
whether or not that idea is expressed formally in a topic™ (Buscemi 2002:38). As
regands paragraph writing, “the catire paragraph should concem itself with a single
focus. If it begins with one focus or major point of discussion, it shoufd not end with
another or wander within different ideas™ (OWL 2004:1). Rather the writer should
make sure that "zl points s/he makes 1 an essay should be connected 10 the issue
under discussion and should always either (a) support, ifiustrate. explain, elaborste
on, of emphasise his/her position on the issue or (b) serve as responses to anticipated
objections™ (Moore and Noel 2001:40). Where the paragraph lacks unity, it becomes
difficult for the reader to determine precisely what the writer is trying to say for the
details that help 10 develop, explain, or support the central idea will be inconsistent
with the levels of paragraph development.

The paragraph, being 2 unit of a farger tex, be it a chapter, an essay. o 8
book must help the writer to determine the singular pan of the message of the text
that she wants (o present at any material point in the text. This is what will help the
reader (0 identify the writer's purpose in cach paragraph.

It is 0 be noted that unity does not mean unity of subject which implies a

s ebise eI As has already been said. it means unity of focus
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even if there are different subjects. afiention wil
For example. two persons can be mentioned in a paragraph as doing different things.
However, the different things that they are doing must have only one focus:
otherwise, they cannot be captured in one paragraph. So. here, it is what is being
done that determines the number of paragraphs needed to contain it but not the

number of persons involved in the act

2.2.2.1 How to Attain Unity

Unity can casily be afisined when the writer plans the whole text and
identifies the focus of cach sentence and paragraph, and then uses connectors 1o
direct the reader to the relationship hetween various parts of the paragraph and also
between different paragraphs. Should some of the information in the paragraph
deviate from the central idea, the writer can omit that irrelevant information or
expand the central idea to capture i, It s better 10 broaden the central idea where the
2dded information, even though it does not match the topic sentence, satisfies the
intentions of the writer.

Where there are & series of paragraphs of one or two sentences, the writer can
combine, expand or omit some of the paragraphs. The combination can be made by
Joining paragraphs that cxpress the same point; o including examples in the
paragraph to illustrate the point; or regrouping the major ideas and making @ new
paragraph plan.

Where some of the paragraphs have 1o be expanded, the writer can provide

examples, reasons, facts, statistics or evidence to back the Point; or give an account
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of am incident that is related 1o the point: ot explain appropricte fer s reated o ihe
point.

The omissions can be made where there are short paragraphs that do not
accept combination or expansion. Most of the time, the writer has to decide on the

need fo combine o expand the paragraph to be able to maintain it or omit it.

2.2.3 Coherence
«ohcrence means the seniences in the paragraph are clearly aad logically
connected in an order that is casily understandable to the reader to enable him/her
follow the train of thoughts of the writer. This means the thought expressed in one
senicnoe leads directly (o that expressed in the following sentence without a break.
Moore and Noel (2001) intimate that this helps the reader “to discern the relationship
between any given semence and (the] ultimate objective™ of the writer, and the
reader is "able 10 move from semtence 1o semence and from paragraph to paragraph
without becoming lost or confused” (40). W here the paragraph has unity but its ideas
arc haphazardly amanged, it cannot be considered a good paragraph.
According to Canale (1982:5-6) a5 quoted in Richards (1999:104), for a text
to have coherence, it must consist of the following:
() Development: Presentation of ideas must be orderly and convey & sense of
direction.
(liy Contimuity: There must be consisiency of facts, opinions, and
writer perspective. as well as reference to previously mentioned
ideas. Newly introduced idcas must be relesant.
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iij)y Balance: A
recorded in cach idea.

(iv) Completeness: The ideas presented must provide a sufficiently

thorough discourse.

Richards (1999:104) states that “different 1ypes of writing (c.g. namatives.
instructions, reports, busincss letters) reflect specific kinds of text structures, and will
be judged as more of less appropriate and coherent according to the degree of fit
between the genre and the text structure expected of the genre”. What Richards
(1999) appears to say by this is that coherence varies according to the genre under

In effect, what dered as coherence in one genre may be graded

as unrelated n another genre. For this reason, writers must be conversant with the
requirements of the genre they may be writing in before they do so.

The reader can determine that the paragraph has coherence when it is
structured in one of the following ways: where it moves from the general to the
specific or from the specific 10 the general: when the topics are altemated to enhance
comparison and contrast; or when the details are laid out in a chronological or spatial
order, or an order that builds 10 a climax. These have been further explained in

section 2.2.4.2.

2.2.3.1 Cobesive Devices

Halliday and Hasan (1991) argue that a text is a series of senicnces that are
amanged strategically 1o show a degree of mutual dependence. The interal structures
of a text can be obvious as found in a lit of items, or table or it can be carefully

woven, as it appears in a literary work. To them cenain linguistic features cause the
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1o “cohere’
another elsewhere
in the sequence. These features or ties that bind the text together are what are
normally considered when dealing with cohesion, which is the set of linguistic
resources that every language uses to link one part of a text to another. This principle
has to be applied when dealing with paragraph writing because on critically
examining a paragraph it can be taken 1o be a text.

It must be noted that even though cohesive devices help very much to
indicate how far the sentences are bound together, a text with these devices to make
it cohesive may not necessarily be coherent, ¢.g.

The tram arrived late buf a tram can carry a lot of goods. Since trains

are very importani, the governmen: will import more of them next year.

The above paragraph has cohesive devices as underlined, but it lacks coherence. So it
is imperative for a paragraph to be both cohesive and coherent, otherwise it may be
unintelligible.

The cohesive factors include coreference. cllipsis, conjunctive relations,

substitution, repeated forms, lexical relationships, comparison, sequential
presentation, parallelism. and periodic sentences.
(b Coreference: These are featwres that have to be referred to in order to
semantically interpret other featurcs in the text. These may involve repetition of
words, or variation of words or use of pronouns, or use of synonyms. They include
anaphori. ¢ atuphoric and exophoric references.

Anaphoric reference means the writer makes reference to something that

in the text. When the i ion is made by a reference forward to
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Il occur later, we ha
‘made from outside the text. Examples of these references are as follows:

We went o the resiaurant, There was no 'oyci t 5uy fromi e . (anaphoric)

Have you hear.{ e sy, More students have been admitted. (cataphoric)
Chapter two o1 if1.s hook deals with fruit juice. Frui juice is not needed
in electricity. (exophoric)
(i) Ellipsis: This device is used 10 omit some pants of the sentence alrcady
understood by the speaker and the listener or the writer and the reader. The omitied
structure can be recovered only from the preceding discourse, ¢.g.
I read five books every week. Do you? (= read five books every week)
(i) Conjunctive Relations: This refers 1o the explicit relationship between what is
about 10 be said and what has been said before through such notions as contrast.
result, time, etc, e.g.
a. I have alot of problems o solve. nevertheless I am not disturbed (contrast)
b Kofi gnd Ama are friends so they plan their itinerary together. (addition:
result)
¢ Youcan pass your exams but leam first (contrast; time)
{iv) Substisution: This is where one feature is made to replace an carlier expression.
Here linking pronouns can be used to direct readers” attention to antecedents and
help the writer to avoid repeating the same noun, e.g.
Ananse became ashamed because Aso taught him what he couldn't
reasonably perceive.
(4) Repeated Forms: Here, a whole expression or part of it is repeated, ¢.g.
My bass is in a meeting. My boss s (oo busy 1o meet you.
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(W) Lexical Relationships: With this cohes.ve device, the vriter sk.ifully makes onc’
texical item cnter into a siructural relationship with another, €8

1ikc evervihing abowt the man. | get most attracied to his looks.
(vii) Comparison: This is where & compared expression is assumed in the earlier
discourse, g

John is good at English Jane fur surpasses him.
(villy Sequemtial Presemation: This cohesive device helps the writer to present
his her text sequentially by way of time, place and logic. If the writer does not follow
the natural sequence (A B C). she must use tensc variation and signposis (o make it
meaningful

When the sequence is shuffled in such a way, it eradicales monotony of
presentation in the paragraph o that the paragraph becomes lively to read, e.g.

€. Mamy innocent civilians gtill swffer caswalty in the war.

B. It hay been fought for five years .

A ber children.

Note: The use of this in stage A. and has been fought and now in stage B, shows that
the war has nol stopped 5o it is true that, consequently, peopie are sill suffering from
the was as in stage .
fix) Parallelism: 1t is with this device that the various parts of the sentence arc kept
parallel or similar by putting them in the same grammatical form 1o make the
paragraph smooth and easy 1o read, c.g.
Iaﬁlammwﬁwumlhemmmllzoldm.ﬁx
the new tyre, and ghuer the raas 1o keep it 1n place.
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sentence uses a series of verb p
mood to indicate that instructions are being given. This helps the reader to easily
follow the instructions sequentially.

() Periodic Sentences: In these sentences. the main idea s placed at the end so in

reading, their grammatical form and meaning are not complete unil the reader gets

10 the end. This device helps to develop the sentences logically to the final ides, e.8.
The boy quickly entered the room, usked about his father. pulled a chair 1o sit
down, accepted 10 drink some watcr und whispered that he was being chased
by the police.

2.2.3.2 Traasitions

The cohesive devices explained above cannot work effectively if they are not
properly linked in the paragraph. The words and phrases that facilitate these linkages
are the transitions. They are the bridges in the text that form logical connections,
indicale the relationship between the major and minor ideas, sentences and even
paragraphs and provide continuity for the reader for himher to understand the
paragraph or a longer passage. They also provide signals for the shift from one
specific thought or idea to the other upon which the writer creates a new paragraph.

At times the “paragraphs will be self-contained [but] they must interlock
effectively 1o produce a strong overall argument. Transitions both between and
within paragraphs are cssential because they signal changes in direction and help the
reader o follow those changes™ (U Vic 1995:1).

There arc many kinds of transitions but we shall look at a few of them.
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equential transitions:
sequeniially. The scquence can be time. place. importance and process. Some words
which suggest clues 1o this order can be found in section A of Table 2.1
(i Listing tramsitions: These transitions give the clue that a list will follow. Refer
10 section B of Table 2.1 for examples.
(ili) Example transitions: These are used where the writer wants to follow an idea
with more specific cxamples in order to explain a general idea more clearly.
Examples of such transitions can be found in section C of Table 2.1
(iv) Comparison/contrast transitions: Where the writer wants to demonstrate the
likeness or differences in two or more ideas, e brings them together. S/he shows
the similarity by comparing them and signifies emphasis by making a conirast with
different things. Reference can be made to Table 2.1, section D, for examples of such
transitions.
() Cause and effect transitions: The writer can state an idea, being the cause (why
of how something occurs) and go on to discuss its effects (the results of what
happens) or. ahematively, s/he can describe the effects before discussing the cause.
There can be one cause and several effects and vice versa. Some cause-and-cffect
signal words are noted in Table 2.1. section E.
(vi) Conditional transitions: The main idea in the paragraph can be cxpressed as a
condition. To express such a condition, conditional transitions, examples of which
have been given in Table 2.1, section F. can be used.
(vii) Emphasising transitions: Where the writer wants to place special emphasis in
dilating on an idea, s he uses emphasising transitions. Examples can be found in
Table 2.1, section G.
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(i) Concessive szszszsasasiszszszxs In the dvent of the explinatiol to the mai
suggesting the opposite of that idca. a concessive (ransition is used (o provide the
ik, F:xamples are shown in Table 2.1, section I1.

Table 2.1 Transitions used frequently

Section A: Sequential Transitions
o

beyond following later previously today
during from meanwhile  second until
earlier furthermore  nearby since usually
eventually  inside next soon when
finally immediately  now then yesterday
first last__ often third o
sting Transitions
fully inaddition  moreover  second  then
Lanother fiest last next similarly _ third

Section C': Fxample Transitions
as demonstraled by for instance in illustration that is to cite an instance 10 excmplify
forcxample  including  suchas  thus  toclarify toillustrate

" Section D: € omparison/Contrast Transitions
() Comparison
also  cqually  inthesamescin  justas  like  likewise  similarly
s inlikemanner inthe same way just like
b)
anyhow  despite  inspitcof  ontheotherhand though yet

L although  but incontrast  onthe contrary  still whilc‘

[sanyrate  eventhough  instead however unfortunaely

|
Section E: Cause and Effect Transitions i
accordingly becausc hence  if-then inshort  sinc s therefore  thus |
asarcsult  conseyucntly i
Section F: Conditional Transitions i
aslongas assoonas if _incase inorderto providedthat _unless _ when

Ls. ion G: Emphasising Transitions

above all indeed in fact in other words most important
| Section H: Concessive Transitions i
laflcrall  although atany rate despite howeser  ofcourse stll  yet
allthesame  anyway  but _pranted in spite of

Secton : Concluding Transitons R
allnall forthese reasons  in general  insummary inshort 1o conclude

altogether i brief infetrospect  therefore  thus 10 sum up

finally __ in conclusion |
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Concluding transitions: These transitions.
about the central idea in the paragraph or the thesis statement in the discourse.

