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INTROD .UCTION 

( I ) 

AN ABSTRACT 

This work is in two parts. Part one studies the problem 

and investigates into the children's out-of-school activities inter­

preted here to include their natural interests and pursuits and the 

life they live in the comrrunity out of school hours. The second part 

experiments with the summaries and conclusions of the investigations 

and puts forward their apolication in class teaching. 

Part one begins with a study into the physical) SOCial, 

emotional, moral, and aesthetic development of the children. 

The second chapter studies the influence they come under within the 

community in which they live. This is entitled: Informal Education. 

The third chapter is devoted to the formal education in two schools 

with a brief historical background in each case and through official 

reports, studies the extent to which children's out-of-school activities 

have been used in the history of the schools. The highlight of this 

~rk will be found in the closing chapter :the local aims and thoughts 

about formal education as conceived by the parents, the school children 

and the teachers of the locality. 

We open part two with classroom lessons recorded fA( detail 

to see how the use of OUt-of- school activities reflect6 the !ti.ms of 

those making up the oommunity, viz the parent,the child, and the teacher. 

Chapter two makes use of children's evidence ~ollected through a delight­

ful project to reveal the nature of the qualities a teacher using 

children's out-of-school activities in class teaching should have. 
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Chapter three is devoted to show how an experimental class was . 
organized. Once again it makes ful l use of the children ' s evidence 

to reveal early failures and show later success. Pupils I notes, 

records and other Vlritings have been copied out exactly and no effort 

has been made to correct them. The last chapter entitled, SUmmary 

and Conclusions, is an attempt to model a school on the lines of the 

BxPerimental Class bearing in mind the nature of the children and the 

life they live in the community out of school hours. 

LIST OF APPENDICES 

1. Summary of life within the community of Navrongo based upon the 

day to day report for the year 1959. 

II. A detailed field study report of a p rimary six pupil in Navrongo. 

II. (b) Another field report. 

III. Letters from pen friends in French schools in Upper Volta. 

IV. Press conference. Questions prepared by the Experimental class 

to obtain information on the Territories under British Colonial 

Office. 

v. Suggested Time table for use in a school withi n a f arming community . 

V. a. Time table for use in the Practice Class. 

11. b. 

V.c. cilmparative study of two time-table analysis with notes. 
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1 N T ROD U C T 1 0 N 

(II) 

THE PROBLEM 

The term "out-of-school activities" is used here to 

refer not only to "the natural interests and pursuits of school 

children out of school hours "I but also to include the life ' "'they 

live in the community. The two cannot be separated. " There 

is only one subject-matter for education, and that is life in all 

its manifestations. " 2 Unfortunately "there is some gap in kind 

... " between the child's experience and the various forms of subjec1r 

matter' that make up the course of study. ,,) 

The work under review is an attempt to find the out-of-

school activities of the upper p rimary school children of Navrongo , 

Northern Ghana ; and the use of t hese activities in class room 

teaching. 

Throughout the period, November 1954 Augus t 1959, t he 

investigator availed himself of the opportunity of supervising teaching 

practice by visiting 25 town and village schools in the Wa , Tamale 

and Bolgatanga education districts, of the Northern Region of ((nana. 

I 
Out of School. Central "dvisory council for education (En~l and ) 

Ministry of Education. H.M.Stationery Office(Reprint 1952 ) p.5. 
2 
Whitehead, Aims of Education. p.6. 

3 John Dewey , The Child and the CUrriculum. p . II . 
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In all these visits, he kept in mind a search for the aims which 

made parents send their children to school. He also thought" of 

why the children themselves were in school, and what government 

expects of the products of schools for which it has paid grants. 

In almost every lesson, there was some amount of friction between 

teacher and pupils especially where children became interested and 

in a spirit of spontenaity brought into the lesson an aspect of their 

out-of-school activities. Where no such interest was displayed, the 

lesson was dull and in some cases force had to be res~rted to . 

This lack of unity between the various subjects of the curricul~ 

and the life of the children in the community led to the selection 

of the topic I Out-of-school activities in class teaching. I 

Later on, two only upper primary schools in Navrongo 

were used to investigate fu'ther into the proplem and to see the 

extent to which it can be used in class teaChing. A preliminary 

survey of the two schools showed that one of the schools - st. Paull s 

Primary had to tackle the problem right from start in order to win 

the parents to send their children to the school, and to make the 

children desire to stay in the school. The White Fathers who 

started that school were by their very rule of life bound not to 

neglect the child as a social being. They had to take the child 

as he is in his own cOlIDnuni ty, and in his training , make uS'e of his 

out-of-school activities; for,the founder of the White Fathe;s 

Cardinal Lavigerie in instructing his missionaries to Africa 

warned : " It is an unforgivable mistake to try and turn them 

into Frenchmen. I forbid you to dress them~' la franqaise; they 

are not to sleep a la fran~ aise; they are not to eat a la fran~aise. 

I forbid you to teach them to read and write French. They nrust 
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I learn to re~d and write in the language of their own country •.•• " 

" When Principal Fraser of AChilllOta toured the Protecterate 

as government educational inspector, he found the \Vhite Fathers' 

institutions the best in the area, because of the strong link they 

had established between school and village life . ~ ., This link is 

particularly necessary in the Northern Territories, where aducat1QnC'I;. 

JIIilst,. be , closely bound up with native life if the danger of an educated 

African, wholly out of sympathy with the agricultural conmnmity, is to 

be avoided. " 2 

Unfortunately the White Fathers could not have their 

own way in what had been praised. As soon as the st.Paul1s Primary 

School came under grants in 1933, those ~~inks waich they had earlier 

introduced into the schools were then on being attacked by education 

reports as wanting. Teachers interested in these subjects: farnring, 

brickmaking, thatching, and crafts of the people were needed. In the 

two schools, the reports showed that teachers lacktdi drive and energy. 

Organi&ation and discipline in both schools had considerable room for 

improveme~t. 

and dancing. 

More attention was c811ed to native songs, drumming 

Concerning practical work, one such repOrts reads: 

" Only fair, the children have ability but the teachers are not {'ood 

craftsmen and do not know how to teach craft." 3 School farm that 

used to be 20 acres in st.paul'w Primary school were reduced to sixteen 

and then to four plots of one and a half acres each. In the 1:958 

report of the second school, the farm work showed, "a srfial"l garden; 

it has just been sown with seeds, ... The land around the school is 

farmed by the teachers. " 4 

r DOnald Attwater, The .Vhite Fathers in Africa. p.4. 
2 F. M.Bourret, The Gold Coast. p. 104. 
3 Official Reports - The Navrongo School, 1945. 
4. Report on the Kassena-Nankani Native Authority Day School - Balobia • 

1958. 
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-The schools have now assumed a popular aim - in pursuit 

of academic learning, and teachers trained in conditions out~de their 

environment. Although that part of Sir. Gordon Guggisberg's memo--

randum on education for the Protectorate( Northern Ghana Jin 1925 

which advocated , " that the Government keep a strict control SO 

that no inferior schools be opened, as had happened in the south.~' was 

not much carried out, yet by the same memorandum, "he wanted all 

teachers trained at Achimota and supervision exercised from that 

institution." I . This policy must have led on to teacrrers receiving 

their training outside their regions and not thinking much about 

children's out-of-school activities. 

However, the 1937 - 41 committee vmich examined the 

existing educational system in the Gold Coast ( Ghana ) and to make 

recommendations where necessary, did its work with representatives of 

all educational agencies and submitted a report that brought very nuah 

home the education needed in the present Ghanaian set up. Section 

5 d (iii) of this report stated: "Courses should be planned ' round 

a central group subject •..• for the purpose of uni fying the various 

subjects of the curr iculum in special relation to the life of the 

community. " 

Commenting on this, Professor L.J. Lewis in his lecture 

notes on Educational Development in the Go14 Goast, said : " The 1937 

41 Committee also commented on the curriculum in its report, bu!­

mainly in general terms. It was in this report that the idea ot the 

" central group subjects " first appeared in the Gold Coast . Lack of 

professional staff and pre-occupation with adnri~istrative pr oblems 

have hampered efforts to release t he curriculum, from t he tradit i onal 

form. New schemes of education require fresh t h inking out of curriculum 

J F.M.Bourret, The Gold Coast. p .I03. 
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of both primary and middle schools. Conference of training college 

staffs May I9S0 met to consider curriculum,but little in the way of 

practical or concrete proposals came out of it. The development of an 

adequate curriculum will take many years of research and experiment; 

this should lead to. more diversity in different parts of the country 

than is at present. " I 

Recent developments in Ghana education provided in the 

Accelerated Development plan ( 2,c & d )1 EDUCATION IN THE BASIC 

skills, with the usual complementary learning deemed to be essential 

for children in the age-group six-plus to 12 plus. The main aim is to 

'to provide sound foundation for citizensh~p with permanent literacy 

in both English and the Vernacular. ' 

Section I02 of the Jeffery Report of I9S2 asks for reform 

of curriculum and does not necessarily ask for any new subjects. 

This "l1Rlst be accompanied by a reform of organization and of teaching 

method •••••.•• The first of these reforms will make possible, and the 

second will make inevitable, a review of the material from which the 

curriculum is built. And review would almost certainly lead to 

changes in at least two directions. In the first place, the general 

balance of the curriculum would be altered. The present heavy emphasis 

on the three R's taught in isolation from all other subjects would 

tend to be reolaced by an emphasis on the u se of the three R's in a 

wide range of children's activities embracing all subjects. Secondly, 

there would be a drastic pruning of the material at present "included 

in the subject syllabuses." 2 

It is within these comments that the investigator carried 

out his research and experiment. 

I 
Prof.L.J.lewis l lecture notes: Educational Dev.in the Gold Coasn,I95 2-

2. eff re rt. 1952 .Afl·~can Education,p.20. 
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CHAPTER I 

BACKGROUND STUDY OF CHILDREN 

IN PRIMARY SIX 

I. PHYSICAL DEVELOPMENT 

Boys in any priJnary six class of the Kassena - Nankanni schools 

are not of the same age group. In Navrongo, Northern Ghana, where 

there are two schools with primary six, the ages of the children are 

such that we could have in one and the same class, boys ranging 

between primary five and middle form four. This gives rise to unequal 

physical forms.Big boys and small boys sit side by side ' in class. 

While school records, for convenience, keep these ages 

around the class age of I2 t, a sample study of forty children selected 

at random from these two classes gives the following age distribution 

ro years 2 boys Below age 5% 

II years 8 boys 
Normal age 37.5% 

I2 years 7 boys 

I3 years 6 boys 

Ih years ro boys Above age 57.5% 

15 years 7 boys 

The lack of registered birth certificates and very few baptisms at birth , 
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will for some time, continue to give marked differences'in the 

physical age and build of the boys. 

At home there is plenty to eat during harvesting and a 

few months afterwards. This period of plenty stretches from July, 

after harvesting the early crops, up to February in mst homes. 

The bulk of the harvest ~obtain~d in November and stored to cover 

the th:iJl months. The staple food is millet, but groundnuts form 

a major supplement to the meal as a regular I;art in the 

acconpanying green vegetable sauce. The farm and garden produce are 

at the disposal of the family though it is th e father who regulates 

their supply. 

Boys obtain their share of food from their mothers. Sometimes 

their elder sisters give the food to them. During the times of plenty, 

they like eating raw groundnuts most of the time. Roasted cobs of 

millet, often smeared with shea-butter are also taken between meals. 

Unfortunately, they do not have much to eat at will all the time. 

Mo st homes either ration their supply of millet and groundnuts, or are 

left practically with no food in the middle of the dry season i.e. in 

Februaryl but Nature comes to their aid and gives them the extra 

food they wish to have. Fruit-trees begin to flower and bear fruits 

from January- till the growing season in May . Mangoes get ripe 

around certain compounds,in some institutions and in the open fields. 

The green kapok pods are good enough to eat. Other fruits such as 

the dawdaw (monkey bread), shea-fruits and the baobab pods offer 

delicious supplements in between meals. Most of these fruits are not 

cultivated. They grow wild, and boys at their leisure, walk any 

distance to reach them. They thrO\. stones at the fruits or climb up 

the trees to get at them. As boys climb and shake the branches, some 
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fall and break their arms • 

. Meat is welcom/bY 

form part of the regular let. 
all. Unfortunately i~ does· not 

On special occasions a boy maY get 

meat and rejoice. SUch occasions are mostly daYS of sacrificing to 

the family gods - the ancestors. Other daYS include marriages and 

funerals, durbars and feast daYs such as Christmas. Normall y a living 

animal is a treasure, a propert y, a measure of the economic standard 

of the family. Seldom will it be killed for home consurrption. 

Fowls are more often killed in sacrifice; but as the women do not 

eat fowls, by custom, it is the men and the boys who take all the 

napp-~es~ If by accident, disease or old age, a hen, dog, goat, 
'--'-

sheep or cow dies, the best part of it will either be sold or shared 

by the family. Most boys keep fowls which they term their own, but 

they are not free to take their eggs nor kill them. More often, fowls 

and eggs are given awaY in gifts to strangers who PaY visits o~~~-Cct 
for a native who MaY stay in a neighbour's compound for some time, 

during the day. 

Pito, a native drink brewed from fermented millet, is 

loved by all. In houses where mothers brew pito, boys enjoy 'taking 

a sip when they want to. Sometimes, on market daYS, they visit ~eir 

friends apd share a calabash of pito. During the dry season water 

is not easy to get. Boys who must draw water for the domestic 

animals either dig in river-beds for water or go some distance to 

wait at a well for its dripping water. TodaY, there is wa'\er-bome 

pipe in Navrongo tmvn itself; but those outside its reach/somehow 

still feel the thirst of the dry season. 

Practically all the children are not too happy about 

what they term: seeds of ~ess within the cattle enclosure of the 
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compounds in which they live. On entering a native house, 

the main gate opens into the cattle enclosure. After walking through 

this, one stP.ps over a low wall into a very clean inner compound. 

A child commenting on" this said " The cattle and their dung bring 

flies into the house in the wet season, and they even enter the mouth 

:men you speak or laugh." Another boy said : " !,'he entrance of my 

house is alw~s smelling because my father always keeps the donkeys 

there. " others complained that urine passed on the walls by those . 
who 'enter to drink pito makes the house smell; " also, cracked mud 

walls harbour snakes, mosquitoes and scorpions that bite them sometimes 

in the night. 

Most boys go to bed early and get up early to go to school; 

but at moonlit nights, not many go to bed early. They attend native 

dances, marriage or funeral ceremonies in nearby compounds, or play 

up to a very late hour. Those that do not go out, sit up to tell or 

listen to stories or gossips of the day. In cold ''ileather, they light 

fire outside under a ~ee and sit around, or light such fires in the 

sleeping rooms to keep them warm. They go to bed by rolling themselves 

in native zana mats to keep off the cold. .., 
The environments provide plenty of playing grounds. ; 

2. 'J'H1<: SOCIAL BACKGROUND 

More than 80% of the boys' parents never went to school. They occupy 

themselves on the farm to keep their families. Each f armero has to 

himself, one or two acres of farm immediately around his compound. 

In these farms, the main crops grown - millet; groundnuts and vegetables, 

are for home consumption. While tomatoes, okroqs, beans, pepper and 

spinach continue to form part of the farm produce, dry season vegetable 
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gardens are also maintained by some parents. Side by side with 

crop farming is animal husbandry. Every farmer own s a numbe;' of 

cows, sheep, goats and fowls. Some parents find employment during 

the dry season, as labourers; but the rest engage themselves on their 

own handicrafts such as the weaving of strips of nati ve cloths, the 

the weaving of baskets, and the making of hoe-handles. A few parents 

trade between Kumasi and Navrongo, Walewale and Navrongo, and between 

Rolgatanga and Navrongo. They buy foodstuffs such as millet, groundnuts 

yams, fowls, shea-butter and fish and sell them. There are a few 

masons who were trained by the White Fathers; these ~ontinue to build. 

On the whole the natives build their houses during the dry season. 

About 47% of the parents have had some education; Of these, one-third 

finished the Middle school, and are engaged as clerks in the Forestry 

and Vertinary departments, in the medical field units, and as teachers 

and nurses. 

Nearly every woman knows how to brew p ita. For commercial 

purposes, 20t of the loomen brew pita each market day. ''!hey brew each, 

"two large pots every market day " , comment most of the boys. The se 

are first class pita brewers, they say. '!here are other women who 

prepare the malt out of millet and sell to pita brewers. Most of t hem 

weave baskets and mats for sale. A boy proudly called her IOOther the 

chief weaver of his area. other women make shea-butter oil and ground-

nut oil for sale. Besides petty trading and household tasks, the 

women repair cracks in the walls of a hause and plaster the 'tdlllll of the 

compoundS, 

The women by common practice, live in polygamous families 

with the men. Though the Christians have taken to the monogamous pattern, 

polygaIl\Y is predominant. In the same compound, we may find the two types 
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of families. Usually a husband builds his own compound for his 

wives and children. As the children grow and marry, the father's 

compound is enlarged to accommodate them and their wives in different 

sections of it. We shall illustrate the typical living conditions 

with those of a boy we shall name Z, for the purpose of this work. 

Z, a Kassena boy, stays in Nomolo - a section of the town, 

with his father and mother in a section of a compound. Within this 

compound are -hine main rooms shared by his uncle;-fatherts brother, 

and the father. The uncle has two wives and the father has three. 

Each woman has a room and a little inner compound together with a 

kitchen. His father has his own room and so has the uncle. The boys 

have one room. The remaining room is reserved for strangers, and for 

storing the farming implements. There are two big barns for millet 

in the outer compound where the cattle lay. Father has twenty cows 

and some goats and has a small number of fowls. He owns an acre of 

farm around the house. The mother assists him in the farm, and sells 

some of the produce. At times she sells the pots she makes. The boy 

is happy with what he terms 'his kind parents'; but he hates to see 

his uncle in the compound, for he often beats him or shouts at him. 

3 E1:OTION AL DEVELOPMENT. 

ANGER 

It is tyPical of the Primary six boy to be angry with anyone 

who is not one of his companions. He becomes angry when a"younger 
who 

brother or boyAinsults him, eats his food, tears up his book or dares 

to put on his dress. He becomes angry especially when this younger 

boy follows him any time he is going out with his companions on an 

errand or to play. He does not like to see so many people in his 
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in his compound. He hates to see them coming in to drink t~e pito 

brewed there, for they make noise and send him on errands unnecessarily. 

concerning these pito drinkers, some boys said that they 

drink and disturb and even eat all their food at times. They always 

stagger about, fighting and causing trouble at times. They hate to 

hear them making noise even when they want to sleep. 

He expresses his anger in several ways. He beats the 

yo~er brother or boy arousing his anger, or cries if . he cannot beat him. 

Then he leaves the place for a quiet corner where he sits alone, not 

talking to anyone until a playmate finds him and speaks with him. 

After about thirty minutes, he becomes norm~ and friendly again and 

goes to play. Food is always a source of anger. When it is not 

ready, not enough, given to, or eaten by someone, or when it is same 

all the time, the child is not pleased. Beating, unfounded blames 

and abuses from bigger boys or grown - ups; insults and mockery from 

younger ones; deprivation of a companion or a possession may all give. 

rise to his anger. 

Parents, especially the father, tend to beat the angry boy 

the more. . Mothers generally pacify him with food or abuse the child. 

!lis sympathisers are his own companions - his social group. They try 

to please him in any way they can; but his younger brothers and sisters 

often sit at a little distance from him and share his grief in silence. 

The report below may illustrate some of the details of this emotion. 

Aealba is in Primary six. When he is angry with his 

younger brother, he beats him and at times lo:ks him up in the house. 

His anger even extends to his father when he tells him to assist those 

shepherds in the house to drive in the sheep and cattle every evening 

after school and to help them to clean the enclosure at least once a 
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month. He grumbles; when he does take part in dr±vil!g in tJo.e cattle, 

he gives them as Iln1ch punishment as he can,beating them and throwing 

stones and sticks at them to make them run faster into the compound. 

He grumbles all the whiUe he is doing this, and as soon as they have 

all entered the enclosure, he runs away from the house to escape 

an immediate punishment. EaciJ time he shows anger, his father abuses 

him the more; but his mother tries to keep him in the room to cool down 

his anger by giving him food. At th e same time, othtlr grown ups in 

the compound mock. and laugh at him. His own social group try to make 

him leave the house to go out and play. Often, th is group teaches him 

some ways of punishing his father and avoiding driving in· the animals. 

They urge him to play with them far away from the house every evening, 

and come back home only when it is dark and all the animals have been 

dri ven in by the other dl ildren who do not go to school. The younger 

brother laughs at him and stays away from him v.hen others make him 

angry. 

FEAR 

The boys of Navrongo are very much afraid of wild mimal,S. These in-

elude elephants, lions, leopards, bush cows and hyenas though they 

never come across t.i1em. Seldom in fact do they see even a dead 

wild animal. The fear of wild animals hunts their imagination in the 

same way as the fear of dead bodies and ghosts. The neighbourhood 

instilS such fears into them; for the height of fear is re~ched every 

year when millet is growing. About this time, the growing millet 

is 'known' to be full of them especially at ""ight. It is also believed 

at this time, that mad men and neck-cutters hide in the millet fanus i 

and boys would not even dare go out at dusk, on errands v.hich will 

br:i.ng them through millet farms at night. 
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Among animals they see quite often, those that they 

fear are the chameleon, the snake and the dog. Right from infancy 

the fear of chameleons is known to be common to all up to later 

childhood and above. This is attributable to llarious reasons ,: the 

shape of the chameleons's head, the form of its eyes, tlIe hardness 

of its skin i - ., its movement, and its changing skin. But the nature 

of the fear of the chameleon is one of native belief. It is popularly 

believed that if the ch~eleon bites you and you do ~ot bite it, your 

body will be changing like that of the chameleon. It is also believed 

that if it crosses your path, someone in your family will die. 

The fear of snakes is based on two popular beliefs. 

It is believed that if anyone touches the skin of a snake or eats 

the flesh, particularly of a royal python, he will become a le~er. 

Another belief is that a snake's legs are inside its body and that 

if it shows them to anyone, that person will die. As a reSUlt, 

children are counselled not to turn OVer even a dead snake. One boy 

said that if the bone of a snake pricks a man, he will die. That, he 

said, was told him by his mmther. 

1here is a certain amount of fear ~ ~dog, especially 

the mad dog. Other dogs that bark per sistently at night are feared; 

because they 'see' ghosts in the night. Out of the belief that a 

dog can carry a boy into the skies, quite a few boys fear it. A comment 

from Agalba about the dog is of interest. " A dog bit my friend and 

he received eight injections before he could live; therefor~ I do not 

want the bite." Another comment of a boy about why he fears the lion 

may be of interest. "I have read from a book that a lion was 

trying to eat a small bOT. Thsfmakes me afraid. " Boys have fear 

also for the graves of dead parents buried inside the house. AJnong 
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christian children, the making of juju in the house is a situation 

that causes fear. 

AFFECTION 

At home, mothers are the objects of affection. They feed them, wash 

thei r clothes for them and also protect them from the punishment of 

the fathers whenever possible. In their presence, they do all they 

can tQ please them. They speak freeq and ask all sorts of questions . . 
But outside the house, there is a secret affection to a schoolmate, 

c.. 
who is generally a boy from the same section of the town. When they 

meet they speak about their own 'secrets' that never reach elders. 

'!he least loved ones wi. thin tile family are their sisters. 

They complain that the elder sisters often insult them and do not give 

them any response when they question them. They are quarrelsome and 

do JIOt often give them enough food when they cook the food. They would 

not wash their clothes for them, nor give them millet flour whEn they 

are hungry. Second and til ird wives of their fathers are termed c-· 

selfish and jealous for they want all things for themselves and their 

children alone. Uncles are not much loved either; they beat boy s 

when they should not, they prevent boys doing what they want , the,r 

load them with work and would not help them. Besides, they are lazy 

and they do -not work as hard as their parents. Elder brothers beat 

and insult them without cause , they say, and they bully them when they 

\:10 not help to drive in the cattle and the hens . The young"er bri2th ers 

meddle with their possessions and spoil them, tiley are t oo young md 

are not able to play any game they would l-ike 'to play. A remark such 

as : "I IDee lIlY small brother least because he is three years old 

and he does not talk", is an illustrati on of this. Grandparents are 
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also pulled into the group of the least loved ones. ·These ru:;e fond 

of scolding, and do not want boys to go out with their companions 

but to stay at home and work. It the end of the scale of least lOved 

ones come the fathers. Flltllers force them to work while other 

children are playing. They punish them and somet:iJmJs they cannot 

be seen when the b~s want them for their needs. Some of them like 

insulting the children's mothers and even beating them in the hmuse. 

Some fathers get drunk and when they comw back home, peat any body 

without any reason. With the ~ption of the mothers of other 

children in the same family, as already stated, no boy mentioned his 

mother as least loved. 

THE CHIWREN' S IN'l'ERESTS 

During school holidays and over week ends, most boys go about in their 

social groups. Their walks are mostly rambles into the market and 

the open fields. 

Navrongo market comes on every fourth day. On such days', 

distant relatives and friends meet in the market t o exchange greetings 

and meffilges while d'oing their normal buying and selling" Boys find 

their way into the market without any intentions to buy or sell. 

In most cases, they meet companions to play or just 'see' the market. 

School attendances are often affected by the market days. There is 

never a social occasion sO loved as the market-day. At times there 

is dI'1l.mming and dancing and even lads and lasses meet to fom; new aquain­

tances·. 

1he open fields to them is a natu~al rambling ground. 

Boys roam about all day in the fields looking for animals and birds 

in the dry season or following cattle in the wet season. During these 
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rambles they indulge in recreations of all sorts. With ca1;ppults 

or bows and arrows, they play at shooting plants and animals. They 

hunt lizards and mce and roast them in the fields. 'I'ney wrestle 

or play at cards in open places, and they fish and swim by river-sides. 

At nights they stroll to compounds where there is drumndng and dancing 

and on Friday and SUnday ni~hts, they attend cinema shows at the 

training COllege. 

Besides the social groups that normally move about, each 

boy ~ keeps a friend in whom he confides. Although there is 

always one among the group who takes hold of any new situation when 

it becomes necessary, yet this particular friend is generally older 

than the boy and he may either be in the same class or i n the middle 

school. These speci al friends were described as famous, strong and 

big by some of the boys. Only a few would trust their p arents with 

their emotional and social problems. A father, comment l.ng on this 

said: " Up to pri mary three, he has confided and sought guidance from 

me; but now I do not know the one to whom he goes." A mother 

expressed her concern in this when she said: "I do not know why 

my child no longer tells me the people who beat him outside this house. 

Sometimes I find M.m crying but he never tells me why. " 

3. MORAL DEVELOPMENT 

Parents expect their children to be respectful and obedient. This 

general rule is interpreted and applied in a number oe ways. The boy s 

are eXDected to be obedient to their parents and their elders ~ - ," -" 

and to respect every one they meet. This respect is extended to their 

age group and to their younger brothers; but while to the alders they 

must be humble, they are expected to be kind to their inferiors. 
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This humility consists in a boy, sitting near to his parents or 
;t ' 

elders, listening to their conversation; but~does not permit him 

to take p~rt in the conversation. 

Boys are often cautioned by their paren~s not to 

steal nor tell lies. They are expected to be hardworking and 

unselfish. 

The boys on the whole try to live up to them, but they 

find it hard to obey especially other grown-ups. CQrporal punishment 

by parents and insults and abuses by other adults are frequent means 

by which their offences are corrected. Parents ,however, advise 

them sometimes; and by by stories or proverbs tell them what 

await ': children who disobey. 

4. AES~TIC DEVELOPMENT 

Items of clothing such as shoes, trousers, white pairs of shorts, 

shirts and coats are considered beautiful by almost every child. 

vehiCles, the most attractive of which is,to them~the Navropiols 

saloon car, are next loved; in particular a car of a clerk or his 

bicycle is what they admire and want to have. Two-storey buildings -

described as European house or Kumasi house, norJllally built for 

staffs of Government department and higher institutions are admired. 

