


1. INTRODUCTION: TRADIWIONAL HANDICRAFTS IN TOGOLAND.

Lhe Togoland village craftsman, aIter planting his crops,
employed his hands leisurely at his trade. Lo an outsioer, uhis
statement may sppesr very strange indeed. "“What has a craftsman
to do with farming"? lie may ask. It must bé understood that
background of this topic is that of a rural community, a part
of the country which was only recently connected with the outside
world by a lorry road, where rapid social changes take place but
indigenous cultures remain almost intact. In such a country,
almost everybody owns a farm by which most of his dei ly food may
be obtained. Real farmers distinguish themselves mostly by the
size of their-féggg and also by the amount surplus produce they
sell to other peopke. The craftsman carries out his work on a
part time basis and fills his leisure hours with the skills of his
hands.

In Southern Togoland, there are tribal crafts which almost
every member is expected to know. The Matse and Kuma tribes are
femous pandanus mat weavers. Ghis, round apout Hohoe, make riffia
bags; Agotimes are excellent kente cloth weavers, Avetimes are
noted for simple cotton cloth weaving, and Apkafus are indigenous
iron smelters and blacksmiths. Pottery is regarded as g woman's
work, and it is a tribgl craft in Kpandm, Anfoe, Tove and Saviefe.
Any member of these tribes who fails to have some knowledge
of the tribal craft is subject to public ridicule. Other minor
crafts which may be found in Togoland may be basketry, wood-carving,

spinning, wood carving, cloth dyeing and leather work.



These crefts, though common tribal concerns, are passed on
to the next generations not by special institutions under the
direction of specialists. They are merely handed down to
children through the family system. A child, born im a special
brench of a handicrafts community grows naturally under the influence
of his envirohment. He follows his father or elder brother ihto
the forest in search of the raw materials, lends a helping hand at
the various curing processes and watches the technigues at work.
He carries on oﬁservation.for some time until ome day he pieks
up a scrapt material and produces a miniature copy of the particular
craft, His first attempt may not be very successful but he
continues to play at it until his fingers gein complete control
over the processes. Occasionelly, he may seek the aid of his
father, brother pr friend who may either encourage him or throw
away his work to discourage him. Sometimes, a mischievous lad
may cut his work into pieces as a challenge for a fight in order
to reduce the solitude of the village. The boy gradually grows
into a sturdy master craftsman by the simple process of observation
and imitation.

No doubt, the traditional crafts mentioned above appear
to have been practiced for many years and their simple technigues
seem to have been handed down from one generation to another.
It is therefore astonisning wny they are still manipulated in
their simplest forms, lacking any great improvements either in
shapes, tools or appliasnces. Though traces of an evolution in the

crafts may be noticed yet it appears that almost the same steps



of work have been repeated ana almost the same patterns were
closely followed and copied for ages. LThe kingdoms of Ashanti and
Dahomey must be regarded as exceptional cases in this respect.
Both kingdoms extended over wider fields snd established the found-
ations of a craftsmanship of an sppreciable standard. There is
evidence to prove that in Southern Togoland, there had been a

time when crattwork attained a higher standard than it is today.
Samples of old pipes and broken pottery may be found abundantly
in farms on traditional village sites. A broken peice of pipe
which I have kept as a curic, displays designs of even m superior
craftsmanship. A good collection of some of these interesting
samples had been made by the Amedzofe Presbyterian Junior

School (1930-1933) but they appear to have all been thrown away
when tne staff was transferred.

I feel there ougnt to have been some reasons for the stagnant
or rather retrogressive nature of these indigenous handicrafts
which may be attributed to the following cpuses:

l. Lack of communication or isolation.

2. The favourable climatic conditions which reduced the

need for complicated domestic needs.

3. The independence of the family system in the provisi on

of its needs.

4, Animism and its beliefs.

In olden days, roads were unknown and the very few patns
which connected the villages with the market centres were infested

with highway men and wild animals. Travelling was an adventurous
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undertaking snd only few people took interest in itv. Salt
was the greatest commodity and other needs were very simple
and generally home-made. Because of the fear of unfriendly
neignbours, the villagers hid their huts as far as they could,
making tue fool-paths as misleadimg as possible. A foot-path
which may appearito end ebruptly on the bank of a stream may
be found continuing by wading a few yards up or down stream.
I know.a viilage even today the inhabitents of wnich would not
permit making of a snort lorry road just to avoid surprise of
any kind. It may not be necessary to mention here tne numerous
disadvaentages which a secluded village could have in respect
of interchange of ideas in all social aspects of life. The
development of art or handicrafit work sufrered because the
peaple of one village could not ﬁ;gh easily from ancther.
Another notable factor is the very tropical climate
itself. People found it easy to live in huts or shed§ and they
were able to withstand the cold nights even without good
clothing. <There is a tribe in logoland today which does now
regard it necessary tc worry avout clothing. Lo them, nudity
hasg social approval bhecause the wezther has made it possible to
live without any form of bodily protection. The result was
that no attempt had been made by the former generations of this
trioe or Kaboure to introduce any form o weaving for bodily
protection. Among other tribes of Southern Yogoland,
most people moved about half naked and tne avergge emout of
clothing was very small, and therefore it was not apove the

of
capacity ¥ home production. UThe tendency to own or use very



limited furniture was a common teavure aud anxiety for tlhe
accumulation of finery is a recent innovaitiom. In other

words, there has been no incentives for any laborous inventions
with regard to personal needs. Simple pottery solved cooking
problems. The gourd or calabash provided receptacles of
various sizes as one may see in the Northern Territeries today.
The palm wine tapper of today finds it difficult to dispense
with the bottle gourd. The climate and its productions have
been very sympathetiec to the past generations in the peculiar
conditions under which they lived.

The greatest difference between the living conditions in
commercial towns and the rural areas is the dependence of the
former upoh gooas produced in other areas and the almost
absolute independence of the latter. The farther one moves
away into the interior from the influence of modern civilisation
the more one notices the independence and simplicity of fthe
inhabitants. Primitive life is marked by the independence of
the family in the production of all its household needs. The
housefather or head of the family (sometimes assisted by his
relatives) provided the house to live in)basxets for carrying
food, mats, wooden sppons, food from the farm, and meat for
hunting from the forest. The housemother also spun the cotton
planted in her husbands farm to be woven into cloth for the
members of the family by the father, and she zlso gathered
firewood, mushrooms and snails. These domestic duties
provided ample opportunities for various skills and practical
work in simple forms of handiecraft. The children also hielpy

their parents until they gradually srow to be simple vi||
age



craftsmen like their parents. Specialisation in the real
sense of the word, wes not common though certain families took
greater interest in one or the other craft than others. The
anxiety of meeting all the household demends engaged the
attention of the whole family and kept them so busy that there
was little or néktime at all for detailed finishing touches.
Nevertheless, these people possessed a very high sense of
appreciation for their home-made articles.

Raymong Firth, writing about primitive people in his
"Human Types" said: "These simple societies remain after hundreds
or thousands-of years still very much in the grip ot their
natural surroundings". This is true of Togolanders too. Many
kinds of trees as well as other ingnimate objects or symbols
are venerated as abodes of sprrits because of which they may not
be used in building, fencing, for firewood or for any form of
craftwork. Even in Ashanti, the stool or drum maker had to place
gold dust at the foot of the tree with ceremonious incantations
before cutting it. Cowries and eggs are generally used in
Togoland in paying off some tree spirits before obtaining
barks for medicinal purposes. This animistic belief found
expression in all walks of primitive life and served to restrict
the daily routine and customs of all classes of the public so
mach that creative work on the part of the cratftsmen surely
suffered great reverses. The introduction of new ideas was
mostly regarded with great suspicion as the following story will

shows
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"About two years ago, the inhabitants of a village
were busy making a lorry road on a steep side of a hill. It
was being done collectively by voluntary labour. To encourage
them in carrjing out this enterprise, I made it a point to give
personal help whenever I was free to do éoo It happened one
day thet I took éome first aid equipment along with me in
order to bandage any cuts or bruises that may be received by the
workmen., There were quite a number of accidents and they were
satisfactorily treated. The next day, to my greatest surprise,
a rumour went about that the accidents were being cesused by the
drugs I carried in my pockets, and they beey were undesirable,
In fact, the common medicines were regarded as containing
supernatural powers which invited or caused the accidents. *

No doubt, any tribe, living for ages in perpetual fear of the
common objects of its surroundings, has little or no chance of
progress beyond tradition.