Reference can be made o Table 2.1, section I, for examples of such transitions.

2.2.4 Adequate Development
As noted in section 2.1, it is not art that determines what a paragraph is or the

length of @ paragraph. It is rather determined by the cxtent of paagraph

development. This is what adequate is about. To achiey
i the paragraph the topic sentence has to be adequately and fully discussed. There is
no guiding principle conceming how long a paragraph should be. The paragraph
itself determines its length since the main point being made s in it and this will
provide the clue to the kinds and amount of detail needed for the adequate and
effective development of that point. At times it may be possible to make a clear point
with one or (wo supporting details but most of the time the writer has to provide
many details.

in any case the purpose of writing will determine how many details will be
needed 1o develop the paragraph. The caution is that too many one senfence
paragraphs can make the writing choppy, so such paragraphs must be used sparingly.
Adequate development does ot necessarily mean that the writer has to be exhaustive
in treating the issuc since many issues may be 100 large fo be handled in a single
‘paragraph.

There are many ways through which the central idea can be developed and
Buscemi (2002) hints that each depends on the purpose of the writer, the point s/he
wishes 1o make, and the desired effect of the writing on the readers. To Buscemi
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(2002). the “purpose can be descriptive.

combination of these™ (95).

2.2.4.1 Developing Details in a Paragraph

The writer always sets out t0 achieve an objective in hisher writing. To
realisc this, he must support fully and adequately his/er stand on the issue. She
must as well be able o reasonably foresee possible objections and respond o them.
These ideas must be well developed and there are several ways of doing so, but the
major ones are through narration. description. cxposition and argument. “Each
method can be used separaiely o in combination with any or all of the others. And

each allows [the writer] to use various patterns of arrangement” (Buscemi 1996:69).

22.4.1a Narration

The writer uses narration if s/he wants 1o recollect an event or explain how a
process works. Narration is used mainly in narrative essays. However, a report and
even literary papers can have narrative paragraphs to introduce or substantiate some
analysis. The main feature of this method is that it arranges information or ideas in a
chronological order with a corresponding scquence of tenses. It s characterised by
action verbs and sequential transitions which carry the story or process along in a

systematic manner.

2.2.4.1b Description
This method is used when the writer wants to discuss the nature or character

of people, places, time, and environment and objects being talked about in the text.
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method can also be used to paint 3 VIvid piciure of
hings mentioned. The descriptive method can be used in a narrative. expository of
argumentative writing. The desecription can begin with the physical features but the
writer should aiways rely on hisrher five senses to determine how his/her subject
looks, sounds, feels, smells, or tastes like. The paragraph pattern of this method is
normaily spatial but the writer has the prerogative of arranging the ideas or

information in any acceptable logical manner.

2.2.4.1¢ Fxposition

This method explains, discusses or exposes an idea or fact. It is used where
the writer has to support generalisations. The narrative and descriptive methods can
be used for expository purposes. There are other techniques which can be applied in
the exposition, They include definition: cause. reason and effect; and comparison and
contrast, These techniques can be used in the argument method as well.

Definition is used to explain terms in the paragraph. This helps readers to see
words, things or ideas for what they are. Through definition, the writer gets the
chance to introduce a new subject to readers and at times change or clarify readers"
opinions about a subject.

Cause, reason and efect show how something happens. why it happens and
the consequences of that happening. They can be used for various purposes in
writing but scicntists find them more useful in explaining scientific and natural
phenomena.

Comparison and contrast explains the similarities and differences in the ideas.

Here, the writer compares the ideas to discem how similar they are and goes on to
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identify the contrasting issues involved.
writer 10 give a candid exposure of the idea under discussion.

2.2.4.1d Argument
According 10 Sekyi-Baidoo (2000, this method aims at persuading the reader

1o make a particular choice or take a particular line of action. The persuasion takes

the form of implicitly or explicitly suggesting that one line of thought or action 15
more acceptable than the other. The argument is tactically made at the point where
the writer is confronted with making a decision or choice so that s/he will sound
convincing. Arguments are normally made in the introductory. concluding and
transitional parts of the text where decisions and choices are made. Some of the
techniques which are used to achieve success in the argument are as follows:
‘exampies and illustrations, classification. conclusion and support. The narrative and
descriptive methods can also be used here.

Examples and iflustrations are used to make the writer’s point of view appear
true. Through classification, the writer distinguishes and organizes related bits of
information or ideas into various groups or categories so as to discuss them logically
and systematically. Conclusion and support provide the reader with data in the form
of facts, statistics, evidence and details to make the idea, opinion or assumption clear
10 himher.

Other techniques which can be used in exposition as well as argument are
ancedotes or stories, description and analysis of the topic, and examination of

testimony like quotes and paraphrases. All the techniques mentioned help the writer

|
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above example, the
increases in the prices of goods. S/he then moved on to the price of petroleum
products and finally concentrated on how petrol causes increases in the prices of

goods and services.

2.2.4.2b Specific to General
In the mainstream or body paragraphs, the writer can begin with specific
details in supporting sentences and move on to a general or broad concluding
statement in the topic sentence. This is done where he wanis o create suspense or
build the issue to emotional high point. The following is an example:
In law. when the occupier of residential premises
negligently refuses to take reasonable carc of the
occupant, his act amounts Lo a tort of negligence. Ihis
negligence is known as oceupier’s liability. The tort of
negligence can akso apply 1o road users. proftssxom!s
offices, shops, and open areas among others.
In this paragraph, the writer began commenting on one of the torts of
negligence. being the occupier's liability, before going on to state the other torts of

negligence.

2.2.4.2¢ Question to Answer

Writers have to capture readers interest. The skilful writer can do this by
posing » question at the beginning of the paragraph and providing the answers o
discussing the question n the details that follow. This patten also makes it casier for

the writer o arrange information in the paragraph.
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2.2.4.24 Order of Importance
Another pattern with which the writer can create suspense or further stll make
empasis is the order of importance pattern. Here, the writer begins the paragraph
with the least important detail and ends with the most important or startling onc. This

patternis usually used by fition writers 10 ntensify suspense.

2.3 Types of Paragraphs

There are several paragraphs and cach serves a definite purpose in the
giscourse. The purpose may be. to “open your essay, close your essay, line up
support for your controlling idea, develop ideas, provide transitions between ideas,
and single ot an important sentence or two for special emphasis™ (Schor and
Summerfield 1986:53). The most important of these paragraphs are the introductory.

‘mainsiream or body, concluding. and teansitional paragraphs.

2.3.1 The introductory paragraph

This paragraph is normally the first one or two paragraphs of the text. It
usually direets the reader's atiention o the text and sets up expectations in hister
mind duc to where it appears and the fact that most of the time, it contains the thesis
of the text. This means that the writer will il if hisher introductory paragraph is
bad since readers will not be motivated to continue reading the text.

The introductory paragraph. unlike other paragraphs, is not meant for only
one idea in the text. It is rather meant for the whole text; hence the thesis of the text
‘being strategically placed in it. This makes the introductory paragraph more complex

than the normal paragraph for it has to state the intentions or subject of the text and
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also, in most cases, preview the focus by

in the text.

2.3.2 The Mainstream or Body Paragraphs

These paragraphs normally appear in the middle section of the text. They
support the thesis by providing information that will be needed to treat it fully. Most
of the time they contain topic scntences which the writer goes on to expand to get
readers properly informed about the theme under consideration. The mainstream
paragraphs are critical to the text because when they are sirong, they make the “easy
unique; they increase your readers” interest and challenge any resistance they might

have 10 your subject” (Schor and Summerfield 1986:54).

2.3.3 The Concluding Paragraph

This paragraph marks the end of the writing. Through it the writer satisfies
the expectations of the reader by confirming that the promise made through the thesis
in the introductory paragraph has been honoured. This is mare effective when the
writer relates this paragraph to the opening paragraph.

In this paragraph the writer assesses hisfer aim of writing and gives hisher
impressions about it, The reader then passes judgment on the writing based on what
‘she reads in the paragraph in conjunction with the other paragraphs.

A writer can appear amateurish in writing the concluding paragraph. At times
e may summarise the main points in the text in a 1, 2, 3 ... fashion or introduce a
‘completely new thing. S/he may also suddenly reverse what has been written already
or suddenly make what has been written appear irrclevant with any preamble to that
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Again vhe may apologiss. or com|
Summerfickd (1986) strongly advise that all these should be avoided in the
concluding paragraph. It is good to write them in the text but they can it better in the
mainstream or body paragraph and in some few cases, in the introductory paragraph.
Conclusions “should be memorable, but don't make them memorable by rambling on
and on until your audience want 1o conclude your existence. Be concise and 1o the
point when finishing your [writing]...Don’t diminish the effect of a great [writing)

with a bloated. aimless conclusion” (Rothwell 2000:376).

2.3.4 The Traositional Paragraph

In writing. coherence is not paramount to only the paragraph. It is
indispensable to the whole text since that wil help to link up all the central ideas
logically and sequentially and make the text more intcgrated and uniform. As already
noted in sections 2.2.3.1 and 2.2.3.2 cohesive devices and transitional words and
phrases can be used (o link the ideas in the paragraph. A transitional paragraph can
also be used for these linkages.

Sekyi-Baidoo (2000 says that this paragraph only provides links between
pans of the text. It does not concem itself with stating points about the thesis. It
rather shows the changes in the focus of the writer or the trend of the discussions and
preparcs. the reader for the succeeding part of the discourse. These changes and
preparations help the reader 10 understand the writer's argument better.

Transitional constructions may not necessarily be full paragraphs. They may
be placed between the previous paragraph and its succecding paragraph to be able to
provide the linkage between them. To Sekyi-Baidoo (2000, this is more like “the
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roductory paragraph of the succeeding
as & mini essay on its own. This is because the ransitional paragraph contains the
focus of that part of the cssay. otherwise called the thesis. It sometimes...goes

further to list the various aspects to be discussed in the subscquent paragraphs

(plan)” (158).

2.4 Audience

Rivers and Temperly (1978) inform us that much of the concepts of language
feamed at school are from books. Even when we attempt to bring the oral language
into the classroom. we end up producing stlted oral recitations of written forms of
the language. To Rivers and Temperly (1978) writing is more abstract than speech
and it becomes even more difficult to comprehend because it has no expressive
features like facial or body movement. pitch and tone of voice and emotional
indicators. It also lacks material context like physical surroundings and immediate

feedback from interlocutors.

So, in writing, care needs 1o be taken to mi ise the effects of vagueness and
ambiguity.

The audience (reader) may be distant from the writer and both do not usually
sce each other. The reader waits somewhere in the future while the writer writes in
the present. W riting is static and permanent and a piece of writing can be read as
s00n as it is written or months or even centuries later and it can be read and
interpreted by many recipicnts in a diversity of settings.

All these make it imperative for writers o be concise and precise in their

‘writing in order to achieve the goal of written language which to Richards (1999), is
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to convey information accurately, effectively, and approj A hieve this and
10 make up for the absence of the extenal contextual elements to writing. writers
must employ cxploratory details which speakers would omit. They should also
include more complicated structures and a wider vocabulary in writing than they
would in speech.

This means the writer has to develop a sense of audience by understanding
who s/he is writing for, anticipating what the imagined reader already knows, and at
what point in the discourse she needs to read it. By so doing, the writing will be
more interactive than idiosyncratic. It will also be more purposeful. practical and
imaginative and consequently, comprehensible 1o both the writer and the reader.

The audience, in reality, is the main target and one of the most indispensable
parts of writing. Some writers, however, unknowingly overlook the audience in their
writing and they consequently fail to impress them. This happens because the reader
may find their works either too irrelevant to read or (00 technical to understand.

Those writers commit this blunder because they may not be aware of the
influence of the paragraph on writing. They may not know that the paragraph
controls the design of the whole discourse. They, probably, may not notice that as
they write the paragraph they move back and forth berween general and specific
ideas and support the gencral idea with specifics and that through the paragraph the
writer is provided with space to fulfil the promise of his/her ideas; and this is what
writing is all about.

To solve this problem of some writcrs ncglecting the audience, the process
approach can be very useful. This uscfulness stems from the fact that through the
Process approach the studenuwriter is given the opportunity to craft the writing
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independently or in a group with very little

interactive environment, the studenvwriter will have the presence of mind to include
\he reader in the discourse since members in the group who will be co-assessors will
prompt_ hinvher, unlike the teacher who will just issue edicts to be carried out
Students/writers may also not have the funny fecling that they are writing for the
teacherassessor: the one who, unfortunately, only reads 10 identify errors, 1o
evaluate, and perhaps to mark (o assign a score but not to fish for information or seek

entertainment as is done in the world outside the classroom.