They appreciate also those one-storey houses in nati~e compounds roofed 

wi th aluminium sheets and commonly called, zinc house. Glass windows 

and shutters; electricity, especially the street lights of the 

Navrongo st. John Bosco 's training college, attract much of their 

attention. Some items of furniture such as arm-chairs, the wireless 

set and radio boxes are mentioned as __ beautiful; and coloured 

pictures photos and statues are included in their sense of beauty. ! 
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Away in the field~the b~sl aesthetic developm~nt 

continues to show itself. Birds, especially the canary birds, are 

loved by each one. 'Ibey love to see them flying to and fro Over 

the countryside,and they love to see Qin cages. 'Ibey l ove to see 

the beautiful butterflies hovering over flowers that bloom in the rainy 

season. They are delighted to see insects and new life - green grass 

and wild flowers of the wet season. 

The horse is the most recognised beautif~ animal known; 

the young donkey is not much liked. It is ugly. Among birds, the 

one most disliked is the vulture. Earthworms anti. toads are not plea-

sant to most boys owing to their slimy skin. ' The queer shape of the 

chameleon I S head and its ever changing skin give it a bad name in 1h e 

matter of beauty. All things with bad odour'are ugly. These 

include: excreta in the fields and on the floors of public latrines; 

the cow dung in the enclosure in the wet seaSOJl and people with large 

sores and deformed limbs and faces ( lep'ers ) . 

THE CHILDRE~IS POSSESSIONS 

A great majority of the children have no clothes. The school uniform 

is their only item of clothing. Others have the native smock, a 

round-neck singlet, a shirt or a cover cloth. 

Bata sandals, cap or hats for occasional use. 

A few have pairs of 

It is customary for the boy' to own either a goat or 

sheep, and a littlw chick or fowl with some eggs. The young goat 
,,>,jj,~ 

or fowl is usual1.y given to the boy~motherls ~rother. 'Ibe significance 

of this custom will. be seen in the next chaPter. The child however, 

is not free to make use these animals nor their young ones. It is the 

father who has absolute control over them. Though the child is proud 
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to keep them as his possessions, it is the father who directs when 

they are to be sold or slaughtered. But when such an order is given, 

it is always in the best interest of the boy. Such interests include 

the purchase of school uniform or books, or for transport fares or 

Docket money when one has to attend school aw~ from Navrongo. 

For the love of listening to the song of birds, they make 

cages and trap the canary birds. Often, ll.··:bby<..±S fO';lIld carrying his 

cage along during their rambles to the fields, to th~ market or to 

the school. Out of the dry millet stalk from which the cages are 

made come all types of toys at the end of the harvest. 
\ , 

The kaako 

musical toy is seen towards the end of October and boys rent the 

air from morning till night with the sound from it. I.oiries and cars 

and &ats and spectacles, all made out of the millet stalk, are found 

in the children's possession about this time. 

DESCRIl'TIm! OF THE CHAPTEll 

In this chapter, we have discussed the summaries of 40 primaIy sil 

boys in two schools in Navrongo. The material used in obtaining 

the informatjon is based on the case study investigations prepared 

by Mr. ~ Taylor and Dr. B.L.B.K~e of the Institute of Education, 

University College of Ghana. They were used by the kind permission 

of Dr. K~e to discover the psychological background information of 

the boys \vhose out-of-school activities are being studied in the first 

part of this work. 

It mUst have been notised that only boys are mentioned 

in the study. This is so because up till now, there are only three 

primary six classes in Navrongo. 
on<tl 

One of these"iB in fact the second 

stream of the mission school and enrolls girls only. As the mission 
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school tends to express its own distinctive character on the 

children, only the boys I p.6 class was taken together with the 

only local council school of the area. The girls in this local 

council p.6 class were also eliminated for tlhis study. The select-

ion of the boys in these two classes were made at random but kept 

to a limit of twenty in eacij class,in 1959 for the experiments in this 

work. Since 1956 the investigator had organized the Kassena-

Nankanni second year stUdents t o make the investigations; during 

the period, he also organized some teachers in the field to gather 

the informatioo; and while the students and teachers were working 

independently with the case study guides just referred to, the 

investigator himself vi sited the two schooJs again and again to 

obtain the children I s evidence t h rough simple questionnaire. 

The results were brought together; the difficulties and successes 

were noted and used as a check f or the 1959 investigations of those 

forty boys already recorded. In all nearly 200 boy s were studied 

since 1956. 
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CHAPTER II 

INFORMAL EDUCATION 

The male child in the Kassena-Nankanni tribe is named 

by the most elderly man of the family. This is usually the grand­

father or an elderly uncle of the boy. Children ar~ not considered 

as belonging to the father but to the father's father. This is SO 

because of the love to live among the past relatives. A boy is 

therefore named after an event or the memory of his grand-father; 

but there are other cases in which the name is given in connection 

with the circumstances surrounding 1iIile birth • 

. The following names are found, among ~e boys studied 

to have been made after the memory of the grandfather. Akwodi­

father is still alive, ( child's birth coincided with the death of 

the father's father). Kwotiga - it is for my father, reference 

here is til) a piece of land owned by the grandfather ). Akwotiga -

I have no father. ~J<wogyingna - All the things belong to my father. 

Other names found, do not contain the root of ' Kwo ' 

father but _refer all the same to some events in the life of the 

grandparents concerned. These names often become Slll:Dects of jokes 

in the mouths of teachers and children alike; yet when they are 

understood, they help the children in their climb towards eicellemce 

and nobility. We find that ignorance in this direction may lead 

a boy to write ' DewOldason ' instead of Dewoldane - his proper name, 

meaning: we help each other in troubles). Other names include, 

Boro which literally means door. Boys go about shouting, ' Pi boro ' 
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i.e. you close the door. In all these, the bearer of the name 

is teased and made angry. Yet, Boro refers to the grandfather who, 

known to be strong in defence of his family rights, become a 'door' 

to 1t1 e household. That' door ' would close to evil doers and open 

to the good-hearted. Other names such as : Abake, literally, I will 

not pass; Batabe - what would they SffY ? Atigase - leave it alone; 

Aguyire - look after the house; Agalba - the first before the others, 

are known. Names in connection with the nature of the child's birth 

are also found. A boy born with tbe legs first is generally called 

Ane. Bawa is a returned child. Wekem ( the work of God ) is SO 

given when the parents did not expect a child due to certain circumst-

ances of their lives. 

The Kassenas, unlike the Akans, have no week- day names 

and therefore do not name their chilc!!ren after the names of the week. 

EARLY TRAINING. 
1'5 

In accordance with normal practice, a child~breastfed for three years. 

( Girls are normally permi t,ted to suck up to the fourth year ). In 

weaning the child, the mother generally deceives the child that there 

is a worm in the breast and that it will escape into the child's mouth 

if he sucks. Normally, the mother starts to wean a child by giving 

him porridge mashed in water to which sugar is addedJ others add a 

smaJJ '1uantity of cow milk. Weaning in this way normally starts in 

the second year. At about the third year, if the child has·not stopped, 

the mother may bring in other measures such as refusing to carry him . 
about, or sleeping near him in the night. There are other parents 

who feel that the child stops sucking on his own and therefore needs 

not weaned. Such children continue to suck up to the fourth year; 

but some fathers are known to whip such boys to make them stop. 
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Parents are not very particular about bowel and bladder training. 

~ile the child is not yet walking, his bowels may be moved inside 

the compound. It is taken as a matter of course that the mother 

will remove it. At about the age of two, the lllQther may carry him 

into the cattle enclosure or the inner cOlllPound whenever the child 

expressta desire to move his bowels. At three, he is always shouted 

upon to go outside -the inner compound. By four years of age, he is 

generally shown a place outside the house where he may ease himself. 

As regards urination, a woman referred to the ;Lack of 

training in these wordSI " There are some people who want some child­
why 3hot.l \cl 1 wo,.r~ 

ren and cannot get anY'Ajust because he wets his bed at night? !he 

child will stop when he has the sense to stop." Yet it is a genera 1 

feeling that a child that wets his bed at night is a disgrace to his 

mother. 

Between 12 and 18 months, the normal child starts to 

walk; but nearly half the children studied began walking after 

24 months. A few even walked after three years. This is largely 

due to a disease known as ' kyare ' - a sort of diarrhoea which 

attacks most infants between two and three years. 

DHHING EAaLr CHILDHOOD ( 3 - 5 years ) the boy ~ s close association 

is with his mother. It is said t hat children pl ay where they get 

food to eat. During these years, the mother takes care of him. 

She feeds him and prevents him from crying. At times, when the 

mother is bvsy, an elder sister or grandmother takes care of him. 

She has to see to it that the child is clean; fed, and carried about 

when he is tired. It also becomes· her responsibility to help him 

speak properly and to adopt correct manners 1table to his age. 
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He is to be made to receive and give things with his right );land, and 

use language befitting a child when speaking to adults. At the 

same time, me should see to it that she does not make him annoyed, 

refuse him food or be unkind to him. She must not go out of his 

reach; she must be near to prevent him from taking cutlasses or knives , 

from approaching fire, and from going near boiling liquids such as 

soup, oil or water. He is to be prevented from putting sticks into 

his mouth, nose or ears. She must not beat him hanl.; for a Kassena 

proverb says that I a child is better than a dog I and that, 'one 

does not show his power to a small child not his size! I This last 

saying generall y refers to the bully. 

Anyone in charge of a child, is not to set a bad example 

before him; not even with the intentions of correcting him. The" 

story is told of a Kassena woman who shouted from a compound that she 

would give her crying child to a hyena if he did not stop crying. 

Suiting the action to the words, she held the child over the VIall 

enclosing the compound and 10, a hyena actually snatched t he child 

away. 

LATER CHILDHOOD. In the early part of this stage, at 

about the age of six, boys come directly under the influence and 
While 

training of the father "among the Taller;si there is very little 

social differentiation between them as yet." tr) Though among the 

Kassenas one may find a girl f,.2lowing shepherds, this is an. exception 

where the father has no son. At this age, the boy does practically 

(1) Fortes, The Web of Kinship among the TalHmsi. p. 190 
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undertake any job with his father, until he comes to know hi.s own 

duties and responsibilities. It is normal at this age for the child 

to visit his mother's brother who gives him a little fowl or goat. 

Where tihis is not possible, the fath~r gives him the fowl oJ:t:'4the 

goat. This is done to help the child begin a sort of personal 

bank account since any of his father's belongings which he may help 

to increase become family property to be shared after the death of 

the father. At the same time, the Kassenas have a lOroverb which 

says ' Deceive a child before you put your hand inside his bag. ' 

This is an inducement to the child to begin his early training and 

life with a purpose. 

In the child's poor attempt to rear his chicken or goat, 

the father shows him how to do it. He takes him out into the fields 

to show him how to dig up white ants for his chicken as well as his 

father's fowls. He shows him how to take care of the goat. This 

he does by taking the goat out to be tethered near where a little 

grass or bush can be found, and to give it water in the evening. 

Eventually the boy takes over the responsibility of look;tng after 

the father's fowls and goats. He opens the fowls in the mornings 

and sees to it that they lire all in at nightfall. He takes the 

goats but each morning and sees to it that they are well tethered. 

Then he goes for white ants for the chickens that are at home. 

Towards evening, he goes for a pail of water and brings in the animals 

for a drink of water. He then sees to it that they are all driven 

inside the compound for the night. 

At about the age of seven or eight, he follows his elder 

brothers out into the fields all day as a shepherd-in-training. 

The father sees to it that he has food, mostly groundnuts or millet 
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which he places in a bag hanging over his shoulder. With this and 

a club in hand, and perhaps a play thing - a whistle (wooden) or a 

catapult, he is an exact picture of a shephred. The life of a 

shepherd is not a very pleasant one to him at this stage, especially 

if he has no elder brother with him. Again and again, one finds him 

all alone, crying. Often he is asked by the elder shepherds to guard 

the cattle while 1hey go off to play. He is to prevent the cattle 

from entering people's farms; but when for no reason.known to him, 

a cow strays into a farm, he stand~y and cries; unable to control 
I 

the situation. Sometimes one of the cows, especially the calves, 

strays off into the wrong direction and in his attempts to bring it 

into the fold, he rather runs after it crying, causing it to stray " 

farther away. Under such circumstances, he is at the mercy of the 

older shepherds. They may shout upon him, or one or two may beat him. 

Sometimes he may find himself face to face with an angry farmer into 

whose farm the anjJTIal had strayed. 

Once the investigator came across a little boy aged six 

crying by the wayside. This child entrea1:ed him to carry him home 

on his bicycle; but a group of older shepherds appeared in the distance 

shouting : " non't take him away; he is a shepherd." The boy complained 

that they had eaten his food and had beaten him. When the bigger boys 

were questioned, they said that he was learning to be a shepherd. 

Before leaving the scene, the bigger boys told him to wait for them 

as they were going to bring him some fruits. Incidents of this kind 

are many. . 
During the dry season, when there is no more farm f or 

the cattle to stray into to graze and to trample down growing plants, 

the shepherds stay at home. At this time, the boy in this early part 
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of later childhooD, is seen playing about around the compoun~ and in 

the neighbourhood, "running after lizards and crickets. When the 

farming season starts, he is with the father in the farm hoeing and 

tilling the ground. 

Between the ages nine and twelve, boys are still under the 

influence of the father; this time, a second! influence lllYs control 

over them. This is the influence of companions. Most of the 

time, they are out in the fields as shepherds with c~ttle. Often 

they take their cattle where they meet as companions and together 

they play, they wrestle, they fish and they swim. Petty 

stealing of fA!'lll produce or of eggs anI!! fowls are often indulged in. 

They share all kinds of secrets whioh seldom reach the ears of the 

parents. 

This is the time the father begins to have difficulties 

with the boy; yet he is to take care not to force him to do his work. 

He is to take care not to give him what is too difficult. He is not 

to bring pressure upon him in his attempts to dissuade him from follow-

ing bad companions, stealing, fighting and telling lies. It is in 

any of these that a boy, not staying with his father may run away from 

him, or from his parents and go down to the SOuth - popularly known 

as 'Kumasi'. A local proverb says that ' a guinea fowl chick says 

he has been following the fowl for nothing but he knows hi s real mother'. 

The fat.fJer s~ives to train the boy to be of good behaviour 

He gives him a piece of land to grow his own crop, often it is ground-

nuts. At the same time, he makes him assist the family on the farm. 

He shows him different kinds of plants and soils . The boy has to 

co-operate with the father and the father has to help him to overcome 

his difficulties. He shares his sorrows and discusses with him some 
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him a room in the compound, and to get him a wife when he is of age. 

TRAINING GROUNDS. There is no indication of any training 

grounds or organization set aside for the training of the growing lad. 

Like the Tallensi, the Kassenas have no age sets or initiation schools. 

"A person grows up and receives his entire education at home. If he 

practises a craft, such as leatherwork, or is a diviner, his home is 

his workshop and consulting place . ,,(I) Informal groups however, 

exist through the formation of companions within various sections of 

the town. Through play and imitation, such groups learn to sing native 

songs, to beat drums and dance, to wrestle, to hunt with bows and arro~s 

and to tel l stories. 

Where no such groups meet, they learn about their locality 

through contacts they make through visits and rambles, and at home. 

Visits are frequentl y made to places of interest; to wedding celebra­

tions and to funerals where there is much drumming, singing and dancing. 

After the evening meal, it is the normal practice to gather round the 

fire - especially in the co l d season aI)d talk together. ' Parents and 

other adul ts in the compound discuss social matters, political careers 

of chiefs and people as well as affairs of their ancestors in war 

and in peace times. 

knowledge that w~y. 

~en present, the child gets to gain his 

1here the children are not expected to listen 

to the discussions,they are sent away to go and play in thJ moonlight 

or to go to another section of the compound to make their ovm fire 

and tell their own stories. 

(I) Fortes, The 'Yeb of Kingship among the Tallensi. p./j6 
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The following verbatim reports from parents illustrate 

some details in which the family traditions and trade are passed 

on to the boy as he grows. 

1. "As I am a trader of animals and hens, I allow him to 

follow me wherever I go. I make him follow me to the market to 

sell the hens; we all sit together selling them. I show him, and 

let him watch how I measure the w€light of the fowl as I hold it in 

the hand. Also, I make him listen to how I speak to the customers. 

After he has seen me doing these for several days, I will send him 

with an amount of money to go to the market alone to buy fowls. 

When he does that, I will examine the fowls and give the prices of 

each and let him take them to another market to sell them. I will 

te st him in thi s ,~ay, the second and thi rd time s. If he is able 

to make some profits, I will then give him some amount in additi on 

to what he has so that he can continue with the trade." 

2. " I am a diviner. When my child is very young, he sits 

and ,~atches my performances. As he grows older, he is given a 

chance to participate in those acts. He carries the fowl when I 

want to sacrifice t<i the gods; he carries the bag containing the 

I fairies '; he fetches the different kinds of roots which are 

ground and mixed in order to produce poison or medicine. By the 

time I will be old, I shall give him the power to perform these acts." 

3. "The child sits down and looks at me as I carve. 

way, he learns how to make the wooden handle~ for hoes." 

In this 

4. "As I am a leather-worker, I have to show t he child how 

to work on the leather; as for farming, he will have to be so by h imself 
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5'. "I teach him ( the cu stoms and traditions ) by s!'owing 

him the examples of others. I tell him about people who did not 

follow the practices of our first fathers and the harm it brought 

to them. I also keep on telling him about the customs and traditions 

through my advice to him from time to time. 

them from the other members of the family. " 

He also learns about 

6. "I teach him how to farm, how to keep poultry, and how 

to draw water for the fowls and the goats. He will.always go with 

me to the farm to learn how to hoe by looking at me. All f B!J1ily 

traditions are passed on to him by his elder brothers, sisters, and 

relatives through converstion, imitation and.practice. n 

In children I splay, thi!i -' incident was recorded 

A young boy, aged about five was at play with another 

child playing besides him. The boy had before him, sticks broken 

pots and empty bottles. He pretended he was a trader and was heard 

saying : " I am my father. When I grow my father will give me some 

hens to take to the market and sell." 

Parents correct their children often through 

stories and wise sayings (proverbs). At times the children ask other 

members of the family for the meanings of some of the proverbs they 

hear from the parents. Some of these sayings are also picked up 

from the market and from native drinking compounds. Sometimes they 

pick them up from the conversation they overhear from their parents 

or from others outside their homes. They listen and observe keenly 

the manner in which their parents speak, and a}-so the way they use 

idiomatic words to express their dignity. 

The following proverbs are closely related to the upbring-

ing of children. 

I. To bring up one wise child is better than bringing up 
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a hundred fools. ( It is worthwhile to complete one small act, 

than to attempt a number of incompleted deeds ). 

2. We cannot take cow dung and throw at a cow. ( Here the 

child is admonished to see the uselessness of trying to show his 

father something about which he thinks the father knows nothing.) 

3. water does not run to the opposite direction. 

( No matter what one is, he cannot be greater than his father.) 

4. 

butter. 

parents.) 

5. 

It is because of cooked beans that the stone gets some 

A child is given a reward or pardoned because of his 

The owner of a hump knows how to .lie on it. ( Others 

may complain of one's children; but it is the parent alone who knows 

how to deal wi th them. ) 

6. The boy who refuses to be sent cannot get the old ~oman's 

soup to eat. (A child who refuses to carry out people's orders, 

canno~ enjoy the best part of their blessings.) 

7. One child cannot kill a lizard. ( One cannot boast of 

having a child if he has only one. ) 

8. A young bush pig should not laugh at his mother's tooth 

which prevents her from drinking water from a hole in a stone. 

( One shoulrl not laugh at the misfortune of another while he is 

still a child.) 

9. A chick that walks near its mother gets a thigh of a 

grasshopper. (Little boys stay with their mother om acco~t of 

food.) 

10. A man who does not obey orders begets no child. (Without 

the virtue of Obedience, a man fails to get the courage he needs t o 

keep a wife and beget children.) 
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II. The monkey says that if you want to know your fr:i-ends, 

put your tail in fire and see who will take it out. 

This is an admonition to children to help one another. 

12. If you are not at home, all your goats will deliver males. 

Children do the undesirable when father is not at home.) 

13. No one buys a cock to crow in another man's house. 

( We never show our power or authority in some one's house.) 

14. You do not pass the short man to slap the. tall man. 

Through your children some one will do you good or evil.) 

It). When the ashes are cold, dogs go there to play. 

Now that the father is old or dead, the children are doing what 

they like.) 

INFLUENCE OF TRADITIONAL BELIEFS AND CUSTOMS. 

and customs. 

inhabi tants. 

A child's life is much influenced by traditional beliefs 

Paganism has still a hold on quite a majority of the 

Ancestral worship is often practised in compounds where 

christian families may be living. It is usual however to find some 

compounds in which the christian spirit prevails ; it is in these 

compounds that one may be wary in applying all of the totems and taboos 

described below. 

A first born is forbidden to enter his father's barn, and 

he is not to put on any of his father's clothes, while the father is 

alive. As he grows, he is forbidden to sleep in the same room with 

his parents. He is allowed to visit his mother's brother's house 

fairly frequently; but the youngest sibling may not be so permitted. 

''/hile he may also attend funerals, the youngest child may not be allowed. 

Such bans imposed by taboo and custom, are protective measures. Steps 
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have to be taken to keep the eldest child under control and to keep 
, . 

the youngest one from be:inll touched by the evil eye or spoiled with 

too much favour from the mother'srelaUves. A boy does not grind 

millet ~n the grinding stone in a room; He is not allowed to do ~~is 

even in play; for a man ought not do a woman's work as he is expected 

to grow and keep a woman to do the domestic duties. 

Much is forbidden at mealtime. One is not expected to 

talk during meals; it is said that food is 'king', it is god-giving 

and one must humble himself in its presence.' Some families do not 

allow anyone to mention the name of the cat while at meal; others 

do not speak of the moon and for this reason take their ,'l;y,-'.. supper 

before the moon comes up into the sky. SOme compounds will leave 

the food alone if a cat passes by and others will do likewise even 

when the name is mentioned. The cat is a totem t o most families 

and its presence in a compound at those times augurs ill omen to 

the people. 

The natives also prescribe the sort of meat that should 

not be eaten. All agree that the squirrel should never be eaten. 

This arises out of a story by which to this day the desceniiants of 

Kambongona will not eat squirrel meat. {I) The sqUirrel is said to 

have given help to this ancestor of Navrongo, Kambongona and the natives 

are thus requested to respect the animal. Mention has been made of 

t hl!' >taboo placed on those . " .. who may eat the flesh of the snake - especiall 

the royal python. In addition to thiS, the ' crocodile is no~ to be 

eaten. ,~ child is never allowed to beg or eat food from any compound 

in which the parents are not intimate. 

Custom lays down that a child shoild not be brought up ._,' 

the flat house where the parents sleep at night during t he hot ",~', 

(I) Parsons, Legends of Northern Ghana. p.3 
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weather; he should not sleep there either; as ghosts may remove him 

in the night. He is forbidden, under pain of death tm sit on the 

mound or heap of stcimes on which the father sacrifices to the gods. 

He is not to sit on the motar f;)r it weakens the body, they say. 

He is not to 'sit in the threshold as the deceased owner or member 

of the compound may push him down and kill him if they desire to 

enter the house that moment. Boy~ are not allowed to enter the 

room set aside for the ancients - the ghosts of the departed ones. 

It is forbidden for any one to lie down on his back during rain; for 

the lightening will kill him.if he does. He is not to look at the 

moon for a long time or else he will die from the objects the moon 

may show him. He is not to whislle at night and during the harvest­

ing of millet)!) Since whistling is the language of devils during 

those times and may bring in evil upon the harvest. It is believed 

also that a boy below 16 years never courts a girl for he will 

never grow if he does so. A child who disobeys his parents will, 

it is said, be beaten by his own Children, and deserted in his old 

age. 

HOME OFFENCES AND THEIR TREAHMENT 

Children recognise their O\'ffi offences of disobedience 

and accept punishments given as a result by their relatives. 

Generally they are very willing to be punished by their own fathers 

for their home offences. They accept pUnishments for failing to 

carry out their share of household duties. The fathers be~ them; 

they instruct the mothers not to give them food. Sometimes they 

get them to spend more than the normal time ov~r the work left undone. 

Where the offence is great, a father may tie up the limbs of a boy 

Camara laye, The African Child. p. 53. 
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and after whipping him, refuse him food for some hours. A father 

once gave his boy such a punishment because the boy fought a man 

and threw stones at him breaking his head. For refusing to farm, 

a father made his boy perform that duty from morning to afternoon. 

All these will be accepted from the father except where 

the dhild recognises that the father drunk some pito and was beating 

him without cause. 

','here children refuse to go on an errand, any relative . 
may make him do it by shouting upon him; but the boy will not accept 

any other punishment from him. However their bigger brothers may 

beat them for offences the father may give on the spot if he were 

available. The uncles are not at all popular i~ giving them any 

punishment. It has been mentioned that no one buys a cook to crow 

in another man's house, and the children know it too. Once a boy 

who had been asked to drive away from the field hens ;aating 

groundnuts, fell asleep. His uncle who was nearby, beat him. 

This child later on disagreed with his uncle for beating him. He 

said it was not his fault that he slept. CUriously enough, his 

companions agreed with him that it 'Was only a mistake that the boy 

srept, and that the uncle was wrong; and they did not say anything 

when asked if they would have accepted the punishment for the same 

offence from the father. 

Punishment by beating is quite frequent during the 

early part of later childhood; but it is seldom given during the 

period preceding adolescence. A father commenting on this said : 

I! If you beat those modern children, you rathoc make matters worse. 

reave them alone; but stop giving them thisgs which you give to the 

rest of the children. I! 

Comments from other parents went on like this 
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I! .... • "Then he refuses to take the cattle out, a promise of guinea fowl 

next christmas will make him willing to do it. 

I! ••••• If he loses a cow in the fields, send him back to find it; iL: h~ 

fails, let him not come back to the house that day." 

Asked who punishes a boy, a mother replied : I! A man trains 

a boy to take his place in the future; but a woman trains a girl to 

behave well towards young men so that she may get a good husband to 

marry when she grows. I! A father proudly said : I! I, the father and 

no one else. I sometimes tie him to a pole in the room and thrash him 

very well. I! 

DESCRIPTION OF THE CHAPTER 

The chapter now closed has been of particul ar interest 

to the investigator since he was seconded from st. Augustine' s College 

Cape Coast to the st. John Bosco's College in Navrongo. Earlier in 

Cape Coast, he had collected a number of the Akan native beliefs which 

he gave to Mr. J.H.Nketsia of the Sociological Department at the 

University College in I9~3. 

Right from the time he faced a people whose life and 

thought were not as he was used to in the south, he began to make 

his own research into the situation. ' This gave him confidence and 

delight to carry through hi s work with ease. 

Since he could not speak the language from the start ,he 

kept a constant companionship of a native retired army sergeant whose 

is intelligible in both English and Akan. 1hrovgh this man, he 

contacted a varied number of parents in the to~ and in t he villages. 

Then, under a very sociable White Father, Rev.Father J.Morin , he 

organized a group of educated young men and women in the area and 
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started a series of social services in 1955. Soon the investigator 

had been known to many and with the retired sergeant always at his 

disposal, he was carrying out social and religious work among the 

natives. The christians thought of him as one going round bringing 
to 

to life, dead~souls. Pagans alike invited him to talk with them 

and help them improve themselves. In all these, he never left a '. 

compound nor a group of people without learning something about them. 

In one of such visits, he came in contact with a sorcerer also styled . 
t land owner. t This man called at least three meetings of his 

villagers to meet the investigator and listen to him. In theee talks, 

they raised the question of school for thei~ children; and as an ~ 

educator, he discussed with them their ideas about education. But 

as he could not build a whole school for them, he succeeded in bring­

ing to the later meetings a priest and a politician who were both inter­

ested in the situation. (Some of the ideas wit l be discussed in the 

fourth chapter of this sectiom.) 

To make sure that his material had been quite representa-

tive, he organised groups of Kassena students in the college, and 

together they contacted parents using interview guides he~ad prepared 

with the advice of his tutor during the 1959 January study course at 

the University College,Legon. 