In the same village about which the road making story is
told, no brass-wares or any articles made of brass were allowed
to be used because the tribal god (Gadzo)'red iron’is supposed
to have brass dishes. The use of brass by any member of its
adherents was believed to instigate the wrath and wengeance of
this terrible supernatural power.

In short, primitive life in Togoland cffered numerous
opportunities for various forms of créftwork but animistic
beliefs and other allied factors checked full creative developmen t,

the best examples which were found in Ashanti, Bahomey, Yoruba or



other parts of the world as described by Daryel Forde in his
"Habitat, Economy and Society". The growihg generation must be
made to have some power to discriminate between good and evil
between reality and superstition because, in gpite of our contact
with civilisatien and education, the belief in the supernatural

which affeets our whole life still prevailsol

i Margaret Read - Col. Rev., September 1950,
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II. HANDICEAFTS AND THE OLD MISSION SCHOOLS.

the second halt of the 19th Century marked the beginning
of a new age 1n wnich the Bremen lMissionaries launched an
evangelistic campaign on the eastern side ot the Volta River.
The urgent need for local preasching interpreters and evangelits
forced the Europeans %o establish the first Mission Schools.
The natives were very reluctant to allow their children To go
to these schools simply because they did not understand or
appreciate that difrerent way of litfe. <They knew just one
pattern of life, that culture which was inherited from their
ancestors, and it was the only kind which they desired for all
their children. Yo them, sitting all day under a roof or the
shade of a tree was a life fii foxr only lazy men. On the other
hand, they did not find it possible to dispense with the services
of their offspring to which they felt were legitimately entitled.
The Missionaries however collected a number of displaced
children and the foundations of a new culture, the concepts
of Western Education, were laid. Gradually, and in course of
time, parents realised the importance of "book learning"
(the vernacular equivalent) and the number of pupils increased.
Sometimes, compulsory selection from villages, of fixed numbers
of children to be sent to school was imposed upon chiefs by
the Government, the choice generally falling on the weakest or
disobedient childepen who were not of any great use to parents at
home or in their Tarms. Indeed, a school is a factor of change,
a change of social and economic status. The few people Trained

in these schools found themselves in a different atmosphere of
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life. They had to copy European way of Lite as far as possible.
They had to wear chothes instead 6f the traditional cloths and
they lived in betver buildings provided by the Missionaries.
They lLearnt to depend upon salaries instead of farms though
most of them could not do altogether without them.

So anxious were these tirst Missionaries that once their
main objective of training assistants for spreading the Gospel
was achieved, they did not worry much about giving the right
kind of education which may fit the individual into his own
community. They rather turned his mind away because the life of
the community was identified with heathenism against which
their preaching was directed. However, the need for better
Missionary buildings urged them to train individual adults in
the "Western" crafts of carpentry, masonry or bricklaying,
lumbering, metal work, and the allied trades of tailoring and
shoe making. All these were taught on adult Levels/by the
Yapprentice" methods. Most of the people trained in this way
could hardly read or write and therefore they had to copy from
models, — observation and imitation — a system which deprived
them of creative opportunity. For almost a century, these
crafts spread through-out the country. Young men were apprenticed
to the first men trained by the Europeans, who in turn became
masters ot other learners. Though the standard of their work
is gradually on the decline in most cases, yet many people
are earning their living by these trades today. Inspite of the
Christians influence, traces of the primitive pattern of Live

may be found among some of the descendants of the crattsmen

described above.
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These men are also part-time farmers who do most of their
work in the off-seasons, especially when wating for their
crops to be ready for gathering. Traces of animistic beliefs
may also be found among them. For instance, I have once seen
a2 blacksmith who was very much annoyed because somebody had
teken without permission a bit of the water which was kept in
2 pan at his shop for cooling iron. He was not angry becuase
of an ordinary situation of undue interference with his work,
but because the water is supposed to contain supernatural powers
by which a sick man could be cured by washing his face three
times with it, or healing a sick baby by bathing it with this
common liquid. Even the anvil is deified and certain customs of
killing fowis and feasting in the worshop in order to invoke
anvil gpirits, are sometimes observed. The smith himself is
considered sate from the efrects of the "evil eye" of suspicious
neighbours. It is very interesting indeed to see-now these
alien crafts are also coloured in various similar ways by
traditional beliefs.
As a result of modern tramsport facilities and the effects

of Christianity, individual descendants of these cratftsmen
have finally broken the animistic spell and have developed
ereative attitudes to work. flhe late lir Edwerd Asamany of
Kpando Fessi, a carpenter and ivory carver, wno c&rved the
"African Drummer" which was presented by the Gé;d Coast®
Government to Her Majesty Queen Elisabeth on her wedding day

1s the best example,
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I'he teaching or appreciation of native cralfts was now
encouraged in the primary schools of the old lission Schools.
The following criticisms oI The methods of teaching employed
by the lMissionaries made by the White Paper of 1925 are very
true in this respect:

"there is a widely held opinion that the results ot educa-
tion in Africa have not been altogether satisfactory. Education
should be adapted to the mentality, aptitudes, occupations
and traditions of the various peoples, censerving as far as
possible all sound and heaithy elements in the fabric of their
social life, adapting them where necessary to the changed
circumstances and progressive ideas, as an agent oi nazural
growth and evolution. Its aims should be to render the
individual more effieient in his or her condition of lite,
whatever it may be, and o promote the advancement of The commu-
nity as a whole".

At this pefiod, girls' education was maily limited To
etementary work, but in one central school, domestic Crarits
{europesn) inciudiug scewing, needliework ana kuiiting were
effectively taugnti. Wives of thne lMissionaries who were statiocned
at different places also gave private instructions to their house
maids. In private classes, boys were also instructed in darning
and sewing simple underwear,

It must not however be understood that the first
Missionaries feferred to, failed to achieve tneir aims because

they neglected traditional cultures in tneir educational approach,
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Their main objective of producing docile and dependent assistants
and adnerents was reached, It is evident that tney belonged

to tnat old school of tnought wnicn rather laid empggis upon

the training of children by a meanval process of Learning sabjects
than on preparing cnildren for adulthood by glving them opportu=
nities for experisnces concerned with every stage of tneir
development based upon self direction and self growth. In

other words, the early teaching metnods employed in the

primary scnools were academic, and no preovision was made tfor
practical or creative warke.

A few years after the Great War I, there was a gradual
expansion in agricultural, commerciel and administrative fields,
Many young men wno passed tnrough these schools wiZhlisuccessful
Seventh Standard Certificates have been azble to find good
employmeunt elsewhere, and the financial emoluments derived from
these services provided tnem with a comparstively good standard
of living. They did not only have finencial advantages over
the average farmer of their tribe wno had to wait for his bulk
income at the time of the harvest, but they also did carry along

enough
with them an air of public prestige. Naturzlly ewegh, this
way of life appealed to most parents and the demand for
schooling grow greatver and greater year by year. The inhabitang
of many towns and villages attached great importance to the
building of new scnools with the sole sim of making their
chiidren legible Tfor the Seventh Standard Certificate. In course
of time, thousands oI young men snd women obtained this valued

gqualitication, and more often than not, they proceeded to

Accra or to other big commercial centres in search of elleriicail
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employment . They did not fina it easy to remain their

natural environment to earn a living by following the traditional
way of life of their parents because they have acquired a
peculiar attitude which condiiions of large centres only could
satisfy. The influx siill contiﬂgd and employments gave way 1o
unemployment. Offices were labelled, "Nao Vacancy". %Those who
were lucky To be picked amongthe appiiéants were forced to

submit themselves to very low wages. The greater Lot roamed
apbout living at their wivs ends under very unfavourable conditions.
These young men who would otherwise have helped their parents

in cultivating the land and producing momre food or by improving
their traditional crafts after tneir primary school career,

found themselves Eatlling with social meladjustmens. ~Lhey
suffered because no adequate provision was made for tnese

conditvions In their educaticnal career.
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I1I. MANY PEOPLE LIVE PRACILCALLY AND SPEND LIVES DOLNG THINGS.

numaanite is associgted wiih numerous human activiTies
differing according to the status and needs oI communities.
Primitive commnnitie; have simple modes of life centred round
agricuiture whilst civilized communities have cowplicated
proolems and have devised ways of reaciing. <Yhe means of live-
linood are matters of tThelr deepest concern and tney have almost
boundless desires for materisl enjoyment above the bare
subsistence level. I1n primitive life, all members ol The society
have almost equal chances of obtaining their livelihood. YLhey
live in caves or temporary shelters, hunting what animals they
could ki1l1ll with their odd implements or fishing if they lived
by the sea. Other communities engage themselves in some
primitive form of agriculture or keep scme sheep, cattle or
other domestic animals. 7They often have simple techniques
of pottery and weaving. ln short, primitive life provides
some form of general education which places every member of
its soeiely 1n a good gosition of solving the daily probleus
almost all by nimselif. It is & life of individual independence
and 1t offers few opporiunities for specialization.