25 The English [eaching Syllabus for the Basic School

As sted in Chapter One, there is a low level of concem for paragraph
writing in Ghanaian schools. This is cvident in even the WA C's reaction 1o this
lack of concern and also the lack of interest on the part of university language
students 10 wrile about it in their dissertations and theses. This situation calls for a
probe into the English Syllabus for the basic school, with particular reference to
paragraph writing, 10 help us in our investigations into the problem of paragraph
development at the JSS.

There are two syllabi for the Basic School: one for primary and the other for
the JSS. Both state the importance of the English Language to education, work and
other social life in Ghana for which reason it has become one of the major core
subjects studied in Ghanaian Schools. Each of the syllabi has been divided according
10 the classes. They have been further divided into sections and the sections have
been sub divided into units. All these divisions have been made according 10 how
related the bodies of knowledge are.

.ug.ed
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255.1 The English Teaching Syllabus for the Primary School

According 1o Ministry of Education (2001a: ii). the general aims of the
English teaching syllabus for the primary school are: to help pupils to

1. lay effective foundation that will facilitate leaming the language at higher

levels.

2. attain proficiency in listening. speaking, reading and writing English.

3. communicate effectively in English.

To be able to achieve these objectives, the syllabus has been prepared to
integrate the receptive and productive skills of English in five scctions which are
listening and speaking. grammar, reading, writing and composition, and library work.
In the syllabus, the suggesied time allocation for English is ten (10) periods each of

which is of an hour's duration. Out of this, three (30%) is for writing and

composition. This is ver, writing, being a productive skill, demands
a longer period of time to enable the student to have a good grasp of it.

The syllabus has 163 units altogether and out of this 34 (20.96%) have been
allotted to writing and composition. This is a fair allocation since there arc five
sections involved and on the average. each section should be allotted 20% on a
proportionate basis. Out of these 34 sections, paragraph writing has two (5.9%). This
is rather unbalanced because when we look at writing generally and the paragraph
specifically, we realise that afl good writing hinges on the paragraph. This is o, for
as we have seen already, the paragraph involves a lot of background knowledge and
4 good command of the technicalities in the language 5o it is such that by the time the

student finishes leaming about the paragraph, she would have finished learning
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almost al that needs to be leamt about writiflg and composi
5.9% shot given to the primary school pupil is hardly enough to cnable him/her to
achieve the aims set out in the syllabus.

Another blow is the length of exposure. According to the syllabus. the pupil
gets exposed to paragraph writing only in primary five. Until then, she will be
writing composition but without any knowledge of composing in paragraphs. This is
a major set back to the pupil for, by the fifth year in school, she will be used to
<composing a text without thinking of its appropriate organisation. If it s at this time
in the pupil’s education that s/he is asked to compose the text in paragraphs. it
becomes a challenge 1o him/her. This, coupled with the short exposure to paragraph
‘writing at the primary school. may be a major reason why the JSS student is not able
ta write in good paragraphs.

According the syllabus, paragraph writing appears in units 2 and 3 and the
specific objectives for paragraph writing in unit 2 are that the pupil should be able to

(i) write short paragraphs on given topics; and

(i) state main ideas in the paragraph (Ministry of Education 2001a: 108).

The syllabus defines a paragraph as “a group of sentences about one main
idea.” It goes on o say that “every paragraph begins on a new line fand that] a
paragraph should have sentences about the same subject” (ibid 108).

The contents in this unit involve the writing of short paragraphs on given
topics. On teaching and leaming activities, the syllabus at pages 108 and 109
suggests that pupils should generate sentences around a topic through discussions;
the pupils should be guided to reorganise scntences in a logical order in a paragraph;

Pupils should use connectives to join sentences; the pupils should be grouped or



ersity of Ghana http://ugspace.ug.ed

paired and each member should write on
sentences together to make a paragraph and conscquently put the paragraph in good
shape. Finally, the pupils should identify main ideas in paragraphs while working in
paics/groups. These activities are then to be evaluated with each pupil writing a short
paragraph on a given topic and identifying the main ideas in short paragraphs.

Unit 3 deals with the combination of paragraphs. Its specific objective is ©
help students to combine paragraphs. into full composition picces. The contents
involve combining sentences into short paragraphs and organising paragraphs into
full composition picces. The teaching and learning activities involve revising work
on paragraph writing. and putting pupils in groups of three (3) with each pupil
writing a short paragraph on a topic. The group should then arrange the paragraphs
into a full composition picce. They will evaluate the work by each group writing a
threc-paragraph composition on a given topic.

The contents of both units are supposed 1o involve the topic and support
sentences and coherence. However, the units do not cover much of the scope of the
constituents of a paragraph. This may be due to the late introduction of the
paragraph. The problems so far identified with paragraph writing in the primary
school English syllabus are the bane of proper paragraph development at the primary
level, so they defeat the general aims of the syllabus as spelt out in the preamble to
this section. The reason for this assertion is that from the way the syllabus shows
how the paragraph should be treated, an effective foundation for paragraph writing
cannot be laid. This will conscquently have a negative effect on students® writing at
the higher level.
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2.5.2 The English Teaching Syllabus for
Atthe JSS, the Lnglish syllabus “is designed o help pupils to:
1. develop the habit for reading
2. understand and derive information from materials read
3. communicate effectively in speech and in writing
4. develop the desire to create library materials” (Ministry of Education 2001b:
i),
The content of this syllabus also has as its scope to integrate the receptive and

productive skills in the teaching and learning of Fglish in five sections [in the form

of listening and speaking, grammar, reading. composition. literature’
The suggested time allocation for English at the JSS is eight (8) and two
(25%). out of this is allotted to composition. There are 93 unils in the syllabus and 31
28.8%) are for composition. Of the 31 units. only one (3.2%) has been allotted to
paragraph writing
Acconding to the syllabus, paragraph writing is to be treated only at JSS one
in unit 3 with the specific objectives meant to enable the pupil to
1. write a sentence on a given topic

2. arrange mixed up ideas and eveats in a logical order

3. combine i ition (Ministry of Education 2001b:19).
The general objcctives for composition af the JSS are that the pupil will

1 generate and organize ideas in logical sequence on specific topics

2 communicate ideas flucnily and effectively through writing (Ministry of

Education 2001 b:18).
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syllabus. at page 19, gives the Ip achicve
these objectives. They include the wriing of short seniences on given topics, the
earangement of sentences in a logical onder, the writing of paragraphs from
outlines, the supplying of links within the paragraph, and finally. the organisation of
paragraphs into full composition pieces through the supply of links.

Some of the activities that the student will go through o be able o develop
the contents include writing sentences on a central topic and arranging them in a
logical order of ideas with connectives, to make paragraphs in full composition
picces.

By way of evaluation, students will arrange a group of mixed up sentences (o
#ake & logical paeigsaph. OF compose parsgraptis o given 1opics. They may also
e Gompeiticn 6F wore than Rk paragraplis on 4 iven topic and orally stite
the main ideas in the composition. The teacher is to guide the students to analyse the
parsgraphs,

ANl these amangements in the syllabus appear good but they are not very
laudable. This comment is being made on the basis that the time allotied 1o
paragraph writing at the JSS 1 100 short and the contents are too shallow for that
level. The situation is even worse with the bricf exposure of students to just one unit
at JSS One during the student’s three-year stay at the JSS.

All the above arrangements are not in the interest of the JSS student for the
following reasons: the JSS marks the student's inal lap in his'her preparation for the
first public cxamination in hisher educational pursuit. The written paper in this
‘xamination carries more marks than that of the objective 5o it will be necessary o

hetp the student to sharpen hiv'her writing skills. The JSS is also the first exit point in

g.ed
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s formal cducation. So a student unmpl ©0
Jevel, leam a trade. where writing will not be leant again, and settle (o work.

However, his person may have to communicate in weiting from time to time,
especially when she becomes the director of hisher company. Under these
circumstances. such a person will become handicapped where e did not get the
opportunity to develop writing skills. 1o forestall any such unfortunate occurrence.
students” writing skills, especially those relating to paragraph writing, have 1o be
properly developed at the JSS level.

The syllabus serves as a guide. Consequently, the amount of know lcdge the
student gets from school is mostly determined by the content of the sy labus. It is
based on this premise that we argue that the paragraph writing aspect of the basic
school syllabus be highly improved so that the ISS student will be able to
communicate much more effectively in writing than she is allowed o o in the

current syllabus.

2.6 The Basic School English Textbooks

There are many books on the teaching and learning of English at all levels in
our sehools. These books deal extensively with important topics like tense, concord,
sentence formation, parts of speech and the likc However. paragraph writing appears
10 be dealt with at the highest levels in the school system since not much is found on
i in the books for the lower levels. This situation may probably be duc to the
sequential arrangement of language leaming in the order of listening, speaking, and
reading with writing occupying the last stage. So the thinking may be that students
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can only leam to write betier
writing receives aftention at those higher levels.

When we look at the Ghana Education Service (GES) approved English
course books for basic schools . English for Primary Schools and English for Junior
Secondary Schools, we realise that paragraph writing is not given due aention. At
the IS levels, paragraph writing appears to be mentioned in passing. In the Pupil s
Baok 1. all that we read about the paragraph is as follows: “In the story. the first
paragraph talks about the friendship between the tortoise and the partridge” (Adu et
al 1999:11).

In the Pupil’s Book 2. it receives mention in units § and 8. Unit § has the
main heading, Writing. with the sub-heading. Completion of u Puragraph (Short
Story, followed by the instructions, “study the following paragraph very carefully.
Then write two more paragraphs to complete it” (Adu et all 1993:35). In unit 8, the
sub-heading of wriling i, Joining Paragraphs. Then the paragraph is mentioned as
follows:

You already know that a paragraph is made up of a sentence or sentences

about one main idea. When we wrile a composition, we write in a

paragraph. We have to join the paragraph onc to the other to link the

1deas and make the composition whole (ibid1993:47).

These are all that we can find on the paragraph in the three books for the JSS as book
3 does not ik about the paragraph.

From the way paragraph writing is handled in these language course books at

the J53. it may appear that so much work has been done on it at the primary school.

This is not the case. The spproved course books used in the primary school do not
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mention of paragraphs. From these isho Co-

ordination between the syllabi and the textbook writers for the basic schools. so far

as paragraph writing is concemed.

2.7 The Teacher Training College

1t may be assumed that the teachers who teach these students at the JSS have
already been taught how 10 teach paragraph writing at the Teacher Training College,
S0 they can make provision for it and teach it skilfully, even though the pupil's
textbooks and syllabi do not say much on paragraphs., But this is not the case.
Pasagraph writing is taught at the SSS from where the students enter the Training
College. Nevertheless, the
content is not enough for them to use it o teach at the JSS; hence the expectation is
that it will be taught extensively at the training college. However, it is only in the
2004705 academic year when the certificate *A" programme at the training college
was changed 10 a diploma programme that paragraph writing was included in the
newly introduced communication skills course.

The beneficiaries are now in the second year of their three-year programme
50 we are yet 10 see the impact of this newly introduced course on the trained teacher.
But, for now. the current JSS students, and in fact, the educated Ghanaruns are faught
by teachers who were not adequately exposed to the skills of paragraph writing at the
training college. For this reason, we shall base our assessment on this group. If the
current crop of teacher-trainces graduate and start making infoads into teaching at the
basic education level in Ghana, we can assess their impact after  reasonable time,

From the various handouts prepared at workshops organized by the Ghana Education
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Service GES) on methods of teaching Engli (GES WN

we gather that at the training college. the methods of teaching composition taught to
students include mechanical skills. controlled composition, guided composition and a
litle amount of process writing. These are off-shoots of the product approach to

writing and they are not exhaustive enough. for they are genre specific. The effect of

this is what is now happening to most of our JSS graduates: they are not capable of

erafling their texts in good paragraphs.
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CHAPTER THREF
METHODOLOGY AND DATA ANALYSES
3.0 Introduction

In chapter one of this dissertation, the objective was stated and some research
questions posed. out of which some hypotheses were developed. We then examined
various works on paragraph writing in chapter two. With the knowledge gained here,
these hy potheses will be tested in this chapter.

The chapter looks at the population of the study, the sample that was taken,
why it was taken and how the sampling was done. The data that were collected were
then analysed.

The tools that were used to analyse the data and the methods, techniques and
instruments employed in the analyses have also been considered. This exercise
involved extensive analyses of teacher and student responses to the questionnaire
administered, student arrangement of scnences in a jumbled paragraph and their
responses to a take- home composition. Conclusions were drawn on the basis of the

analysis with the aid of tables. graphs and statistical averages.