Due to his previous cont~cts and collections, he found 

that some of the students were not detailed enough. He felt that 

they were either not collecting the information or thail the <informants 

were with holding some information. Later, he discovered that Capt. 

R.S .Rattray had made a similar remark. It The" experience indeed - which 

is not uncommon in thses parts - of having i nformation witheld or facts 

deliberately misrepresented, is instructive and interesting. It (I) 

(I) R.S.Rattray, The tribes of Ashanti Hinterland,p.538 
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The fault was in the approach of these students. They selected 

parents they were very familiar with in o~ to get the easy way. 

This rather proved difficult for(i) the parents often talked more 

of their friendly relationships and ignored details of the study. 

(ii) In some cases, the student had to do some job or out of custom, 

buy the relative some pito. These were reduces to a minimum when 

the approach was made first through contacts with children at school, 

who later introduced the students as their new friends to their parents. 

One stUdent reported as follows " When I was asking the questions, 

a time came that the father was frightened. He stopped me and said 

I shouJ.d know that we are all Kassenas and we are in the same Navrongo, 

so if there was something that I was doing in" o~~ that his child 

may be sacked, I should leave." 

Some had language difficulties too and as they themselves 

could not fully comprehend what they were doing, they were recalled. 

The old sergeant was brought to them in the class room where he gave 

them his pe rsomal experiences about Dr. Aggrey of Anamabu. This over, 

he kindly consented to play the part of the parent. The students 

put to him the ~ome of the questions in Kassem. ~ere he, could not 

understand, he referred it to the investigator, who told him what was 

actually required; then he gave the correct rendering of the vernacular 

to be used. This was followed with trial questioning from the comp-

ounds around the college. The investigator listened to some of these 

and in one of them, the i nterviewee was a little worried and. said that 

he was being asked the same questions again and again. The questioner 

explained that they were alike, but for diffeNlnt ages; and so he cooled 

down and answered the rest of the questions. Finally, when thay had 

become familiar with it,they conducted the main work with success , 

marked with gifts of fowls and eggs from the parents interviewai. 
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CHAPTER III 

FORMAL EDUCATION 

THE HISTORICAL BACKGROUND 

The first school believed to have been started in Navrongo was by 

the White Fathers in 1907. When they arrived there tn 1906, they 

'acauired acreage at the end of the village and constructed a small 

school, a small clinic, a small hhuse~ and a small chapel, all made 

of reeds and mud and looking like crude toys. Their first ,contacts 

with the people were failures.' (I) Navrongo at the time was a 

military base; one of those 'military expeditions ~hAt) went ~rth 

to quell the disturbamces which slave raiders f.rom the surrounding 

areas were causing.' (2) 

The first school was not a real school in which the pupils 

received primary instructions, but rather a sort of technical school 

where they could learn capentry, masonry and guardmning. During these, 

they had small courses in the vernacular and in English. The lessons 

were mainly practical ones in farming, weaving of cotton, the making 

of bricks,and building of walls as well as the cutting down of trees 

to make planks. The military officers at the time urged the chiefs 

to send as many children as possible to the school; but not much was 

done about this. Those that attended often ran away. Sometimes 

soldiers were commissioned by the officers to ~ring in pupils; but 

they ran away as soon as they were able. These first attempts broke 

(t) Glenn D. Kl.ttler, The oVhite Fathers, p.226 

(2) F.M. Bourret, The Gold Coast, p.86 
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down during the first world war. 

m April 1926, through the efforts of the District 

Oommissioners and the chiefs, the White Fathers were able to open 

a formal primary school with an entry of twenty four boys and two 

Vfuite Fathers as the teachers. But the attendance was very low. 

After the first week, it fell to eight and then to four. The school 

had to be closed down on two occasions for a week's duration each time. 

After a meeting of chiefs with the Oommissioner, 79 boys were enrolled . 
the nex,t day. But these were not all suitable. By the end of that 

year, several of them had left the school for various reasons. Fifteen 

had returned horne to look after cattle, two had r~ away to Kumasi, 

two had been taken home by their parents, six had been stopp'ed because 

they were too old and unable to learn. Of the number that started 

the course in 1926, records (I) Show that only two actually completed 

their course. 

To keep the children in school, the staff enlisted the 

services of a native to keep order and to repeat lessons with the boy s. 

The textbooks were written by the Fathers themsel vEl> in the vernacular, 

Kassem. Those Wo1'5S were found to be 'excellent' by the acting comm-

issioner of the Northern Province at the tim~~) During seeding time, 

the boys were sent horne to help their parents on the farm and the 

school closed down for holidays. 

It is of interest at this stage to see how the boys were 

made to go to school. It is said that the White Fathers ant! t he 
l<-<-

District Oommisioner often approached the uhief tOAit that boys were 

sent to school. The chief in ' turn, would cali upon the sub-bhief s 

(1) Admission registers and log Book of st. Pauls' Primary school, NAvrongo 
(2) '!be School log Book " 
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and ask them to send a certain number of children- from their respective 

areas to school. But no one was willing to send his child to school . 

The 1mb4.chiefs told their headmen to enter corqpounds and carry out the 

order. It is said that these men beat the people ans carried the 

required children to school; : and once a child had been chosen from 

a compound to go to school, the head of that house had to see to it 

that the child really went. The father of any child who ran away 

from school was himself punished. In this way, some children had to 

go to school under pressure. They often went after they had been 

beaten or refused food at home. It is said that boys without parents 

were sent to school. Some of the ch1efs on their own sent their own 

children to the school; but in general, it is said, that boys Who 

were not clever enough at home were sent away to school. The clever 

ones stayed at home to tend the cattle and farm. Some of these 

clever ones had to pretend to be foolish and stupid and with that they 

found their way to school. 

By 1930, this school had grown a full school with classes 

I, 2 and 3, and standards one to four. The standard classes were 

housed separately and called the Senior School. In that year the 

number at re-opening was 94 and by the following week, it had risen 

to 104 children with 69 boys and 35 girls. The school was then 

organized under the following officers : A captain, five counsellors, 

and a committee each for games, garden and the food store. The Senior 

School was in fact run as a seminary to train future priests· for the 

church; but it still continued to teach c~ular lessons t o all pupils 

from class three who wanted to continue their education. 

In 1931 a trade school was attached to the Navrongo school. 

The Fathers started this with ten boys who would have left the school 
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and gone to the bush. The object w~s to give them such a manual 

training as would make them earn their living by a trade - brick 

laying. The pupils of this trade school attended classes between 

8 and 9 a.m. for Arithmetic that suited their work. They went out 

from 9 to 12 noon, and from 2 to 4 pm for English classes. They 

ended the day at ~ p.m. 

By this time there had not been any official report on 

the school, but Government officials visited the sch~l often. 

In 1929 Mr. D.J.Oman, the Director of Education and Mr. A.G.Fraser 

visited the school. Mr. Oman commented on the school as follows 

" I was very interested in the work being done here and in the stress 

laid on the teachi ng of the vernacular. The mission has had a long 

uphill fight but good results are now in evidence and should give 
(1) 

encouragement to all concerned." 

" I was particularly pleased to see the children in the kindergarten 

classes and I am sure that the sisters will soon make as great an 

impression on .111 e young children as other sisters have done in schools 

in the Gold Coast. I wish them every succe ss." (I) 

Bourret in ' The Gold Coast' refers to principal Fr aser' s 

visit in 1929 and in referring to t he legi slative Council Debate s (IP29) 

'Governor's Afjdress' p.~I writes: " When Principal Fraser of Achiroota 

toured the Protectorate as Government Educational Inspector, he found 

the White Fathers' institutions the best in the area, because of the 

strong liPlk they had established between school and village life. " (2) 

~g Book, St,PaU1s'Pr~ry School,Navrongo. dated 26th April 1929. 

(2) Bourret, The Gold Coast, p.I04. 
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The school life included past time and recreational 

activities among which were monthly outing to the Kulnaba river 

where the children had swimming, hunting and games of all sorts. 

This per~od was also found to be of value to the standard four boys 

in their study of local geography. The seminary and the convent 

had concert in common on Empire days and other days. 

In 1932 the school reopened with 300 pupils on roll. 

This school1helT had a number of departments which included the kinder-

garten, the convent for the girls, the boys school and the Senior 

School called the seminary. 

The school had its first official report in 1933. By 

By this report, it earned a grant for the first time under .Rule 53~ 

and the seminary became a separate institution without a grant. 

The school was approved and placed under six classes with the following 

enrolment I ·Class one 

two 

three 

45 pupils. Standard one 

23 

24 

two 

three 

16 pupils. 

I7 

15 

The school had a total of 140 of which 49 were boarders. The teachers 

included one Rev. Brother, three local teachers, and two Rev. Sisters. 

Until 1935 the school continued to have it s long vacation 

in May, June and July - the planting season; and the school colll!!lknced 

with the new year in July; promotions being made at the time. 

The 1935 report criticised this in these words: " This change has 

led to a good deal of cofusion and is likely to lead to moYe when 

annual statistics are required, so that the .manager is advised, while 

retaining the long ~acation iU its present plAce to retuen to the old 

school year •••. " 
,f 

The report went on to say that, the changing of the 

long holidays to the planting season had probably been of help to the 
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parents of the children, but it had completely precluded any 

possibility of an adequate school farm. tI (I) 

The report of 1938 mentioned craft work as having received 

graater attention. The services of a local cloth weaver had been 

employed. Up till now the school had suffered from lack of staff 

trained African staff. Unfortunately the one African teacher who was 

accademically speaking probably the ablest of the three did not like 

the work and had only agreed to do it under pressure ~rom his family. 

It was in 1939 that a teacher trained by the mission took Q~er class 

one. During this time, a small farm for the infants was started. 

Since 1937 the school kept and maintained a large farm 20 acres in 

size. Three pairs of bullocks and two labourers were permanently 

on the big farm and the boys of the junior school also worked on it. 

The small farm for the infants was used in demonsbating 

all the practices carried out on the big farm to the boys. (In I951 

the farm was reduced to 16 acres on the advice of the Agriculture 

Department.) The crops grown on the farm included early millet, late 

millet, guinea corn, groundnuts, green peas, coleus, potatoes, cowpeas, 

bambara and Dagat>;t.i beans. At the end of a year, a portion of the 

seeds were distributed to the children who asked for them. 

Crafts in the school included : cloth and belt weaving, 

the weaving of straw mats and straw hats, calabash designing, clay 

modelling and basket weaving, the making of cages bows and arrows, and 

the construction of hoe handles. 

In I9b2 it was recommended that the school be made, n a 

purely Kassena school (except, temporarily, the central standard three) 

and sending the Nankanni pupils to . Bolgatanga. " 

(l) Report on Navrongo school, I935. 
(2) Report on Navrongo school, I942. 
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Later reports on the school considered the need to have 

trained teachers that knew how to develop the musical and artistic 

talents of the children as well as their love for crafts. Attention 

was drawn to native songs drumming and dancing, and to masonry and 

thatChing. 

On the 24th of January 1951, a new school entered the 

scene. This was the Kassena-Nankanni Native Authority school - Balobia. 

It was opened at the N.A.Court 'B' Navrongo with a pup~l teacher - ex 

college. The children at the time were 16 - all of which except three, 

were recruited from Navrongo town. These three however were all 

within the radius of three miles from Navrongo town. "The children, 

9 Nankannis and 7 Kassenas, appear to be well selected. The medium 

of teaching is Kassem which all the boys understood." (1) With the 

beginning of this school, the Navrongo School was referred to as the 

mission school, and registered as the st. Paul , s Primary School. 

Balobia school started as a half entry school; but soon, the 

enrolment figures reflected the great al'l'akening of interest in education' 

in the area. With the beginning of its second year, the District 

Council turned it into a full entry sCllool of 46 pupils pep class. 

~en this did not satisfy the demand. 

" The permanent building which was occupied on June 4, I95r, 

is the standard Day school classroom cum office and a store block, 

built in laterite nainted in cement and roofed with asbestos sheets. 

Tt'!Sairy and full of light, and stands on a high ground about" a mile 
1\ 

off Navrongo and about roo yards away from the main road to Bolgatanga"(2) 

Four years later the Chana Mirigu Locai Councils turned out 

their 'foreign' children summarily from their schools because they 

(I)Report on Kassena-llankanni Native Authority Day School - Balobia 1951 
(t) Ibid. 
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they could no longer maintain boarding schools. Balobia was then 

presented in 19S5 with a ready made primary six from Chana and 

faced with this fait accompli, the store room was hurriedly converted 

into a most unsatisfactory classroom. Demand for places in primary 

one continued to be heavy and several boys who were seeking admission 

to the local council school, from the mission school because they were 

unable to pay for their books were no longer tolerated. The report 

of 1954 stated that those boys "and five or more seen.in primary three 

should be sent away for the class is already full strength." (I) 

',Vhile the school was receiving full assistance, and was 

well equipped', reports on the school showed a number of deficiencies. 
. to . 

Tables and other aquipments were in short supply due,want of repairs. 

Organization - was becoming difficult due to large classes. Tnese 

however, were 'permitted according to various letters of District 

Education Officers. One such class was as high as 50. Reports 

about late coming and unnecessary absence from class by all teachers 

had to be checked. It became becessary to warn that teachers exert 

themselves and be alive to their various responsibilities and duties. 

Head teachers were asked to be vigilant in their supervision • 

Balobia school which began as a school for Navrongo 

children/now caters for children for all parts of Ghana. 1hese 

children include sons and daughters of traders, civil servants and 

farmers; yet the great majority of them wre Kassenas. Wi th reg ard to 

funds, Balobia school had much advantage over the mission s~hool. 

lmtil July 19S6 when the Mission school became assisted in the same 

way as Balobia, Balobia had all its books and stationary, eqUipment 

and craft materials and textbooks paid for by Government; but t he 

Yission school had to charge fees to supplement mission funds for the 

(::)1C)5L Report 
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for the education of the children. The actual assistance became 

effective after December I956 as this letter from the Regional 

Education office in June I956 showed : 

The Mission Primary schools to whom this letter is 

addressed will become assisted in the same way as local authority 

schools with effect from first July 1956. This means that all 

books and stationery, equipment, craft materials and text books will ~, 

be paid for by Government and no further fee is to be. charged to 

pupils for any of these items after December 1956." (1) 

By the close of I958, St.Paul 's had developed into a two 

full entry schools for boys and girls with one head teacher. The 

buildings consisted of four three classroom blocks ,nth two offices 

and all the buildings were in a good state of repair. The teachers 

of the boys' stream as well as enrolment of the school were the same 

as Balobia. There the teachers were 3 certificate 'B' and 3 pupil 

teachers, but while the head teacher bad a class in addition to his 

duties, that of st. Paul's Boys was in charge of the two streams but 

without a class. '!here were excess in primary one and in the two 

upper primary classes,of Balobia, and the school building 'was lone 

laterite chapel type'(2), containing four classrooms, the office and 

the store; and a cement block of two classrooms for primaries 5 and 6. 

The report of I958 continued to s~ that one door and two windows had 

no hinges and the classrooms had no piGtuce rails. 

The supply of children's books and materials were satisfac­

tory in Balobia but'inadequate-extremely dirty and others worn out' in 

st. Paul's. Playing fields, cpmpounds and sanitary conditions were 

considered available, neatly kept and satisfactory in St.Paul ' s 

BIlt' in Balobia, narts of these were cdmsidered neglected and dirty . 

(I) letters and files. Ref NO . I78/V/2I . (2) School Reports r958. 
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'.Vith reference school garden and farm, the 1958 report of one of the 

schools had this to say." There is a small garden. It has just been sown 

wi th seeds; it should be fenced. There is also a small millet farm. 

The land around the school is farmed by the teachers." (I) Organizations 

in both schools were .iust fair; but in the general remarks, Balobia 

was noted to be catering for phpil s from all parts of the country and 

styled a national schoolj "Much good work could be done if the teachers 

pulled their full weight". ( I) The concluding repo~t of st. Paul's 

called for more practical work to be done in Arithmetic, and that 

lessons in general subjects be followed with practical work. In general 

1lhe report of st. Paul's concluded with,'"Discipline in the school j.s 

rather weak. ..•.• It is hopa! a considerable improvement will be noticed 

in the level of attainment of discipline and organization of the school 

on the next visit." (I ) 

DESCIUPTION OF THE CHAPTER. 

This chapter has been a heavY one. The purpose has been 

to find out from start the extent to which the children's out-of- school 

activities have been used in the history of each school. ' This has been 

practically nil in the later history of both schools although st. Pauls' 

made full uSe of them in its early history. 

The investigator collected his material from different sources. He 

interviewed an old lIhite Father who has been to Navrongo since 19)0 and . 
has had contacts with the first priests. In addition to this, he inter-

viewed two former pupils of the very first schools. Added to these, 

he orRanized students to use interview guides with parents. The history 

of the schools since 1926 was obtained through school records made 

available to him by headteachers, managers and district Education Officers 

(I) Official School Reports of Navrongo schools, 1958. 
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CHAPTER IV 

SOlIE AJlIS AND THOUGHTS ABOUT 

EDUCATION 

In this chapter we shall bring out the aims of education 

as conceived by the parents, by the school children, and by the tea-
• ,,;.ws 

chers of the locality. Quite a lot of parents express their~frankly 

as to what they like and dislike about education. They have their 

ideas about the educated elements of the community, and are able to 

form an impression of the ideal educated man. With this ide~ in 

view, they are ready to discuss their educated sons and to offer 

suggestions concerning their training. 

On- account of the following reasons, parents are ready 

to send their children to school : 

T. Schools make ' people speak the White Man's language 

2. People who have been to school are able to get work and money. 

3. They do not do hard work and yet they receive large sums of money. 

!~. '!'hey are able to know and speak about things far away. 

5. They have knowledge which makes them free in all difficulties. 

6. They kno'" so well, that they cannot be cheated. 

~. Schools make them receive places of importance and recognition. 

8 Schools make them wiser and independent. 

9. Those that go to school are healthy and well dressed, and they 

live in beautiful houses. 

ro. Schools make them charitable, able to look after thei r parents 

and to help their little brothers t o be educated as well. 
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These problems make parents dislike school 

I. Teachers beat their children severely, 

2. School children tell lies and deceive their parents too much. 

3. schools aim at abolishing the ancestral worship. 

4. Teachers tel) the children to go to church and not to make them 

help the parents in catChing chickens for sacrifices; 

~. Schools encourage children to go after women when they grow. 

6. Bigger boys beat the smaller boys at school. 

7. Children are sacked without any previous information to parents. 

8. Some children fail to pass their final examinations and then 

return home to depend upon their parents again. 

Parents expect their sons who have been to school ' to be, 

in order of importance, one of the following personalities : 

(a) To be a ' big man ' - this idea of 'big' is interpreted to mean 

a man with fabulous wealth especially money. 

(b) To be a teacher. The first real job they want their children 

to undertake is teaching. 

(c) Next they th:j.nk of their children becoming ·-,< .. 3clerks in general 

and in particular, 

(d) Agricultural instructors. SOme have the desire to see their 

sons as 

(e) Government agents ( at the time of the survey.} Very few wxpect 

their sons to be -

(f) Doctors or (g) Priests. Only one man expressed i~ bold 

terms his desire to see his son be (h) a farmer. He said: 

He should become a farmer like myself when hOe finishes school." 

To sum up the aims of education, variously expressed, they 

were asked to show the qualities that show that a man is truly educated. 



- SS -

From their answers, the ideal educated man is lq1ownto be : 

A hard working person with high knowledge; full of manners, 

friendly and helpful to all; and who looks after his parents, 

buys them cloth and food, and gives money to them and to ;tim 

other members of the family. 

1IIhen later on the parents were interviewed to find out if their chllllren 

in school grow up to be the ideal educated man, the following replies 

reiTected and deepened their aims of education. 

I. Not all our children that leave school do their duty; they 

create their own way of life. They pass out of school and do not 

care about God and about their p arent"s. 'IDlen they get money, they 

drink and forget the christian life. '!hey fall into bad company 

and copy their ways. ( To check up on this neglect of christian 

life, the investigator conducted a survey of the educated christians 

working in the area and found that of the 120 educated men and women 

contacted, only S1 are still practising their religion. 

these practising ones are the teachers.) 

Most of 

2. Fufher replies and comments came from others as follows: 

Sose educated men feel their own importance and despise th~ illiterates; 

they forget their families and do not visit them; and they deceive 

them that they do not earn anything. They prefare to do what is good 

for themselves and not their country; they do smoking and drinking, 

and spend all their money on clothes. They even run into debts sO 

that it is useless for the parents to ask them for any mone~. SOme 

even go as far as to steal when Council employs them, and either end 

in prison, or run away with the taxes collected. Note: At the 

time of these investigations, there had been several misappropriations 

of money in the local and district councils. Five clerks had been 
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jailed in this-Connection, and one had ran- off to the French 

Territory with about W200 ; this being amount mstly paid in taxes. 

All th~se incidents took place within 1957 and 1958.) 

Tb close this section on the parents, they put up the 

. following suggestions wheu asked how teachers should train their .< 

children. 

Teachers should direct the children to help the parents 

when they should heip them. They should themselves know the brothers 

and sisters of the children they teach SO that they may direct them 

to respect their relatives and help them when they grow. They should 

know that the child who goes to school is not better than the child 

at home; therefore they should tell them, when the chil dren . come back 

from school,to assist those at home in driving in the cattle sheep 

and goats. Many of them return from school and will not help. They 

should not force narents to give clothes to children at school while 

those at home have none. They should know how the children behave 

towards their elders and their friends especially on their way to 

school. 

Teachers should teach them the traditional occupations 

and customs of the people. They should discuss with their parents 

so as to find out'what they really do at home; this will help them 

to know what ' our children do not like. Parents should not be despised 

at all. ~d they should not beat the children too mUGh o When the 

children are far away from home,they should encourage them ~ write 

to their parents aski ng of their health, and telling them about wdr~ 

in school. )Iost of the children are l iars: -they alwaJ's come home 

to tell lies that their teachers ask them to bring this and that, taking 

away much of the little that we have, and leaving the rest practically 



- 57 -

without any. ~e teachers themselves must inf:N'm parents about t heir 

childr en who are weak. It is not good to keep such a thing t ill the 

end when a parent comes to hear that his child has failed. This 

makes us wonder why they should f'aiJ. They shoul d teach them so 

that they do not fai l their examinations. 

Jf possible, teachers should know the children's minds 

to know what they wi ll do when they l eave school. Some of them d 0 

not do the right thing after school. Teachers have .been training 

the chil dren to be good to us and to the community; but only a few 

now- a- days succeed. They prepare them in handwork such as hat weaV-

ing and knitting, and gardening; if at all our children fail in schoo~, 

they should be abl e to help us earn a living with thse things taught 

to them at school. 

CHILDREN IN SCHOOL - THEIR AIMS AS THEY EXPRESS THEM 

to answer. 

Children i n the upper primary schools had ,~uestionnaire 

Though none of the questions asked directl y for their 

aims, yet it is quite clear that they have knowledge of why they are 

in school. In this respect, they would not spare any on~ in whom 

they find what is contrary to what they expeet. The results of 

the questionnaire showed that their aims centre around the teachers, 

jobs they hope to undertake in future, and about themselves. 

TIfE TEACHER's personality AS A FACIDR 

IN CHILDR":N' S AIMS IN SCHOOL. 

"'ost boys express their likes and dislikes about school 

in the personality of the teacher. Boys are "happy when the teacher 

is teaching and they can very clearly understand him. It is a joy 

to them when the teacher readily comes to their aide to help them 
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. individually ou~of their difficulties such as: showing them how 

to correct their mistakes, answering their questions gently, and 

telling them that they can be good and great persons someday. 

When he gives them readers to read and supplies them with some 

of the school materials, they become happy. They are also pleased 

to see the teacher playing games of all sorts with them. a boy 

stated that he does not l ike a teacher who is always quiet; indeed 

he added that the sight of such a teacher frightens him.) 

On the other hand, they will be angry with the teacher 

or even refuse to co-operate in the class work if the teacher fails 

to understand them, and to assist t hem. If he fails to give them 

individual attention,or plays with others while the rest are busy, 

and, above all, if he fails to teach them, they become reall y angry. 

( A detailed study of this personality of the teacher in the eyes 

of the children will be seen in chapter two of the second part of 

this work.) A case was reported during the investigations about 

a primary five teacher who slept at his table in class because he 

was drunk with pito. The children took the law into their own hands 

that afternoon, and after closing the doors and windows, pulled the 

teacher on to the floor and beat him up. When the head teacher 

later came to the scene, the children complained that t he teache~ 

always slept -in class and will not teach them anything. 

"/hen the children find a te'lcher beating a boy, shouting 

upon him or abusing him, they become frightened; for they;>ay they 

do not know why. Dislike again sets in when a teacher marks a child's 

work all wrOng or gives him 0 out of a ful l JIlarks of 10, especially 

in the Arithmetic lesson. ThereQ:""some children who do not l ike 

gardening and they turn this on the teacher, complaining that he does 

not tell them why they should go there to work. 
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THE LESSONS AS FACTOR IN CHILDREN'S AIMS. 

A close study of the pupil s' f avouri te and least favourite lessons 

reflects much of their desire to be in school. Each of the forty 

pupils studied, gave his favourite and least favourite lesson~ Counts 

were taken in each case and for each school and the following table 

built up. 

AVOURITE ST.PAUL'S BALDBIA '!DTAL ~U 6J LEAST ST.PAUL'S BALOBIA '!DTAL N .DEGREE 
LESSONS SCORE FAVOURITE SCORE = = 

LESSONS 
nglish I7 14 31 English I 2 3 33 28 

Dictation 3 10 13 Dictation 2 3 5 18 8 

Writing 2 8 10 Writing 2 I 3 13 T.. 

Nature Study 5 3 8 Nature study 3 I 4 12 4 

Reading 2 3 5 Reading I I 6 4 

Religion 4 T 5 Religion ~ I I 6 4 

Hygiene 3 I 4 Hygiene 3 I 4 8 4 

Arithmetic II 8 19 Arithmetic 6 10 r6 35 3 

Singing 3 I h Singing-in solfa. - T T 5 3 ~ 

Gen. SUbjects 3 . I I." Gen. subjects 2 2 6' 2 

poetry I I poetry I I 

History 5 2 7 History h -2 6 13 I 

Geography 5 3 8 Geography 6 3 9 I7 -I 

Drawing -. 5 5 Drawing h 2 6 II -I 

lrl!lmacular 2 2 4 Vernacular 5 2 7 II -3 

(d 
to the number of times the lesson is mentioned. NOTE: NO. refers -- :;:. 

(~)'DEGREE'refers to the extent to which the pupils really appreciate the 

lesson. This is obtained by subtracting the num~er of times the lesson 

is given as least favourite from the favourite lesson. 
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Quite a lot of interesting conclusions can be drawn 

from the table. Most children go to school to learn English. 

Of all the lessons Arithmetic is mentioned most; yet very few -

less than IO~ of the childre~ really appreciate and understand it. 

( Some investigations in this subject appear necessary.) The boys 

find comfort in most of the mechanical subjects such as dictation 

writing and spelling. Much is required to be done in those subjects 

that trains their thinking; But tHEe very subjects g.g. Geography , . 
and histoIJ> come so very down the scale. Drawing,in which much of 

their immagination and artistic talents are to be exercised, does 

not appeal to them. Nothing in the table really showS that the 

boys think much about their own environment.. The position of 

their venacular R~ the bottom of the scale calls attention of any 

one interested in the topic for this work - the use of out-of-school 

activities in' school. And the absence of gardening, handwork and 

centres of interest give room for some concern. One may very well 

say that the children at school have aims far different from life. 

CHILD't:~N'S ATTITUDE TO"IARDS THEMSELllES 
I\S A FACTOR IN THEIR AIllS IN SCHOOL. 

The attitude of children towards themselves in school 

reflects the purpose for which they are in school. The school is 

a meeting ground for some companions. There boys meet their friends 

and enjoy their company. Together they do things in common; they 

play together, eat together and study together. Some boys· consider 

the school as an escape from the hard work at home. 