Civilized communities have struggled to overcome the
problems of their everyday needs by the discovery oI new
techuigues of speclalization. Large concentration of communities
in towns created mew proolems of food production, transport and
other Begns of cbtaining their livelihood., Communal liie

would pe 1mpossible witiout mass production, means of distribution
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organisation, educaiion and otner spcial services. In such
communities, 1% 18 no more necessary for tne farmer to weave
his own cloth, make his own domestic utensils, furniture or
tools, but he could ootain them from specialists who are supporie
in turn by Lne ctops of his farm. 1The ordiudary clerk fits
inio the cowpliete mechanism of tThe general administrative
organisacicn without which efficient distribution for the
common good would be impossible. A careful observation would
reveal the faetl that even the clerk who is supposed to deal
with records at the office engages his fingers in doing things.
He employs his finer skills in writing, typing, numbering,
checking up or doing something of the sort. He is afterall,
a specialist in the general set up of the community. What
of vhe soldier, and what par® does he play in the use of nands.
The recenw "Iztoo" held in Accra i1s Just a display of skills
as well as a proof of a complete mastery of the use of hands.
Becanse the needs of security which is a major human needX;,
an army must be mainteined. It must be fed, clothed, sheltered,
organised and reinforced so that it might be always efficient.
Its existence however, depends upon the produce of tThe farmers
and other eivil manuracturers as well as on its internal artisans,
repair squads and health services. Every soldier is expected
to know how to maester s fairly wide range of skills.

Let us now turn to the home, a place where almost
everybody retires after the day's toil. Home life imposes

practical problems of all sorts on parents, children, and servants

alike. '"he house mother must necessarily be a mistress of very



many skills. ZThe fire must be set, and the meals must be
prepared. The use of the axe or cullass for splitting firewood
or the handiing of the knife in pilling yam or cocoyam may be
indispensable. Fufu or corn must be pounded in the mortar with
the pestle and cilothes must be mended with the needle or on

the sewing machine where aveilaple. Among the Ewe tribes,

a2 woman who cannot cook or help in preparing her own meals is
contemptuousiy called "Uzomafoalokpanudula' meaning (i)

'an eater wnose hands have not been touched by fire" The general
social expectation is that the hands of every woman should be
busy doing things. Though a house father of a civilized
community may be engaged in the social services requiring the
finer manipulative skills, yet 1n the home Too, he may be

found unconsciously using his hands. 7There must be very few
homes in which domestic birds, animals or pets are not kepb.
Hen-coops have to be improvised from packing cases and sheets
of metal, and fences, furniture or shutters to be repaired with
either proper tools or their substitutes. The young as members
of the household too lend helping hands to the work of tTheir
parents or guardians and by means of observation and imitation,
gradually learn to use their fingers.

Think of wthe Teachers who have a part to play in the
communi ty's task of nanding down its culture. A good Primary
School Teacher must be able to handle many practical situations.
He must prepare his apparatus for teathing and he must always
be ready to use his creative imegination in order To make dull
lessons interesting to his cnildren. He mey find himself using

2 hemmer, saw or pincers in a moment and at another time, a



= 8=

cutlass, hoe, other farming tools or cerver's knives. lhe
ideal primary school Teacher must be the most practical man,
Lhe “Jack -of-all-irades", who must spend much of his time
to make things.

1t cannot be denied that there are quite a number of
people who cannof and will not meet the practical demands of
their economic social life. There are many who cannot drive a
nail straight into a wall to hand a picture, or drive a screw
into a peice of furnitureto save it from a complete breakdown.
A carpenter may not care to repair 1t at the right time even
though the owner of the furniture may be ready to pay a good
amount for it. The homes of local cratftsmen are usually full
of piles and piles of furniture requiring little repairs which
their owners could have easily put right by the application
of their hand skills. Some of these things never find their
way back to their owners. This kind of careless neglect is
gaining ground in some communities because modern life is
marked by 1ts scientific approach to the solution of its
daily problems. LThe effect is that some people are deliberately
giving up any attempts to cope with certain practvical situations.
It is true that machinery is gradually robbing the average man
of the use of his creative imagination or hand-eye co-ordination,
but it cannot be denied that strange situations requiring
the use of the finer skills or the use of the hands are being
created more and more every day. ‘Lhe rider of a bicycle enjoys hig
sight-seelng as long as the tyres are inflated. He experiences

the reverse as soon as a puncture occurs. No sooner does he

discover this than he begins to employ his hands at the spanners
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and the patching outfit, which he carries along for the
purpose of mending it. I have often seen market women applying
serew—drivers to their sewing machines for minor adjusiments.
Many a typewriter have been put into good working order by
typists though they have never taken courses or carrying outb
sueh repairs. Adaptation of one's self to new situations is
ever on a greater demand than in the past.

Primary Education must therefore aim at developing touch

and manipulative skills required in everyday life.
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1V, HANDICRAFLS AS AN ALD 10 HAPPINESS AND CONTENTVMENL.

Man works %o lLive. He can live happily oualy when his needs
which may either be Those concerned with him as a private
person or those regarding his obligation to others, are satisfled.
Ine echievemen®t of any or all of these aims is not only gratifying
but they atfect and guide the greater part of his behaviour.

A hungry person eats food to satisfy his physical needs. A
wronged person seeks arbitration and legal aid for the mere
satisfaction of his economic and emotional security. A sad
person seeks an outlet in various ways for tne expression of
his grief. So also a child who has no deninite control over
his language may resort to other channels of self expression.
Handicrafts provide a suitable means ot helping the child to
give expression to his thoughts. He could express his ideas
of beauty in colour and design, fantasy and tragedy in form and
shape and in various ways. An adult alseowho Takes up & hobby,
breaks the dull and nonotonous sentiments of his work and
gains full satisfaction by it. In the same way, a dull lesson
followed by handicraftwork can create similar satisfying and
sedative impressions on the minds of the children.

Handierafts 1s not only a means of satisfying children
at school but is also a means of helping them to acquire
healthy havits for their after school career. They can obtain
real pleasure by teking up a hobby as a leisure time occupation
which relieves them of a dull and monotonous business life.

Most of our young men enjoy their school days but they look

forward for their first "pay day'", spending their wages over
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and over again im imagination. In actual tact, tTheir first
few weeks of working life may be full of excitement but
the monotony of it causes disappointment end frustration. Their
outlook on lLife changes and they begin to feel that life is all
work, a boring engagement, and they Llook round for seme form
of excitement. After business hours, they tend to go aimlessly
about the street corners and cinemas in search of comfort.
These avenues of obtaining satisfaction however turn to be more
ruinous than enything that may be imagined. "Devil finds
work for idle hands?, says an old adage. ‘

Here comes in ;ne importance of hobbies as a recreative
activity. Lhe usual congestion in commercial centres does
not permit active participation of every individual in games
which offers a similar outlet for expression. It is however
posgible for every individual to engage himself in some form
of practical activity involving the use of the hands.
Many young men who would have wished to take up a hobby will
not do anything about it unless They have a acquired a Liking
for one or the other kind at school during handicraft periods.
Many teachers today are known to tTake up gardening or farm work
because they have acauired it from their parents since their
infancy, and there are a number of people who, by their
association with craftsmen who are relatives find great relief
in occupying their leisure housrs with some Torm of handicraft.
The school must therefore aim at providing an opportunity for
giving children more experience at handicrafts so that they will
be able and williing to cultivate more enjoyable leisure time

2CTIVL TY .
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The following experience is an example ot the attitude ot
most of the products of our schools, especially in commercial
centres. 1t happened a short while ago that I saw a man, one
of the fortunate few, standing with his wife lounging by him
both watching their garden boy fencing round a bed of flowers
in the afternoon. They seems to have acquired a love for flowers
but the pleasure of cultivating plants by themseives did not
appeal to their interests. This incident may appear 1nsignificant
but it was Vvery striking to me because of the contrasting sight
of a European, a few yards away from the house of the noble
Yon-lookers". Immediately after this European arrived at his
house, he quickly stripped himself almost naked and with a
spade 1n hand started digging a hole to hold a drain water
which had been flooding the area. There was a steward boy in
vhe house but he was not asked to lend a helping hand. What
a great contrast there is in the behaviour of these two families!
Which of the two gentlemen had a real pleasure and satisfaction
in the end? The answer to this question is evident enough.