3.1 Sources of Data

The dissenation is on paragraph writing at the JSS in Ghana. Students enter
the JSS from the primary school. In these days of wholesale promotion, all calibre of
students are eligible 10 get there without any official mode of screening. It is at the
end of this JSS that the sudent is tested at the BECE administered by WAEC on

behalf of the GES. Based on the results of this examination, the student gets admitted
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secondary school (SS8) or tec

into a senior
trade.

This level of education in Ghana is supposed 1o be the sage at which the
udent s o acaquire a air amount of basic practical skils. The rationale behind this

i thet, should the student opt out of formal education from here. the knowledge
gained will help himher 10 casily understand and do anything should he opt 10
learn a trade.

Since English s the official language of communication in (ihana and
paragraph writing is an indispensable part of it it has 10 be taugh well at the JSS.
The jusufication here is that the student will badly need it, especially when she is
able to learn the trade well and sel up on his/her own. In this case, should the trade
demand that shhe communicate in writing. s/ will be obliged to do so. The paucity

of knowledge in paragraph writing skills by such a person will gravely affect his/her

pe accordingly. that of the organisaion. It is for these reasons that the
researcher has taken data from the JSS to enable him to determine whether the JSS
graduaie can overcome the task of wriling in the near future
The specific sources of data for the research were the students and English
teachers from three junior secondary schools in the Kumasi metropolis. These
schools are Manyrs of L ganda, Opoku Ware and State Experimental. They arc
similar but different in certain respects. Their similarities lc in the fact that they are:
4 allin the Bantama sub-metro of the Kumasi metropalis;
# sited within the same vicinity (Martyrs and Opoku Ware are both situated at
the Opoku Ware Secondary School compound while State Experimental is at
Nhyiaeso. about one kilometre from Opoku Ware):
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2 all model schools: and
% well endowed with teaching and learning materials. good students, and upper
and middic class parents.
Some of their differences are that they were established by completely different
entities — Martyrs of Uganda by the Roman Catholic Church, Opoku Ware by Staft
of Opoku Ware Secondary School and State Experimental, by govemment.

The major reason why these schools were chosen for the rescarch is that it
was not easy getting schools from which to collect the data. The cause is that the
prospective rescarcher had to collect a letter from the sub-metro dircctor and several
channels had to be passed through to obtain it; 50 it was more convenient 1o collect it
from one director. Since it was not casy to move from one end of the city 10 the
other, it became more convenient when the three schools happened 1o be situated
within the same vicinity

Since all the schools are well endowed, it makes the sample representative and
reliable enough. If the paragraph writing skills in these schools are so bad. it will be
an indicator that our educational system is in a crisis and as such prompt remedial
action will have 10 be taken by all stakeholders. On the other hand, if they should be
50 good., then further research will have to be conducted in the less endowed schools.
1 find out how they can compare with the well endowed ones 5o as to help

stakeholders know what action to take to address the problem if there should be any.

301 Martyrs Of Uganda JSS
This school was established in 1987 in response to the dictates of the new

educational reforms. Before its establishment, there was already in existence the



ersity of Ghana http://ugspace.ug.ed

Martyrs of Uganda Primary School which. hke the expers
students for the secondary schools through the common entrance examination. This
155 was founded and funded by the Roman Catholic Church with some amount of
Support from parents. This should have made it qualify to function as a private school
but by the dictates of government, all junior secondary schools in existence as at
1987 became public schools, and Martyrs of Uganda accordingly became a public
school.

It admits students directly from its primary sehool which is still private. Its
current enrolment is 800. It has a teacher population of 34 with eleven of them being
graduates, one diploma holder and the rest of them, post-secondary teachers. Of the
number of these teachers. three teach English, one being a university graduate;
another, a diplomate; and the other a post-secondary teacher.

Martyrs of Uganda is within the Ashanti Regional Edueation Directorate.
This Directorate annually grades the schools within its jurisdiction. The grading is
based on the school’s performance at the BE

:. Since the grading begun, Martyrs of
Uganda has never fallen below the seventh position. For five consccutive years, the
worst grade a stwdent of the school had in English at the BI.C E was grade 2 and the

worst aggregate a student has had since it was founded is 20.

312 Opoku Ware JSS

‘The school started as a primary school in 1992 at the old annex dining hall of
Opoku Ware Secondary School. It was established by the staff of the secondary
school in reaction to the difficulties that they had in getting their wards to the

Martyrs of Uganda Basic School which is situated on the same compound as Opoku
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Ware Secondary School. In 1998, the first Batch of studenf

admitied

Even though it is & public insiitution which is managed by the GES. it is
financed mainly by the pareats. They put up all the buildings in the school and they
continue to support the school with other facilities like library, books and even pay
extra fees for wition to motivate the teachers to give of their best 1o the studens.

The school has an average class size of fity. It has two hundred students and
Ihintcen teachers, six of whom are university graduates. two diplomates, and five post
sccondary teachers.

The school’s worst aggregate ai the BECE is 15 and in English a good
number of the students score grade one of two. lts worst position at the BECE in the

Ashanti Region has been fifth

3.13 State Experimental JSS

The school was founded in 1955 to cater for the wards of civil servants on
transfer to Kumasi, so it was not open o the public. To enable it 10 serve this purpose
effectively, it was situated at Nhyiacso, behind the Regional Administration, where
the bulk of the civil servants reside. It is a model school and by its siatus students pay
higher fees than they do at other public schools.

It has a serene environment with neat magnificent structures to accommodate
the students. Compared to Martyrs and Opoku Ware, State Experimental is the best
resourced in terms of buildings and teaching leaming matcrials and it has the most
spacious compound, where students can play and move about freely It is also the

only school among the three with dining hall facilitics and a permanent kitchen staff.
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With the introduction of the new cducational ref
communty based. This gave the heads the mandate to make admissions insiead of
the Metro Education Directorate which had direct supervision over the school and as
<uch admitied pupils to the kindergarten and primary sections. This was when the
fortunes of the school started to decline. It started recording bad grades at the BECE.
because all maner of students were then admitted and some of them, unlike their
predecessors, engaged in delinquent behaviours like truancy, smoking and drinking.
The pass rate at the BECE is now 91% instead of the hitherto 100% with the worse
aggregate now being 18 instead of 13.

The number on roll is more than 500 with an average class size of 60. It has
20 teachers. three of whom are university graduates, three diploma holders, two

specialists and twelve post secondary teachers.

3.2 Population and Samples

The target population for this research was all JSS students and teachers in
Ghana. However, it would not have been possible 1o reach each member of this
population, 50 a part of it the JSS students and teachers in Kumasi, was selected. If
each member of this sampled population was considered for the study. it would have
been 0o difficult 1o manage. Therefore this sample of three schools was taken 1o
help reduce the numbers to a manageable level. This sample was made up of twenty
students and two F nglish language teachers from each of the three schools.

The students were all chosen from the JSS 2 class. The rationale behind this
choice was that since the teaching of paragraph writing ends in JSS 1, by JS$ 2. the

students would have had enough practice in it to enable fair observation and justified



ersity of Ghana http://ugspace.ug.ed

commeats 1o be made about their ability to
mdmmmobusyprtwiﬂ:fmﬂcirBEwahwwldnmh-veme
o disturb them with issues of research. Besides this. it was safer 10 use the JSS 2
class since the students would be available for one more year to enable any follow-up.
work to be done, should the necd arise.

Considering the target population and the target group, we can conclude that
this sample is not representative in any respect. However, it will help stakeholders of
education and prospective rescarchers into language to have an insight into what is
happening to writing as regards organisation of ideas. It will then guide them 10
reconsider assessing the language situation properly and consequently finding out the
amount of effort to put into salvaging it. should the condition be that bad. as the

results will show

3.3 Sampling of Students
‘The respondents were randomly selected under careful conditions so as not to

influence the results of the research. In order to crase any possible prejudice against

were imposed on of respondents. Through
this each student within the selecied group was given an equal chance of getting
picked as a respondent.

In each school, the students were given an hout nolice of the task ahead. They
were shown a rendezvous and asked to converge there at an appointed time. The first
twenty to enter had the opportunity of taking part in the exercise. Some students were
very eager 10 participate and in order not to dampen their spirits, they were allowed
1o take part but unknown to them. their responses were not taken.
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To encourage the respondents to give sincere res| questionnaire
and tests.they were not made o write their names of anything that would give them
out. This was also meant to prevent the rescarcher from getting influcnced by names

and other things which would invariably affect the results.

3.4 Tools for Data Analyses

The tools that were used to analyse the data included the product and process-
focused approaches to language teaching and leaming already discussed in chapier |
Theough these approaches, | got to know how far the teachers' methods of teaching
writing affected the students' ability to develop the paragraph.

To be able to have a graphic view of the resulls obtained and also 1o easily
evaluate them scientifically, statistical techniques were employed. These included the
tabular and graphical presentation of the data collected, the use of percentages and
the sutistical averages of mean and mode to analyse and determine the levels of
occurrence of the key issues needed in paragraph development in students’ writing.

Through this the following were determined:

i the level to which students were able to develop paragraphs;

il how the rescarch objective could be achicved:

what answers t0 give to the research questions; and

iv.  whether the hypotheses could be true or not.

3.5 Data collection Methods and Survey Instruments
To enable the fespondenis prove their worth in developing the paragraph, the
personal interview method in addition to the survey method of using a questionnaire,
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paragraph and students’ ablity 10 develop the paragraph.

3.5.1 Personal Interviews

Informal oral interviews were conducted (o elicit information from the
respondents. This method was employed o cater for those who might probably not
be able to write with comprehension and yet not disclose this shortcoming and
1nstead attempt 10 respond to the questionnaire. Upon this other questions. as well as
questions in the questionnaire, were asked. These questions were based on the
adequacy o otherwise of the allotied time for English, the duration of the JSS
programme, and the history of the schools. The interviews were conducted before the
questionnairc was administered and they took place at the staff common rooms and
outside the classroom

The general impression got from the interviews was that the time allotied to
English at the JSS is very inadequate, and the official three year duration for the JSS
programme is not enough for both teachers and students since teachers are not able to
cover enough grounds and give more excrcises as they may want to. Consequently.
students do not gain maximum benefit from what they are supposed to be taught,
This is aggravated by the fact that the JSS students write the BECE too early o they

are not able 1o get even the three year tuition they require.
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researcher to have insight into the extent of student and teacher knowledge about the

paragraph and students’ ability to develop the paragraph.

3.5.1 Personal Interviews

Informal oral interviews were conducted to. elicit information from the
respondents. This method was employed to cater for those who might probably not
be able to write with comprehension and yet not disclose this shortcoming and
instead attempt to respond to the questionnaire. L pon this other questions, as well as
questions in the questionnaire, were asked. These questions were based on the
adequacy or otherwise of the allotted time for English, the duration of the JSS
programme. and the history of the schools. The interviews were conducted before the
questionnaire was administered and they took place at the siaff common rooms and
outside the classroom.

The general impression got from the interviews was that the time allotted to
English at the JSS s very inadequate, and the official three year duration for the JSS

programme is not enough for b and students since teachers are not able to

cover enough grounds and give more cxcrises as they may want t0. Consequently.
students do not gain maximum benefit from what they arc supposed 1o be taught.
This is aggravatcd by the factthat the JSS students write the BECE 100 early so they

are not able 10 get even the three year tition they require,

g.ed
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The Questionoaire
A questionnaire seeks answers from respondents 1o a set of questions on @

topic or an issue. It is better to use it when the sample has a large size since it spreads

over 8 large area. Since my sample size was not too large and it was located almost
within the same vicinity, it is likely that I did not need to use the questionnaire 5o |
should have relied on the personal interview. However, it was necessary that | used it
for obvious reasons. With it, I could cover all the informants within a short period of
time. Also, those who felt shy 10 talk could conveniently write all they knew about

paragraph writing, thanks 10 the anonymity provided by the questionnaire.

3.5.2.1 Analyses of Responses to the Questionnaire

There were two scparate sets of questionnaire administered, one for teachers
and the other for students. For easy analyses and 1o aid comprehension of the
analyses the individual questions and a summary of the responses to each were taken
one after the other after which 1 observation was made.