Yet, somehow some boys are not too happy when they arrive 

at the school. Some of the boys are bullies. The class prefect 

is the first on this list. I He has nO work, I write some of them, 

I and his business is to see to it that the boys do not talk. He is 



- 6r -

the bi~gest boy~ The teacher chose him. He is troublesome and bad. ' 

Practically, his business is to beat the boys, and so are the other 

big boys, they complain. 
other 

'mile in class, they would be angry if the~children in 

class talk while the teacher is teaching. Some children get worried 

when others ask foolish questions. 

might punish the whole class. 

The fear here, is that the teacher 

THE DESIRE TO BE A-GROWN-UP-IN -A-JOB 
AS A FACTOR IN CHILDREN'S AIMS IN SCHOOL. 

The children like their parents, keep in mind future aims 

for being in school. These centre around the sort of jobs they think 

about; but the jobs are interpreted in terms of being '-a big man' in 

Navrongo. To them the 'big man' in Navrongo 'in the order of importance 

are the following. 

(a) A teacher. Over half the children express the wish to be 

teachers. Among reasons given, we find that teaching is the job 

that makes them speak English very well . 

(b) Clerks. Under clerks generally, they include: nurses, 

agriculture officers, education officers, police officers, ministers 

of parliament, and drivers. Among reasons given are: to , get lots 

of money for less work; to have money for work not hard; to get a car. 

A pupil's comment in this connection was," I want to finish school 

in time so that Government would give me money and I would buy my 

dresses and go to drink plenty of beer." Ot her reasons included 

to dress well and eat nice food - European type; to stop going to 

do farm work; to live in European type of houses; to be able to 

ride in luxurioUs cars and to have about 6 to 7 wives. 
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AIMS OF EDUCATION 

AS CONCEIVED BY THE TEACHERS. 

The teachers ' aims were obtained from two main sources. 

From a questionnaire to the teachers in the area, and from class 

lessons observed by teachers- in- training" especially briefed for 

that purpose. 

Nearly all the teachers agree that their best boys are 

those who are always attentive and obedient in class. " Among other 

answers received, these best boys include boys that like studies and 

take part in class lessons. Some boys are, by virtue of their age 

and build, bigger and older than most of the boys in class. These 

are more disciplined and sympathetic; besides "thl!:y have experiem:e 

and can contribute sensibly to a lesson. These boys are also considered 

best boys. Other teachers turn attention to boys that are regular 

and punctual at school; to boys that are smart neat and heal thy; and 

to boys that are always smiling, intelligent and interested in all 

school activities. only two teachers referred to boys who behave 
else 

well and respect their seniors. No one made any reference to the 
1\ 

boys' activities or relations out of school hours. 

"{orst boys were also discussed. To the question,' ,Vho 

do ~ou consider your worst boy,' the teachers once again turned their 

minds to the classromm. In this connection, they presented their 

worst boys as thos~hat do not pay attention in class; those that 

are l~, careless and intellectually weak; those that never answer 

nor ask questions in class and the bullies. The bullies were cons-

tantly fighting and beating smaller boys. The sickly boy that never 

pays attention in class and is always sleeping was also mentioned. 
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Asked whether they would like to see any changes in the 

school organization, hO% did not require to see any changes at all. 

Those who required it indicated the need to have better school acti-

vities. These activities included: extra- curricular ·activities 

such as boy scouts, Red Cross, and boy~' own societies. Others asked 

that the school garden be improved, the. school be made more attractive, 

and a better control for children whc remaih in school at noon. To 

make these effective, the teachers asked for effective weekly staff 

meetings, co- operation between teachers and an effective organization 

of the top class to take. control of the children outside the classroom. 

Teachers' special duties came oex~ into discussion. All 

the teachers except one, have special duties - extra 'jobs ' . They 

do these duties out of interest and special knowledge one may haw 

about any of them. These duties include: taking charge of school 

sports, the percussion band,and the sick chil dren - dressing their 

sores and sending them to the hospital; supervising children's work, 

and taking charge of the'school garden. 

~e last part of the questionnaire sought to find out 

the motives that led on to the selection of the profession. Most 

answers suggest that people pick up teaching as a job when there is 

no other job available. Others consider pupil-teaching period as 

a means of earning much money and thereby becoming rich. Unfortunately 

those that enter: .. the profession with those aims meet with disappoint-

ments. They soon realise that an aim which involves inte~st in the 

children and their families as well as their GWR activities, makes 

the teacher know the problems involved in hi so work. One third of 

the teachers 

and sisters, 

chose to teach because they want to train their brothers 
heIR 

andl\t e country. 
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DESCRIPTION OF THE CHAPTER. 

Much of this chapter has been described in the course of 

building up the chapter itself. 'Vhile the various aims expressed 

go beyond the school, it is not a surpri~e that the parents will 

desire that their children be trained to ,be of use to them after 

leaving school. Children in school desire to see teachers be like fathers 

to them; they desire to see teachers help them gain more knowledge 

about their interests and to meet their companions in some sort of acti-

vity. Their immediate desires are out of the class room; and their 

future ai:ms are still farther away from the class room. 

not all teachers see into these aims. 

Unfortunately 

~'ost of the aims of the parents wer~btained through the 

general meetings organised in the village in the company of the old 

sergeant. With the sergeant, quj,te a number of parents were also 

interviewed in their homes by the investigator. At the same time, 

the usual method of getting students tQ use their interview guides 

were used. 

The aims of the boys were collected through the case-study 

investigations by the students, and through questionnaire given to the 

pupils whom the investigator brought to the college to fill in. 

After the teachers in the two schools had been got to 

fill in questionnaire set to find their aims, student;s were organized 

to observe their lessons to see how far those aims were actually put 

into use. 4fter some of these lesson~, the investigator discussed 

some of t he problems of teaching found in thei~ classes and this led 

still on to determine what their ai ms in teaching are. 
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PART TWO 

1NTRODUCT1oN 

Part one of this work has investigated into the natural 

interests and pursuits of the children in two primary 'six classes in 

Navrongo. It has also investigated into the life they live in the 

community out of school hours. 

Normally a study of this type would have ended with 

the end of part one; but out of his own interests arising out of his 

position as method master and teacher of child study, the investigator 

has - in agreement with Dr. B.L.B. Kaye,his tutor, included part two 
/ 

to show how the inve!l'~igations made can be of use in Ghanaian Education. 

TO achieve this end, the investigator directed his former student to 

set up an experimental class. It is necessary in this introduction 

to describe how this was set up and rQn,as briefly as possible, and to 

leave the details of ·its organization to chapter three. 

During his training, Mr. Joseph Adabayeri, the teacher of 

the experimental class showed keen interest in the extra curricula 

activities organized by the college. '!/hen he started te aching in 1958, 

his first attempts to organize the St.Paul's Primary school failed. After 

consulting the investigator,he started a zoo in the school in the 3rd term. 

He explained to the school that boys will keep their own pets in the zoo 

and will feed them there as they dm at home. At the first meeting, they 

decided to be young Naturalists, to roam about in the fields and 

bring birds and animals into the zoo. They formed a club and called it the 
young Naturalist Club. 
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In I~~9, the club so established itself that the boys 

themselves took over its control with the teacher in the background as 

the adviser. He created offices and engaged lots of his primary six boys. 

These officers brought in their peculiar intere~ts and companions; in a 

short time, the Young Naturalist Club had become an instrument for a 
I 

p.6 class teaching. The Zoo became the Jcentre of all their learning. 

The officers had their meetings on Mondays from II.ll5 a.m. 

to I2.I5 p.m. and all members met every Wednesday from 12.15p.m.to I p.m. 

At these general meetings, members reported on their field study during 

the week and the executive put forward new proposals. But these meetings 

alone did not satisfy their means of expression. Some reports were 

long and could not be read, others had suggestions and criticisms to 
could 

make but. not make them all. So they decided to form a sub club - the 

Daily Reporters Club. Four different newspaper groups were formed 

with editors, ·sub editors and an editor-in-chief., All members became 

reportells. They interviewed anyone who stepped in the school and they 

brought news from all parts of the town. 

The interviews developed i nto press conferences. These were 

so made that aL~ost every week either a civil servant or a native was 

brought into the classroom to talk to the class or be interviewed by 

the editors, who prepared their own questions with teacher's assistance. 

It is through theee conferences that they gained pen-friends from a 

French school in Wagadugu, and also got a priest on his way to "orne 

to obtain for them the blessing of His Holy Father Pope John XXIII. 

It is ~n this class that the investigator tested some of 

his findings, and carried out those experiments whose results will be 

used in these pages and eSl)ecially in the last chapter of this work. 
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CHAPTER I 

A STUDY OF CLASSROOM LESSONS 

, 
This study is to show if the~e is any value in cl assroom 

teaching of a knowlegge of pupils I out-of-school activities. The 

basis of evaluation will be that of the aims- of the.community making 

up the schools,viz the aims of the parent, the child and the teacher. 

The investigator, together with teachers-in-training 

observed the classroom teaching of both the experimental and non-

experimental classes and recorded the lessons -in progress. From the 

beginning . ·; to .· .. the end, the investigator recorded as fully as possible 

what was said and done; at the same time, each student observed the 

child he was studying and noted what he said and did. Aftet the 

lessons, each child was interviewed and his comments collected. 

These were later collected and co-ordinated to assist the investigato!:, 

in evaluating the class teaching of the two classes. 
, 

Both teachers are certificate ' B I trained; after their 

consent had been obtained, they both agreed to take demonstration 

lessons to cover a skill lesson, an informative lesson, and an appr-

eciation lesson. While the teacher of the experimental class took 

Nature study, Arithmetic and poetry, the teacher of the other class 

took English reading, Arithmetic and singing . Though it may be 

considered a pity why they did not all take the same lessons, yet 

the nature of their selecti ons gives an indication of the type of 

teaching they prefer 

We shall now reproduce the lessons seen in the two classes 
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LESSON I 

ENGLISH READING. 
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'( NOTE: In these lessons, T:standS(or TEACHER. A:- A PUPIL. MY 

The symbol ~ : - indtcates that a pupil was unable to answer 

nor solve a problem.) 

9.40 a.m. 
T : ( To a boy gl vmg out readers ) 

Hurry up. Give them out any -
how. Has every one a reader ? 
All right, open at p~e 54. 

T 

( T goes round. Strikes a boy 
on the head, saying: Page 54. 
He returns to the front seat). 

last week, we fin i shed the story 
of Kr. Box and Cox. They were 
living in Mrs. Bouncer's room. 
"fe saw how this quarrel ended. 
And again they were all loving 
one girl and we saw how i t ended. 

~ow this week, we are going 
to read a new story •.•. The king 
lived in India. As we read it, 
we shall see how interesting it 
is. This story is a true story 
..•. Give one book to them,the 
boy who lias just entered; and 
you where is your chair? Those 
who have just come, open at page 
S4 lesson six. Now in section 
A we have got some new words. 
''/ho can call these words ? 

A : Describe. 
T : Describe. ~11 of you. 
ALL nescri.be. 
A !Jere (T. rubs bb and writes 

,!, 

T 
T 

A 

describe. ) 
1i'jfty 
Fifty "Trites fifty on bb.) 
Adiyi er have you opened at the 
correct page? Next, you. 

A : -
A. Event 
T ;;;Vent. All of you . ( HI: event) 
T Now we have got four words on the 

bb. "/ho can !'lake a sentence to 
show that the fellow knows how 

to use the word ? 

:A: We are fifty in the cl ass. 
T We are fifty in )he class. It 

means that the number of children 
in the classroom is fifty both 
boys and girls. 

A Were means .•.. 
T Yes, go on. 
A Mere means if you are only one •••• 
T Make a sentence to show that you 

underst.and it. 
A I am a mere boy. 
T Yes it means he is only a boy. 
T Yes? We have one more left. 
A I can describe this classroom. 
T Yes, descrmbe i t and let us see 
A There is a scout in this picture 

in the classroom. There is Dr. 
Nkrumah and his ministers. 

T Yes "he is describing the picture 
Now, if I ask you to describe a 
boy, can you do it ? 

A Anakyega has a , has... Anakyega 
has a shirt, 

T Is that all? He is a black boy . 
He has no shirt, he.has not combed 
his hair, his teeth are bad. Am I 
wrong ? 

T Now event. The independence anni-
versary is a great event. Do you 
understand ? ... 

T Now read section A silently. Iwill 
ask you questions to see who 
understands it. Do you understand 

TIME - 9.47 a.m. 
T : ( Going round) '·'/hen I say silent 

reading, yom only have to read with 
your eyes and mind. Do you under­
stand? Do not let me see you 
opening your mouth. 

T : If you cannot pronounce a word 
rai se up your hand and I will come 
round and help you. Do you under­
stand? 
( As he goes round! ... I interesting I • • 



IO.S2 a.m. 
T All right listen. ~at does 

your history book describe ? 
r. 
T In section A you have read that 

your history books ••.. 
A Many famous kings and '" 
T l/any famous kings and ...... ? 
r. many great events. 
T Don 't look into your books. 
T "/hat is this story you are read­

ing about? Is it a mere story 
or what ? .. Is it .. ? 

A It is a mere story. 
T Is that true? 
A It is a mere mere story. 
T Is that correct, who can hel p him 
A It is not a mere story. 
T It is not e mere story, but ..• ? 
A It is not a mere story but told 

by the king himself. 
T I want you to use a certain word. 
A It is a true story. 

TIME IO.a.m. 
T Yes, it is a true story; the king 

himself told it. He went about 
it himself. 

T When was the king born ? 
A The hng was born in 1L92. 
T n/hat was the name of the king ? 
A The name of the king was -
T Al l right. listen. I will read 

to you and then you will read. 
Look into your books. ( Reads ) 

LESSON 'I'10 

ARITHMETIC 

TIME 10.12 a.m. 

T Who knows the date ? 
What is today's date ? 

A r5th 
T r~th of what ? 

When you get your books, write 
your date and go out for five 
minutes' recreation. 

TIME roo i8 a. m. . 
T : Get into the classroom,P.6 
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T All right. Who can read? •. Yes. 
A (Reading ) . .. .. ... . Your hsry •. 
T Hm? Hsry? .... history. 
A History. Your history book descrah .. 
T Describe 
A Your history book descrab the .. 
T (Abuses child in local dialect.) 

Next, you here, read. 
A : ( Starts reading ) 
T Now 'listen, when you are reading, 

you must mind your stops. Vlhen 
you come to a coma, you stop one, 
two; a full stop you stop how many 

A You stop one, two, three. 
T Babe read. • 
A (Reads) ..... merely boy •• 
T Listen. He was a mere boy when he 

became king. 
A He was a mere boy when he became king 

trME rO.10 a.m. 

T Now listen. In this book, you 
have re~ about a story written 
by the king himself. Do you 
understand ? 
It is not usual that the king 
writes his own story. 

T All right close your books. 
Tomorrow we will continue. 
Close your books. 

T : Give out your Arithmetic books. 

TIME 10.20 a.m. 
T Righ t , you are all in ? 
A Yes, Sir. 
A No, Sir. 
A '·Ve are not 

( Two more enter ) 
T Right, listen carefully. 

How many shillings make £1 ? 
A 
T I can't hear you. 
A 
T Next 
A Twenty shillings make £I 
T Do yoy. hear ? Adiyire, how many? 
A There are twenty shillings. 



T: 

A 
T 
A 

-T 

A 
T 
A 
T 
A 
T 

A 
T 

.~ 

T 
A 
T 
A 
! 

A 
A 
A 

lIow many in £2 ? I s ent you with 
£2 t o go to market. 
Ther e are 1,0 shillings in £1 
Yes t he re are 40 shil l i ngs in £1 
£2 
sorry, £2. All right, and how 
many pence make a shil ling ?Atiga. 
Do not .... 
Do not make noise let him think 

'Vhat is he saying ? 
Six 
Six ( followed by an abuse in the 
vernacular. You know t here 12 
penee in a 1/- Now how many in 
5/- 'Vho knows ? 
You times 5 by 12 
Yes. ( On bb. I = 12 

I = 12 
T _ 12 

I = I2 
I = 12 

How many, Atigah ? 
60 
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T (On bb £. 
30 

s 
16 

X 

d 

g 
T ',Vho can read it? Yes Cecilia 

Now work it Cecilia. 
A 
T 
A 
T 

3 x 6 = 18d 
How many pence ? 
Is and 6pence. 
( By quest~ons and answers 

sh,ows bb. work thus 
£. s d 

30 16 3 
x 6 

18"..5-.......,2,p:-~6 
I02 

T 80 

T : ( Puts the next <3xample on bb. 

32)£41:iO I Is bd 
A : (leaves desk and walks to bb to 

point out a mistake in the 1st Ex.) 
T : (Corrects the mistake silently thus: 

£184. I7s. 6d. 
T 

Yes. How many 2/- make ten shilings? 

Now who wi~l ::ead the second example? 
Thls tlme lt lS not multiplication' 
It is division. ' 
You come and work it. five 

Fi ve two shillings. A : 
Fi ve two shillings make ten shillings 
How many pence in 20 shillings ? 
How many now ? 12 ou:l1 of sixty ? 
~ T 

A 

( "(orks with explanations from bb. : 

32 ) £440 lOs. Od. 
44 .. 32, I Rem. 12. I20 

T ''/hat a great shame ? 

~~eak aloud ~hat we may hear you ... 
11nd your wrltlng ... stupid .. go on. 
32 in I2, it cannot. Bring 0 . 

3
6
2 in 120, 3. 3x2, 6. 3x3,9 ... 96. 

9 from I20, I rem. 24. 24 x 20-
equals 480s; plus 10, 490 divided 
by 32, it makes •.. 1:t makes .•. ? 

A .. -
A 
A 240 pence. 
T Yes 240 pence. How did you get it? 
A 20 x 12' 
T You times 20 by 12. Do you under-

T 

stand? Good, did you all finish 
making your crorrections ? .... 
Good, now we shall see those who 
can think quickly. 
( Puts on bb £. S. D. 
'Vhat are these ? 
Pounds. 
You 

13 
(i ote bb work: 32")-"'£4r't8o~---"I'7"C-c:"Os.- Od 

32 480 
Y2O" 499 

96 
L1i 

x 20 
48IT 

T 49 alone can be divided by 32 
so put down your I 

~ 32 from 49, it leaves 17 plus 0 
no divided by 32 ' 

A 
A 
.A 
T 

( mumbles 
lI10W if' I do thi.s 
what have I said ? 

mb, mb mb mb mb, ')' : I/h~t number near I7 can it go in? 
You can't hear A: 5 lnto 32, 160. Rem. lOs. It is ... 

ft. 
A 
T 

so speak loudly. 

Pounds, shillings and pence. 
Pounds shillings and pence ( on bb 

T: Can't you do that by heart? 
.~ :120 shillings. 120 7 32, 4 
T: 4, don't forget. This 4, you will 

have to multiply by both numbers. 



T : 1)0 it and let us see. 
~ 32 by L equals nil 
T It is great. 
A (Rubs) 3. 32x< is 96, rem.2Ld. 

2Ld. divided by 32 it cannot. 
So we put our answer: 

£13 ISs. 3 2L/32d. 
T Do you undel's-('and ? Now give 

out your larcombe's books. 
One book to a table, 

TIME TO. L6 a.m. 
T : Open youy Iarcommbe's at n.IO. 

Any pencil? Sxercise ~ for rapid 
work. )Jark No . 3. (The chUd 
who just gave his pencil asks for 
it.) Use your ink to mark. No.6 
then "0. I4. NOW you go dO\ffi to 
D. division as far as farthings, 
No. 1L, have you seen it?. No. IS 
( T. lights his cigaret as he goes 

round the class ) 
T look, what are you doing ? 

lVhere is your pen ? 
And what are you doing about it ? 
Use your pencil. 'Vho else has 
no pen ? •.. ''lhat do you mean ? 

Get out and find one . What did 
you do with the nibs I gave you? 

l' (Comes to a boy) Dirty boy. 
"!hat are you doj_ng ? (slaps the boy) 

A 
T 

'J' : 

Where is my cane.? Have I asked 
yon to copy what c: hAve writ tenomon 
on the bb ? 
tJo, Sir 
( !<"nocks t he broy.) You are a silly 
fish. 
( still going round) let me see 
what you are also doing. You are 
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T : ( Put s his box of matches 01l1i cresk 
and with lighted cigarette -in lea 
fingers, helps a girl to work.) 

TIME II . a. m. 
( Students enter to copy down 

the work of the children ) 
Tn.IE II. S a. m. 
T : How many ~ave finished one sum ? 

T 

(Few hands up ) How many have 
f inished t wo ( Very few hands) 
All right. Put your books under 
your desks. ('1ith a cane rushing 
on pupils ) Put your books away. 
Hurry up. . 

&&&&1,&&&&&1:'&&& 
JESSON THREE 
SINGING. 
TIMS ( IL8a.m. ) 

T Come out for the singing. 

T 

( Some children begin to go out 
of the- door,) 

This way. Come here. 

In front of bb, T leans against 
the table and undertakes 
modulator exercises, followed 
by reading breathing in and out, 
then they sing a round 

I'/HC:T£ SAND AND GREY SAND . 

The lesson breaks off 
,., 

(NOTE : The last lesson could 

not be possible due to late 
doiRf', the same thing. (slaps him) 

arrival of teacher for the first one. 
g.w.,&&&&&&&&&&&,&&&& 

St1i.pid boy. 

THE LESSONS IN THE EXPERIM3NTAI CLASS 

LESSON I 'J' 
A 

ARITHMETIC 

TIME 9.30a.m. T 

T How do the shepherds play T 
Kandola with YOll ? 

A They throw into a hole and 
measure the djstance 

of your line and add it to 
their line. 
How do they measure those lines? 
They ~¥~intg-a-Rgle use 
their fingers like this 
( He demonstrates ) 
That is the span. They use the 
span in a game of kandola. 
"(e are going to take a new lesson 
On measurement ••.. Measueing dis­
tances as we hav-e seen in 
in kandola. 



T ~at things do people measure 
at hOljle ? 

A 

A 

T 

A 
T 
A 
T 
A 
T 

A 
~, 

T 
~ 

T 

A 
T 

" A 

T 

T 

The cloth makers measure their 
cloth. 
¥hen they are building a house, 
they measure the sticks they 
use in roofing it. 
''/hat do your parents use to 
measure things ? 
lIJood. 
.&.nd what? 
They use their feet. 
And what else ? 
They use hands. 
In what way ? 
Like this ( demonstrates 
That is the span measure, the s 
the span. 'Ve have seen that the 
span is also used in a game of 
Kandola. "!hat el se do they use? 
They use sticks. 
They use elbows. 
In what way? 
( demonsrates ) 
That is the elbow measuee. It 
is from the elbow to the tip of 
the fingers. 
Teacher, they also use a string. 
Yes, for what Y , ' 
For buildmng, to measure bUllding. 
If he cuts his tree from the forest 
he measures with a string to get 
the size of he wants. 
This tree is t he beam for the r 
roof. 

Now Engljsh people have found 
common wa;fS of measurement. 
These are the inch, the foot 
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SECOND LESSON 

NATURE STUDY 
IO.IO a.m. 
( In this lesson, almost every pupil 

has a praying mantis. ) 
T In which part of Africa do we 

find many monkeys ? 
A 
A 
T 

A 
T 
A 
T 
A 
T 

A 

Sout-h Africa. 
West Africa. 
How many kinds of monkeys do you 
know 7 
Chimpansee, gorrila .•• 
How many kinds 7. 
Three kinds. 
Name them 
Chimpanzee, the gorrila ,brown monkey 
','lhat do they eat? You tell us. 
You feed them at our zoo. 
They eat any kind of food which 
a man can eat; and others which 
a man cannot eat. 

T ''lhich ones 7 
A Insects 
T Which insects 7 
A : This one ( showing a mantis ) 
T : vfuat do you call it 7 
A : (Gives the vernacular name. ) 
T What do you call it in English 7 
A The grass-hopper 
1 Praying mantis. 
T Yes, the praying mantis. ''Ie are 

going to see this insect today •• 
T Where did you catch your praying 

mantis? .... 
On a thorn tree. 

and the yard; ( Teacher refers 
to NEW N~TIONS ARITID[ETICS BK.SIX 
p. h8 and exf1lains ho'v the measures 
were obtained.) 

A 
T 
A 
A 

Which type of thorn tree 
On a brown thorn tree. 
On a green thorn tree. 
T '/hat was it doing when you 

caught it 7 
A It wa~ \valking on the tree. 

EXPRT<;SSTON ,mRK , 
Teacher and children engage ln group­
work, measuring : (a) parts and 
clothes of children, (b) lengt~ and 
size of their ZOO and some of lts 
contents. 

A It was eating the leaves. 
A It was sleeping. 
T How did you know ? 
A Because it had closed its eyes. 
T Can that insect close its eyes ? 

A !.line was praying. ( Others laugh ) 
T Look at it carefully as it stands. 



T : ~It really looks as if it is 
praying. • • . . •• That is how it 
stands •.•. And that is why it 
gets its name - The Praying 

' T 
A 
T 
A 
T 
A 
T 

T 
A 
T 
A 
T 
A 

T 

T 
A 
A 

Mantis. 
Now what is its colour? 
Green A : Brown 
How many have green ones ? 

( Twenty counted ) 
How many have brown one ? 

( Fifteen counted ) 
There are two kinds : green alii. d 
brown praying ma~tis according to 
the leaves or tree • 
What was it eating? 
Green leaves. A: A green worm. 
How did it eat it 
I gave it a worm. 
How did it eat it 
I gave it ; I put it near its 
mouth, and it che,ved it. 
Good. You will all have to feed 
your mantes with worms if you 
want to keep them. 
How does it lay eggs ? 
Under the leaves in the trees. 
It sits on the ground and with 
its tail in the ground. 
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A 

T 
All; 

T 
T : 

T 

A 
T 
A 
T 

A 

But we will cr:! if our friends 
are killed. 
-All right. Cry you all. 
Baaaaaaaah •.•••....• 
Have your friends come backe? A : No. 
If you go to the thorn trees, you 
find some more •.••. There too, you 
will find this cocoon which contains 
the .eggs of the praying mantis. 
How many eggs do you think are c 
contained in this ? 
Four, theee, etc. 
About 300 eggs. 
Lies. 
These are count~. If you like, 
take it as a challenge and find 
out in your field study. 
( In private to a pupils) Hm •• He 
guessed, but we will go and findoout. 

TDI.E IO. 45 a.m. 
TiIIRD LESSON 
POETRY. 

f (Puts on bb. poetry ) 
A Debate, debate .•• 

T 
A 
A 
A 
T 
A 

T Yes, we said we would have debate; 
but the teachers want to see some­
thing else;so we shal) not have 'Vhich anima] eat's the oraying mantis? 

~e cattle egret. 
T 
A 
A 

our debate today. (Pupils not happy 
'Vhat will you become when you grow ? 
A scientist. A: A Naturalist 

T 
A 

The Abyssi.nia Roll er. 
The brown monkey. 
Can the monkey eat it ? 

Yes it can. I give it to the monkeys 
in the zoo. 
How does it eat it ? 

Let us go to the zoo and see. 

4T THB ZOO, one of the papils - the 
Zoo Manager, gave the mantes to the 
animals. The cattle egret and the 
Abyssinian roller held their under 
their claws and s~arted picking at 
them . "ihat was most interesting 
was the peculiar way the monkeys ate 
them. The monkey always passed it 
into the limb that made it possible 
for it to chew the head first ••. ) 

A : ( Back in the classroom ) you said 
at the zoo that the mantis is our 
friend, but why did we give them 
to the monkeys and the rest ? 
'1e wanted to see that it is true 
they eat them, and also to see how 

T 

An artist to put up plays. 
A : 1hat can you do as an actor ? 
A : You can be able to make others 

laugh. ... 
A 
T 

You can know how to speak well. 
This is very important; today we 
shall learn how to read a poem 
( Puts on bb this poem ) 

Great, wide, wonderful, beautiful world 
~ith the wonderful grass upon your 

breast. 
And the wonderful water around you 

curled. 
World, you are beautifully dressed. 