Many a time, our young men seek pleasure in other 1llusory
ways until they experience absolute disappointment, when in
reality, true happiness through honest and practical living is
ever close to them. The feeling of pleasure derived f rom the
completion of a piece of work cannot be described in terms of
words. One simply mutters to one's self, "Thisg is a very nice
piece of work. I have done 1t".

Handicratts can also give the individual child a definite

sense of power over his material environment. It is not
sutfricient to cater for lLeisure time absorption of his
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personalities by making things for the sake of making things.
The real solution lies in equiping each individual product of
the school with an absorbing asnd intelligent interest and
, purpose in life. Young people are mostly anxious to find some-—
thing to look for as well as something to live on. The
following is an extract which supports this view:
"During the first eleven or twelve years of life, the

childris learning to use the tools of educat#on. By the time

he has arrived et a certain facility with the use of these tools
he is plunged into tne many and verious changes of adolescence,
and he 1s busy coping with his emotional adjustment to life:.ccees
Quite often....... they reach the right conclusions, but their
inabillty to sustain and follow any reasoned process 1s a
definite handicap. Ail youthful enthusiasm is inspired by
feeling and it 18 right that it should be so, but if constructive
thinking does not followy full adulthood is never achieved'"(l)
Hendicraft serves as one of the best mediums by wnichAtnls.
constructive thinking could be acquired. VWith this Tool

of constructive or creative thinking in hand, the individual
would have confidence in himself, and the material environment
would present us difficulties or impose limitetisns ocn him.

The development of creative thinking through handicrafts is
another great responsibility oI the school and therefore every
eftort should be made To promote it right from the first day

of a child's school life, and throughtout sll his primery school
carrier end even beyond it until such a time that he may be

ready to fend for himself.

(1) In the Service of Yoush. by Macalister Brew Page 124
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Handicrafts provide a good training ground for developing
morel resistence to obstacles and hazards in future living.
Many young people drifting from piace To place and they are
never settled simply because they lack courage, tolerance and
patience when an impediment happens to crop up in thelr way.
lThey readily gifé ifi because they have not lesrnt to try and
to keep trying until the ultimate goal is reachede. It is not
unusual to find artists or craftsmen smashing their work
in anger because of one reason or the other. But more oiten
then not, they also possess the courage and determination
10 start afresh until the desired end is reached.

From tne above we find that handicrafts properly handled
by a teacher can become the source of happy living becsuse
it gives pleasure in leisure, encourgges socigl living and
stimulates effort or perserverance in surmounting difficulties
and hazards of life.

YTf you take leisure to mean "time off" or to mean
'having nothing to do', I do not believe thét sort of leisure
is o eny importance at all; in certain conditions it can
become a menace. What I mean by leisure is not doing nothing
but doing something different. Yhat to my mind is ot supreme
importance. - Harold Nicolson.

(From Nazionali Education — Vol xxxiv No 363 Feb.l 1952)
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Ve CHILDREN MUSY BE GLVIN Aw INCLINATION 10 RUTURN 40 THE LAND

Gold Coast, inclﬁding Togoland is ﬁainly an agricultural
country, and its future prosperity will depend Largely on the
development of its products by the application of scientific
methods. In the meantime, the traditional cultivation of the
land forms the cﬁief occupation of the majority or its
inhabitants, and it will remain, for a number of yea;é, an
agricultural country. Departure from this pursuit may result
in sccial and economic maladjustment which is the source
of unemployment and other social evils.

It 1s anticipated that the Volta River Project may include
the irrigation of the Scuthern plains which are now almost
useless because of the effects of Lack of water and bad methods
of farming. <1he success of this scheme will depend upon the
skill of the faermers concerned. The present generation of
farmers who are a2lready used to primitive or traditional
methods will not find it easy to adapt themseives to the new
changes, technigues and ?he skill that will be required.

"Ihe people are neariy all subsistence farmers and very
éonservative with a reluctance, strengthened by their social
custom, to adapt new methods". This is a remark made in the
Togoland teport 1Y4Y about the inhabitants of Kratchie, a little
distance from the Project Area, but it is also very true of the
people of the south who may be involved in the scheme.

Is there eny haope for a rapid change in the eutlook of
these subsistence farmers before tne irrigation may be in

operation, or can the Mass Li#erscy Campaign deteat this



conservativeness and social custom$® Because of these problems
it is vitally important to educate the growing generation in
sucih & way that they will be able and worthy to exploit these
new possibilities to the full, stimulation of initiative could
best be done throughk the schools, but it cannct be done unless
the teacners themselves are willing to recognise the fact

that all forms of activity wnether verbal or manual are equally
vital for the welfare of the community and that both can
equally be potent cultural forces. The majority of teachers
and indeed mostly those who have passed though the schools
untfortunately regard the use of the hands as degrading. This
attitude is only too easy for their children to adopt. When
for example, sﬁpervision.of gardening is regarded as compulsory
by these teachers, they may be seen reading novels, newspapers
and othef books or sitting comfortabliy on chairs wiThoul

taking the Least interest in their cnildfen’s aetivities.

The result of this is tnat most of those who have passéd throul
our Primary Schools have acquired bookish tendencies and are not
the least interested in the work of their parents or of the
neighbourhood. They rush into the commerical centres in search
of white colilar Jobs, and howver measgre their pay or miserable
their Living, they desperately cling to tnese forms of employment.

For such a Project as well as sny tuture kind which may

be drawn up in tne true interest of the inhebitants, To be
really successful, more than mere capital is necessary to achieve
the fullest advantages. Lecking the background of this type

of interest a numpber oI people want to work to be insturcted
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as talk and it may just become another "Groundnut Scheme"
wnich may collapse in bankruptey. The growing generatlion must
be given an inclination to return to the land by interesting
them in the use of their nands thnrough the development of
their creative abilities. This work 1s a responsibllity

of the Primary Schools.

School gardening or farming is a form of handicraft and
provision should be made for it in towns as well as in the
country. Work in the school gardens or farms provides ample
opportunities for the use of the hends. In farm work, practical
problems present themselves naturally so that co-ordinative
and menipulative skills are brought into full play. ~The needs
created in such work are natural demands whnich may arouse the
true interests of the children.

What are the needs generally created by school garden work?
A good garden requires a strong fence with a sate and lockable
gate tor the_protection ot the crops against domestic and other
destructive animals. Fencing techniques must be surveyed in
view of the possibilities of The environment. WNursery sheds
must be erected to protectT the seedlings against the direct
rays of the sun and thunder storms. Climbing plants must be
surpported on stakes. Hoe, cutlass or rake handles must be
mended or renewed, and baskets may be required for the transport
or harvesting of crops. Watering, drainage or errosiocn measures
must be taken and grafting, layering, marcotting, budding,
prunning and other scientific trestment of plants also require

the use of the finer motor hand controls. Wheel barrows may be
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necessary for the transport of manures from compost pits

to tne ratation plots. There are quite a number of other
things which should be necegsarily done. The keeping of
livestock makes a stronger appeal to the many children who are
naturally interested in keeping esnimals, and when 1t combines
with gardening and handicraft, the whole forms a broad course
of practical education specially suited To the needs of any
agricultural country. 1he actividies of poultry-husbandry,
keeping of rabbits, pigs and sheep may create the need Tor
sheds, styes, hen-roosts, litters and other situations in which
imagination and hand-eye co-ordination cannot be ignored.

liocst of the activities described zbove are defiinitely
beyond the scope of the Primary School pupils, and it may be
wrong to jmpose or expect too much tfrom them. It was explained
elsewhere how the work of children should grow within their
power. T1he teacher must therctfore be always on the look-out
for any opportunities and possibilities that may naturally
spring out from the interests of the childrem, but he must also
be eareful to avoid those pro jects which, judging by the age of
the children, may only end in frustration, a condition which
is not only undesirable but very destructive to their true
developmend,

It has always been the custom of all the Schools in the
Gold Coast and in Togoland to make school gardens or farms.
They are generally made simply becesuse the Education Uepartment
demended it as a condition to be fulfilled. There have

always been few successful schools which have produced beautiful
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gardens, but there have also been far %too many unsuccessful
ones. The causes of tTheir failure may be due to several
reasons. Where schools have produced good results, the efrect
of the work on the individual children of the school may be far
from being satisfactory. I have in mind a school which owned &
very nice farm and yet the children hated the use of their hands
in the end simply because, instead of allowing free choice of
occupation, self expression, experimentation and other creative
activities, the emphasis was laid on discipline, strenuous work,
and a grand display of crops. These poor children performed
their duties in the farm under strick supervigion at The point
of the stick. <They were all converted into unskilled labourers
under the "all wise" master whoee work was final, an order whici
had to be éarried out to the letter. The evil effects of this
sort of approach are too apparent. Instead of learning through
experience, the pupils cultivated hatred for all forms of manual
activites and the real purpose of the whole scheme was absolutely
defeated. Other schools which were rather more liberal in the
treatment of therir pupils made no eftorts to introduce
craftwork but continued to use the age old primitive methods

of the neighbourhood, sometimes producing poorer results

than those generally obtained from the farms of the children's
parents. As a result, the children derived no sense of achieve-
ment from their labours and they lost interest year by year
when the same worthless activities had to be carried aut. Other
schopls failed to produce any results at all. Because ot bad

fencing or carelessness, all the crops suffered from devastation
by domestic animals and the farm or gerden became an empty
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space, a cause of great frustration to all the children,

It is not therefore astonishing to find so many young
men and women who have passed through our Primary Schools only
to lose interest in manual activites but turning their ambitions
towards clerical jobs and as far away as possible from the
natural occupg;ions of the Country.