3.5.2.12 Questionnaire for Teachers

The questionnaire for the teachers sought information on student problems in
composition writing, paragraph development, and the methods that the teachers used
in teaching composition. It also sought information on the remediation measures that
could be taken (0 improve on these methods to help students write good paragraphs.
A sample of the responses given o the questionnaire for the teachers has been
attached as Appendix 1.
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Question 1: Wiat do you understand by composition in
Responses:
& It is an organized picce of information given on & particular subject-
% It1s continuous prose WIiting expressing views on an issuc. cvent, €ic.
% Itis a piece of writing on a given lopic by students 1o improve upon their
skills.
Comments:
These responses, especially the last response. showed that JSS teachers knew
what composition was,
Question 2: What method do you use when teaching composition writing!
Responses:
4 Discussion method (spidergram)
% Guided method (substitution table)
@ Role playing
% Group work
% Description
% Namation
Comments:

The guided method falls under the product approach to writing while
discussion, role playing and group work can be associated with the process
approach. Depending upon who is narating or describing. the namative and
descriptive methods can be regarded as product or process. From the responses, we
can deduce that the teachers are sing both the product and process approaches to
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teach the JSS Students. The use of these approaches is very ideal for they help the
students to write good essays with distinct paragraphs.
Question 3: What problems are assocuated with two of these methods?
Responses:
1» Guided Method
“ It stfles the imagination since it does not give students the opportunity to
imagine
“ Much of the work is done by the teacher so the leamer does not do much
original thinking.
% The leamer just picks and joins sentences.

fiw) Discussion Method

Itis fime consuming.

# Some students may not have enough information. so they may only depend

on others for ideas and will not contribute to the discussion.

+ Students who do not brainstorm become bored.
i) Growp Work

+ Only the good students contribute to the discussions.
vy Role Playing

% Students make a lot of noise and that affects its effectiveness.
) Descriptive

“ Students find it difficult o use appropriate vocabulary.
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These responses shonw that the JSS teachers know the real problems inherent
n these methods of teaching. S0 we expect them 10 ind solutions 10 them to make
their teaching eflective.

Ihese responses help. o a grea extent, to achieve the objective of that part of

the research which involves identifying the problems with the method of teaching

paragraph development ai the JS
Question d: How can you modify the two methods i question 3 10 make them
wwtable for teaching and learming composition writing”
Responses:
(1) Guided method
% Sudents should be allowed to combine their own creativity with teacher's
guidance.
% Teachers should combine substitution table with spidergram to make 1t more
activity based.
‘1) Duscussion
% Students should be given the topic early to enable them 1o gather more facts.
% Weak students should be involved in the discussion, by the teacher asking
their views on the topic being treated.
“ Things should be planned in such a way that the topic would be handied in
‘groups after which the entire class would discuss it before students write the

essay i their exercise books.
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Comments
These are good suggestions which when implemented will help students (o
write good paragraphs. These suggestions have helped me (o achieve the objective
of suggesting remediation methods 1o the problems affecting the teaching of
paragraph writing.
Question 5:  What category of problems do your pupils face when writing
composition”
Respomses:
4 Poor paragraphing involving student inability (o expand ideas and arrange
facts in logical order;
4 Lack of vocabulary:
< Poor scnience construction;
< Basic grammatical mistakes:
% Wrong spelling: and
< L, influence in the form of literal translation
Comments
The above shows that the problems of the JSS students permeate all spheres.
of writing, so immediate and proper solution should be found to them. From what
we have here, it could be said that the objective of identifying the problem the JSS.
student faces with paragraph development has been achieved to a large extent,
Question 6: What do you understand by paragraphing?
Responses
% The amrangement of similar ideas in one column;

% The expansion of an idea in continuous writing;
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% The cullection of seniences on a given topic;
% Using a group of sentences to express a main ides; and
% Organising ideas on a topic such that each paragraph talks about a specific

is cohet in the

Comments
These responses show that the JSS teachers understand what the paragraph is

soitis expected that they will teach their students well enough for them to be able to
develop good paragraphs.
Question 7: Jn what three ways is the paragraph important 1o composition”
Responses:

% Tt helps in the build-up of facts:

% It helps the writer to switch from one fact to the other without difficulty:

% Whelps the reader to capture thoughts expressed in subsequent paragraphs;

% 1t helps 1 distinguish one idea from the other as opposed to the jumble or
writing of ideas en bloc:
It helps in sequential arrangement of similar facts;
It enables the leamer to present ideas in a logical sequence:
It helps the writer to give an orderly presentation of ideas;
1t enables the leamner to organise his/her thoughts;

[tenables the leamer to connect ideas in a cohercnt manner;

It sticticlearatand

Ideas are clearly explained; and

EIE I R I

It makes reading casier and simpler.
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Comments

These are responses that can guide teachers to pursue the teaching of
paragraph witing. They also help 1 partally answer the rescarch question: “Do both
teachers and
Students know the importance of the paragraph?” 1t also parually defeats the
hypothesis that siuckns and teachers do not know the importance of the paragraph
1o writing

Question 8: How do you make pupils develop the aphs in their

Responses
% By giving them assignments on topics:
% By discussing the topic with them in class;
% By helping them to list the ideas from the topic:
“

By teaching them how to expand the topic sentences;

B

8y teaching them to use linking words to separate different ideas:

4 By developing guidelines for them 1o write on the topic; and

4 By encouraging them to add to what i given them as guidelines.
Comments

These are very good procedures the teacher can adopt to teach paragraph

writing. They will be very helpful to the student if the phrases by helping them....
and by teaching them.... do not mean the teacher does virtually everything for them,
as it is done in guided composition. These responses help to tackle the research
obyective through suggesting ways of modifying the teaching methods afier
identifying the problems associated with teaching
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Question 9: What remediation methods
wrike paragraphs as they should?
Responses

>

Individual attention is given:

@

Occasional group work is used:
& Studens are made 1o group information according to their level of

relationship:

&

Students are made to expand given facts:

%

Students are given excreise in single paragraph development:

Students are made 1o go through reading the composition paragraph by

«

paragraph for class discussion: and
% The topic is again discussed with the class and developed through guided
composition during which pupils provide only the appropriate facts.
Comments
These are good remediation methods and students are expected 1o benefit
from them. They also provided concrete information which helped me to achicve the

research objective.

3.52.1b Questionnaire for students

On student questionnaire, information was sought on students’ knowledge of
parsgraph writing. the importance of the paragraph to them, and how they develop
the paragraph. A sample of the responses has been aniached as Appendix 2.

To make communication very effective, every rule of the language must be
taken into consideration. For this feason, i the assessment of the studen responses
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1o the questionnaire, every bit of knowledge expected from stu was used to
determine whether they were good at the language or not. Comments have been
given on each set of responscs.

The respondents were not given any options from which they were to seleet
their responses. They were rather required to come out with their own responses.
“This was meant to test whether without any guide they could provide information on
the paragraph. OF course. the researcher had it in mind that under such
circumstances, individual students may come out with responses which may be
different from or similas to that of other students in certain respects. Also since they
were (0 provide the responses on the spur of the moment, they would write what may
readily come into their minds. This means that some of them may not get all the
expected responses. This would not necessarily mean that they did not know those
facts which they did not provide. However, at their level, it is expected that they
would be able to exhibit a reasonable amount of knowledge on the paragraph on the
‘spur of the moment.

Question 11 How do you normally write your composition in English?
Comments

From the responses and the number of students to each response as shown in
Table 3.1, it can be said that students know how to 80 about composition writing.
With the exception of response C, *I write the composition,” all the responses
address the question.

It s encouraging that out of the 60 students under consideration, 32 being
53% of them could state on the spur of the moment that they study the topic while
31, which gives 51.75% state that they paragraph their work with 23, representing
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38.3% stating that they plan the composition. Only 8 G the Students, which
represents 13.3%. stated that they write and explain the points and 17 which
represents 28.3% simply stated that they write the composition. It these 17 students
were given the opportunity to explain what they wrotc. it is likely that they would
have said that they explain the points which they write.

Table 3.1 Table of Responses to Question |

Ty o s Responding. |
aryen | Gpokis Wese

4,,<
RN

ek

Students” responses that they write in the appropriate vocabulary and tenses
and also they punctuate the composition are indications that the students actually
know how to write the composition. The number of students giving these responses
is low anyway. The reason may be that most of them did not find it necessary to give
these responses. If some of them have been able to give such responses on the spur of
the moment, then the conclusion that students know how to go about their
composition writing still holds.
Question 2: Write what you know about the paragraph in composition writing.
Comments

Although the responses given here are not many. the grand total of 66 is

0od account of sudent knowledge of paragraph writing. The responses acually sum
up what a good paragraph should be.
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38.3% stating that they plan the composition. Only 8 nts, which

represents 13.3%, stated that they wrile and explain the points and 17 which
represents 28.3% simply stated that they write the composition. It these 17 students
were given the opportunity to explain what they wrote, it s likely that they would
have said that they explain the points which they write.
Table 3.1 Table of Responses to Question |
= T T Number g(smlr:: lzipn::"( E |

Tstud) O toprc.___ ) 1
T plan the composiin I 1]
won

T write and explain the poinis

Ticase o parngraph

Twrite in sppropriai vocabulary and tenses
|1 puachuete the composition. __

“The teacher helps us to discuss the Lopic. T <
| Grand Total EBA ) 58 127

[ FERFIRFFF

Students" responses that they write in the appropriate vocabulary and tenses
and also they punciuate the composition are indications that the students actually
know how to write the composition. The number of students giving these responses
is low anyway. The reason may be that most of them did not find it necessary to give
these responses. If some of them have been able to give such responses on the spur of
the moment. then the conclusion that students know how to go about their
compuition writing still holds.

Question 2: Write what you know about the paragraph in composition v rting.
Comments

Although the responses given here are not many. the grand total of 66 is a
ood account of student knowledge of paragraph writing. The responses actually sum
up what a good paragraph should be.
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Table 3.2 Table of Responses to Que:

80

Jugspack.

{1 GrandTet
Question 3: e Explain ree ways in hich T pamgm’lh is mvpurmnl 10 you in

‘writing composition.

Comments

The responses o this question go to confirm those of question 2 that students

actually know about the paragraph. A similar question wa posed o the teachers in

question 7 of their questionnaire. Their responses to that question corroborate that of

the students. These revelations provide a posifive answer to the research question as

1o whether students and teachers know the importance of the paragraph. It then

negates the hypothesis that both teachers and students at the JS$ do not know the

importance of the paragraph 1o writing. With this discovery that both parties know

about the paragraph and its importance to writing, we shall see from the take-home

composition whether students are able to develop the skill of paragraph writing in

practical terms or they still fail to do so as conjectured in the other hypothesis.

Table 33 Table of Responses 1o Quesnon 3

e

. wmg l(nnnnpo!d
Resporses Martyrs ___Opoku Ware Total
@ | T helps t break the compositon down into
|| different ideas 16 it} 2 o
5| I hlps to explam ideas betier 3 s 7|
[e] wite meaningful £] ] T} »
"4 | makes the compositon ppear presentable 1
|| sndeaser o I} 2 i «“
e | Lack of paragph makes composition t
sppear o express ane ides. ' 0 2 3
T helne me 1o gain more marks for my r
sompoition,__ S w 15

ug.ed
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Question 4: How do you develop your paragraph when wri ition?
Comments
The respomscs given here were expected to be echoes of those in question | since the
same principles apply 1o both composition and paragraph wring However.
contradictory responses were given to both questions. Almost all the students of State

Experimental JSS (19) stated in question | that they study the topic while eleven (11)

of them declared that they plan the composition. However, in answer to question 4,
none of them could state that they consider the topic and the points to write. To
question 1, (five) § students from Martyrs of Uganda JSS said that they study the
topic while two (2) said that they plan the composition. However, we have eleven
(1) students from the same school stating that they consider the points to write. No
student from Opoku Ware JSS said so even though to question 1, eight (8) said they
study the topic while len (10) said they plan the composition. These discoveries
make one wonder whether the students understood the questions and the answers
they provided.

Since the students said in questions 2 and 3 that they know what the
paragraph s and how important it is. we expected them 1o be able o show how they
develop it It is disheartening for only 26 representing 43.3% of the students to state
that they Ieave paragraph indicators in writing their paragraphs. If no student from
Opoku Ware and State could consider the points to write, how come that 10 which is
50% and 18 being 90% of each respectively could write and explain cach of the
poinis in a diffcrent paragraph while, ironically, only 2 that is 10% from Martyrs
stated that they did so. From the contradictory manncr in which students reacted to

questions | and 4, can it be said that they understood the question? If they did
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understand i, why then did they give such unreliable

doubiful tha the questionnaire is a good way of geting genuine informatian from

respondents.

Table 3.4 Table of Responses to Question 4

Question §: In developing your paragraphs when writing your composition. what
help do your teachers give you’
Comments

| rom Table 3.5. fifteen (15) students from Martyrs, cight (8) from Opoku
Ware and twelve (12) from State say that the teachers explain (o them how a
paragraph looks like. This number of students (35 representing 58.3% of them, in
addition to the twelve (12) students from Martyrs) claiming that their teachers ask
them 1o leave paragraph indicators, shows that the teachers have done fairly well. At
Opoku Ware and State. two (2) and one (1) student respectively responded likewise.