T '/ho will read it the way he thinks 
the audience will like to hear it ? 

A (Three pupils read through.) 
T Now listen to how I will read it. 

( He reads through slowly sttessing 
the discriptive words.) 

A : ( All the oupils read through) 
TIME IO.55a.rn. (The lesson was 

they eat them. 
not OPSCTv~1 anymore .. Ref. 3rd Jesson 
of the ordinary class: The Singing.) 

.' .... ""~.N.fI.P • .",',p.P.:.'-&~-&,'<&&!.:& 
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The tables below have been constructed in the light of! 

the aims and thoughts of education as conceived by the parents, the 

school children and the teachers of the locality. The purpo se is 

to find out if the class teaching as observed assist in the promotion . 
of those aims of education. TABLE A att~pts to evaluate the lessons 

in terms of the desirable aims of the commlinity making the school. 

TABLB B rather devaluates the lessons in terms of those a aspects of 

school work which parents, children and teachers do nGt want to see 

in school. It is the sum total of these tables that will show the 

value of classroom teaching of a knowledge of the pupil~ ' out-of-school 

acti vt ti.es. 

EVALUAITOII TABLE ' A ' 
( Ynis table is based upon 12 children thoroughly studied in each class 

Where a boy was absent during part or all the lesson, his scores 

are not included. Reports that were too general and failed also 

to include an interview with the child after the lessons are also 

not included.) 

DEVALUATION TABlE ' B' 
( This table is based upon the same number of children as in TABLE 'A' . ... 

Since the nature of the children's behaviour was fully comprehended 

after they had been inte~ad, we reproduce below a report on 

each demerit for which scores were made.) 

SOME REASONS FOR CHILD BBHAVIOU'l IN TERMS OF THE DEVALUATION TABLE 'B' 

I. Chlia beaten by teacher. 

The reason for this is quite clear. In the recorded 

Arithmetic lesson of the ordinary class, three boys were beaten; 

but only one comes wi thin this study. One score therefore is made 

against this item. This child beaten, was in the eyes of the teaches 

dirty and unable to work the sums set. 



TABLE 'A' 

EVALUATION - 75 -

CL.4.SS SCORES 
- ...... - I 2 3 4 5 6 7 8 9 I() II 12 

EXPERn mNTAL: lXXXXXXXXXXXXXXXXXXXXXXXXXX 

AIMS 
PARENTS 
I. Child gained know]edge 

ORDn,ARY :XXXXXXXXXXXXXXXXXX 
2 . Child was full of manners KXPER:r:l.fENTAL: XXXXXXXXXXXXXXXXXXXXXXXXXXXXXX 

ORDINARY :XXXXXXXXX 
3. Child - friendly I? heluful SXPERTI.!ENTAL:XXXXXXXXXXXXXxx, 

ORDINARY :JCL1:XXX 
4. Child used native knowledge EXPERIMENTAL : XXXXXXXJl~XXXXXXXXXXXXXXXXXXXXXXX 
( CHILDREN' S ) ORDINARY :_ 
S. Understood teacher teaching EXPERMNTAL: XXXXXXXXxxxxxxxxxx;nra:CCClC 

6, Teacher assisted him 

7. Child was happy 
( TEACHER'S) 
8. Child took part in lessons 

~. Child was attentive 

IO.Child answered questions 

II.Child asked questions 

12. Child was smart 

TABLE 'B' 

DEVALUATION 
A:WS 

( "ARENTS 
T. Child beaten by teacher 

ORDINARY : XXXXXX 
EXPERIMENT'l-L:XUJ(XXXXXXXXXXXXXXXXXXXXXXXXXX 
ORDI'IARY :XXXXXXXXXXXX-
EXPERThIENTAL:XXXXXXXXXXXXXXXXXXA'Xixxxxxxxxx 
ORDlNARY :XXXXXXXXX 
EXPERIMENTAL:XXXXXXXXXXxxxxxxxxx:axxxxxxxxxxxx 
ORDINARY : XXXXXXXXXXXXXXXXXX 
EXPSRDAENTAL:X XXXXXXXXXXXXXXXXXXXXXXXXXLXXXXX 
OilDIN ARY : XXXXXXXXXXXXXXXXXX 
EXPERIMENTAL:XXXXXXXXXXXXXXXXXXXXXXXXXXX 
ORDINARY :XXXXX~lCXXXX 
EXPERIMKNTAL: XXXXJCLlCXXXXX 
ORDINARY :XXX 
1"..XPERIMENTAL: XXXXXXXXXXXX 
ORDINARY : XXX 

CLASS 

EXPERIMENTAL 
ORDINARY 

SCORES 
I 2 3 b 5' 6 ? 

xxx 
8 9 IO II 12 

2. CHild told lies,decived, EXPERIMENTAL XXX 
XXJC.lCXXXXXXXXXXX-XXXXXXXXXXXXXXX 
XXXXXXXXXXXX 
XXXXXXXXXXXXXXXXXXXXXXXXXXJCLXXXXX 
XXX 
XXXXEXXllXXXXXXXXllXWXXXXXXXX 
XXXXXX 

/ cheated. ORDINBY 
~. Child failed to achieve EXPERIMENTAL 

(CHILDREN) / work set . ORDINA.RY 
4. Child became emotional - EXP~RIMENTAL 

I angry, afraid etc. ORDINARY 
5.cChild talked when oeacher EXPERIMENTAL 
(TEACHER'S) / was teaching ORDINARY XXXXXXXXXXXXXXXIU 
6. Child did not pay attentj_onExperimental XXXXXXXXXXXXXXXXXXJOOOClODOCX 

Ordinary 
7, Child had tendency to fightEXPERIMENTAL 

ORDINARY 
8 . ChiJd was sickJy I? sleepy EXPERIMENTAL 

ORDINARY 

XXXXXX)CO{XJL'OOCJ(= 

XXXXXX 
XXXlllCXXXXXXXXXx:aXXXXU.XLlCXXXXXLlC 
XXXXXXXXX 

9. Not punctual, wast ed time EXPERIMENTAL -
ORDINARY ~XXXl(XX1:X 

10. Child disturbed another EXPERIME~TAL XXX 
ORDINARY X xX XX ,()(XXX,{)( 
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2. Child told lies, deceived and cheated. 

In the ordinary class during the Arithmetic lesson, some 

pupils indulged in these in the following ways: (a) a pupil shouted, 

, Teacher, r have no nib'. In an interview later, he said that he 

had the nib, but he did not want to do the sums. (b) Others raised 

hands to answer questions, but avoided gaze of teacher so as not to be 

called. In the interview f/ol10wing, a boy said : " If you raise up 

your ha~d, teacher then believes that you know the answer, therefore . 
he will not ask you; but if you don't, he will ask you and if you 

don't know he will beat you. " (c) In the experimental class, there 

was the case of a punil who kept on openmg his bottle of ink any time 

the teacher directed his question in that dire~tion. 

3. Child failed to achieve work set. 

This was in the ordinary class due to (a) dislike for the 

subject, (b) failure to understand the teacher's expiUlations, (c) 

(c) fear of teacher, and of students at the windows, (d) interest in 

something else, e.g. reading a different book or a section of the same 

reader, In the experimental class, hunger and going to b,ed late were 

the noticeable reaso~s given. Some of these boys had attended a 

native dance the night before, had no supper that night n<, r breakfast 

in the mornip~ before coming to school. 

4. Child became emotional. 

In the ordinary class, this took the form of both fear and 

anger. Fear of the teacher was the primary cause; for in the words of 

the children, (i) teacher will beat or insult you if you raise up your 

hand and answer a question badly, (iiJ.~f you fail to give the correct 

anSWF.!r. ether children became angry, worried, Or remained silen t 

because some children engaged themselves in privata conversation or 



-, 
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play. In the experimental cl ass, the anger expressed was a sort 

of displeasure for teacher not calling upon child to answer questions. 

5. Child talked when teacher was teaching. 

Most of t hese arose out of the teacher's mistake on the 

black- board. They talked about it and ab2ut him,and also about their 

own interests - which were not reVealed 

6. Child did not pay attention. 

This was mostly due to distractions from 'ii thout, lack of 

interest in the lesson, inability to follow the lesson; in the eXPeri­

mental class it was due to pupils' interests in objects brought to 

class. 

7. Child had tendency to fight. 

The only case where this was noticeable in the experimental 

class was where a boy kept on pushing another child a~ from his seat. 

His reason was that that boy did not know anything and could not 

measure. In the ordinary class this was most noticeable each time 

the teacher's attention was turned elsewhere, for the following reasons 

(i)his partner would not allow him to have a look at his exercise book, 
.-

(ii) to force a child to close his book, or(iii) to get a sugar packet 

from a weak boy, so as not to incur teacher's anger if he sees it; 

(iv) to take a text book from a partner and finally, to punish a boy 

who wanted to renort him to the teacher . 

B. Child was sickly and sleepy. 

This was most noticeable in the experimental class and 

the cau~es have been given as hunger and tiredness. 

0 •. and TO. rack of interest and and other reasons given in No.~ -

_ reasons for cl>ildren' s tendency to fight are now apparent as main 

causes sho-wing why some children wasted time, and disturbed other 

children. 
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CHAPTER II 

QUALITIES OF THE TEACHER~ iN. - CHARGE. 

''/e have established in the last chapter that the use of 

chil dren's out-of- school activities in class teaching i s of value. 
come 

Its use has shown that some satiiifaction can I'~o the parent, the chil d 

and the teacher. In the next chapter we shall have a look into a 

detailed account of the running of an expe~-IDental class set up to 

t ry some of the proposals to be discussed in the final chapter of this 

work. For the moment it is necessary that we consider the quali ties 

of the teacher who is to take charge of such a class. For," Any 

primary school child worth his salt will be continually trying out 

the power of the adult to keep his allegiance, as many of us may 

even know to our cost. He will be quick to sense and despise 

weakness, and quite merciless to expoit it. But he will be as ready 

to yield respect to those grown ups who are at the same ~j}ne tolerant, 

good- humoured and sure of themselves." (I) 

The quotation from SUsan Issacs contains all that a 

teacher who is to use children's out-of-school activities needs to 

be. The project that follows, is an experiment with the experimental 

c l ass, and through it , the details of the teacher's qualities are 

made more clear in the children's own words. 

During the British general elections of I9S9, the class 

turned its interests on to the elections. Through feature broadcasts 

(I) Susan Issacs, The Children we teach, p. roo 
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on the radio and news paper cuttings, a member of the Daily Reporters 

Cl ub posed the question :' will Mr. MacMillan be the premier again ? ' 

On the eve of the elections, the editor-in- chief wrote an article, a 

section of which read: "7th Oct. I959 .......... According to my 

knowledge, I say Mr. Harid IlacMillan may b.;. the prime minister , but 

if he does not speak hard to get people, Mr. Huge Gaistskell will throw 

him down with his government •••••. " 

The interest of the whole class rose so h~gh that soon 

they were asking their teacher to help them to write their own book 

on'The British Possessions under Colonial Office'. 'I{ith the help 

of the Teacher- in- charge, the found 42 of the territories. Since 

they wanted to write their book immediately, they decided to go to 

the students of a Certificate 'B' training college to find help. 

The teacher-in- charge told the investigator about this and he quickly 

arranged to have the work done in the college with .wo classes in the 

first year. The students were given the children's prepared questions 

in advance and told that the children wil l come to them in pairs and 

that they should observe the individual differences of the' children. 

AY the end of the interview, they wereto ask the children about what 

they like and dislike about school. 

Some of the first set of students interviewed took the 

children's work as play and did not pull their full weight in 

preparing to meet them. To the surprise of all, the investigator 

asked the chil dren to write reports on the interview they had under 

the heading : ""/hat I liked and disliked about the students". 

The second set of students were warned about the children's 

reports and they conducted themselves as well as possible. This gave 

highlight to the exPeriment, and helped to bring out from the same 
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children, two types of reports; the first reports showed how they 

exploited the weakness they sensed in the first set, and thefficond, 

how they yielded respect to those who helped them achieve their aim. 

l'fe shall reproduce here reports of ~ACHER A - and those 

of DEWOLDANE and AKYISKEKAH who interview~d him on the first day, 

and then reproduce the reports of TEACHER B-- who was interviewed 

on the second day by the same boys, as well as the second reports 

of the boys. Then shall follow summaries of the Teachers' reports 

and selected reports of the pupils that reveal their attitudes about 

types of teachers and thus establish the qualities of the Teacher 

who desires to make use of children's out-of-school activities in 

class teaching. 

CASE I 

TEACHER A's REPORT 

The children who came to interview me stood on the verandah. 

and were introduced to me by the method master. After that they took 

me to the college watchman's room and there they started asking me their 

questions. 'Vhen one of them asked me a question, the other one asked 

me to spell him some of the difficult words. They wasted time in writing 

because they do not know how to spell some words. 

in wr:iting and too playful about their work. 

AKYISKEKAH'S R~PORT 

They were too slow 

I protest:, my teacher always took one hour and thirty 

minutes to answer one Question. I like to go there because we study 

something better in the college; but if I were the principal, I will 

dismiss my teacher because we cannot keen faeces in a college. 
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DE"{QID~NE'S REPORT 

I do not like my student because he could not answer 

our questinns properly; and he did not finish answering the questions 

1he most jmportant thing he missed completely was, he said Falkland 

Island is found in England whereas is found in Southern America - the 

very bottom. I like him by his nice voice and he can call words 

clearly; 'Out I do not want to go to that teacher again. 

CASE 2 

TEACHER 'B's REPORT 

My pupils were anxio~ to learn from me. I was c~rying 

my chair at first when one of them came and took it quickly from me. 

They Jed me to their own place where they thought it was good enough 
with their 

for us to sit. Then they started" questions" and I answered all of 

them. As the pupils were slow writers, we spent more time than should 

be. My pupils were not good in spellings and so l had to spell many 

words for them. Of the two, only one was able to put up his difficultie 

before me. "!hen I could not answer a question, they nearly laughed. 

At the end of the lesson, I asked them why they like school. This is 

what AlYISKEKA said: I like school because of English and teaching. 

The other boy, DE~iOIDAHE, said: I like school because of Nature Study 

and History. I hope the children were ljappy, for nearly all their 

questions excent one, were answered. 

AKYISKEKA'S second report 

ltr student today is very sensible. He exPQined things 

and T am satisfied. I am sure that he will one day be carried by 

angels to heaven. He Jooks like he has no sin; for today I am happy 

because he exolained the things clearly; the questions are written 

on his face. 
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DE'VOID 4NE I S second report 

As today I met a good and intelligent student, he answered 

our questions pro~erly without any mistakes. And he spelled very 

many words for us. As for me, he will pass his call ege and God will 

help him to pass. Our teacher is good in face and good in knowledge. 

If you look at his face, you will know that he is intelligent. All 

the answers were written in his forehead. As I saw him at first, I 

knew that he would answer our questions well. The ye.sterday teacher 

was to be pushed head first ins1de the lartrine and his legs up. 

He ought to be in prison for hundred of years and to give him So lashes 

every morning afternoon and evening; and to' eat half food every day. 

SUMMARY OF ~ RYPORTS 

BY '!1Jll TEA CflERS 

On the whole the children were shy and nervous \.ben they 

first approached the students; but after they had asked their first 

few questions, they were normal and happy. Though they had every 

privilege to take the stUdents wherever they wanted, most of them 

denended on the teachers' suggestions. ''lhenever a question could not 

be answered, they looked at each other, paused a little, ·and looked 

unhapoy; otherwise they smiled. They were content to have one 6f 

the two asking the questions all the time. They copied down all 

answers gil!en, asking for the spellings of all difficult and new woMs. 

Their happinesR increased whenever a teacher showed extra 

knowledge such as a map showing the territory required, a diagram 

illustrating what is wanted, and a drawing of t he flag of the territory. 

I~ch of what they like in school include subjects dealt with on page S9 

of this work; but the students were surprised when they found that 

most of the boys did not like pupil teachers. They explained 
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that pupil teachers are not cl ean. They do not know how to teach. 

Their children always make noise in the school and they cannot check 

them. They are rude to other teachers and wicked to the boys. They 

beat boys anyhow even when they do not do anything wrong; sometimes 

they make small boys work in the sun. This will make them b.ecome sick 

and die quickly. 

Art and crafts, especially drawing and modelling are very 

much disliked. Modelling .• is a dirty work, they say; and yet if you 

soil anything, teacher will be angry with you and say that the thing 

is not good- looking. The children however showered all their praises 

on the classteacher. 

SELECTED REPORTS FROM THE PUPILS 
R'WEALING TIffi CHIWRRN'S ATTITUDES 

ABOUT TYPES OF TEACHERS. 

It will be seen from the reports of the teachers that the 

children never revealed to them their attitudes towards them. While 

in their presence,the children only smiled to show appreciation in a 

slight way; but there were moments of pauses, turning to each other, 

and assuming Quiet attitudes. These were the moments in, which grown 

ups can never enter unless they placed themselves in a sPe~ial way to 

merit it. Their '~eacher-in-charge' as they call him, had succeeded 

to place hin.self in such a position through the use of their out-of-schoo 

activities in the school. It was to this teacher that they presented 

their reports in which they reveal their attitudes about the following 

types of teachers. 

THE SICK TEACHER 

I am not hanpy because my teacher who was supposed to take 

me was sick and I do not know why young people should be sick like that. 

~lthough the one who took me yesterday did not answer my questions 
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properly, J say he is better than the one who is sick. It is fitting 

and proper that the principal should let him go home. For it is bad 

for a young man like your kind to be sick. When we arrived and their 

master told me that he is sick, I was very very happy if he could die 

at that moment, for such a young man to be sick I cannot see why. It -is better he should write and ask pardon from me when he becomes well. 

? THE TE~CHER "rno LACKS CONFIDENCE 

I do not like my teacher because he never answered a single 

question in full. "ihy ? Is he not a teacher ? .... If I had power, 

I will go and sack him from the college. I will let him take to his 

feet because there is no certificate "hich can be given him. I dlh not 

know whether I will give him a certificate for dancing or for life. 

~h, why should he be in a college ? An empty head like him to be in 

a coll ege. If I mean to write about him, I will come to insult him. 

What is sorry? He always answered a question and then said " No, I am 

sorry". ~y did you not think before answering ? 

3 . THE TEACIER '7HC LACKS MANNERS , 

That man is not a teacher. I think he is just a man who 

just got up from his farm and was just called to come and be a teacher. 

1'ihen he saw us asking the questions, it seemed he was going to cry. 

He did not greet us at all. 

say goodbye to us. 

U. TPE TBAC"Ell !'fEll. 'fLy DRESS-::D 

''!hen we were going away, he even did not 

''/hen we reached the col'ege , all the teachets were smiling 

1\11 the teachers were clean and especially the teacher who took us. 
our student was smiling to me and he answered our questions very well. 

It!nd all the college is very clean and their shirts were very white. 
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5. THE TEACIBR 'VHCl IS A TALKERTIVE 

The two teachers were very good but one did not want the 

other teachers to answer a single question. His action was very bad 

He is across every question. Why I don't know. The two others spoke 

very softly and gently. That one acted like a ruler of the world. -( NOTE: '!'he teachers interviewed were three, sitting together.) 

6. TIll<; TEACHER WHO I S IGNORANT OF HIS CHILDREN'S INTERESTS. 

I do not want my teacher because he was not good in explain-

ing my questions quickly. He was not good in telling me the meanings 

of the words and eVen he could not speak as a ·gentleman. He tells us 

only a few words and them asRs such questions as : Do I like girls ? 

And I said No, and he says , do I hate them and I said No because they 

are my sisters. And he asks me again? I say No. I will want to go 

to such a place again if he will be able to answer my questions, and he 

answer my questions foolishly and he was no good in spelling. That is all. 

From the report of the second pupil who was with him, we quote 

n ••••• and he asked again; do we want the girls? and I am very angry 

1l!i.lIh that question, and I said No: •.... n) 

7. THE TEACHER WITIl 4 BRIGHT FACE 

Our teachers of today made us happy. They answered all 

our questions and told us to ask them some more questions. They were 

always answerinp, our questions with happy and smiling faces. This 

made us hapny too. Over half the class expressed their delight at 

the facial appearance of the teachers .•. bright and happy face.) 

8. THE TEACHER WHO KNOWS HOV TO TREAT A CHILD'S RE~UEST 

We told him to sit down and he refused; that made me annoyed. 

''/hen I sat clown, I was not harmy at all. 
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9. TIlE TEI\CHE~ "/HO I!~S YOU FEEL DIFFERENT. ( f'nree reports) 

(i) All the boys took chairs for their teachers but I 

asked him to Jet us take his and he refused, and that made me very 

annoyed. 

(ii) "Ihat displeased me very much was that some of the 

students -' 
were laughing at me but I don't know the reason ~IY. We 

were all made by God and they should not laugh at me again because 

I am a Nigerian. 

(iii) I do not like to go there again because there are 

always many people looking at you as if they do not know a man, when 

you have a friend then it is better. Otherwise you look like a foolish 

boy because you look here and there a fool; and when you always go there 

you cannot learn anymore. R.B. 

NO~ , This boy was the only one who did not write his full name 

under his report. It was later on found out that his partner did 

not turn up for the interview and that ~ey had been assigned to 

interview four students. Under the circumstances, he had the 

unfortunate ordeal of interviewing four stUdents all alone while 

his friends were paired to meet just one student,) 

10. THE TEACHER WHO USES PRAISE 

I liked my students because they are very good in answering 

our questions. 'Vhen I asked any Que stion, they answered it very 

Quickly and clearly. They told us many things that I would like 

to go to the college for my study. They praised us that we can 

speak ~glish well. God will help them to get their college certi-

ficates 'r.audeamus Igitur' therefore let us rejoice. (I) 

(I) 'Vi th the exception of a few spelling corrections, all the reports 
have been kept in their original forms, including the latin expression 

-------------------------------------- ~ 
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CHAPTER III 

THE OffiANIZATION OF IDE EXPERIMENTAL CLASS 

....-' 
This chapter makes the fullest Use of speeches, wri tings 

and activities of the Navrongo st. Paul's primary six pupils who were 

organized into an experimental class. It is hope th~t this detailed 

description will serve three purposes. It will probably give to the 

nhanaian teacher an idea to organize his pupils in an extra curricular 

activity that will be useful both to the pupil and to hi s community. 

Secondly, it will probably give to the Ghanaian teacher a way to 

approach his lessons, with special reference to Section 5 d (iii) of 

the Repo~t of the 1937 - hI committee. (I) Finally, it is hoped that 

it will give some foundation on which one can bui ld a national system 

of education which the Ghana government, in the address of Mr.B.A.BroWn -

wants to be flhanaian in character. "'!he Chief Education Officer (Hr. B. A. 

Brown ) said, with the co-operation of the teachers ' we hope to create 

in the same way a Ghanaian system of education which will "be studied 

by other nations and will be an example, particularly to the newly 

emergent na~ions of ~ric~.· (2) 

Before beginning this detailed description, it will be 

useful to start with the report of thr Teacher-in-charge of the 

organization and runn;ng of the experiml!Iltal class. 

(T) See page I of this work 

(2) " Our ~ducational System !!lUst be Ghanaian in character ", 
DULY GRAPHIC (December 21, 195'9 ) 
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THE REPORT OF THE TEACHER- IN- CHARGE (Mr. Joseph Adabayeri) 

I have always wanted to organize boys who roam about 

aimlessly, into a kind ~f club, to keep them busy in the school at 

any t:illle". Duting my traning college days, I gained a lot from the 

week-end educational films and from colleg~ocietio8 run by the 

method master. I also read a lot about children I s clubs from the 

college library and made notes on different types of societies. 

~rom the Practical Senior Teacher series, I made for ~-self the 

folJow'ng points to glhde myself: (i) Be sympathetic with the boys. 

(ii) Know what you are doing and what you are aiming at. (iii) Be one 

who can create offices to engage lots of members of each club. 

(iv) Be prepared to give part of your time~I) These were a few among 

the many directions 

'Then I started teaching, I selected boys according to 

thei r facial appearance to start some of the clubs. Others I selected 

because of cJass intelligence and size; but I found later that the 

children did not and could not understand fully what was meant by 

being a club member and giving part of their time after sghool to 

attend meetings. They did not seem interested. So things almost 

could not work. The teachers did not like anything of that type 

though the manager of the school was in favour, and my head teacher 

also liked the jdea •••.•• yet the clubs could not go on. I contacted 

the method master who was then using the school as a demonstration 

school. His suggestion to use the interest and out-of-school activities 

of the children as the basis for ~nning the clubs overcame all diffi-

culties and nothing broke down. 

(I) F.F.Potter, ed.,The Practical Senior Teacher Vol.VI. p.241 
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LETTERS TO JOIN 

After telling the school that he was goinf, to start a zoo, 

Mr~ Adabayeri explained th~t boys will keep their own pets in the zoo 

and feed them there. Again he said that they wifl roam about in the 

fields and bring birds and animals into the.Aoo. This simple explana-

tion brought hi.m enthusiasts; for he had touched upon their natural 

interest in animals, their main ,jobs of feeding the animals at horne, 

and their natuual interests in the open fields. ' Due 00 the disinterested­

ness of the teachers, his first few meetings were with his own class. 

In these, he read articles from the Teacher IS "{orld and showed diagrams 

and ptctures of the Young Naturalist Club in lPndon. 'Vhen the boys 

heard about this club, they also decided to become young Naturalists 

and to roam about in the fields bringing birds and animals into the 

zoo. 

Ry the beginning of 1959, the club had 50 established 

its~)f that when the president asked that new members apply to join, 

the following letters were found among the many. 

I. near President, 

T would like to join your club because I am interestee in 

it that is why I Ivant to joi.n I will be please if you allow me to join 

it. I am a boy from Vonania City. I am in primary four. Thank 

you all members in the Y.N . C. 

By your faithful friends (akewine and Gerald Aberingah ) 

2. ~'y dear Y.N .C.members, 

I aJI1 writing you t ni s letter to know about your club 

How it is p'ettinp; 'In: And I am begen you to be the member of Y.N.C. 
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and I think I will al-ways come to the meeting every afternoon after 

ta1{en my meals. And I think I may be able to do the work well than 

to play. wd I am writing you thi s letter with all my heart. And I 

think I may brjng different kinds of birds. They told me that you 

always started your meeting at II.30 at ai·~oon. And I think you 

will be abJe to tell me my duty SO that I may do it every day before 

time. Try to reply my letter as soon as possible, and don't let it 

delay. Ilut send my greetings to every member of Y.N. C. I thinll: 

this speeches is alright for me to stop it here untill you give me a 

reply. 

Thanks are given to you by your friend •. Joseph Emmanuel Dominic 

Kanyoke. { p.6 ) 

As the applications increased, the members decided to 

accept nrimary four boys after June. Although th~ primary 5 teacher 

djscouraged his pupils from joining, they found their way into it with 

their comnanions. The rest of the p.6 children had to be invited 

into the mee t ings to learn fo r themselves in other to become members. 

The following were among the other p.6 boys who apnlied. '. 

U. near Roy, 

I am here today to thank you for your kindness and to be 

prepared so that you may take me into the Y.N.C. May God bless you 

so that I am allowed that I am a member of the Y.N.C. And I promi se 

to be a good Y.N.C. till I die. So kindly speak to your members 

about it your chairman and officers. I >vill be very interesting 

if I am in y.~'.r;. '30 I have the pleasure to stop here with good 

love and good wisdom to you. I will always remain you in my prayers 

Thanks Your obiudent J.B.Azonabah (J.B.Erzuah) 
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S. Dear (len. Secret;'ry 

I am no ... begging you to let me be in the Y.N. C. you last 

told Us that when you go to Kulnaba and when you come back you will take 

us. 'Vas it good as you went to Kulnaba ? let ,my name be there for 

you are not going to Kulnaba anymore. OPin~before you read this 

letter. I will be glad to be in the Y.N.C. Most thanks to you by yours 

Affectionately Akyiskeka. 

6 . Dear Secretary, 

Mr. Secretary of Y.N.C. I should like to enter the Y.N.C. 