This tendency of turning away from the land is a great
threat to the welfare of this country. Now that free primary
education is in operation, it is hoped that the greater number
of our children will have facilities of going through their
primary course without any hope ot receiving Secondary LEducation.
Should the Middle Schools fade away, these children may have
to face their life problems right at the beginuing of their
primary carreer, and unless their view point on life is
directed towards the land in the proper way, this country will
sooner or later be faced with a tragic economical crisis. There
is already a shortage in the labour force which is required
for the maximum production of food. The drifting of people
into the towns im depopulating the food producing areas and
consequently, the capacity of food production is reduced. As
the commercial towns continue to grow larger and larger with the
influx of people from the rural areas, the demand for more food
is gradually becoming greater and greater day by day, and the
cost of living is soaring higher and higher along with it.

The alarming mature of this situation has deawn the attention
of the Government and every means are now being emploged

to remedy it. The slogan of the day is "Grow Mowe Food!™
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The cause of this difficulty must partly be attributed to the
after-effects of war. lNost of the farmers who were conscripted
for work in the army have learnt to live in different ways,
and they would not return to their villages to carry on Tthelr
original occupetiens:when they were discharged. This condition
developed other problems in the towns, the most important
of which is "housing". It is very good that steps are being
Taken to remedy this_embarrasing labour shortage by embarking
upon various development schems. Special mention must be made
of the experimental resettlement plan of Damongo in the Northern
Territeries towards which the tide ot migration may be diverted.
Unless rural life is made attractive in many ways along the
same lines, the tide will never ebh from the towns.

Viany artisans were also sent to Europe on scholarships
in order to improve the condition of skilled Llabour in the
near future. This is also another excellent step which can
help to blot out the existing wrong concepts of manual
or skilled labour. Care must however be taken not to confine
Thesgse advantages fo the inhabitants of the urban areas but
ways and means of encouraging privatg rural enterprise must be
sought. The two schemes mentioned apove are only short term
development plans for the encouragement of adults; therefore
tnelPrlmary schools must bew the responsibility oI the long
term schemes tor the proper development of the new generation.

Education Authorities and every inaividual teacner would
be doing this Country a great service by giving a new approach

To this serious situation. ~There is a need to adopt positive
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attitudes to agriculture and the children should be given a
share in The planning, experimentation and speciallsailion
accordiug TO wneir indiviaual aptiluues, gliving opportunities
for direct application of new knowledge which could be made
available to them. The emphasig should be placed on tne
development of tThe individual.

Herbert Read, in his "Eduecation Through Arz', deduced from
Plato's thesis on Art that man should be educated to become
what he is, and that eacn individual is born with certain
petentialities wnich have a positive ﬁaLue for that individual
and that 1t is his proper destiny to develop these potentialiiies
witnin.éne Iremework of a society liberal encugh to alliow for

an infinite variation of types.
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VI. ©IHE PLACE OF CREALIVE TMAGINATION In THE LHACHING OF

HANDWORK .

In tne first two chapters, an attempt was made To explain
the importance of creative imagination in the education of
children and heow no provision was made for the full creative
development by primitive life or by the first European educational
policies. The development of handicrafts is aimost purely
a mental process,; the hand being the medium of its outward
expression. However skilled cne's hands may be, no amount of
mechenical movements without imagination could produce any
good resulvss.

What then ig this creative or constructive imagination?

It is a guality of Thinking which uses facts in solving present
or future procblems. The cpposite of creative imegination

is destruciive imagination, which solves present or future
problems in such a way as to harm the individual or the seciety.
Whenever the imaginavion wanders away from facts and envers

into 2 world or fantasy, then the hands may be of no use in
solving problems in reality. Many of our young men today are
handicapped because they have departed from concrete reality.
lMere regimentation, drill and discipline of children would

only tend to kill their initiative and creative interests.
Believing in supernatursl powers and animistic ideas only drives
the minds of the children to 2 world of fantasy ruled by fear
whien is very destructive to the true development of creative
imegination,

It is the duty of the Primary School Teacher to cultivate

Cchildren's real imaginations which are the orderly and efficient
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carrying of ideas into_fruition4 Inagination must be led into
construetive action: Handicrafts provide a very good opportunity
for the development of creative individuality. Good and
progressive educatien must be built upon practical experience

in which children cen creste and see for themselves in order
that they may have the facts upon which to base their judgements
or situations. From this background, they could check up their
ideas z2gainst facts. The world of reality is the home of the
"practical thinker", but the "wishful thinker" lives far away

in a world of fantasy or dreémland.

The teacher must aim at helping the children to use

their imagination censtructively but they must learn to build

it on facts. This will guide the children to live in world

or reality. By living in a world of reality, tney wouid find
emotional satisraction and they would appreciate the high ideal
of honest living. Destructive imagination is the result of
wishful thinking whichnseeks to meke the impossible appear reslistic.
It does not ground itself upon facts or realities. It is the

home of lies and dishonest behaviour. A child may tell a lie

in order to make other people share his life of fantasy and he
obtains wrong satisraction in so doing. A dishonest person acts
in such a way as to make other people believe him to be what

he is not. He covers his short-comings by telling a bright

story of himself. Care must therefore be taken to éncourage

the enildren To stick to realities basing all their actions

rather upon facts. Children also tell stories and watch their

effecfs upon their peers and adults., If they laugh at rather
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than scold them and then point out the imposeibility of the
story, they would realise that their trick was discovered

and this would help to discourage them in repeating their lies.
Sometimes exaggeration of truths produce the same situations
wnen a cnild makes en attempt to create greater interest in
order to attach undue importance to himselif.

Sometimes, children lie in order to avoid punishment or
%o protect a friend, and at other times they lie to cover up
work not done or to gein 2 reward of some kind wnen the work
impesed on them is too difficult for them. If too great an
emphasis is placed upon the achievement of individual pupils,
the rest may be tempted to cheat in-various ways. It is not
uncommon to find children buying articles from the market or
asking elder brothers, sisters or other reliatives and friends
to make them in order to show them as their own homework for
high marks or for mere social recognition, a thing which they
always lacked. The teacner must thersfore be careful not to
creatse such situations by putting stars upon individual gifted
children.

Aslematld: may also tell a lie or act dishonestly to gain
selfish ends or to tear down someone else. He should be taught
to take pride in his own work and adjust himself to the needs
of other people. If he is starved for soecial recognition or
status that he must tell a lie to win it, every attempt must
be made to give him what he needs. - LThe development of pride
in '“honest honour" should be encouraged in dealing with

dishonesty rather than by using threatening conseguences.
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It is of vital importance to understand the behaviour
of children such as the five or six-year-old children who
play with imaginary compenions when they find i1t difficult to
play with real children. Such children isolate themselves from
the group because the other individual members do 1ot act
exactly as they would wish them to behave since they have idees
of their own. “The imaginary playmate is easy to manage and
does exactly what he is told. As long as a child could keep
hemself amused with his own imagination he may be satisfied
with playing with an imaginary companion. Such introverted
children snould be made to gppreciate the need for reel companions
who are zble to create more fun because they have a largef
variety of ideas. In ddaling with such children, the uwse of force
or punishment may not help tozachieve good results. <“Lhe
satfest method is to create a mutual understvanding snd co-
operatian between the child and his real companions. It is only
then thav he would discover for himself the uselessness of the
imaginary companion and fit himself into the group of reel mates.
Children may not only create imaginary companions but they
may also have other imaginative situations. Young girls cook
imaginary meals in imeginery pots over imaginary fires and boys
may be seen driving imaginary motor cars over imaginary roads.
Io them, ordinary étones, leaves, wild fruits, flowers ol Troots
may represent peculiar make—believe characters in their pleay,
and the amout of satisfaction derived Trom such situations can
be judged by the smout of interest and energy displayed in

carrying them out. A handicrafts teacher must be well acquainted
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with such beheviour of children in order thet he might be able
to lead the chilaren along rignt lines oi approach to the full
development of Their creavive imaginative abilities. LYhe
mere copying of models or following rigid rules oI procedure may
only serve 1o  suffocate and even kill tneir imsgination,
interest, and netural initiative which may be required in adult
life and in dealing wiuh its many pnases of practical problems.