Question 5 was very crucial to the study, for it was through the responses
given here that the researcher could determine whether the student would be able to
develop the paragraph properly or not. The responscs here must confirm what the
students gave for questions | and 4. in that the students are more likely to develop
their poragraphs and essays based on what their teachers teach them than on what
they can imagine. This question also acted as a confirmation test on questions 8 and

9 of the questionnaire for teachers. It was meant 1o test whether the teachers really
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employed the methods which they claimed they used but tjust write what

they knew was supposed 1o have been done.

From Table 3.5, it can be said that on the other aspects of paragraph writing.
it appears the teachers do not do much. Only one (1) student from Opoku Ware
responded that the teacher asked them to provide linkages. Two (2) students from
State and 4 from Martyrs also wrote that they were asked 10 raise imporiant poinis.
group them logically and support them with examples. No student from Opoku Ware
wrote this.

A response which can create a problem for the students was the claim that the
teachers provided them with points. examples, and vocabulary and went on 1o
explain the topic to them. The number of students who gave this response (13) was
ol that many It appears that the bulk of them. ten (10), comes from one school,
Opoku Ware. However, if what they were saying was true, then the students were
being spoon-fed. This would adversely affect their ability 1o develop the paragraph
writing skills independently.

By their responses (o questions 8 and 9 of the questionnaire for teachers,
those teachers appear to claim that they gave adequate help to the students but the
students” responses here negate this notion. The reason for this conclusion is that
based on the responses from question 5, the methods which the students claim were
being employed by the teachers in teaching paragraph writing could not help in
proper paragraph development. This is a partial answer 10 the following rescarch
questions: "Are the skills of paragraph writing being developed at the JSS™" and
“Can the methods currenly sed in teaching paragraph writing at the JSS help

ug.ed
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Students to write good paragraphs?” The actual truth will be determined through the
fecdback from the take-home composition.

Table 3.5 Table of Responses to Question 5
& T Number of Saudents Responding

. Responses MartyrsGpokuware . Sute Ty
o T TRy i s wae d exermpt o 3
BT rovude i wilh socamulary a1k
us how to wite sentences and
and also how o ue tenses, verbs and N i
| puncutions. _ (] 2
e ey explain e topc o v 3 o 1|
discuss the essay. s 0 o
r3 ow & peragraph looks ke |15 [ 7 35
e[ They ask us to raise wmportant points,
them logically and support each of them wi 5
¥ T They w00 oo 1 thaf el poripiph ¢
contains a new view ] s 0 .
They ask w 10 leave a reawnable space
befoce starting 4 point. ”_ 2 [
[ | They ask us (o writ st leas three paragrarhs ; r
|| 8 cempesion. J .
L[ Dew i 5} [ T T T
J [ They g0 round t inspect what we are dorng
nd irect us to do the right thing. 2} e e
ETThG) 2w and marks o cach T 3 v ud
P kot — 5 &

Question 6: How many compositions have you writien this o« udemic year?
Comments:

This survey was conducted during the third term so the figures here arc not
commendable. With Martyrs of Uganda JSS. it is certain that the students have
writen § essays each since they all say so. At Opoku Ware JSS, the number may be
5 0r 6 since 10 students in each case say so. As for State Experimental JSS, the
students do not appear to know how many compositions they have written, It appears
that each student merely guessed something to write. If the students of Martyrs and
Opoku Ware should be relicd upon based on their level of certainty. and if we should
take the responses for our calculations, then up 1o the time of the survey, the
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of about three (3) compositions a term. This is very low and it may not be of much

help to students in their efforts to develop paragraph writing skills.
Table 3.6 Table of Responses to Question 6

o Number of Students W
Maryrs Opoku
Ware

1
i

The paragraph is not just about leaving paragraph indicators at the beginning
of cach paragraph. It s rather about the development of ideas contained in an essay.
This implies that if students leave paragraph indicators but fail to develop each idea
within the paragraph indicator, then that will not constitute a paragraph. It will just
be a group of words beginning with a paragraph indicator.

Judging from the results so far, it appears that students see the paragraph
more as a unit that expresses one idea developed in an essay than as “a group of
words beginning with a paragraph indicator.” This is evident in the summary of the
responses 10 the questions in this section as shown in Table 3.7. It confirms the
responses and comments to question 2. It is a healthy sign of the students' in-depth
knowledge of the paragraph. From the results of the take-home composition, we shall
see whether the siudents know so much about the paragraph in practical terms also.
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Table 3.7 Partial Summary of Students Responses to Questionnaire

(a) The Paragraph as a Paragraph Indicator

Qoeston " Responses Nomber of
i i Lm.m Iq,._....w... 3
Tieave s po T I
Tleave a paragraph indicator. —E
I ‘We lcave a space (paragraph
| indicator) to begin a new 9 | [E]
i w‘hdvmluvecmmk T )
. space before santinga poiot. | . 3§
 Grand Total e |

(b) The Paragraph as a Unit that Expresses One Idea

— —-

Students Respo

Question Responses. i OpokuWare
T[T and e Mnmg : ' ol e [
T ih 5 e of snenem vt

oprescyoneidenorthought, 4 W _ | 20 a5 |
" L T
C TSR S N a7 A

3 i " 20

- ' o e

s . 2 s ‘
5| They ask us 1o sec 1o it that each L T 1
view. 5 i ¥ i

Grand Total T o T (] 146

3.5.3 The Jumbled Paragraph

The jumbled paragraph 1 a teaching leaming activity in the process-focused
approach to writing which is related to the drafting/writing phase. It is at this phase
that the writer considers the overall draft of the composition by concentrating on the
audience, the purpose of writing and the form the writing should take. With the
jumbled paragraph, leamers are given a list of jumbled sentences from a paragraph
and they are asked to reorder them. This activity is used under controlled writing at
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the primary school where all pupils are encouraged to organise their composition in
one direction and in the same sentences. In effect. it should not have been employed
at the JSS level. However, since students develop at different rates. the weaker
students have to be catered for; hence its use at the JSS. The motive here was 1o give
all manner of JSS swdents the chance 1o prove their worth in paragraph
development. It was also meant to find out whether they had acquired the
fundamental skills of paragraph development at the primary level before eniering the
IsS.

Ihe paragraph consisted of nine short sentences. Students were required to
reorder them in a sequential order. | enhanced this activity by incorporating some
sentences that could not belong to this paragraph. Students were, first. 1o write these
sentences separately before reordering those that belanged 1o the paragraph. The
inclusion of these stray seniences was meant 1o find out whether students could
actually identify related ideas in a jumbled context and arrange them logically.

Transitions were deliberately left out in the sentences. The reason is that the
transitions would have made it too easy for the students to order the semences. In
their absence students would have 1o think critically to find out which sentence
followed which. It is out of this that the students who can think logically can be
determined.

The work was done in the classroom under strict supervision. The motive was.
to cnsure that no discussions would take place between students o that the true
picture of individual students having acquired the basic skills of paragraph writing
could be painted. A copy of this paragraph has been attached as Appendia 3 and
student’s solution 10 it has been added as Appendix 4.
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3.53.1 Analyses of the Jumbled Paragraph

In this section we analyse cach of the nine sentences in the jumbled paragraph
1o justify why it must occupy a particular position in the paragraph. In making the
analysis, the process-focused approach has been followed. This is because the
jumbled paragraph is an activity in the draing/writing phase of the process
‘approach. This excrcise will help us 10 know whether the JSS teachers are making

effective use of the process approach in teaching paragraph writing.

3.5.3.12 The Topic Sentence
1abways envied being a member of the town library.

Out of the nine sentences, it is this sentence which, in reality, carried the theme
of the paragraph. “Envied” is used here to mean that the writer was not comfortable
for not being a member of the town library, so he was eager o become one. Upon
critical analysis, we can say that the six sentences which will be analysed after this
rather provide details that g0 to support the idea expressed in this topic sentence.
This sentence also helps us to determine that two of the nine sentences are actually
not related to the paragraph. This sentence leaves the following questions

those six sents ide the

4 How did the writer react to this envy?
% What was the outcome of the reaction”
% What did the writer do to that outcome?

@ Was it worth envying the town library?
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- lhe':: T:":::: sentences in the jumbled paragraph. Out of these the

students were expected (0 show their understanding of why the writer came out with
that topic sentence. The reason for this is that they provided palpable evidence in the
form of actions taken by the writer as a result of the envy, the results of the action
and whether the writer received positive results (0 his envy. This paragraph being a
narmative, the details of the events are provided through these support sentences.
Support Sentence |
Itaiked 10 my class teacher about it

This sentence tells us the step the writer ook in reaction to the envy. out of
the several options lft to himvher. It answers the question: “How did the writer react
10 this envy?” This is the more reason why it follows the topic sentence directly.
Support Sentence 2
He encouraged me 10 be a member.

In this sentence. we are told about the response that the writer got with regard
10 the siep that s/he took with reference (o his/her envy. It provides an answer to the
question: “What was the outcome of the writer confiding in the class teacher?”
These make this sentence logically follow support sentence 1.
Support Sensence 3
1 collected a regastration form from the library and filled i

In this sentence, we leam about how the writer also reacted 1o the teacher's
response. It helps to answer the question: “How did the writer react 1o the teacher's
response?” This is why this sentence must be support sentence 3,
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Support Sentence 4
1 sent the form back io the library and | was registered,

This sentence is a sequel to the writer's immediate reaction to the teacher’s
response. It provides more information on the response. that is 1o say, the writer did
not collect the form for keeps but returned it. Since the library form is not for keeps
but has 10 be returned to get registered afier filling it, the sentence that should
Ingically follow support sentence 3 is this sentence.

Support Sentence 5
The library had only torn wnattractive books

From support sentence 4, the writer has now registered with the library so
s/he can borrow books. S/he probably does so and finds. to hisher dismay that the
library is filled with tom books. So the question is, “Was being a member of the
town library so enviable to merit the registration?” The obvious answer, “no”, can be
derived from support sentence 5.

Support Sentence 6
My parenis had a lot of books on our shelves.

‘This support sentence intensifies the writer's disappointment at envying to be
a member of the town library and going ahead to register with it. It raises questions
like, “Was it worth envying being a member of the town library? Was it worth all the
effortat getting registered at the town library? Would it not have been better staying
at home to read the parents’ books on the shelves?” After the revelation in support

sentence S, the sentence that can best conclude the paragranh is sunnort <antenna &
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3.5.3.1c The Unrelated Sentences

Out of the nine sentences. seven talk about the library. Based on this we can
say tht the paragraph is about the library. The fwo other sentences below do not say
‘anything about the library or even books:

(i) There were a few of us children in the house: and

ti) My friends liked only sports but not reading.
One is about the number of children in the house and the other is about friends who
liked sports but not reading.

FEven though the library is about reading, the sentence is not related 10 the
library. The two sentences are therefore out of place. For this reason, they cannot be

placed anywhere in the paragraph.

3.5.32 Analyses of Student Responses to the Jumbled Paragraph

This section of the dissertation analyses the re-arrangement of the jumbled
paragraph by each of the students in the three schools. For easy analysis and
imerpretation, the scripts of each school have been numbered from 1 to 20 and the
responses have been codified in jumbled paragraph analysis tables. This table helped
10 determine how best students were able 1o amange sentences logically in &
paragraph.

The table is made up of 17 columns and 23 rows for each school. The first
‘columa, labelled s, represents the individual students who took part in the exercise.
Column  represents the topic sentence which is, / ahways envied heing a member of
the school library. The next seven columns, rl 10 £7, indicate the seven sentences that



ersity of Ghana http /lugspace.ug.ed

should form the paragraph. These semtences are rearanged according to whi
position they must occupy in the paragraph. The arrangement is as follows:

& Semtence rl: | always envied being a member of the town library:

% Sentence (2:  tulked to my class teacher about it

% Sentence r3: He encouraged me 10 be a member;
Sentence r4: / collected a registration form from the library and filled:
Sentence rS: 1 sent the form back to the library and | was registered;

£

%

% Sentence 16: The library had only torn unattractive books:
% Sentence 17: My Parents had a lot of buoks on our shelves.

Column ca is for the total number of sentences that students could place in
their proper positions and logically arrange in the paragraph. Sentences that belonged
10 the paragraph and were duly put in the paragraph but were wrongly placed in their
amangement are named as P1, P2, P3 ... to indicate that they were misplaced at
position 1,2, 3 ... In columns ul and u2, the sentences that did not belong to the
paragraph were noted. Column ul is for the sentence: There were a few of us
children in the house. and u2: My friends liked only sports but not reading.