But did they pay this year? If they are paying this year tell me and 

I 'till pay too and I should like t o study from the club, but how much 

did they pay for a month did they pay one shilling if the pay one shill-

ing tell me and reply my letter. 

By Henry Sinabisi. st. Paul 's Primary school. 

THEN the Birds Officer wrote the general secretary. 

7, Dear General Secretary, 

I am here to inform you that don't accept anybpdy. Because 

they know that we are going to Kuinaba. ''{rite them and inform them 

to wait. 

Birds Officer J.B .Kwogyingnru1 

And the chairman wrote the secretary. 

R. Dear Secretary, 

I had even wanted to tell you that we should not allow any 

body to join the club until we come back from Kulnaba; but since you 

have been able to write me first I will be pleased to see advnsing me 

not to talte anybody. And what do you think about those t~ boys 
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~d have you heard that two boys said they will leave the club after 

the feast? '~ell if you have heard of it what do you think we will do 

to those boys ? To my idea I say we should sen~ them away quickly 

before it is too late. 

THE CHAIRMAN. C. A. -,AKEA. 

OFFICERS OF THE Y.N.C. 

The success of the Young Naturalist Club was assured when 

as many of the scholars as possible were given respon~ibilities. The 

Teacher created as many offices as possible and formulated their 

variolilB duties. The following were the offices created ,he duties 

formulated for some of them. 

T President ~. 2. Vice President 

3. Chairman 4. Asst. Chairman 

5. General "Secretary 6. Asst. Gen. Secretary. 

7. ~oo Manaj5er 8. Asst. Zoo Manager 

9. Zoo Secretary 10. Asst. Zoo Secretary 

1I.·~irrls Officer 12. Asst. Birds Officer 

13. Animals Officer 14. Asst. Animals Officer 

15. Trees and Flowers Officer 16 Asst. Trees and Flowers Officer 

17. Insects Officer 18. !\sst'. Insects Officer. 

19. Garden Officer 20. Asst. Garden Officer 

21. Weather Specialist - North ~2. ",feather Specialist - SOuth. 

23. ~eather Specialist - Sast 24. ''leather Specialist - West. 

25. Vessenger. 

9. near Vessenger, 

J appoint you to take up office as assistant Zoo Manager 

as from 11.30 a.m. You will still serve as a messenger since this 
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to work happily with Mr. Dewoldane who returned to of/ice as 

Zoo llIanager. 

yours Sincerel y, President. 

LETTETill FROM OFFICERS A.SKING TO BE CHANGED J 
10. Dear President, 

I have very very little interest in the office which I am 

now given in the Y.N.C. but I cannot say anything against your authority 

only that I am trying to work hard so that if it pleases you, you may 

give me a better office. 

Yours Sincerely, J.B.Kurugi (Animals Officer) 

II. Dear President, 

I am here to tell you that I want to change ~ assistant. 

Because ~ assistant does not come to the Zoo every day. And from that 

I wann 4tanga to be ~ assistant. I told him to draw water for the 

birqs and he did not :mgry me. I told him to do many things and he did 

not angry. So that is what I am to tell you. 

By your Zoo Secretary, 

12. Dear President, 

I have the chance to drop you this few lines, to khow how 

you are going on with your work. Please I would like you to change 

me from my work because I cannot do ~ work properly. I think if you 

change me and put me in another work that is better. The reason why 

J want you to change me is this. Since I had my office, I never bring 

any flower to school. On Saturdays, I always go out to look for 

flowers but J can't find the~ so please hand over my office to another 

member. 

I am your officer, J.K.aiden ( Flowers Officer) 
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I3. My Dear Insect Officer, 

I do not want this kind of duty. 

President wrote for you not your field work. 

I want the dJrty the 

Try to recruit it for 

me as soon as you can. (AMangdeko, As~t. Insect Officer) 

I4. Dear President, I 
I am writing you this letter to ask you something which 

myself cannot suggest. Am I allowed to take part in the Officers' 

meeti.ngs as I am Zoo Editor. 

Yours sincerely, J.B.K'NCGYIGNAH 

IS. Dear J.B.Kwogyignah, 

You cannot be attending the ~fficers' meeting because we 

have an editor who is an officer SO do not be angry at all. How are 

you going on with your studies? As for myself I am going on better. 

J!iTTERS FOR ADVICE 

I6. Dear President, 

Yours Sincerely , PRESIDENT. 

I am writing you this letter to tell you that the nest 

which I asked you to corne and we go and see has been spoiled by bad boys. 

So wait till I see another nest. . This is all I have to' say. ( MEMBER) 

I7. Dear 'l'eacher-in-charge, 

T am here to tell you that if you like the Y.N.C., we will 

go to Kulnaba and sleep there. -Ve will go there on Friday even:i:ng and 

corne back on Saturday morning. If we sleep in Kulnaba then we will go 

for adventure studies about the bird. Please I .will write letters to 

the Pres;.dent if you will agree. 'Ve wIll get more birds without paid 

any money again. 'Ve will find more nest there and every kind of birds. 

I will send letters to each officer if you agree about it. rteply my 

letter SO that I may have hope. 

Your General Messenger, J.B.AZONABA. 
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DUTISS OF OFFICERS 

The vari.ous Officers had their duties formulated for them • 

The following are the duties of some of the officers 

DU1'IES OF '!'HE PRESIDENT. 

(i) you have power over every offici and member of the club. 

(ii) You have the right to leave out any member or officer who 

does not do his Y.".C. 'vorl: properly. 

(iii) You must go or send an officer-in- charge to see the observa-

tion of any member or oH'icer, even if it is far away. 

(iv' vou must know the names of all the members and officers 

(vi You must visit the Zoo as often as possible every day, 

and talk to the Zoo Manager about his zoo and what he wants members 

to do for the zoo. 'fuen he tells you something, you must write it 

down and say it at meetings. 

(Vi) You must write letters every week to the Teache~in- charge 

tel~ing him about some of your difficulties. 

(vii) With the heln of your officers, help the members to do ob-

servation work in the fields. They could each get a me~er or two tp 

take them out to the fields to show them things in the ground,and on trees 

~nd when the officers concerned renort to you, ask the members to give 

r eports on them. 

(vii i) You must prai se any member who bring s something for the Y.N. C 

If you are asked to buy it, then ask fo r the price; buy it as ymu think 

fit and then see the Teacher-in- charge for the money to pay for it. 

(ix) You mDs~ vi,sit the garden every morning and ask members 

especially officers to help you work in it. 

(x) You must take one member or officer to be your permaneht 

Secretary, to help you in writing your letters and renorts. 
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(xi) Before you leave out anybody, please ask your permanent 

secretary to inform him a week earlier. These lett~rs'must be in 

duplicate; (that means two letters of the same kind SO that you keep 

one in your file.) 

(xii) Number all letters which you receive!' 

(xiii) ''/hen the chairman says we will ask the president to answer this 

question, do not answer it if you cannot; ask any other officer to 

answer it or ask the teacher- in-charge. 

(xiv<) You must like to read a lot now sO as to know more about trees, 

insects, animals abd bi.rds. This will make you a very good president 

and wil1 make you know more tha!' all the Y.N.C. members. 

Teacher-in-charge and he will give you the books. 

Ask tile and 

, 
THE PRESIDENTS ANNOUNCEMENTS (These are made often in consultation 

with the teacher-in-charge.) Here is a typical example.) 

i. Get members to take the Zoo things home for the week-end. 

2. Announce that we shall leave the Royal Python her:e .in the classroo 

j. Remmnd members or officers to do the duty well. 

L. Talk about week- end field study. 

~. Tell members or officers not to enter the Zoo. 

6. Change ''{eather specialist for Navrongo South and put Aketna there. 

7, Announce that you will make fuother changes duting next meeting. 

8. Thank all members for having chosen you and pledge to them that 

you will serve them; but first of all they should serve you by keeping 

the rules of the Y.N,C. 

The nresident who made these announcements was the first to take 
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over this office through popular election. It appears that the first 

president was not interested in the visit to Kulnaba. Besides there 

had been complains about his pride for being the first in class work. 

He had a tendency to use force at times to achieve results and so some 

members began to cpmplain. An election was lade' at a general meeting 

and MICHAEL AZOlOGO became the ever popular president. 

here an account of how he joined the Y.N.C. 

I'IHY I JOINED THE Y.N .C. (By Michael Azologo 

Michael gives 

18. ~t first I was not interested in what the teacher was 

saying about living things. Because I did not understand. I always 

came and sat near the window where the teacher and the boys were, and 

I was very angry with the teacher. Because the teacher said we should 

not kill birds and I said, ~re they not meat 

let me understand. I never listened to him. 

The teacher tried to 

He saw me wi th my 

canary birds and said, as I am feeding my canary birds, why am I not 

killing them? and I said because they sing sweetly. He told me 

I can take better care of my birds at the YoN.C. I went and stand 

by the door and told the teacher I want to join the Y .Ji .C. He said 

get in and listen to what they will say. 

those in it were better Bnglish speakers. 

I joined and I found that 

As I joined the club, I 

can sneak ve:'y well. That moment, I am not interested in the Y.N.C. 

I"T'l""~'l C()r«:;'l.A'I'lJL~TING MICHA-;L il.ZOlOGO 
AS PR<:ST!J1':NT. 

19 'lear President, 
7.4.59. 

I am writing to congratulate you for your hard work si~ee 

yrYIJ bec~ the president. I am also very sure that you will remain 

~ ~e the first and best Y.N.C. member and officer for the rest of the 
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of the year. I am s~ill sure that the first big prize is coming to 

you at the end of the year, for you have already sho~ your interest 

and hard work ...... 1 will like you to go with your vice president 

all the. time and ] et him do most of the work under your own self. 

Give him your authority to talk during meeti~s. You are the only 

officers who are working hard together and I am glad to congratulate 

both of you. 

1 wish you good luck, Yours sincerely, 

T-in-charge JOSEPH ADABAYERI 

20. Dear President, 

J nrust tell yOlJ. with my whole heart that I am very pleased 

with you because of your good and hard work. Since you became the 

president 08 this club, you are doing wonderful things. out of them 

all, you were. able yesterday to get a" least eleven boys to go with you 

to Kulnaba for the field study. I can say that you are the best of 

my boys now. You like to work. You know how to talk to the boys 

and the officers to get them to do what you want, and you do the work 

yourself to show them • You are very wise. Thank you ~or all your 

hard work done since you were elected president of the Y .Ii. C. 

Vour name 'Azologo' will remain and be known by many in this 

school and 'ull also remain in my heart. (I) 

Keep up and God bless you. 

yours sincerely -(Teacher- in - charge) 

21 Dear President, 

T am more than happy that you are taken to be the best Y.~.C. 

boy: MId SO become the oresident of this club. Please work hard 

(1) 'lef .. p. 2S of this work - the irnoortance of children's names. 
'Azologo' means, father entered the whole world. This is further 
interoreted by l. ichael' s naren}.s to mean that nis grand 1 ather 
was good,lived a lang life and,\'~ooaness was known to many. 
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like the teacher-in-?harge to keep this club going. ;-{ork elllen alone 

when the other officers do not even want to work ",lth you; for I tell 

you you will get your pay. You must keep all your interest in the zoo, 

the school garden and all the Y.N.C. members. Jike all of them as the 

teacher i.n charge. ~nd when they are in dil~iculty please help them. 

'''ork hard every day in the school; always go to the zoo and be there 

even if there is no other boy in i~. Let all the boys see that you 

are really a better boy and Y.N .C. member than all the rest. '.yhen you 

do not know what to do, please ask me and I will help yO.u. Go with 

Y.N.C. members and try to go to other places to visit and see things, 

trees, bjrds and insects ~ just on the school compound. Always tell 

the y • • ' .C. members any time but especially during meetings to work. 

By Your Chairman, J.8.AGUYlRE. 

Afew weeks after the election of the president, he lost his 

grandfather and on the suggestion of the Teache~in-charge , through the 

offjcers, letters of condolence reached Azologo from most members. The 

following are just a few. 

LET'!'ERS OF CONDOLENCE 

22. Dear !lichael, 

I was very surprised to hear that you miss your grandfather. 

So I write this to symratt.ze with you. I know that you Vlill be sad so 

I s~)atize with you. you are my best friend whom I like best in the 

school . So do not mind about anything for a day will come and you will 

be hanpy and ,jump about. Remember me to your parents. I am your 

\feather s;>ecialist for ,>ast Navrongo. 

J.B.AGUYlRE. 
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23. lI:y Dear Michael, 

I am writing you this letter to sympathize with you on 

your grandfather's death. I was very very sad for your father's death 

This day is a very unhappy day. But let us offer ourselves to God. 

I have nothing to tell you because I am very Ig'ad: May Jesus Christ 

Jead your father to Heaven. R.I.P . So nothing more than prayers 

and peace to the dead. 

Yours in love and sorrow, 

Treasurer Y.~.C. (J.B.KNOGYIGNAH) 

24. Dear Michael, 

I condole with you. I know it must pain you, but you havee 

to keep down your heart and pray that God may put him in his own home 

which have no end. Ve know that we must all die but since the hour of 

our death has not come yet, we have to pray hard for those called by 

our beloved Father in Heaven. So then young boy keep down your heart 

and pray. 

"UGUSTlNE SAKE A (Chairman, Y.N.C. & Former President.) 

A TYPICl\L Y.N.C. GENERAL MEETING. 

The following is a detailed report of the Genral Meeting 

held on the 5th of June 1959 at II. 45 a.m. The investgator attended 

this meeting and recorded practically all that was said and done. 

Teacher 
o 
in charge 

J.!EI£BERS 

TnE SETTING OF THE MEETING ROOM 

Secre­
tary l.t? 

Asst. (/ 

President 
t:::J 

Chairman 
and 
~ Assjl. 

<;::></ 
c:::::J ~ . !.IElABERS 

~ Cd2vestigator 
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CHAIRMAN .Dear President, officers and 
members, tod~ is the general meet­
ing and I call upon the general sec 
-retary to read the minutes of the 
last meeting. 

SECRETARY. ( Reading the minutes) 
The is the minutes of the gen­

eral meeting. Date; 22nd May ',)9 
Day: Friday. Time: 11.,)0 a.m. 
Place: C) assroom. 

The meeting was opened by the 
chairman of the Y.N.C. The minutes 
were read. The roll was called. 

The president said you must 
obey every officer especially the 
Zoo Manager when he sends you to 
bring water for the birds and also 
you should be friends and make your 
field study and give reports. 

Zoo Manager try your best to m 
make the birds live. Give them 
food all the time. Don't let them 
stand with hunger all the time bec­
ause the asst. chairman came to the 
zoo and took his bird away that he 
is going to roast it. 

Mr. Birds 0ffi cer you are do­
ing your duty well but try to do 
more than that. 

'l'he zoo Manager said if you 
are comi.ng !into the zoo you must say 
kwakwa before you come in Some of 
you just come in without permission 
and you touch the bi rds anyhow. 

Don't touch the birds when you 
come to che zoo because some of the 
birds do not like touching sO if 
you touch them they will die 

The Gardener said Awe Middle 
school boys cut our pawpaw tree you 
should not say that we cut them. 
They are not cut down but lines are 
made on them. 

0ffI68itS' REPORTS - No reports. 

T'rlE FIELD STUDY RSPORTS - The 
field study works were given by the 

Vice President. 
were collected. 

Reports 

ZOO'REPORTS - The Zoo 
Secretary said the zoo is all 
right but one monkey is dis­
turbing in the zoo. It pour­
elf somebody's four in the zoo. 
So the boys should not trouble 
us because the zoo is not for 
putting flour in it. Fish 
do not like hot water. Try 
to keep fish in cool water. 
If you keep them in hot water 
they will die, try to bring 
them to the zoo. Kwesi s~id 
the headteacher gave him some 
fish in a bottle and they are 
still living happily. 

Birds' Officer said a 
cat came to my house and caught 
one of the grey doves and he 
said he will kill that cat and 
bring it to the zoo and cook 
it. 

The Teache~in-charge 
said the reports were good. 

CLOSlliG. The meeting 
was closed by the Asst. chair­
man with the pr~ers of the 
club. 

SECRETARY. This. il' all the minutes 

CHAIRloIAN. Any amendments? 
Who has got something which 
is wrong in the minutes? 
( He signs the minutes ) 

CHAIRMAN. Now I call upon thlJ 
President to give us his 
speech. 

PRESIDENT. ( reads ) 
Dear members, I am sure 

that some of you will be 
wondering now, because changes 
have been made. 

The General Secretary is 
sacked from his office and 
Sakea becomes the General 
Secret9rY. Akviskekah become 
an ordl.nary melllber. 
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PRESIDENT. ( Continued) 

Gyarnpana becomes the zoo sec­
retary and Akanlobe becomes Asst. 
Zoo Sect. 

MEIIBER. You know a member or an 
officer who do nottcome to the 
meeting and is absent three times; 
is he free or not ? 

Haya becomes the Birds Officer 
His assistant is Alantia. CHAIRMAN. '!hat is not your business. 

So if anyone has a question 
to ask, he s."tould ask now. 

TANKO ( Member ) If you are not an 
officer but rather a member can 
you write a letter for an officer 
to be sacked ? 

CHAIRMAN. That is the duty of the 
President so sit down. 

TANKO. But you said ..•... 

CHAIRVAN. Sit down please. 

AP0JAU. (I'ember) You said the Gene­
ral secretary is changed. Why 
is Kwogyignah writing the minutes? 

PRESIDENT. Because he is not there 
at present. 

VEMBER "!ho is now our records and 
file; Officer ? 

PRESIDENT. No one. 

MEMBER. "lhy no one? 

PRESIDENT. Because it is cncelled. 

J,~MBBR. ( '1'annko ) 'Vhy cancelled ? 
( The officers excha~ge looks.) 

PRESIDENT. It is not necessary. 

MEMBER. l'lhy is the General Secretary 
sacked? • 

'" PRESIDENT. He is sacked because he 
is an uninterested member. 

Second item. Field st~dy.Are 
you all doing your field study? 

ALL ( MEMBERS). Yes we are. 

CHAIRMAN. You must raise up your 
hand first. Order please. 

PRESIDENT. Some of you are 
your field study. Try 
your field study well. 
your own study. 

not doing 
to do 
It is 

CHAIRMAN .. ·Vho has a question ? ..... 
You have no question? If we 
pass it, I do not want anybody 
to speak on it. 

Third item. Uninterested membess 

PRESIDENT. ',Vhat are we going to do 
with an uninterested member ? 

MEMBER. They should be there. 

ZOO MJlNAGER. They s~o~ld be sacked. 

MEMBER. Let us sack 'them. 

TEACHER-TN-CHA-.~E . You should say why 

MID!BTlR. You know it is not necessary CHAIRMAN. WIly ? 
'.Vhy did you make it? 

PRTlSInENT. We made it when we wanted 
it. NoW we do not want it. 

1000VBER.(Tanko) I will like to go 
to the market and buy something. 

lffiMBETt. And I too. 

HEimER. Ard I too. 

CHAIRMAN. Please sit down. 

MEMBER. If you are working in a place 
and you do not do your ~oek,you 
won't get your pay. 

MEMBERS. ( laughter ) 

TEACHER-TN-CHARGE. It is an example. 
If you want to be in Y.N.C., you 
must do your work. 

ZOO MANAGER. Because they do not want 
to attend meetings and they do 
not want to do tneir duties. 
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CHAIRMA~I. So General,Secretary 
is sacked because he is not d 
doing his duty. 

PRESIDENT. You know this is the 
month of June and we said in 
June p.4 boys will be taken. 
Do you want to hear their 
names? 

ALL (MEMBERS). Yes, No, Yes ••. etc. 

CHAIRMAN. Shut up. If you want, 
put ut your hands. (counts 
hands uP.) They want to 
hear their names. 

PREsmENT. They are (he reads) 
I. Henry Sinabisi 
? Joachim Adabayeri 
3. Akewine 
4. Gerald Aberingah 

Are they to be there or we keep 
them away. 

P~MBF.R. They are to be there if 
only they, do their duty. 

CHAIRl.!"N. Has anyone got something 
to say ? 

YEWlJi;R( Tanko). Yes, I want to go 
and swim. 

CHAIRMAN. Yestbut say something 
about Y.N.C. first. 

ZOO MANAGF~. Here is a law of the 
Y.N.C. This club does not 

TAMGWAMSE( continued) 
'Vhen I give him the food and he ' 
comes in the evening and there 
is no food, then he blames me, 
and you know too that in the 
evening the master takes us to 
singing •• 

. ZOO '? 

MANAGER. He does not take the bird 
home. He says his mother does 
not want it home; and he does 
not want to give it food and 
water only millet. 

TAMGWAMSE (MEMBER). It is not II\Y 
duty. It is the duty of the 
Birds Officer. 

PRESIDENT. Mr. Zoo Manager, please 
try him for a week, and if he 
does not do it, then I will help 
you to sack him. 

MEMBER(TnKKO). Please President, it 
is getting to time and I want to 
go and swim. 

OTf!ER MEl.IBERS. Sit down, sit down. 

CHAIRMAN. If you want to go, go but 
do not come again. 

ZOO MANAGER. I have a lot of workto 
to do in the zoo. Can I get 
someone tc help me ? 

CHAIRl.I.AN. What kind of work ? 

ZOO MANAGER. To make cages. 
allow one member to study two 
things. Atigdetve did not allew CHAIRMAN. Yes, the 
one Gr his birds to be studied. can help you. 

President says he 

Tamgwamse does not give food 
to the wood pidgin so I wish 
to sack him from studying it. 

1!EJl,BER. 'Vhy ? 

ZOO )(AJIlAr.ER. Because he did not 
give food to the wood pidgeon 
I do not want the oidgeon to 
die o~ hunger. 

TOO-VAYSE. (MEW3ER) .~lways and 
always I give food to the 
wood pidgeon and you all know 
the wood pidgeon eats too much. 

MEMBEit(TANKO). The dove. All the time 
the owner of the dove is talking 
about it ... 

CHAIRMAN. What do you want us tc do 

T~NKO. I am telling you. 

CHAIRMAN. 'Vhat do you want us tc do ? 

I£ElJBER. If you wan t the Y.N. C. toppay. 

II.El.lBER(TANKO). Sit down ... 
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CHAIRMAN. Yes,if you. want the 
Yo'1 • C. to nay, you then tell 
him he must be ready to Day 
Us the food -'e have giveh to 
the dove all this time. 

P~~SIDF,Nf. ~o will like to work 
with Zoo Manager Show by 
hand. 
( TANKO raises hand with a 

number of members.) 

PRF,STDENT. But you said you want 
to go and swim ? 

mEMBER( TANKO ). Now now ••. ? 

PRESID3tJT. Yes. 

~MBER (T~NKO). Then •••. (sits down) 

CHAIRlJA1>'. Yes. 

MEMBJ:;R (A STUTTER). To day is a 
report day and I want to read 
my report. 

THE ZOO MANIl.GER. 

MEMBER ( Reading report for him ) 
Thursday morning, when I was 
coming to school, I saw a 
crocodile ( 'a small one ) and 
I took it home. Nhen I got 
home, my father and my mother 
told me. that I should take it 
back/to the river. 'illen I was 
going to put it back, I was 
very annoyed so I came and told 
Teacher-in-charge and he sent 
some boys with me to go there 
for it; but some wicked boys 
had killed it. 

CHAIRMAN. Good. Pass that report 
on to the secretary. 

Before we close I want to 
know if Teacher-in- charge has 
anything to tell us. 

(TEACIlER~:rn-CHAOOE thanked new YNCs. 
MEIIBER (TANKO) .Baba and I are going 

to swim. ( There is laughter.) 

CHAIRMAN. We thank Mr. Mensah for 
attending our meeting today. 

The zoo became the centre of all their learning and around 

the office of the Zoo Managwr the whole club hung. Much ?f the class-

room lessons were related to the zoo and often lessons ended at the zoo. 

At the same time, it becam.e the place where all the children I s collection 

and interests were kept. The office of the Zoo Manager therefore became 

so important that around it the children displayed most of their emotions 

There was envy of some companions against the Zoo Manager and his 

companions while love to to the Zoo Manager was shown by his own social 

group. Rivalry for the nost was so strong that conspiracy took place 

and opposing companions actually succeeded in getting the Zoo Manager 

removed from his office. But the Teacher-in-charge in consultation with 

the investigator saw the plot and acted at once. The Zoo Manager was 
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reinstated, both parties punished in a way and the running of the zoo 

reorganized. ',Ve will tell the story using the child.ren's letters 

and articles. 

LETTERS FROM THE ZOO MANAGER. 

25. Dear Teacher-in-charge, 

Please Sir, I will like to know the work of the Birds Officer 

so that I can do the work without asking anybody and without trouble. 

BY Joachim Dewoldane. 

26. Dear President, 

Please president, I want to change my assistant, because 

he is nrode now, and he disobey me. He is not there to do the work 

for me. So I want to take Akantigisi to be the assistant. Will you 

allow him to be my assistent. Aketema likes playing ball. He is 

not in the zoo all the time. .Vhen I want to go out, he must stay in 

the zpo but he does not do it. 

( By J. Dewoldane ) 

27.- Dear President, 

I do not see the bat again today. 

J.D. 

2A. Dear President, 

Please I don't want Tanko to be capinter again. Please 

let me choose by myself, because I will kn0W who will do the work well. 

I don't want '1'amguam to come to the zoo again because he disturb things 

which I don't want. And strong boys just come and open the gate with-

out oermission and they come in and sit there. others will say 

eschoose me and they come in, if I say no or yes they will enter. 

Tell the~ don't 60 so. 
J. Dewoldane 
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29. Dear Birds Officer, 

Your laughing dove is dead. The small one dead. It had 

dead with tarsty because it cannot jump on the tin to drink and you do 

not give it water that is why it has dead. 

By Joachim Dewold:me. 

30. Dear Edttor, 

I have to write you this letter to one of your member whose 

name is Tamguam Pungu. Tell him that if he fail to come on saturdays 

and Sundays, he will fail to feed the rabbits, I am going to let him 

go away and the teacher- in- charge will not ask about it. Tell him 

about it otherwise he will go out and not feed the rabbits again in 

three day's time. 

By Joachim Dewoldane. 

IE'I"l'ERS ABOUT Tlfl!: ZOO lIANAGER . 

J1. Dear President, 

I am writing you this letter to tell you that I am 

resighing from the Y.N.C. because when I am working in the zoo, the 

,00 Vanager is disappointing me like I am getting pay in:the zoo. 

And I am a man from my own caoaci ty. So I am resigning from the 

Y.N.C. 

Your Servant, TANKO (Zoo carpenter) 

32. Dear President, 

I am here to tell you that the Zoo Manager does not give 

the cakes (millet cakes known as maasa) which you always give him to 

give to the monkeys. He will put the cakes down and eat his and give 

some to ,he monkeys, and in the evening he will eat those that are for 

the m(")nkeys. This is the second time. I saw this. And whenever 
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we are in the zoo, I,don't do anything at all. He does the work alone. 

You can watch him and see. So what is the use for ~e to be' the Assis-

tant Zoo ~anager, while doing nothing. 1 always sit there for nothing. 

And he disturb the monkeys by beating them while_they did nothing this 

morning. ~eply my letter and let me know. 

1 am your' Asst. Zoo Manager, J.B.AZONABA. 

On the I2th of July the Zoo Manger received this letter 

33. Dear Zoo Manager, 

I have been ordered by the Teacher-in- charge of the Y.N.C. 

to forward you this letter asking you to resign, as you finish reading 

it. He says if you want t o know why, you may call at his house. 

So as soon as you finish reading this, the president and we the other 

officers say good-bye to you, and thank you for the little help you 

gave us. 

in-'charge. 

You are also asked to give back t he monkeys to the Teacher­

You will become an ordinary member now. 

Your, AUGUSTINE SAKEA.(Files and Rec9rd Officer) 

( NOTE: ~ugustipe Sake a was the former President. He l;st his office 

to Michael Azologo after Joachim Dewoldane had nominated Michael 

and had got members to support his nomination. Early the next 

morning, Augustine Sakea wrote a long article on the newsboard 

of the Daily Reporters headed 'WHY THE ZOO M~NAGER NAS SACKED'. 