In handiing tools and materials, the child is forced
to think in practical situations, fo realise the limitaticns
and possibilities offered by tnese materials and To find
ways and means of manipulating these things in order to achieve
the desired ends. This process requires the realisation of
a problem, judgement, experimentation and discovery of the
right solutions. Handicrafts teaching along these lines can
help to develop the right attitudes to situations which a child
may meet in his future life.

“"Genuine understanding of the difference between fact
and féncy, between what is and what one wishes to be, between
taking an adventage now as againgt curbing oneself in favour
of the future-all this requires a well developed and well
diseiplined imaginetion. A sense of honour, self-control, and
a vision into the Tfuture should remain a clear objective for
parents and teachers in the guidance of children's developing

imeginations' (1)

(1) Child Development by Breckenridge and Vincent.
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"grasping prehension" The new born baby uses the thumb only
By chance but uses the "monkey" grasp by using only four
fingers. "One of the mést intéresting things to note about
the hand of the new-born baby is the complete uselessness of
the thumb in hana‘action. Characteristically, the thumb lies
flaceid in the pelm of the hand, being fanned out as the
fingers spread, but seeming to have no charascter of its own'(L)
Effective use of the hand develops only atter the developmeht
of eye-hand co-ordination with arm and finger muscles. The
"p1ncerf technique which uses the thumb in epposition to the
fingers~in gragping is also the result of gradual gorwth or
maturation.

Healthy children are naturally very active because of an
inngte tendency which helps them to master the muscular skills,
This end may sometimes be achieved by repetion of actions after
many failures, constant risks oI bodily injury or they may
even be involved in tragic accidents. In their anxiety to
develop these hand skills, they handle domestic wares and
implements including sharp knives and pointed opjects.

Parents and teachers wno; as a protective measmre restrict too
rigidiy the activities ot their childre, do a great deal of
harm because by so doing they starve thelr growing muscles,
1imit their experiences and thercby deny them the chances of
proper development which may be of great benefit To them in
tuture.

There is a common belief that thereiare sex differences

in motor performances. It was proved that boys are superior to
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2i¥ls in some types of activities, but that, when girls
are ziven the same practice in motor control, they learn as
rapidly as boys, and there is no difference in basic lezrning
ability. Differences may occur where great muscular strength
1s required, pr'in normal work, boys and girls with sufticient
interest and p;actice, can-do equally well. It is a pity
that our-culture hes placed restrictions on the work of men
and women, snd this social limitation may infiuence the Primary
School teacher in plenning the equal development of the hand
gkills. e must bear in mind that these differences are purely
products of cultural expectation and as practical disadvantages
may be encountered by encouraging girls to do Ghings expected
of boys and Vice Versa.

‘he above 1s an attempt to sketch the general development
of hand skills in children. When at the age o five or six
they come to school, these developments continue in the process
of growth and they are not complete until they are fully
matured. Their ability to perform and the expectation of
accurate workmanship are very limited indeed. They cannet
handle with precision the handwork tools especially tThose
requiring the use of the finer muscles of the hand and fingers
So the use of the too dangerous implements, like chisels, may
cguse serious accidents, though their regular use may contribute
to the early mastering of the reguired skills. ‘he greatest
emphasis mist therelore be placed upon giving the children
suitable opportunities for developing their creative abilities
through eye-hand co-ordination in various situations. Children

misT not be expected to produce tinished or detailed
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workmanship and judged by adult standerds. <The secret

of suceess lies in the amount of encouragement and suitable
opportunities given to the children and also in the pleasure

ot achievement, satisfactlion, interest and self confidence
derived from.thgm;, As far as the accidents mentioned above

are concerned, precautions must be teken to plsce the children
in right and ssfe situations according to the standard of their
hand skills. Keen edged or highly pointed tools may be
regserved for higher age groups which have gained greater
maatery over the wse of their muscles.

Another problem which may upeget a handicraft teacher in
the Primary School is lefthandedness in children. %he native
society sanction the use of the left hand at work but, to
hand something over ta an elderly person or to handle prepared
food wath it, is regarded as bad manners. Ihe society may not
z2lso allow or appreciate its use in writing, painting or
knitting. An insight into the development of the pretferencial
use of children's hands may help the teacher to solve this
problem.

In the first year of the Life of children, handedness
cannot be clearliy noticed, because when they are beginning To
develop the use of their hands, they appear to use either one
hand oxr the other in otner words, they seem to be ambidextrous.
The preterence of the use of one hand begins only when the
child has developed some skill in the use of both hands.

I still remember an incident of my intancy when I was insulted

by members of my family for using my left hand instead of the



SRl

right in taking my food according to The native fashion. 1t
happened when I was still very young and ate with my hands,
as many children do today, instead of wsing a spoon. As a result
of the insutls, 1 becaeme very nervous and was therefore
careful not to ineite their indignation by repeating the
otfence. ILuckily, a scar on my left finger caused by &
pocket knife helped me to indentify it from the right but not
until,f have washed beth hands, spreading all the fingers before
me tor the selection. Infact, there was no difference in the
use of both hands to me at that time. ©This behaviour algo
created another centre of interest befmre each meal but 1
got gver it imn the end. The simple fact that this incident
left a permanent trace on my memory is a sufficient evidence
of the effect and amount of mental strain that an actual
change of established handedness could create in children's
minds. 7

Some psuchologiste claim that hendeness in mainly a
matter of training, and our native parents also do & lot of training
in this respect. AllL mothers ere specially keen to change
lefthandedness of their daughers aes early as possible by
showing strong disspprovel of its use. They Learn to tolerate
its use only aftver complefe failure of their traditional
methods. Wy recent speech derect work at the Accra Government
Girls' School revealed that public control over lefthandedness
from infancy is very great indeed, UnlLy one case of ambidex—

trousness could be observed in the wholie school.
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There is evidence according to Breckenridge that left
handedness has a physiological besis and it is not a mere
aequired habit. Mild cases can be changed by education but
where the preférenﬁe is already marked, an attempted changed
may result in speech defects like stuttering or in other
nervous symptons. Care should therefore he taken net to apply
unreasonable discipline where a chenge in the hend is desired.
A ehild should be aliowed to use the hand of his preference
in eraftwork and in other activities, but he should also be

encouraged to use both hands for greater advantage.
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VIIT HANDLCRAFLS LEACHING SHOULD APPEAL 40 CHILDREN'S TNUIERESLS.

In discussing the development of handskills, attention
was paid to the importance of children's interests in the
attainment of practical results in hendicrait work. A school
oI thought firﬁiy nods the idees that learning based on interest
isg more repid, more efficient and has many valuable concomitants.
Thig idea is gzining ground and the old method of learning by
direct effort and force of wili, is giving way to it. LThe
emphasig is now placed on learning by the use of interest because
it was discovered that when puplils were doing things they were
interested in, tney were happier, lLearned more and became better
adjusted in their personal reiationships. As a result of this
diseovery there was an enormous drop in the emphasis placed on
diseipline.

All educators did net at first understand what was meant by
basing learning on intergsn. By mistake, they started to make a
list of things children were interested in and they asked them
to write down the things they wanted to know, and believing that
these things were interesting to children, they began to teach
them as they had taught before. ithere was no change in the
results and the expected advantages did not appear.