Column ms took care of sentences that were misplaced by  individual
students. These were sentences that should have been i the paragraph but were not
put there or those that could not be part of the paragraph but were placed in it. Each
of these sentences was replaced by a cross (x) at where it ought to have been in the
analysis table. The position which each of these seniences wrongly occupied in the
paragraph is indicated in brackets against it in the ms column, For example, ul (t)

means sentence ul was treated a5 a topic sentence by the student, u2 (1) means
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sentence u2 was made to oceupy th first position in the pararaph. aid r7 (1) shows
hat sentence £7 was placed under sentences that could not belong to the paragraph.

Some sentences were completely omitted by stwdenis and these have been
noted i column 0. All correct responses are given a tick (¥) on the tabe. Column fer
representsthe total number of corrct responses given by cach student and picr s the
percentage of the student’s total comect résponses 10 the expected correct responscs
often.

Row il is meant for the total responses given by students 1o cach seatence and
pe is for the percentage of each of these totals. To aid casier understanding of these
analyses, the responses of students in cach of the three schools have been tabulated
as Tables 3.8, 3.9, and 3.10. They have then been summariscd in Tables 3.11 and
3.12. These summaries have been put on graphs as Figures 3.1 and 3.2. All these

hase been further explained.

3.5.3.2a Responscs from Martyrs of Uganda JSS

Table 3.8 Responses to Jumbled Paragraph - Martyrs of Uganda JSS
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Table 3.8 shows that Martyrs of Uganda did very well
jumbled paragraph. It was only one student whose performance was 100 poor. She
scored three (3) representing 30% of the ten responses with two other students
making the average score of five () that s 50% each. The school's picr of 76% is

very commendahie.

3.5.3.2b Responses from Opoku Ware Jss

Table 3.9 also shows Opoku Ware JSS doing very well. In any case three students
scored 30% each, one student 40% and another one 50%. However, the school
eventually had & picr of 71.5% which is not far different from that of Martyrs

Table 3.9 Responses to Jumbled Paragraph - Opoku Ware JSS

F:
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3.5.3.2¢ Responses from State Experimental JSS

State Experimental JSS, as shown in Table 3.10, put up a disappointing
performance in the jumbled paragraph in spite of their laudable responses to the
questionnaire. They had a ptcr of 39.5. There were three students who had only one
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(1) being 10% of the responscs comet, with another three sCGring
which gives 20% of the responses. As many as six (6). representing 30% of the
students scored three (3) being 30% as against only one. from Martyrs and three from
Opoku Ware who scored

30%. Three of them scored five (5) represcnting 50% but at Opoku ‘Ware we had
only one and Martyrs two students who made this score. No student from Martyrs or
Opoku Ware scored 10% or 20% but at State, we had six (6) that is 30% of them
getting these scores. [n effect as many as twelve (12) being 60% of them had up to
only three (3) which is equivalent o (30pter) as shown in Table 3.13. Will this trend
reflect in the take-home composition with State still performing so low while
Martyrs and Opoku Ware excel o there will be another shocking revelation?

Table 3.10 Responses o Jumbled Paragraph  State Experimental JSS
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3.5.3.3 Observations
Comments

From Table 3.11 and Figure 3.1, we can deduce that the students did well to identify
the topic sentence, sentences rl to rS and ul and u2. Sentence 6 was poorly
‘managed and strangely enough, no student could get sentence r7 correct. Not many
of the sentences were misplaced or omitted anyway. But for sentence r7, the graphs
for Martyrs and Opoku Ware and also that of the cumulative total would have been
very close to becoming a straight line. With the cumulative pter of 62.3, we can say
that students, of at least these two schools, are good at managing jumbled
paragraphs.
Table 3.11 Jumbled Paragraph Analysis Table - Cumulative Scores
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3.5.3.3 Observations
Comments
From Table 3.11 and Figure 3.1, we can deduce that the students did well to identify

the topic sentence, sentences rl to r5 and ul and u2. Sentence 16 was poorly
managed and strangely enough, no student could get sentence r7 correct. Not many
of the sentences were misplaced or omitted anyway. But for sentence r7, the graphs
for Martyrs and Opoku Ware and also that of the cumulative total would have been
very close 0 becoming a straight line. With the cumulative ptcr of 62.3, we can say
that students, of at least these two schools, arc good at managing jumbled
paragraphs.
Table 3.11 Jumbled Paragraph Analysis Table - Cumulative Scores
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From the topic sentence (o sentence 16, Figure 3.1 shows the students of State
performing far below Martyrs and Opoku Ware. It is only sentences ul and u2 that
thes could identify s0 well. Table 3.12 and Figure 3.2 clearly depict the abysmal
performance by State Experimental in the jumbled paragraph as already specified in
the comments to Table 3.10. In spite of this. from Table 3.12 and Figure 3.2, it can
be noticed that students generally did very well in responding to the jumbled
paragraph.

From the cumulative total, 23 representing 8.3% scored up 10 50%. This is
low enough to merit the above commendation. For now the belief is that the JSS
students know what the paragraph is and they are good at reorganising the jumbled
paragraph. From this it can be presumed that they would be equally good at
developing paragraphs in an essay.

Overview

Even though the students performed generally well in responding 10 the
jumbled paragraph. it is worth commenting on their cnigmatic response t sentence
17 Not even one student could identify it as belonginy to the paragraph. One of the
attributes of the paragraph s logical reasoning. It is through this that the writer will
be able to discem the appropriate explanation 1o give to the central idea in the
paragraph.

From the sentences in the jumbled paragraph it can be deduced that the writer
yeamed o be a member of the town library.. When he eventually became a member,
he discovered. 10 his disappointment, that the books that his parents had were better
than the library books. If the students were not able to make these deductions and

uppnnd\emnl'Ihnw'nhspm:mcrlﬂunilimiicmmﬂ\elssswdmuludu
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paragraph writing in the take-home composition.

Table 3,12 Total Correct Responses 1o the Jumbled Paragraph

Figure 3.2 Graph of To ct Reaponses (tcr) to the
Sumbiad Paragranh ~ Macyrs of Uganda
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3.5.4 Take-Home Composition

The students were given an essay with the topic: Describe your school in
about two hundred words. They were to send it home, write and submit it the next
day. Asking them 1o write the essay at home was meant to give them the benefit of
the doubt that they had not learnt much about paragraph writing, so they could read

about it and use the information to develop the essay. Another assumption was that



ersity of Ghana http: //ugspace" ug.ed

they would have the opportunity 1o go through the process aj

with good essays.
Asking them 10 submit it the next day was meant to make them sit up and

work fast. If they were given too long a time, they might procrastinate and
eventually present shoddy work, or they might succeed in getting somebody to write
for them. A copy of 8 student’s essay has been attached as Appendix 5.

The essays were analysed in the following manner. Students’ ability to
provide the theme and give various topic sentences that related to it was looked at.
The support scntences that students gave for the topic sentences were also looked at.
Unity and coherence in the essays were then examined and finally the decision was
taken as fo whether the paragraphs were adequately developed. This analytical
procedure was based on the requirements of good paragraph development as
discussed in chapier two of this dissertation.

The results of the analysis are shown in Table 3.13 and Figure 3.3. From the
table and the figure, it can be scen that the students did very well 1o provide the
theme for the cssay and also proside topic sentences and support sentences for the
paragraphs. The scores were almost the same in the three schools.

However, the students could not develop the paragraphs with unity and
coherence. On unity, they could not stick to one point as expected. They would begin
with one idea and end with another. They would also leave a paragraph indicator
after one or two sentences as if to start & new paragraph and end up developing the
same idea from the previous paragraph in this new paragraph. Some of them also

wrote the essay in a jumbled manner. They would begin an idea. follow it up with an
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explanation to  different idea, and develop the already mentioned idea elscwhere.
This made most of the essays difficul to read and understand.

The swdents failed to realise that organisation is crucial to even oral
communication which is presumed to involve a spur-of-the moment action. Pal
(1984) stresses this impontance in his comments on the essentials of oral
communication as follows: “If the speaker has given a proper thought to his message.
he will be able to arrange the various ideas contained in it in their logical sequence.
Jumbled ideas create confusion ... logically amanged ideas make the message
forceful” (Pal: 1984, EC-44).

Paragraph coherence in the student essays was equally appalling. The
sentences and ideas wete not clearly and logically linked: previously mentioned ideas
were not referred 10; and cohesive devices and transitions were not used to connect
the ideas. This lack of coherence in the paragraphs made the reading of the students’
essays appear jerky. So it was difficult to follow the train of thought to be able to
understand what they were writing about. It came out that only a student each from
Martyrs and State could write his/her essay with coherence while five from Opoku
Ware were also able to do that.

‘This inability 1o write with unity and coherence explains why the students.
were not able to handlc sentence 17 effectively in the jumbled paragraph. The
assumption has now been confirmed that students cannot organise paragraphs
Togicalty.

The question demanded that students write the essay in about two hundred
words. The wbwphyhhiumisn:ummesmnmwmmumwd 0 that
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that at their level, they were used to writing short essays. SO giving them that
limit would help to set their minds at case. In any casc, most of them wrote, on the
average, between 250 and 300 words.

With this violation of the word limit, it was expected that the students would
be able to develop their paragraphs adequately since they had a lot of room to
operate. However. it was never the case. They could not provide enough details to
make their points clear. There were a lot of one and two-sentence paragraphs which
did not contain enough (o explain what the students meant.

In assessing adequate development the researcher overlooked the students’
deficiency in unity and coherence. The sentences that were related were, however.
identified no marer where they were placed in the cssay, whether they  followed
each other closely in the essay or not. This aspect was handled this way because the
students had already proved by their llogical handling of sentence r7 in the jumbled
paragraph that they were not able (o identify easily the sequential relationships in
support sentences in a paragraph. The concern here then was whether students could
provide support sentences themselves, irmespective of where they placed them in the
composition.

In their respanses to questions § and 9 of the questionnaire, the teachers claimed that
they helped the students to st the ideas on the topic and cxpand them [with] linking
words .... group the information according to their level of relationship [and then]
expand given facts.™ In spite of this assertion the students were not able to write
coherent and adequately developed paragraphs. Students may not always do what
they are taught but the poor performance by almost all the students under
‘consideration goes a long way to cast doubt on the veracity in the claims made by the
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teachers. This revelation mn‘swdwfnuvnedeﬁclcﬂcymlheqmsnonmu!
“the informants do answer all the questions but their answers are not precise and
mlevam"(?.l1984:0(,‘-84).Sohisﬁkclymnd\etuchenmwlulmcy knew

they had to teach but not what they were actually teaching.
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It s also likely that the teachers did provide this help but they used an
inefficient approach. From their responses to question 2 of the questionnaire, the
teachers used both the product and process approaches to teach composition. The
Students” responses o question § of their questionnaire, however. indicated that the
stress was more on the product approach than on the process. This may then be the
reason why the students were not able 1o develop their paragraphs so well. In effect.
the product approach is not so helpful to students in paragraph deselopment. This
discovery brings up another likely arca for research, that is, whether the process
approach can be more effective in paragraph development or a new approach has to

be devised to teach paragraphing at the JSS.

3.6 Conclusion

A problem which is of very grave concem has been identified in this chapter.
It begins with both teachers and students providing relevant answers 1o the
questionnaire to prove that they know what the paragraph is and also the level of ts
importance 1o writing. The teachers claimed that they knew how to teach paragraph
writing and they did teach it but the students exhibited that the teachers did not do as
they claimed. The performance in the take-home composition goes 1o support the
stand of the students. So whao is telling the truth?

In any case the students were able 1o respond to the jumbled paragraph very
well, except for the placement of one logical sentence, sentence r7, which eluded
them. Martyrs of Uganda JS$ and Opoku Ware JSS excelled in their Tesponses to the
jumbled paragraph while State Experimental JSS flopped
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Thus, one would have thought that the students would generally do well in
the take-home composition. Unfortunately. s shown above, all the three schools
performed badly. The performance by Martyrs of Uganda JSS was just as appalling
as that of State Experimental JSS even though Martyrs performed better than State in
responding to the jumbled paragraph. This was in spite of the lenicnt manner in
which the assessment was done. If the rubrics of paragraph writing were strictly
followed in assessing the students, Table 3.13 and Figure 3.3 would have shown
rather disturbing figures and corresponding uninspicing curves.

How did it come about that the students knew about the paragraph and could
give positive responses 10 a jumbled paragraph but they could not develop good
paragraphs on their own? As noted in section 3.2, the three sampled schools are
‘among the elite schools in the Kumasi Metropolis and they have the state-of-the-art
teaching/leaming resources which the majority of schools in the metropotis fack. if
this is how they have performed, then what will be the performance of students from
the less endowed schools? This is the puzzle which all siakeholders of education

must find answers to.
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CHAPTER FOUR
CONCLUSIONS
4.0 Introduction
This chapter focuses on the key issues raised in the disscrtation. In the main.
it is about the reasons why the JSS students are not able to develop effective
paragraphs and how useful this research will be in trying to solve the problem. It also

looks at how beneficial this research will be to various stakeholders of education.