His article is reproduced below.) 

34. '~1Y THE ZOO MANAGER 'VAS SACKED 

Because he thinks that he is better than anybody even the 

Teacher-lt-charge. He wants to be alone in the zoo without others; 

sO every day, he shouts on his assistants and secretaries; he shouts 
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on every body to get out of the zoo while it is his duty to receive 

every boy or girl all the time, and show them what is in the zoo. 

He made the carpenter very annoyed and sacked the carpenter from the 

zoo by himself; he writes letters all the time that he wants to 

change this and that, and to take the one he wants. He even commands 

the ~eacher-in-charge to come to the zoo and work by himself. He also 

commands him not to use his wood; and I am ~re he went against some 

of you. You remember when Tamguam caught the Royal Python, everybody 

wanted it in the zoo, but because he was afraid of it at first, he alone 

did not agree and we kept it in the classroom for some time. 

So last even i ng, the top officers, the chairman, the 

neneral secretary and myself with the teacher in charge had an informal 

meeting and we decmded to sack him from his office and we again decided 

in one who can do the work and who will not disgrace us; and who can 

both write and speak English well, who is Mr. Augustine Sakea. so now 

I declare Mr, Augustine Sakea appointed as the zoo manager from this 

mornjng. Any question or anything to say ? 

( By AUGUSTINE SAKEA) 

It will be noticed that the meeting in which the Zoo Manager 

was sacked was not properly constituted. The absence of the President's 

authority is particularly striking. The Y.N.O almost broke in two; but 

a wek later, a general meeting was called and the solution given. The 

President himself undertook to look after the ZOO as a temporary measure. 

Sakea and Dewoldane were thus left temporary without offices. This 

brought a blow to both parties but a temporal satisfaction to all. 

At the geryeral meeting, the President asked the Vice President to speak 

about the changes; and this was the speech he wrote ",,11:.h the help of 

the teacher in charge and read to the members. 
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35. THE VICE PRESI1)ENT'S SPEECH 

It has now come directly under my office !s Vice President, 

to talk to you today about the recent changes in the Y.N.C. governing 

body. You have all heard that the Zoo Yanage~ ~as sacked in a meeting 

of July 13th last Monday. Just the same day in the evening,report 

reached me, and, especially the following day. I heard that plans have 

been made to overthrew the Y.N.C. Also some of you have badly understood 

the statement in the officers meeting that the president will be taking 

the zoo in addition to his duties. It is this that 1 have called you 

to let you fully understand, and to help to move out from outsider s' 

mind that the President is the Zoo Ma'1ager, No. I say No. He is not the 

Zoo Manager. He is only taking charge for the moment not because he 

thinks that he will directly be in charge of it to let us see whaji; will 

haopen. Because he finds that there is not anyone of us who will be 

able to look after the zoo, all this time, so that few things will either 

di~ or get lost. It is true that we all thought last Friday that the 

zoo-will certainly go off, for the Teacher-in-charge had announced this 

and many of us got ver'J sad when we heard it. If our zoo ,is down, know 

that what we are doing as Y.N .Cs will also be down. 30 ,,/Ould we let 

our zoo down I challenge anybody who will say yes. This is why 

the President is taking charge directly. Let us help him in this diffi-

Cttl t work. 

''!hat about the old Zoo Manager What about him ? I will 

rather ask you. Of course he is sacked. But will he ever come back ? 

Well this is the Question many of us will like to know. 

last time I had a talk with President and he told me that 

the Zoo l,Ar,ager could be back; but, but, he says that the zoo manager 

has more than necessary offences with the members, officers and the 
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teacher-in-charge. HE! went on to say that if at all he comes back, 

then it will be because of the kindness of the teache~fn-charge as 

you all know him. So gentlemen, I wish to let you understand that 

the zoo has now got no manager officially, only ~h~ assistant zoo 

manager, and his secretaries are the official managers of the zoo. 

But the right man to be called Zoo Manager is no longer in existence. 

You will also want to know why the President did not bring 

this question of sacking the Zoo Manager to the officers meeting and 

to the general meeting for discussion before sacking him. Well my 

answer is this, that the club has very high officers whom the President 

can ask and what they say is what he does. But before that he decides 

to do or not to do what they say for we are all under him. 

The zoo must go on. It is your and my duty to let it go 

on. let us wcrk hard and help each other to this end. 

By J .B • AGUYIRE. 

A month and a half later, the Zoo Manager, Joachim Dewoldane 

was reinstated and the zoo reorganized. Augustine 3akea ke~t his new 

office as Editor General in the Daily Reporters Club. 

A br:ief look at the work the D.R.C. did as the club that 

expressed the activities of the Y.N.C.will complete the general picture 

of the organization of the young Naturalist Club. The members wrote 

much about the zoo. In doing this, thE)' wrote about their out-of-school 

activities and about the life of the people in their community. They 

wrote about the weather, about the changes it caused, and about what 

the people did each day all the year round. These were summarised by 

the four Ye!ther SPecialists from the articles of the boys and from 

their own observations • This invaluable work is provided in an 
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appendix to this book~~) For the moment it will be of interest to 

show the part the various newspapers within the D.R.C, played from 

the time the Zoo Manager was dismissed up to the time he was 

reinstated. 

Thth 
Day 

THE RIGHT A'YU NEWS 
July I9S9 

Tuesday 

HO'V DID ~ FEEL 7 

''!hen the Zoo Manager was 
left as a Zoo Manager, how did 
you think he felt at the moment? 
Do you think he would feel happy 
or he would feel angry? Every 
body must think that he was 
annoyed but I shall tell you about 
him. 

As this boy was put off from 
his post, he did not just care, 
for he was put -off before, and he 
was asked to take back his post, 
so this boy is still thinking 
that sometime to come he will be 
put back in his office, but I am 
very sorry that he will never get 
this nigh post back. 

· . 

This post has been taken from him fwr 
ever and ever. 

WHY IS IT NOT OFF ? 

Some of you may have heard on 
last week Friday, that our zoo is going 
to be put off. Well the zoo is no 
longer going to be put off, because the 
top officers of the Y.N.C. had a meeting 
about it ahd they found that it was only 
one boy'S fault that the zpo was about 

to die out, so the.se officers and the 
the teacher-in-charge 01' the Y.I.c., 

found that this boy should be sacked 
from the Y. N • C. so we did away with him 
quickly and the zoo is back. 

Will you want to know this boy's 
name? 'Yell here is his name 
Mr. Joachim Dewoldane. 

Your Sditor General 
AUGUSTIN:;; SAKEA. 

THE GHANAIAN BOY He still continue tQ say that tt 
it is the duty of the members and 

Thursday. officers to make the zoo go on so 
that your Y.N.C. may go on. 

r6th July :9<;9 

!Yl YOU KNO'V He still said if you want to a3< 
about something in the zoo, you shoUl 

Yesterday the vice oresident address your letter to the Zoo 
called the Y.N.Cs for a meeting and Secretary who is now Mr.Kwowologe. 
he said that the president is not If any of you want to enjoy 
known as the Zoo manager but he is 
in charge of it to show that there 
is no member or an officer who can 
do the work in the zoo. ~s the 
zoo Vanager is sacked he said : 
If the Zoo Manager is taken back 
it is the ~ charge who put him back 
but he thinks that 7,00 Manager will 
be an ordinary member. 

ix r 

himself, let him join the 

YOUNG NATURALIST 
AND 
AND 

CLUB 

THE DAIlY REPORTERS CLUB 
Your Editor ( J.B .AZON ABA 
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T'rlE RIGHT A'VAY NEWS 

''{ednesday 29th July 1959 

"IRO ! S ''fILL THEY BE 

I think every body in this 
school knows the old ZOO MANAGER 
who was J. Dewoldane. "lel1, I 
think some of you may have been 
seeing him wearing black canvas 
shoes. Those were given to him 
by the teacher in charge of the 
Y.N.C. This year he would cer4.l' 
ainly get a better thing which 
would be I>,chimota sandals but he 
has lost this fj.ne gift because 
of pride. /hom then do you think 
will get this gift ~ich was to 
be given to this good boy .ho 
has turned to bad? He is also 
from pungu and he has been tell-
ing boys that if they bring birds 
they should sell them to the teaeh,,'· 
cher. I>.nybody can try for this 
great gift. 

Your Editor General 
( I>,mUSTINE SAKEA 

THE MORNING GLORY 

Tuesday I~ - 9 - 59 

AND SO? 

Fffi IS TAK"F.N AGAIN ? 

I>, letter from the Teacher-in 
charge to the President says : 
II Forgiveness is a word from God ". 

As an officer in charge of 
affairs I will let everything go 
smoothly and when I feel it I wUl 
criticise it. It is fitting and 
proper that this gentleman whom I 
am to let you know • 

THE GHANAIAN BOY 

30th July 1959. TbursdJIY 

OUR ZOO 

Al though our ZOO has no birds 
in it, it'i§ clean. A place which 
is clean is better than a place 
which is filthy. you know birds 
do not like to live in filthy 
places. 

So if our zoo is clean and 
-tltere are birds they live happily 
and heal thy. So now I would say 
that the people in the zoo are 
clean people. So to have clean 
places is better than to have 
filthy places. 

NoVl I will give thanks to 
the zoo people. So thank you and 
say goodbye and goodluck to you. 
PRAISE THE ZOO 114NAGER ESPECIALLY. 

Your Editor 

J.B. AGUYIRE 

fore putting his friend out. 
So I disagree that the President 
should go to confession for he 
has. done this bad thing. 

At all cost it was the fault 
of the ex-Zoo Manager. And the 
President had to show his knowledge 
and power of veto otherwise it 
would be nothing. 

So now congratula~on for 
this great thing. 

your Editor. 

.. 1ny was he turned out exactly ? 
It was the fault of himself and the 
President Jid wrongly without thinking 
at all. He thought very little be-

x 



THE GHANAIAN BOY 

'7ednesday 16th Sept. 1959 

,./ H Y 

SHOULD I /JOT T~K1!: HIM ? 

AB0UT ~ EX-ZOO MANAGER 

Now, do you know that 

the old Zoo Manager is in­

terested in the Young 

Naturalist Club? The 

President of the Y.N.C. is 

going to bring him to the 

club. So nOw members am 

I allowed? You even 

know that forgiveness is 

fl word from God. lam 

bep,p,in~ ¥OU to forgive him 

Vou should try to 

love your neighbour as 

well as yourself, So love 

your old friend as well as 

your new friend. 

As I am the President 

of the Y.N .C., I hope you 

will agree lto me. It is 

not the whole school but 

the Y.N .C. 1}oy. 
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THE MORNING GLORY 

Monday 5 - 10 - 59 

EDITORIA~ OPINION 

I AM NOW HAPPY 

The Zoo Manager has been appointed 

back to his post since the 31st of 

September. I see that the Zoo 

Manager is a boy of hard politics 

and I say that a man like that a 

man like that need to think before 

he does his things. According to 

what I can see from his face he wish 

to work hard from now onwards. 

But now I will ask my editors to go to 

him during their free time a!1d speak with 

him for a moment and then come and 'Nrite 

something about it. And when I read it 

I will write an editorial and te;n you 

whether he will stay in for a long time 

or not. 

I wish one of you to have him 

for a press conference on Thursday evening 

for more news. A.nd that it will help the 

new reporters to know how to write. I Know 

that the Zoo Manager does not like such 

questions but since you are editors you 

will edit him quite well. 
Yours. Editor in chief. 

('" .Michael A.zolo~o.) .i.> B. KWOGYIGNA.H. 

:....::==---......:.....----====-~ 
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CHAPTER IV 

SUMMARY AND CONCLUSIONS. .' 

In this study of the use- of-the out-of-school activities 

in class teaching of two primary six classes in Navrongo, we tried to 

show what those activities are and to see how far they may be of use 

in classroom teaching. In doing these, we have in some form shown 

the tyPe of material from which the curriculum can be built; and we 

have also shown that the 'use of such a material can best be brought 

about by a reform of organisation and of teaching methods. But the 

wide range of ages, with the greatest proportion of the children suitable 

for work beyond the primary six class, throws the emphasis now on the 

middle school education. The upper primary school teacher may follow 

up the last chapter to organize his pupils in an extra curricular activit 

that will be useful to the pupils in their class work, and to their 

community. 

The experimental class attempted to bring into our education 

system what is considered by John-Dewey to be "one of the weightiest 

problems with which the philosophy of education has to cope. This 

according to Dewey is II the method of keeping a proper balance between 

formal and informal, the incidental a'1d intentional modes of education ". 

1t.05 this philosophy of education that this last chapter is attempting 

build a model school . This school is based upon the nature of the 

children studied, and the life they live in the Navrongo community 

out-of-school hours. It is a school for boys aged 12, 13, 14 and IS 

and it shall be called The schbol within a farming community. 
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THE SCHOOL 'VITHIN A FARMING COMMUNITY. 

'Ibis plan of a school calls for a full time experimental 

school and may take four years to complete. It is based on the experi-

mental primary six class of st. Paul's primary school in Navrongo, and 
, ' 

it is intended to be a suggested plan foe a Ghanaian middle school 

situated in a farming community. 

4[ter the investigator had used the class for his experiments 

the children were promoted to the middle school form one, at the close 

of 1959, and the teacher-in-charge - Mr. Joseph Adabayeri, took up his 

teaching duties in primary four. But the pupils of this form one could 

no longer enjoy any more of their clubs in the new school. When ever 

any opportunity offered itself, some of these pupils hung by the windows 

of their former teacher. They visited him often at home and, out of 

a suggestion, the children decided to run the Y.N.C. individually with 

shepherds at home and report to the teacher periodically. They began 

to rUn their own zoo at home but came to the teacher more often for 

questions. Soon it became necessary to bring their old zoo to the 

teacher's house and it became the headquarters for their various orga-

nizations. An insight into 'moat they were doing sugge~ted to the 

investigator that it is high time a new type of middle school education 

came to change the function of the present system.(I) 

The school within a farming cOlll1lunity is olanned on the 

possible outcome of the experimental cl~ss and it is to be ran along 

the following lines. 

L The Practice class. This is the class that begins the 

school and it shall be attended by boys aged 12 plus. In this class, 

all learbing shnuld be planned around central groups of subjects based 

on the children's out-of-school activities, and the manner of learning 

(I) African Education, p.I9 par. 99. 
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shall be done through the running of clubs. 

suggested outline is' pr6vided. ) (1) 

( A time table with 

2. Young Farmers Class. This is the second class of the 

school and it shall be attended by boys aged 13 plus. In this class, 

all learning shall centre around the main occupation of the area,i.e. 

farming. All subjects,e.g. geography, history etc., shall be those of 

farming communi ties in the children's country as well as other farming 

communities of the world. The boys in this Young farmers clas shall 

~ be organized into ona ~ain club; but they shall continue to be 

organized to keep in touch with their O\to interests in extra curricular 

activi ties. 

3. Young Eagles Class. This is the class of the boys aged 

11.l plus. The children here shall be organized as offioers in charge 

of their own out-of-school activities. They shall organize the 

children of the Young Farmers Class in their extra curricular aci;ivities. 

It is in this class that Dr. Aggrey's eagle story shall be impressed on 

the children to realize that they belong to their communitt and not 

to themselves. 

4. The Farmers Class. Boys aged 15 plus shall form the farmers 

club. '!'hey shall now take over the responsibilities of assisting to 

educate shepherds and other children in the community who do not go to 

school. 'T'heses illiterate children shall be organized into Young 

Farmers or youth Clubs and shall be taught to read and write about 

their work - farming. It is liere that the boys shall take active part 

in the ~Iass Literacy campaign and organize their groups in their homes 

and CODlPounds. Such boys will be awarded certificates as a result of 

their wor* within their proups, and the succesful ones be admitted into 

the agricultural army or the butlders brigade. Such boys would have 
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learnt so much responsibilities that in passing out of the camp, they 

would not so much hang about looking for jobs, but rather join co-operat­

ions or start their own farms. 

S. Any teacher who is to teach within this school shall 

have a good knowledge of (i) the children's out-of-school activities, 

(ii) the nature and behaviour of children, (iii) and of subject-matter 

suitable fer their learning, He shall also be an organizer and have 

knowledge of children's clubs. 

6. Any pupil who has completed his basic primary school course 

and receives no admission into a secondary school, shall be admitted 

formally by a letter to join, from his parent to the head teache~. 

This letter shall serve as a token to show, (a) that the parent declares 

his intention to take active interest in the child's learning; (b) that 

he will assist the child to set up within his environment, the activities 

required of him as he goes up the classes. The child must also show 

the child's duties at home, as well as his special interests. 

? ~vith a background knowledge of the children he is to deal 

with, the teacher will create lots of responsibilities and place his 

children in them, (See p.92 of this work) but only a few ~ay form yhe 

executive to plan with the teacher. 

8. Nost suggestions about the club or officers should be 

done througn letters; and it is the right of all officers and members 

to write to whomsoever they please though it shall be the president 

who will either write or instruct another officer to write a reply. 

9. The teacher appoint his first officers by letters, and 

shall inform them on appointment, the duties of their offices; but 

off:\cially it is the president who shall announce these appointments 

and changes in his own name at the general meetings. 
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IO. The president, guided bJI his executive and the teacher-

shall preside over all meetings. 

II. A. class news board will form an indespensable part of 

each class. On this, members shall write about the central project, . . 
e.g. the zoo, the farm, etc., The news items shall also include 

those of their out- of-school activities, and daily reports about the 

about life in the community. (See Appendix 1.) 

I2. Each member has a right to write letters or articles to the 

class news board asking that an officer be changed or be encouraged to 

carry on his work, but these ydll only form public opinion calculated 

to influence the president in some direction. The success of the 

use of the Class news board will depend upon 'the organization of a 

sub club - the Daily Renorters Club. ( See pp.66 and no of this work.) 

I3. Each class shall keep exercise books or note books needed 

for the running of the clubs and shall have handy, newsprints for its 

news, reports, letters etc. 

I4. Each member however, shall keep his own exercise books in 

which he shall keep record of all his work in (i) Matthematics, (i) News 

Reports, (iii) Field study reports, (iv) letters and (v) Daily Reports. 

15. A specimen time table for the Wb&~ school is provided ( See 

Appendix V Q) • The following explanatory notes are worthwhile, 

16. The field work period shall be devoted to practical work 

in the field. It may be done in the zoo, at the farm or garden, or 

in connection with subjects set for the week in any of the general 

subjects. It may also be the period fOT the running of the clubs with 

the shepherds at home under the parents' supervision; the class concerned 

the Farme~s Class, may start this in their own neighbourhood at about 

1 a.m. for an hour, and be in the school for the 8.55 a.m. lesson. 
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17. All lessops in Hygiene, History, Geography, Civics and 

Religion shall where possible, start with the childrep's field study 

set in advance. The actual lesson itself shall be organized as a period 

of a general meeting at which reports m~ be h~and and discussed while 

the teacher may add only what the children may nat have obtained. ( See 

class teaching p.72 of this work: the Nature lesson on the praying mantis) 

TB. The period marked 'Preparation' shall be a qUiet period during 

which each member shall prepare his own report, letters, news items or 

library reference work. During this period,ten children at most will 

be given assistance by the teacher. 

20. On conference days, each period shall see f ive pupils reading 

their reports one after the other for general discussions . These will 

generally be their reports of the week's field study; and. shall be 

marked for errors~grammatical, spelling etc., by the teacher, the d~ 

before.( See Appendix II for a specimen readable report.) 

21. The services of local craftmen shall be required for the 

art· periods. 

22. '!he Pr~ Conference shall be given by an invited guest, or 

by a pupil with particular interest on the topic selected. (See p.66 ) 

The pupils shalJ prepare and Ask their questions but the editors shall 

see to it that sufficient number of questions are available to occuPy 

the time. (See appendix VI ) 

23. Elementary French shall be taught in place of Ghana language. 

This is necessary as a result of contacts and correspondence with French 

schools over the border and in 'Vagadugu ( See appendix III for the tone 

of some such correspondence in Snglish). 

24. In the event of any offences teachers will remember that the rv?~' 

fathers, who have full right in the matter, use the following methods: -
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(i) depriving the child of a part of his needs, and Iii) , 

getting him to spend more hours over work left undone. The child's 

will must be trained and he must be made subject to authority. 

Corporal punishment shall not be left out co~l€'.tely. It shall have 

to be used in situations not connected with learning. 

2<;. Grants in aid. 'Ve do not in any way recommend that grants 

be paid in full. This system robs teachers and children of their 

in; tiative All assistance Sl ould be limited to buildings, books 

and text books. Equipment and craft materials should be born by 

parents 

It is hoped. that this plan of 'SeH06L 'VITHIN A FARMING 

CO~mNITY ' ,vill help to change some of the outlook of the present 

Ghanaian Education by which (i) children look upon the school atmosphere 

as a means .of escape from hard work and home life, (ii) parents fail 

to take active part in their children's learning, and (iii) teachers 

keep aloof of children's family needs. This work has been presented 

so that if it pleases God and Ghana, this story of a Farmer's Table 

may not be retold. 

A FARMER'S TABLE. 

Once a farmer brought a p'lank of odum timber to a ca'"penter 

to make him a table. The table prescribed was the one the farmer 

had seen,in the carpenter's room, so well polished. This carpenter, 

wi th a feeling of knowing all about odum, sawed, planed,chiselled and 

nailed up the pieces into a table. He polished it up, and sent it 

throuF,h his apprentice to the farmer. 

''iith joy, the farmer met the apprentice for his table; but 

great was the p~~ when the finished product could not enter the door 

of the farmer ' s humble cottage. The apprentice, much used to ,getting 
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APENDIX I 

SUMMARY OF LIFE ''fITHIN THE COMMUNITY OF NAVRONGO. 

This Report was written and compiled by the four '"leather Specialists 

of the Young Naturalist Club, Navrongo for the 'year 1959. 

JANUARY. 

Kanforo are loosing flowers. Sabarepono flowering. little birds 

are many, making nests. Kapok has many pods. Sangira has many rods. 

Grass is withering. Grass snakes are many. Neem flowering. Dry 

wind making people dusty and white. Teak loosing leaves. Kontorro 

has yellow fruits. Kapiresi is covered green. Ter are loosing their 

pods. Mornings are cold and windy. The Orion appears at the East 

at 6. 30 daily Day is dusty. The weather is warm and there are no 

clouds in the sky. Gira are departing. Canary birds are arriving 

one by one. Kanforo are making pods. Dawdaw trees are flowering. 

Sign of rain early in the morning, clouds covering the sh-y. weather-

is a little hot. Sign of rain in early morning, the whole sky covered 

with clouds at 7 a~m. First rain in the middle of month,4.30 - 6.30 p.m. 

The whole day was cool. The weather was nice. The sur! did not 

appear mist covered the earth, early this morni .1g. The morning is 

nice and cool, dew made the ground wet. Shea-butter trees flowering. 

Bees starting to make honey. Some shea-butter trees are bearing. 

Brovm-chest black-blue birds are arriving. 

FF;BRUARY. 

Sig'l of rain. Scorpions are many in homes. Bakyamgaaroo are 

seen' reat numbers. Great Bear is seen ,in the motnin~a th~l Sanna 
~n g is ready. The sky ~s not clear a 

have flowers. Hanney 
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and the wind is blowing, getting cold. Today the sky is clear no 

clollds. Now all shea trees are smelling honey. Today the sky is 

clear. All trees full of flowers. The wind is blowing too hard. 

Vist covered the earth this morning. The morning is nice and cool. 

'!'he morning is warm. ',Vhite doves are everywhere preparing for their 

nests. There are too many birds in the sky and in the evening, there 

are many birds aU flying on the ground. In the morning you see birds 

running after sheep and cows. Guinea fowls are laying eggs. Mango 

trees are bearing. Kangonno are bearing. Kanzuaauna are many. 

Found an empty nest of mankyila. Direction of wind constantly chang-

ing this morning. There &e some clouds in the sky. Eagles are 

preparing for their nests. lots of crows around in the evenings. 

MARCH 

Kanzuazuna are many eating black tree leaves. JIIankyili 

start to weave their nests. Glangoro have come out through their holes, 

walking everywhere during the night and day. At 7 a.m. today all birds 

are on the ground eating. Sugar ants carne out from their nests and 

started roaming everywhere for their food. The trees ave now waving 

their branches. The weather is warm and there are many clouds in 

the sky. ~iu started to build their hills. Grass started to grow. 

All shea tr~es are bearing. In the evening all birds are down eating. 

All lue are flowering. Caterpillars are eating Kapuru leaves. Kamila 

and Kanzuzzuna are many. Mosquitoes are seen every night. Many grass-

hoppers ar~ found on the brown grass. )'ow if you sit under a tree for 

about two hours you will see a cllameleon falling wlder the tree. Now 

whenever cattle egrets are going home, they will fly just 30 yards 

from the ground. ~ery night it is too hot. Gyature are arriving. 
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~l] trees are looking dirty. The weather looks nice and there are 

no clouds. Great Bear is seen at 9 p.m. The Orion is down West. 

The sun is too hot. Many birds are arriving. All ter are flowering 

Wogla are cOming out one by one. Wuri are arriving. 

APRil. 

The weather is too hot and there are many claude in the sky. 

Blind ants are every where. Saw a dove's nest. Dawdaw trees are 

ready. All trees are looking nice. Now the sun is too bright. 

'!he weather is too hot and there many clouds in the sky. Many Wagla 

are here now. Monkey bread is ready and dry. It has rained on Monday 

The weather is too hot and there many clouds in the sky. Toads and 

frogs are coming out of their holes. People are planting seeds. 

Fiukwena are seen every morning. The ground is now green because 

grass is growing everywhere. All flowers are looking very nice. Before 

7 o'clock in the morning Peyipusina insects are many after yesterday's 

rain. People are busy on their new farms. Broad-bodied dragonflies 

are many in the morning~, and evenings. White flowers are seen 
~ 

every morning and in the evening they die. Kanvogla are ,seen under the 

ground. 

clouds. 

In the morning, weather is very cold and there are not many 

Yagebkasinno have red ~ feathers. Grasshoppers are 

not many on the ground. Kamila are departing one by one. The weather 

is hot and there many clouds in the sky. Kanzonno fruits are finishing. 

Neem tree fruits are finishing. Toads and frogs are laying eggs. 

Yyakamire are coming out. King fishers are seen. The weather is 

clear. Tn the morning, dew cover the grass. Kanforro are flowering. 

'reero are'making pods. Naarre Kwoya are departi:ng. Tadpoles are 

seen in water. The weather is very cold and there are many clouds i:n 
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Kyalirise are arriving. Kakya1ina are found. Swallows are arriving 

Dew cover the grass in the morning. Many different flowers are growing. 

Kyibiano is seen at 10 0 'clock. Bugakyibero are arriving one by one. 

KAgyelekasinno feathers are growing red. Cattle Egrets are departing. 

In the morning mist cover the earth. The weather is hot and there 

are no clouds. In the morning mist cover the earth. There was rain 

in the evening with thunder and lightening, much wind before rain. 

The weather is cold and there are no clouds in the sky. Many flowers 

on the ground but they die before noon. N1ts start to lay eggs. 

Kapuru are finishj.ng. 

MAY. 

Tn the morning white flowers are many on the ground. Kyanini 

are arriving one by one. 'Yeaver birds start to sit on the millet early 

in the morning. Brown doves are many. In the morning at 6 o'clock 

the moon is still shining. Kankyebero flowers are seen on the ground 

everyday. Yellow butterflies are arriving one by one. There is rain 

and thunder. People are planting groundnuts. Zunamina are many. 

Sam are flowering. Cattle Egrets are not many. BugllI)dema are arriving 

one by one. '''/hi te bells of Navrongo' cover the ground. The weather 

is very hot and there are no clouds. Tadpoles are becoming frogs an d 

toads. 

wl'lter. 

Rain and thunder this morning. Water lilies are many on 

~ thunder and lightening this morning. Butterflies are 

many in different colours. Kamila are seen one or two during the day. 