To understand what is meant by basing learning upon interest,
the dirference between "interest" and "an interest" must be clLearly
understood. Interest is a state oI being , a way of reacting to a
certain situation. An interest is thet field or area to wnich
2 ehild rescts with interest consistently over an extended period

of time. Interest may be aroused and directed toward any number
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of things for e variety of reason. ~Lhe how of achieving it is of
vastly greater importance then the what.
1o achieve interest, the cuild himself must be active,
end the actlvity must fill a need. Children react witn interest
in four major fiel.dss
(L) Physicali activity in which The hands and the whole
body may be used.
(2) The use or mamipulatvion or tools to satisfy a child's
own needs.
(3) Mental activity in which thinking about things and
solving problems that are meaningful, 1s used.
(4) Aciivities of people around in wnich enildren
graaually broaden thelr contaets with people and
become 1nterested in vital phases of humen life and
envirenment.
In whis fourth field, the growth of the child's interest
is pased on nis interest in people he knows, the Things They do
and the environment they react to. Generally, the cnild develops
within the range of these four major Ilelds.
The growsh oI 1nterest 1s the most impertent factor 1n learn—
ing, and it Geveliops gradually in terms 0l experience, power
and neeus. Berore @ child may become truly interested in any-
thing, he must have had experience tnat will furnish a background
the meterial will be meaningless to him. Z1he child grows in
power, and the tasks should be so planned as to keep pace with
i%t. The task must not be too difficuls for him or he would be

discouraged and would mzke no attempt to tackle it. If the work
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is too easy, he would be bored and lLose interest in doing 1T.
lhe child alse grows in regard to his needs. Llhese needs
develop socially, personally as to skills, knowledge and habits.

The first of these basic needs is security or o sense of
personal worth. It may be deseribed as a freedom from fear and
anxieties of a11 kinds. What fears and enxieties can a school
create in children? lNMany teachers sometimes set a standard of
work, both as to amount and kind which is expected of all
cnildren. lMany of the children realise only too well that they
can never meet those standards to the satisfaction of their
teachers. They zre kicked before they start and they know 1%t
to be so. AT first, they mey make an attempt to do the job that
is beyond them. If they only meet with criticism for not
having done better, the docile ones continue totry in a half-
hearted fashion, hindered by constant fear of the reproot they
know is coming. The less docile rebel, and by passive resistance
or active revolt, refuse to make more than a token attempt.

Very aften, teachers commit crimes against children by
their habit of working their pupils into a stete of insecurity.
They call them all sorts of names, disgrace or punish them
until some of them find relief by bolting away from the class-room,
only to become delinquents in the end. This gituation does not
exist in the clagsroom only but may be tound in children's homes
where psrents unconsciously turn out their own children into
the streets by denying them this vital pergonal need of security.
A detailed study of inaividual differences and the recognition
of The worth of the individual may save many a soulN and reduce

the formation of anti-social habits of children,
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The second basic need of children is success. I1f a child
never experiences tailure, then it means that he is not doing
a piece of work whiech challenges his ability. Such a child
develops the impression that he can do anything. At the
approach of any difficult situation, he becomes hopelessiy
helpless and the only possible theing he mey do is to shrink from
or dodge that piece of work or he may avoid or ven prevent any
possible recurrence of the situation. He loses confidence in
hemself and finally develops feelings of inferiority. If the
teacner sets the standard of work on the average or low average
of the class, the bright pupils tind the work very easy so
that they lose interest and the above described situation setg
in when real difficulties suddenly cross their way. Continuous
failure has bad effects upon the child too because it makes him
to give up trying altogether. This repeated failure can destrpy
self-confidence end discourage the use of his eiforts. ILezchers
should therefore bercarexul to provide learning experiences of
proper difficulty for each child. Ihey should be difficult
enough to be challenging to him so that occasionally he has a
temporary failure before he succeeds. They shonld also sufficient-—
1y beuwithin his ability so that he may have every canfidence
and that with o little work, he may succeed. Children who do not
succeed in solving the problems which they have recognised may
need just a littie guidence from the teacher.

Children also need recognition for something. A teacher
may forget to give praise or recognition to some pupils who may X
rather need ti most. Ghe explanation of this failure on the part

off the teacher mey be that the children did not do any of the things
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that merit praise. This may not be true because no child is wholly
bad. A child to whom people react favourably can do something
tor which a weak child may be blamed and be either praised for 1t
or have it ignorea. 1t happens go because the teacher expects

the good child Ho do good and the weak child to do bad, and

these expectations colour his reactions to what the children do
in most respects, Children tend to repeat the things for which
they were praised ¢r received attention, and this becomes &
gource of great encouragement to their efferts. Praise and
recognition can turn a child's attention to congtructive
activities because they help to strengthen his self confidence
and sense of success.

The child grows in interest through experience, power end
needs, and therefore the teacher should lead him to feel the
need of these at the right time. Many activities satisfy these
needs and are readily accepted by the child. The more he feels
The need for en experience, the more interested he will be in
ity If the work is relevant to current living conditions of hlsr
environment, he would certginly feel the need and his reaction
will therefore be natureal and real. Care must be taken 10T TO
confuse emotional appeal or real interest with false interest
or euriesity. When a person sees ori hears something about which
he knows little or nothing and he is stimulated to find
out more about it, that is curiosity. He may lose interest in
1t as soon as his curiosity is satisfied. He may however
develop interest in it if it gave him a feeling of success,

and 1f 1t was built on his former experiences in a meaningiul
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way within his power, meeting his needs.
Finally, efrort must be put forth in direct proportion
to the interest. When the effort is forced upon the child
directly or indirectly, the result is strained activity; but
when self-interest is the stimulator, the child feels an annate
demand for continuing and completing the problem even in the face
of difficulties. When the situation is too difficult for
sclution, the child may decide it is not worth effort, and
drop the wnole thing. If the inverest is strong enough, he may
rely on his intelligence To make use of new means to attain
his end. The emout of voluntary erfort the child puts forin
is a measure of his interest. Yoo easy problems stimulate Little
interest. Under this situastion, a task becomes not dreaded
work which must be done, but an undertaking invelving difficulties
to be overcome, a stimulus to thinking or creatvive imagination.
What are the interest of The children of this counsry,
and how czn these interest be used in teaching handworkf?
Ihe best approach to the answers of these guestions may be by
means of a detailed study of the free play of school children
and of the imaginativVe play of pre-school children. Lhis should
be the safest ground on which handicrafts teachine in the
Primary Sghool should be based. 1T may be observed that
children mostly imitate in their play the occupations o the
community in which they Live. Other forms of alien occupation
would not be meaningful to them and these would find no place
in their play. No sound foundafion could be built on these

foreign occupetions because they do not form any part of their
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experiences, Children's play diftfers from place to place bul

a common trend of the imitation oI the occupations of every
locality may be found everywhere. It would therefore be totally
wrong %o prescribe a common scheme of work for all Primary
Schoels. In cumﬁbxc1al centres, children may be more interested
in building motor cars, trains, aeroplsnes, houses and many
other forms of mamual crafts around which metropolitan life evoive:
Crude trucks made by éhildren from waste metal snd SCraps oi
wood may be seen here and there in these large towns and
villages along the najor roads. It is interesting to nouve thatv
in most cases, these trucks are not simply made as tays but

they are generally made to fill a need. They may be one, or

Twe or three seater trucks for the enjoyment or riding by the
children themselves or for carrying buckets:or tins of water.

I recently came acrosa one of fhese push-trucks designed for
carrying firewood. Some of these trucks are fitted with simple
steering devices. ‘he complete self devotion and interest
digplayed by all the members of the manufacturing gang leaves
nothing to be desired. In most cases, tne tools of workmanship
are confined to stones or scrap iron. ln the rural areas,
children mey be séen cutting a log of soff wood all day long
with blunt cutliasses until four crude wooden wheels may be
obtained for the congtruction of a truck. Why should chiidren
be prevented from following such activities at school with
broper tools? Teachers must be gquick 6o Seize every opportunity

of making school litfe more realistic, To child nature.
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The aim of guiding children in carrying out these
occupations is.not to make them artisans or craftsmen though
they may gainia certain amount of skill in hendling Ttoolse.
The most importani object should be to develop their creative
abilities. =g

"A large percenftage of boys are interested in mechanical
thingé and many children draw and paint so well that they seem
to give great promise of talent, yet as adults they prove unable
to draw simple objects and to have lest all interest in
mechanical activities. Whal seemed to be special talent is not
80 1n reality. JStriking performance of any kKind in childhood
is an expression of general alertness and initiative rather
than of special talent in a given direction. The gifted eight—
year-old draws vecause drawing is the most adequate expression
of hisg azge; at ten he will in all probability interest himself
in handierafts;....... What really happens is that a general
mental acTivity seeks ocut a material that 18 sulted to a

given zge level, and does very well with it". (1)

(1)
Seven to Ileven. by T. Raymoni. page 20,
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IX. HANDICRARTS AS AN AID 10 THE TEACHING OF OTHER SUBJECILS