4.1 The JSS Student’s Inability to Develop the Paragraph

As narrated in section 1.4.1 of this dissertation, formal education, and for that
matter, writing, has been with us since the 14 century. With this lengthy presence of
writing in Ghana, one would have thought that the Ghanaian student would be adept
a1 writing, especially at paragraph writing. Unfortunately. the reverse is the case. at
least at the JSS, as we have seen in chapter 3. There are several factors that account
for this. They include: lack of attention to writing at the basic school, late
introduction of paragraph writing, limited exposure of students to paragraph writing.
superficial content of sylfabi and textbooks, and the use of inappropriate teaching

methods. These are dealt with onc after the other in the subsequent sections.

4.1.1 Lack of atteation to Writing
As explained in paragraph 1.4.2, writing is not given the attention it deserves
‘even though al the end of a student’s education, s he would be awarded a certificate

primarily based on the assessment of what she ‘may write. The lack of attention has
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come about probably due to the fact that one’s academic competence is generally
determined through what one is able o say at a point in time but not what one is able
10 write, It may also be duc to the fact that, pedagogically, writing is made to occupy
the last suage in the language leaming process. Hence. psychologically, both
language teachers and leamers may have the funny fecling that writing is not so
much a pressing issue in language learning and as such it can wait.

This notion is then consolidated by even textbook writers and syllabus
designers who stress grammar and mechanics to the detriment of the other
components of writing especially organisation and syntax. The WAEC puts more
premium on content, expression and mechanics than it does on organisation.

If the WAEC would put equal emphasis on assessing the components of
language. syllabus designers and textbaok writers may put the appropriate premium
on the various aspects of writing and language teachers would be forced to teach
writing as they do the other aspects of language. Through this, the larger community
would begin 1o assess one’s academic abilities not through speech alone but writing
as well. All these actions would then go a long way to help students to write good

paragraphs.

4.1.2 Late Introduction of Paragraph Writing in Schools
From section 2.5.1 of the dissertation, we leam that schaol children are first

exposed t0 paragraph writing late, at primary 5. By this time, they would already be

writing composition but apparently with no knowledge of paragraph writing. When

paragraph writing is eventually introduced to them. they obviously become confused,
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Should paragraph writing be introduced carlier at the lower primary. students

more likely to excel in writing at the JSS.

4.1.3 Limited Exposure of Students to Paragraph Writing

With students being exposed 5o late 1o paragraph writing in their course of
study as shown above, one would have thought that they would be given ample time
1o study paragraph writing to enable them 10 recover the loss. Unfortunately, this is
not the case. From primary 5. when the student is first exposed to paragraph writing.
up 10 SS 3 when s/he writes the BECE, s/he has fificen terms of study. Out of these
fifteen terms, she is given three terms, being 20% of the total, to study paragraph
writing, The total number of periods allotted to English at both the primary and JSS
i 18. This is made up of one hour per period. Out of this, five (5). which translates
into 27.8% of the total has been alloned to writing but given the five divisions of
English in the syllabus, cach division should have been given 3.6 periods, that is
20%, on the average.

‘These allocations appear good for paragraph writing because the student has
ample time 10 be exposed 10 writing. However, few units of study are allotted to this
time. From the 256 units of study for English at the basic school, writing has been
given 65 being 25.4% of the total. This far exceeds the 20% average for each
division of English. However, paragraph writing has been allotied only 3 units which
i5.4.6% of the 65 units for writing and just 1.17% of the total of 256 units. This s too
little. The effect here is that these few uiits, coupled with the superficial content of
paragraph writing in the syllabus as stated in section 4.1.4, will not help the student

to leam much within that time. Ultimately the same few items will be repeated over
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and over 10 wasie time. Teachers can do well to make up for the deficiency in the
Syllabus by proactively adding more units o paragraph writing and treating more

aspects of it as well. so that the time will not be wasted as it is being done now.

4,1.4 Superficial Content of Syllabus and Textbooks

According to sections 2.5.1 and 2.5.2 of the dissertation, the following are the
aspects of the paragraph which are taught at the basic school: topic sentence. support
sentences, coherence, re-armangement of jumbled sentences in a logical onder, writing
paragraphs from outlines, and supplying of links within the paragraph.

When we look at what gencrally goes into the paragraph, as explained in
Chapier 2. we can say that the contents of the basic school syllabi are no where near
what the JSS graduate, especially the one who may opt out of formal education at
that level. is supposed to know, as explained in section 2.5.2.

From section 2.6, we also see that the basic school textbooks o not deal
adequately with paragraph writing. Paragraph writing does not appear in the primary
school books and it is given a cursory mention in the JSS bouks. Even where the
syllabus specifies the class where paragraph writing must be taught, the textbook for
that class may not mention it, and when it is mentioned, it does not receive enough
attention,

1fthe basic school syllabi and textbooks are revised to treat paragraph writing
10 suit the demands on the JSS graduate, and if the contents of these materials are
properly synchronised. it will go a long way to improve the paragraph writing skills
of the JSS student.
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4.1.5 Inappropriate Teaching Methods

The primary school syllabus stresses the process approach to teaching
paragraph writing. From sections 3.5.2.1a and 3.5.2.1b, we observed that teachers
know of this approach to teaching but they rather use the product approach.

Children are imitative so the product approach which amounts to imitating
prefabricated patterns of writing may appear to be good. It must, however, be noted
that children engage in a lot of social intercourse, even in their imitation ventures. It
is this interactive tendency in them which makes the process-based approach a bener
option to use 1o teach paragraph writing at the basic school than the product
‘approach.

Further research should be conducted into the process approach, as well as
altemate approaches to confirm whether the product approach is scientifically less
viable in teaching paragraph writing at the JSS in Ghana as we have discovered in

the rescarch.

4.2 Implications of the Study to Education in Ghana

In chapter 3, we discovered that JSS students and teachers know what the
paragraph is. They also know its uses to writing. and the demands expecied (o be
fulfilled in writing the paragraph. Chapter 2 also revealed that students ought fo have
finished with all they needed to know about paragraph witing by the end of JSS|.
The contents of the basic school sy labi include the jumbled paragraph. However,
‘when the sample of the population was given a jumbled paragraph to work on, as

shown in chapter 3, the responses were not impressive cnough even though from the

personal i they had d ises on that at primary six.
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Students' performance on the essay was also far below the acceptable
Standards, even though the responses to the set of questionnaire showed that they had
been taught paragraph writing. The jumbled paragraph is an activity in the process
approach. With students doing so well i it we can presuppose that they will do well
in writing the composition. The responses from the questionnaire indicate that they
did not exploit this approach (o the hilt. Can we then say that should the students be
taught through the process approach they would be able to develop the paragraph
very well? These observations are very critical to JSS students, language teachers.
educational policy makers, syllabus designers and textbook writers. Many of the
implications to language leaming have been given in section 1.10 and a few will be

added here.

4.2.1 The JSS Student

In education, the student s at the centee of affairs. This means that the student
will directly suffer any adverse consequences of educational misadventure. In effect,
the student is ultimately going to suffer the side effects of bad paragraph
development. With what the study has brought to the fore about the inability of the
1SS student to develop the paragraph, all stakcholders need to devise befter means of
helping the student to develop the paragraph so that hisher education will be
complete.

4.2.2 Language Teachers
The study shows that even though language teachers may not have done
much about paragraph writing at the training college, they know much about the
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paragraph and how to teach it (0 help the student 10 be able 10 develop . What they
probably do not know is the method to use at a particular point in time and its
viability at tha material time. From the study, we discover that the teachers are using
mainly the product approach in teaching paragraph writing. The researcher
recommends the use of the process approach. If teachers should heed this

recommendation, the JSS student will stand o benefit.

4.2.3 Educational Policy Makers

The assumption has usually been that the student’s problem with language is
mainly in the arca of mechanics, grammar and expression. Consequently. that is
where much of the effort made to solve the language problem has been gearcd
towards. This is probably the reason why there is profuse research work in that field
in our universities. Even WAEC focuses much of its attention on these. The study
makes a case for organisation too. It reveals that however relevant a point and no
matter how good the language in which it is written. if it s not properly organised,
the writer will fail to deliver. This is what makes it so important for cducational

policy makers to formulate policies that will strike a balance between

and isation so that students will have a holistic

development in language study.

4.2.4 Syllabus Designers.
The study reveals that the paragraph writing aspect of the basic school syllabi
was designed without due regard 10 student’s needs at the end of the JSS programme.
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This approach has made the syllabi 100 shallow to be of significant help 1o the JSS
graduate.

With this revelation, syllabus writers will see the need 1o determine who and
what they are designing the syllabus for, so that they will be able to tailor it to suit
the needs of the uscr. This then calls for an urgent revision of the current basic school

syllabi as regards paragraph writing.

4.2.5 Textbook Writers.

From the findings of the study, [ daresay that the basic school textbooks are
not of much use with respect to paragraph writing. They ought to have been writien
according o the dictates of the syllabi. However, with reference to paragraph
writing. the books do not synchronise with the dictates of the syllabi. This is
detrimental 1o the student’s ability to develop writing skills. This assertion is based
on the fact that the teacher who is not resourceful and relies solely on the text book
will have 1o stwff 10 teach with. In another light, where the teacher is resourceful but
/e i not able 10 easily get relevant materials (0 work with, s'e will not be able to
tesch effectively.

Armed with this information. textbook writers should do well to write 10 suit
the dictates of the syllabus to avoid any disharmony between their books and the
dictates of the syllabus. This will help the teacher and the student 10 have good

reference materials to work with.
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4.3 Observations
Throughout this research, we have been able to determine that what has

generally appeared to be an ordinary phenomenon, that s, students’ inability to
develop effective paragraphs. is in rcality a canker that hampers language learning 50
it demands a concerted effort from all stakeholders to be able to overcome it.

Individuals whom | talked to sbout my research also felt that the JSS was o0
fow on the educational ladder and as such not much should be demanded of its
products. From the outcome of the study, we learn that the JSS level is as important
as even the university degree level when it comes to paragraph writing. The defence
here i that e the JSS can be a terminal point for the student, just as the university
degree is also a terminal point. at the end of the day, when both graduates become
heads in their respective organisations and they write in connection with their
businesses, the two write-ups will be graded from the same perspective. These two
graduates may not be present at the grading. Also they may not add information on
their education 10 the write-up to help the recipient to treat them from different
perspectives, This is why the JSS student has to learn so much.

Al these observations go to prove thal this dissertation is very relevant to
language leaming, IF it results are rigorously implemented, they will go a long way
to help in language development, especially in the area of writing.
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APPENDICES
Appendix |
Sample of Responses to the Questionnaire for the Teachers
Depariment of Linguistics
University of Ghana
Legon
26" May 2005
To all Respondents
Dear Sir/Madam,
Request for Respondents to Questionnaire

| am conducting research into paragraph writing at the Junior Secondary Level.
To make the research detailed enough, | count on you to respond to the following
questionnaire.

You are assured that in connection with this questionnaire, your identity will not
be revealed at any forum. By this promise, kindly provide true responses to enable
the research reveal the true state of affairs.

Thank you

Yours faithfully,

Signed
JOSEPH KOFI BOAKYE

(Researeher)
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Sample of Responses 1o the Questionnaire for the Students
QUESTIONNAIRE
Department of Linguistics
University of Ghana
Legon

26th May 2005
. Respondents

‘ez Sur Madam,

quest for Responses to Questionnaire

 sonducting research into paragraph writing at the Junior Secondary School level. To make the research
rnmgh, I count on you to respond to the following questionnaire and exercises.

o assured that, in connection with this questionnaire and exercises, your identity will not be revealed at
o, By this promise, kindly provide true responses to cnable the research reveal the true state of affairs.

Bk you.
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Appendix 3
Copy of the Jumbled Paragraph
Test |

Some of he follow ing sentences do not belong to the group of sentences.
i, Identify such sentences and group them separately without ordering them.
ii. Identify the topic sentence.
iii. Rearrange the rest of the sentences in # sequential order.
a. [ collected a registration form from the library and filled.
b. The library had only torn unattractive books.
c. I talked to my class teacher about it
d. My friends liked only sports but not reading.
. My parents had a lot of books on our shelves.
f. | sent the form back to the library and | was registered.
8. He encouraged me to be a member.
h. There were a few of us children in the house.

i. Ialways envied being a member of the town library.

Test2

Describe your school in about two hundred words.
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Appeadix 4

Sample of Solutions to the Jumbled Paragraph
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