Chameleons are many. Green snakes are seen. 

before 6 o'clock. 

in the m~rket. 

~arly millet have stomachs. 

Sun always comes out 

Canary birds are many 

Yaaregaana are flowering. Caterpillars are many in 

different colours. 'Nhi te bells of Navrongo are not many. The weather 
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was very hot. Rain midday, lightening,no thunder. Great wind. 

Grass is drying and every vegetable thing. Mankyili are not many. 

Early millet are flowering. Kankyelenbero are not seen. Zumbero have 

come. White bells of Navrong~ are not seen any longer. Mist covered .. 
the earth in the night. The sun was not seen till int the evening. 

Dew covered everything Qn the ground. Mosquitoes are many. Sign of 

rain early in the morning. Rain 7 a.m. thunder. Yaaregaana are 

bearing. Horn grasshoppers are seen. 

JUNE. 

This is the month of birds, insects and all kinds of inter-

estitig IUe. The rains are regular, grass and flowers, both wild and 

home are blooming brightly. All kinds of birds have come. The Red 

'Veaver birds are shedding their feavhers, and are starting to grow 

bright yellow and red feathers. The hornbills are migrating from 

South to North. King fishers are many. 'Vogla are not many. Donduu 

are seen Gira are weaving their nests and laying eggs. Fruit bats 

are many eating shea fruits. Grasshoppers are many laying eggs and 

moulding. They start to sing. Butterflies of all cOI~urs are seen 

in great numbers. Earth IlOrms are many. Green grass are great in 

number. Chameleons are many walking across our paths. Lizards and 

chameleon eggs have hatched. Pe-Yipusii are many. Kwogwaaro are many. 

J.!ankaronaaro are many. Kyilankyoro are seen. Cattle egrets are 

departing. Dew cover the ground. J,lankyili are not many. Kwena are 

seen. Ti togurro are many. Sew is seen every day. Rain in the night. 

~lhiteBells of t'avrongo are seen. Ho~rasshoppers are many. A lot of 

dew cover the earth. Kankyelenboro are mahy on the ground. Early 
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millet is ready. Rain in the morning. 'Vind, no lightening. 

bills are migrating from South to North. .Vagla are not many. 

Hom­

Nayira 

Kakyitgo are many. Mankyilo are preparing their nests. Rain 9. 30a. m. 

no thunder, lightening, no wind. Shooting stars are many. Kanyampisi 

are seen in great numbers. ''/hi te bells of Navrongo are not many. 

Rain starts 4.30 p.m. great wind, lightening no thunder. Kyarebembum 

are many. Rain 6p.m. to 10.30 p.m. no thlmder no wind. Mist 

covered the earth. Dew covered the earth. southern Cross is 

clear at 7 p.m. Hornbills are migrating from South to North. 

Grasshoppers are eating gulisao leaves. The Great Bear moving to wast. 

Teero are bearing. Rain 6.30 p.m. great thunder wind lightening. 

lizards are not ~any. 

preparing their nests. 

Dew covered the ground. 

Sign of rain early in the morning. Swallows 

Hornbills migrating from South to North. 

Wogla are not seen any longer. Some ebony 

trees are bearing. leave insects are seen. KyQbianu is seen at 

3 a.m. Zumbero st,!rts to cry early in the morning. Hombills are 

llLi:grating from South to North. The Great Bear is seen at 9 ~.m. 

Rain 7.30 a.m. 

rain every day. 

no thunder, no lightening. Great rains start to 

sugunagona flowers start to appear. ,A lot of dew 

covered the earth. 

flowering. 

People are harvesting early millet. SUnuga is 

JULY. 

Mist covered the earth.. A lot of dew covered the ground, 

Shea fruits are finishing. Konkoro is bearing. Some people have 

finished harvesting early mil let. Horn bills are not many migrating 

from South to North. Zunaanu has come. Konno are many. Kyibianu 

appears at dawn in the east. Two hombills are migrating from South 



- 128 -

to North. Dew cov,ered the ground. Rain 3.30 p.m. no thunder no I 

lightening. Sign of rain in the evening. Hornbil~s are nQt migrating. 

Sangyira is following. Hornbills are migrating from West to East. 

Nanyee lura, JIIankyam lura, ~yelekasinno are JIla.,y. All peop~e have 

finished harvesting early millet. Rain 8.30 a.m. no lightening no 

thunder, wind. This morning white doves are many on the ground. 

Earth worms start to cry. Nagwina are seen in great number. Kukura 

de zom is not seen yet. 

Pe-yipusii are not many. 

This time the clOuds are always many. 

Kanzonnoo leaves are loosing. Kantina 

are seen. Butterflies of different colours, shapes and sizes, are 

many. ''Torms and caterpillars are very many. Guinea- corn is growing 

rapidly. Binbina are very many making their nests and hatching their 

eggs. Bibina's grass for nesting are many. 

are many. , Many other grasshoppers are seen. 

and swifts are very many and seen every day. 

The horn grasshoppers 

Swallows, sparrows 

Teaks are in fuul flower 

The yellow butterflies are very common. Flies are very many, especially 

in- the mornings and the afternoons. Stone-grasshoppers are found. 

IIoSQuitoes are many. Maize are ripe and people are haryesting. 

New groundnuts are seen in the market. Koro are man7, especially on 

the shea trees. Chameleons are very many - mostly green in colour. 

Women are making Siia with the stalks' of early millet. Some swallows 

have died. Mist covered the earth. Bush flowers are many. Zoono 

are seen in great number. Dew cover the ground. A lot ~ dew cover 

the ground. Zumbero preparing their nests. People are hoeing for 

the third time. Zumbero are not very many. Wind starts as in January. 

Rain 7.30 p.m. wind, l ightening no thunder. Hornbills are no longer 

Migrating from South to North. Dew cover the ground. }list cover the 
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earth earl y in the morning. Sign of rain early in the morning. 

Kantina are many. Kantinanu is not seen any longer. 

AUGUST. 

Dew cover the ground. Mist cover the ear~. Didonkoro 

start to make their traps on the ground. Mina tuuro are many. 

This is the motlJlh for much rain. Dragonflies are many. Konkonpo 

are many. Kanzua are many. Rain - 15 minutes. past two - no lightening 

no thunder. Rain for more than 5 hours. A lot of dew covered the 

gronnd. Mist covered the earth. Dew covered the ground. Rain 

I.h~ pm. no lightening, no thunder. Yellow Kagyelokasinno are seen. 

Some people have finished hoeing for the third time. A l ot of dew 

covered the ground. Mist covered the earth. Rain I.30 p.m. no 

lightening no thunder. Earth worms are very many. ·,Vekyikyera are 

many. Dew covered the ground. Mist started to be seen everyday. 

Zoono are very very many killing guinea corn. Slight rain every day. 

"Tekyikyera are very very many. Water-lilies are many. Rain 7 a.m. 

Kanzonno fin ished loosing flowers. Rain 3.30 p.m. no lightening, no 

thunder. Rain joined ye sterday 1 s rain. I.list covered,'the earth. 

~ lot of mist covered the earth. Dew covered the ground. A lot of 

dew covered the ground. Saboripono is beadng. Spiders have hatched. 

Kanyanoisi are very many, going i.n hundreds. Slight rain early, great 

thlmder and lightening. Dew c~vered the ground. Slight mist covered 

the earth. young chameleons are growing big. Kapuuru is bearing. 

·imimkoro are seen. People are shouting on hens because of their 

groundnuts. 'larth worms are very many. 

S'CPT":llBER. 
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SEPTEMBER. 

Sweet potatoes and Frafra potatoes have ~any leawes. 

Young guinea fowls are very many. Sangyira is flowering. 

Kanzonno is flowering. Rain 10.)0 a.m. no ~hunder, lightening. 

There are erosions. Mango trees are flowering and bearing. There 

are many small lizards. Dragonflies are very many in different 

colours. Bees are very many nreparing for honey. Dew covered the 

ground. Kanvarma are seen. Mina tuuro are no longer seen. IDa 

is f) owe ring • People are collecting groundnuts. 

many . Swallows and Sparrows are not very many. 

Gulyara are very 

','lid te long Yankolla 

are seen. Rain for more than 9 hours, gre,at lightening no thunder. 

Sweet potatoes are seen. People are collecting groundnut leaves for 

mannure. Zulie are laying eggs. Beans are flowering. 

have hatched. People are collecting farm groundnuts. 

Weaver birds 

Some white 

canary birds have hatched. '.Vomen are decaying yaregana. Frafra 

potatoes are flo~ering. Kulyara are very very many. Wild flowers 

are very very many. Ducks are laying eggs. Caterpillars are very 

many seen in different colours. Nankyam are very very ,many. Vio is 

flowering. Kulsao is flowering and bearing. Green short Yanbolaare 

are flowering. ~'imimkoro are very many. This is the time for much 

sickness. ~eaver birds have hatched. Blue wax bills are laying eggs. 

Jranzaga is flowerinp,. Fungus are seen in different colours. 

",rekyikyrea are no longer seen. Bugakyibero are very very many going 

Kyibianu is up on upstairs. 

Vlld flowers are very many . Women 

in hundreds in the eHTly mornings. 

Kukura de zorn is up on upstairs. 

are wash~ng the decayed yaregana. Bonbono is bearing. Shooting stars 

are not very many. "arm okro is bearing. Cobwebs are many. A lot 
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of dew covered the ~r'und. Kyelema are bearing. Slight mist cover 

the earth. Dew cover the ground. Termites are no~ seen auy longer. 

Very very thick mist cover the earth. Bio is bearing. Dew covered 

the ground. Hombill is migrating from NortJ!}. W South. People are 

eating Frafra potatoes. 

doves are laying eggs. 

OCTOBER 

Guinea corn has finished bearing. Brown 

Bawuru are very very many. Vio is bearing Vigipogo 

is bearing. Beahs have bobona. Kanzaga is bearing. Very very 

mist appeared before ra~ comes. Rain 8.30 p.m. lightening and thunder 

there ero;ions. A lot of dew covered the ground. The Orion is seen 

at ro.p.m. in the East. Dew covered the ground. Bobona are very 

very many. People are eating pee sa. The Scorpion is below the 

horizon at 8 p.mm Rain at 3.20 p.m. verY ~reat lightening and thunder. 

Much hail and blocks of ice fell. Yanbola are bearing. Great wind. 

Kyeninii is departing. 

departing one by one. 

Cobweds are very very many. Swallows are 

4 lot of dew covered the ground. Homblills 

are migrating from North to South. Cobwebs are very very many on the 

ground . Bulbuls are arriving. Harmattan wind starts to blow. 

Cattle birds are arriving. ',eaver birds are migrating. Bornbills 

are migrating from North to South. Cattle egrets are seen on the s 

school grounds. Monitor lizards are seen. Sand lizards are seen. 

Eagles and kites are arriving. 

chewing gamba and guinea com. 

People are eating peas. People are 

Zoongo are not many. Boys are 

blowing kakuru. 

}'oola are seen. 

Peonle are chewing tapola. Grasshoppers are many. 

Horn grasshopners are taking their outer skins away. 
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Bugunberna are migrating. Dragonflies are very very many. 

Squirrel tails are many. - these are a type of grass .so called. 

People are harvesting guinea corn. Kanforro are loosing leaves. 

Kanzona is flowering. People are putting teBtarem on their farms. 

Hens are sick in every house. Women are plucking vegetables. 

Hornbills are migrating from North to South. Cattle Egrets are very 

many. Teak leaves are getting dry. Ducks have hatched. All 

people are harvesting guinea corn. Zoongo are not seen any longer. 

Sabarpongo is bearing. Grass is drying. 

NOVEMBER. 

Kanzonno is bearing. Baobab fruits are drying. 

Spiders are very very many. Mosquitoes are not many. People are 

cutting grass. Yanbolo are drying. Wo men are plucking vigipogo. 

Sheep and goats are free. There is rain today. Neem is loosing I 

leaves. Kyakyur are arriving. White canary birds are laying eggs 

oQce again. People are growing tobacco. Teak is loosing leaves. 

Kyakyur starts to cry in early morning. Children are eating ebony 

fruits. 

linlee. 

Nane kwogazuuna are very very many. 

Gunu is loosing leaves and bearing. 

This is the time for 

Different kinds of 

butterflies are seen on the school flowers. Boys start to shoot 

frogs with their bows and arrows. Lizards are very very many. 

Kanturu is bearing. Butterflies are seen in p.6 classroom. Insects 

are many. People are preparing gatdens - dry season gardens. 

All people have finished harvesting guinea corn. SUn birds are arrivin 

Butterflies are not many. Frogs, toads, hedgehogs, and tortoises 
, 

~re hibernating. People have started looking for frogs in streams 

and sand. Potatoes and Frafra potatoes are not many. Garden eggs 
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and tomatoes are drying. Fog has appeared. "lomen are cu t ting 

viini. "{omen are starting making tentaara with new.beans • • 

People have started tc be dusty. Young doves are very many. '.'later 

is drying from streams. Millet stalks are dryihg. Earth worms are 

hibernating. 'Vomen are breaking saame. People are preparing poe. 

Vomen are collecting farm stalks. Neem trees are losing leaves. 

All teaks are losing leaves. cattle birds are very many. The 

small butterflies which are always near wells are are not many. 

Chameleons are not many. 

Sangira fruits are drying. 

Bugakyibero are not many. Songo is flowering 

People have started building new houses. 

Kayamoisi are not seen any longer. People are chewing tua. Guuna 

are not many. 

millet stalks. 

Boys have started to make toys - lorries etc., with 

DECEMBER. 

Fig trees are flowering and bearing. Ebony fruits are 

becoming many. Gulis as fruits are finishing. "People are chewing 

gunguna. 

stalks. 

Kapuru are flowering. ,'{omen are collecting, home, millet 

People have started sitting by fire in the early mornings. 

The weather has started to be very very cold. People are roasting 

groundnutE in the early morning. 'Vomen are preparing kwia. Fig trees 

are comnletely flowered Bluewax-bills are very many. lAangara are 

many. Hornbills are migrating fro~ SOuth to North. Gulisao is 

flowering~ ~bony fruits are very very many. Mangara are many. 

Boys are preparing cages with new stalks. Toogo is flowering. 

Hornbill~ still migrating. Bluewaxbills are nestling. Moles are 

seen many at night. The Great Bear is seen early in the morning at 
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dawn. Mango treea are flowering. Hawks and ki tes are many. 

Silk cotton trees are in full flowers, and some are .dronping. their 

leaves. Harmattan wind is too much now. Horn grasshoppers are not 

many. Grasshoppers are not many. Grass snak<!s are many. Gira aee 

not seen. Gunguna are many and some are drying. 

APPENDIX II 

A DETAIlED FIELD STUDY RSPORT OF 

STEPHEN KANYOKE1 A PRIMARY SIX PUPIL IN THE Y.N.C. 

TANGOMBUBOLO 
( The African Golden Oriole ) 

The name of this bird is Tangombubolo. 
crying like this: 

You can hear it 

Miribabia, miribabia, miribabia. The colour of 

the chest is yellow and black lines drawn from the neck down to the 

stomack. It can be kept for a study. Size: It is about three- quarters 

the size of a dove . HabHs: This bird likes flying all the time to 

thick trees becanse of chameleons. The bird flies high but not very 

high because it does not want people to see it. 

eyes of chameleons, worms and grasshoppers. 'l(e see this bird often 

during the dry season because during that time, there are no worms and 

chameleons. This bird departs in December. It does not steal eggs. 

It goes in singles. This bird has a very fine native story . 

It is said that once upon a time there lived a young Frafra 

man. One day the young Frafra man went to his farm to hoe. He was 

there singing. ~en it was 12 noon, this bird flew to a tree near 

him and it cried out: m.iribabia. The man stood up and looked round. 
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He could not find any man. So he shouted: "1,'1110 is calling me ?" 

But he could not hear any reply SO he continued tm do his work. And 

the bird once again cried: " Miribabia ." The man looked round with 

surprise. The man looked round himself. He ,;ould not see anything 

still. So the man became frightened. He stood up, did his things 

ready, and when the bird sang again, the man started running very very 

fast, he did not want to look back again. 

HO'V TI\NGOMBUBOW EATS I\ND SLEEPS. 

The way this bird eats is very very good. If you give 

this bird its food,watch and see how it eats it, you will laugh. 

~en you give it a worm or a grasshopper, it turns the worm or grass-

hODDer round and round. Then after that it will let the worm or 

grasshoPDer go to its beak then it swallows it. ''/hen it wants to 

take the worm, it will let its neck go round its back, and then it 

will let its beak becoming slowly in front and at once it takes the 

worm. I have been watching this with a lamp, and I have got the exact 

it sleeDs. When this bird is going to sleep you can easily know. 

By which way? If the bird spreads its feathers, you know that it wants 

to sleep. In the night it always sn reads its feathers and closes its 

eyes. ''/hen it closes its eyes for 5 minutes, it puts its head under 

its wings and if a fool sees it it will not know where the head is. 

wd if you see it sleep;'ng it is very very big as a dove. 

"00 I LIKl': TIllS BIRD - TANGOMBUBOLO 

I like this bird very rrnch. I like it because it is a 

cloured bi rd, and because it looks very beautiful. This bird sings 

so nir.ely. And this bird has been able to deceive a Frafra man. 

T like this bird mostly because it eats the eyes of chameleons and 

because I fear chameleons very much. The way the chameleons look, 
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I do not like it. It always turns its eyes round and round. I 

feared a chameleon since I was a small boy. The chameleon thinks 

that I fear it because it can bite me, No. I fear it because of its 

eyes turning round and round. evqy time. If this bird sees a chame­

leon, it wUl take its eyes out at once and swallow it. 

HOW THIS BIRD PASSES ITS ',yASTE W.ATTER. 

'Vhen this bird is passing its waste matter you can easily 

know. When it is passing its waste matter out, it will spread its 

feathers again. 'Vhen it spreads its feathers it will let its tail 

go uP. If the tail is up, it will separate its feathers from the w 

waste pipe. 'Vhen it is doing that it becomes short, and the waste 

matter comes out at once. The waste matter is thick but usually it 

is liquid. ''/hen the bird is drinking water you will like to be 

l()oking at it. It ~eeps itself straight and its feathers in order. 

After it has finished making itself straight, it lets its beak go 

straight into the bottle. It will put the beak in the water and 

drink, then it will rest a bit and drink again. '\!hen it fini she s 

doing what it likes, I will take it out of the cage and it will sing. 

WHEN IT smGs. 

This bird likes singing in the mornings and in the evenings. 

For me T will say that it likes singing in the morning because it takes 

exercise of its voice. And it sings in the evening because at the 

afternoon, it gets a lot and then it sings so that its voice will b 

become better again. 

IT IS A "rn~'DE'lFU1 B:':RD. 

It is a wonderful bird because it eats dirty matter, On 

the 21st day of October, this bird caught a young chameleon. In the 

mom"\ng when it I'> 0 'clock T took this bird to the hedges. v/hen I took 
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it there, I saw a -young ·chameleon. I took a stick and the chameleon 

climbed it, and I took it near the bird. ''lhen the .bird sa'" the cha­

meleon it jumped at once to the chameleon. When it jumped to the 

chameleon it started to pluck the eyes out. .TIle chameleon and the 

bird were fighting. The bird took the chameleon into its mouth 

and was beating it to and fro. About ten minutes the chameleon 

died and the bird took the eyes out and swallowed them. The bird 

was hungry because I did milt give it food yet, so the bird was tryin~ 

to swallow the chameleon itself. '/hen it was 12 noon the bird was 

vomitting the meat of the chameleon. l'1hen I was going to pour the 

meat out of the cage, I' closed my eyes. 

THE ENJOYMlW~ OF THIS BIRD TANGOMBUBOLO. 

This bird has an enjoyment to enjoy itself. ''lhat do you 

think this bird wants to do ? This bird likes puching all the time. 

On the 21rd of October I took this bird to the hedges. When I reached 

the hedges, I opened the entrance of the cage and the bird jumped ·out. 

rt hopped straight away to the neem trees, and it was taking exercise. 

r was there watching. It snread its feathers and was ~nging its 

tail so fast as a film is turning round and round. After that it 

sat on a small branch. This bird likes that very much. When it 

f~nished taking its exercise it jumped down, and hopped at once to a 

grasshopper. It turned its head round and at once it took the grass-

hppper in its mouth, and it was turning it round and round and after­

wards it· swallowed it. 

THE BIRD TANGOMBUBOLO DIED. 

On the 24th of October this bird died. 

the bird went to the bush. I was looking for it. 

At three o'clock 

I couldn't see 

anything. It was time for us to go to choir practice and master 
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told Us to run to the church. I tcld feacher to let a boy go and look 

for it. Teacher told Dewoldane to look for it. When Dewoldane 

went to the bush he saw a grass snake sv{allowing it. 'yhen the grass-

snake saw Dewoldane it left the bird and was ?l~mbihg a tree. Dewoldane 

looked for the snake but he could not find it, it ran away. Dewoldane 

took the bird and put it in my cage. After choir ~xtX practice I 

went to the Legion of . Mary meeting. I came out of the meeting at 

five minutes to six. I came down to the school and I couldn It find 

the cage. It was near the windvane, so I looked round and round 

and afterwards I saw it hanging. When I came near the cage I saw 

the bird lay dead. I was very very annoid. I took the bird out of 

the cage, water was running from the beak down to the chest. I took 

Everest, it into my cage again, and I was walking alone home. 

Joachim an,d Dominic saw me and they were calling me. I could not 

hear anything besides looking at my bird. They ran to me and they 

saw that tt'e bird was dead. They tried to ask questions but I 

d~dnlt listen to them. "/hen they had finished chatting, Joachim 

1Ubolo said ~ should give him the bird to go and roast: I refused. 

I went back again and hid the bird under the neems near the infant: 

block. ~fter three days the left side of the bird became rotten, 

and the right side dry. I took it again and I threw it away. 

APPENDIX II ( b ) 

ANOTHER FIELD STUDY REPORT 

BY ATIGEDE·VE, P. 

MY lOVELY CATTlE EGRET 

This lovely bird eats grasshoppers, it eats 21 grasshoppers 

ada;'/". Tf not 60 it will loose its meat. Also it eats small lizards. 
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It eats two of these lizards or three in a d~. 

The proper way to feed it is- Give it six grasshoppers in 

the morning, eight in the afternoon and seven in the evening. Or one 

small lizard in the morning, one in the afternoon and one in the eve-. ' 
ning. On a bad Saturday just at 15 minutes past tWO~his, mw lovely 

bird got lost from me. It died and just when I saw it I nearly wept. 

It died because I gave it three lizards at the same time; and so 

jnside it was rotten which is an example to me. 

The biN is a lovely bird with shining yellow eyes and a 

black mOving spot in the centre of the eye like a star. It is as 

whi te as a soul. Its beak is three ins. long. Legs eight inches long. 

Its neck is seven inches long and from its bottom to the neck is five 

ins long. All of it is white and beak is brown. 

WHAT PEOPLE SAY ABOUT THIS LOVELY BIRD. 

People always say that someone had many hehs and one 

white hen brought forth this cattle "egret. They do not know how 

that hen was. Its cattle egret was taller than the hen itself. 

So a gentleman told children to shoot at the hen and kill it because 

it will produce more hens like that and SO it will spoH' all hens. 

''/hen the cattle egret heard the story it just flew away to the bush 

and there it stayed producing morw cattle egrets. So now because it 

has been chased from home, it comes at sometime of each year to visit 

home again; but it does not want to remain at home any more. 
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LET7ERS FROM PEN FRIENDS. 

These have been withdrawn owing to their intimate and private ~ature. 

APPENDIX IV 

PRESS CXlNFERENCE; 

The following questions were used by the ExPerimental Class to obtain 

their information about the territories for which the Colonial Office 

has responsibility. 

I. In which part of the world is the place ? 

2. 'That kind of flag is used there ? 

3. Is it independent 

h. "!hen will it be indenendent 

C;. ''/hy is it called by that name 

6. ''1110 is the Prime Minister? 

7. ''/ho is i ota Governor-General 

8. How are its people; in colour, structure, height; and general trade 

9. "/hat kind of dress do they wear generally 

IO: How is their hair? How are their eyes ? 

II. Is it a Savanah land? .~ forest land? 

I2. ' 'Ihat are its chief exports? ','/hat are its chief imports 

n. '/hat does Ghana receive from that place? 

II.. ''/hat i~ its canital town ? 

APPENDIX V 

'I'D'" TABU: SlfGG'SSTJ;:D :"OR USE IN 

TlR SCHOOl. - 'ITlUN " HR1~ING CCWRJNITY 

'!'his is modelled on the SUggested Time-table for middle schools 

Time Table II. GPt,'fl300 / 2,000/3-S8. 
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tN.G.UlH I lot BRAltY 

G.AME..,s 

,4> 
to> 



- 143 - Appendix Vc 

COMPAR~TTVE- STUDY OF THE TJME-TI\BLE ANALYSIS 

OF MIDDLE SCHOOL FORM ONE AND THAT OF THE • 

PR4CTICE CLASS OF THE SCHOOL 'IlITHIN A FARMING 

COMMUNITY. . . 
m~LYsls 

"I1)mr.; FORM ONE 

I. iteligion S x 30 = ISO 

2. r.;nglish. 3 x LO~_ 
9 x 30 - 390 

3. ~:athematics . S J> Lo = 200 

h. Hygiene .. 2 J> 30 = 60 

S. nhana language •• 3 x 30 - 90 

6. neogranhy 3 x 30 = 90 

7. 0ardening I x 60 60 

~ If a tu re Study I x 60 60 

9. T.ibrary .. I x 30 30 

roo Physical Education 2 xllo = 80 

II.lc'usic ... 2 x 30 = 60 

P.Art 2 x 60 120 

I). Crafts I x lJO = 90 

1~ . History!Civics .• 2 x 30 = 60 

1t:;.Oames I x 60 = 60 

16. As sembly and registration : 

17. Recreation • 

S x 10 
7S S x 5 = 

5 x It) _ I2S 
S x IO -

NOTl!:S ON THE SUGOr,;STED CHANGES 

ANALYSIS 
THE PRACTICE CLASS 

I. Religion 5 x 30 = ISO 

2. Preparation. 5 x 40). 
Conference IO x 30) - 500 

3. Mathematics. 3 x Lo = 120 

L. Hygiene •. 2 x 30 = 60 

5. French •.• 3 x 30 90 
6. Geography 2 x 30 = 60 

7. Field Work 2 x 30) 
2 x LO)= 140 

9. Library •. 3 x 30 = 90 

IO. Physical EdUCation 2 x30 ~ 60 

II. Music 2 x 30 = 60 

12.Art 2 x 30 60 

n. Crafts If 60 = 60 

1L. History/Civics 2 x 30 - 60 

IS.Games I x 60 = 60 

16.Assembly and registration 

I7. Recreation 

5 x 10 - 7" 
5 x S - :> 

5 x IS 
5 x 10 

125 

The basis for the changes made in the time table of the normal 

midrtle form one can be found in the Table on page 59 of this work, showing 

th~ children's favourite and least favourite subjects. The following points 
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will assist the reader to understand some of the reasons for changes in-. 

some lessons and time'distribution. 

I. English. As this stands first on the table on p. 59; much use is being 

made of this subject to teach all other lessons; English shall no longer 

be used in isolation of the other SUbjects. (See' paragraphs II, 17, 18 

and ;>0 of Dp. rr8 & II9.) 

2. Mathematics. Until an investigation is made in this subject ( See p.60) 

it is necessary to reduce the number of times this subject is seen and 

disliked. 

3. Ghana language. rhis is replaced by French. At present there is not 

any text book in this subject in the schools concerned/after primary two. 

4. Gardening and Nature Study have been combined in the Field 'Vork to 

emphasise the fact that they are practically inseparable. It is noted that 

boys stay away from the tfternoon class during the gardening period; above 

all, no mention was made of gardening on page 59. In the Field Work,- all 

boys will soon find that most of their school work will depend on it and 

therefore do it. 

~. library. This is increased to three to give opportunities for the various 

forms of silent reading by which the children can read (i~~th understanding 

(ii) for information and (iii) for pleasure. 
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