In the report of the Advisory Council on Educetion in
Sbotiand (1946) it was emphatically expresgsed thal hand-snd-eye
Training should éo along with oral expression, the core ol tThe
Primery Curricn}um. “The signiticance of the use of the
“opposéble thumb!" as a distinguishing feature of man from the
ﬁigher animals, ﬁaking the child the heir of gll ages of numan
development was also pointed out. L1t continued that there are
various sticks - bats, golf clubs, hockey sticks, recquets, oars,
pokers, boat hooks, fishing rods etc - tor a great variety of
practical uses as well as great families of tools, with different
purposes, different principles of construction and used with
differgnﬁ motions of muscles - the hemmers, scrapers, knives of
all kxnds, axes, saws, scissors, needles, lifting tools from
salt spoons €9 sﬁade, carrying tools like pails, boxes and barrows,
chisels, levers, wedges and neils, pliers, spanners, screw
drivers, keys for doors, shuttles for hand looms, graters, and
5L beaters; all sorts and sizes of brushes, musical instruments
including tiddles and many other kinds taat are hnd toels for
the production of msic, and thereris also the peneil or pen
used Tor the art of writing. 1t was emphesised that this
wonderful tool of writing, though of supreme Lmportance in the
development of menkind is c¢nly one of an enormous number of the
tools needed and fashioned by man, and thaet the use of this
single tool should not be regarded as the only effective mesans
ot achieving desired ends in the education of children. ihe

training ot office clerks, it went on, by the use of only the pen
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or pencil as a tool was an erraneous approach to the real edu—
cation of children.

This criticism is not only true of Scotland but also of this
Country. 1t may also be deduced from the above that education
should be given through as many correlated channels of activity
2 possible. 1n dther words, there should be a close relation-
ship between hand skills and the core of the primary school
curriculum. It is being realized more and more that if a new
piece of knowledge is an isolated fragment, it could not
be assimilated at ell, and that it cen only taeke its éiace in fthe
menitold structure of mental content by right of kniship with
what is already there. Though & lesson may be taken by separate
specialiste, a child would consciously seek some mode of
combination which will enable the alien elements to remain side
by side in his mind and he mey freely dismiss all the portions
which reiusge to find fellowship with the rest. 1he success of
the tutors work may not be the outcome of separate activities
but the remment of what fthe learner has assimilated inte a
unirtied whole.

The inrluence of Froebel, who believed that education
can only be achieved successfully when ti was based on the
child's need to actively participate in the learning process,
hes done much to bring to educators the value can be acquired
from handicrafts, giving as it can, a more viwid insight into
other sspects of the curriculum. ilhe association of handicrafts
teaching with other subjects of the school should help

teachers and children to realise that handicrafts is not an
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isolated subject in the curriculum but it has a bearing on the
work and life of the school as a whole and also on many aspects
of everyday life outside its walls. Iln nature study for
example, there have always been attempts by man To control
plant end animal life, and ways and means of gaining a closer

insight have been devised. (his has been the cause of need

of growing plants under special conditions, in which handicrafts,

play a major part. Animals, insecta and other forms of Life
are kept on the school compounds or in classrooms by means of
various contrivances, though they may be best studied in their
natural surroundings. A nature table by which sn attempt to
provide a means of contimuous study of plents and animals under
condi tions favourable for ebservation cowld be simply made,
preferably, by the pupils themselves. A simple aguaruim may be

provided in the classroom or a larger one may be constructed

on the compound or in the garden. Other process ot experimentation

and display of charts cannot be done without the application
handicrafis..

Models in paper, clay, wood, fibres and other local
‘materials are mogt usetful for illustrating stories, geographical
features, historical events and life of the commnity of the
neighbourhood of the school in contrast to Life in other lands.
For eftectiveness, much of the work can be based on pPojects
whieh involve physical, social snd intellectual activities
directed towards real problems in the neighbourhood, the
solving of which a ereative outlook can be developed as the
children build, explore, reason and discuss in the course of

their: work.
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Hendicrafts too can provide much of the apparstus needed fo
effective teaching. Children would surely enjoy more playing
with skipping ropes, dumb bells, ninepins, skittle balls,
tishing-game rods and various forms of bata which they have
made themselves in the same way - although this should not be
overdone. Various kinds of broms, scrubbing brushes, dusters
and weste paper baskets or at later stages, even latrine sheds
and urinsls can be made by the pupils themselves. [Lhe thiggs'
so made should not be judged by adult standards. ‘Lhe very act
of allowing the children to give self expression to the hygiene
lessons through personsl experience would surely leave & more
permanent impression on The minds of the children than if it was
merely communiceted through the meduim of speech alone. There
ig far too much talk snd far too little or no chance of doing
things practically in our schools. An interesting correlation
between nature study, hygiene, iocal studues and handicratfts
could be done by first asking the children to'observv 1little
white ants at work building em outhill. A discussion of the
industry of these tiny creatures may lead to the suggestion
of building up something in clay, a small hen-coop or a simple
incinerator. Ilhen & local builder at work would be visited and
from the experience thus gained, an attempt could be made to
carry out their plans on the schoel compound. %The process of
mixing the clay with water, the carrying of the round swish
balss (lLike the ants) to the site, and the graduel growth of
the walls day by day and the final burning of waste paper and

rubbish in the incinerator can be a most satisfying experience
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to young children who so often are extremely interested in water
and firege. :

Such a project mey appear too difficult for little ones,
put I had tne experience of the work of my children recently
when they voluntarily set themselives the task of mending a
broken section of a hen-coop with no previous knowliedge of this
creft. They worked at it all day and no ameut of persuasion
discouraged them from doing it. However crude the resuirt, it
was a preise-worthy achievement. Children's zeal in similar
self-imposed ectivities is sometimes so great that care should
be taken to guard against overwork by diverting their attention
to other forms of recreative occupations.

Environmental and imaginative activities may provide oppor—
tunities for creative experience and self expression the teaching
of geography, history, drama, reiigious knowledge, nature
study and literature., Eguipment fér 2 stage ineciuding the making

of puppets, dresses for dolls and marionettes and other forms
of neediework, knitting and weaving as wellas bockcraft for
literature or science records must be specially noted as oppor-
Tunities for‘creﬂting handicreft situations at varying Llevels
of the primary school.

Every good Primamny School leacher must be resourceful
in his methods of hendling all the other lessons of the
currieulum because to the child, such experiences can be healthy
and educative. !['nese methodsmust equip him with a keen sense
of observation, experimenting, planning and re-=inventing.

There are very many people who look at tThings around them
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superficially without keen observation and they seldom take notice
ot changes and peculiarities caused by various natural conditions.
They are less conseious of the true nature of their envirnment
because they have not acquired good habits of careful observation.
Accurate observation of natural surroundings can be encouraged
in children Dyiétimulatlng their interests in nature so that
in course of time, they may cultivate good habits of observatim
Mere verbal communicatien of records facts about the environment
or nature oi the universe by the Tteacher cannot achieve any
permanent resutls because the children would only depend upon
the teacher as the only source of gaining useful knowiedge.
This dependence on the teacher is the reason why most young
men after leaving school, fall into a pitiful state of incompe®ence
when they are suddenL& faceda with different problems or situatlions.

Children should not only observe everything tor themseives,
out they must also combine their observation with experimentation.
This learning process must take into cousideration the
conditions, the process, and the result of the experiments.
1t alsc involves a change which mekes some improvement in the
Iuture actions of the children so that they may do or feel
something more effective than they could have before. Lhere
must be interaction with the environment and not passive
sitting and trying to remember. Ihe pupils mist do somelthing
physically or mentally with their lLearnings if they are lo real.
Failures as well as successes are equally valuable in experimenting
activities because They provide Tne gulding principles ror

their future actions. In the same way, the persuilt of defiinite
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2ims along preconceived channels of actiow 1n a logical
sequence of opersation mey lead To a possibie soiution of
problems. <Yhe tetails of every action, basedd on the past
experience of tne chijdren, must be carefully laid down and
noted in variqus ways.

The next étep should lead the children patiently on, under
the direction of the teacher to-invent or re-discover useful
knowledge or the techniques handed down to us through many
channels by rignt of our human inheritance.

These learning processes which reguire menial alerness,
and which enable children to develop into fully matured and
intelligent creatures, equip them with the necessary and efrective
tools far handling succeasfully any situsiions or for solving
life's -daily problems.

A scheme of work based om a topie showing how Lessons be re—

lated is here with attached.
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X. MY PAST EXPERIENCES IN YHEK 1EACHING CF HANDICRAFLS AND

F1NAL SUGGESITONS 10 HANDICRAFRLY TEACHERS IN PRIMARY SCHOULS.

llost of the poinils raised in this essay have been built
on my practical expirence in handicraft teaching at the Hohoe
Ewe Presbyteriasn Senlor Primery School between tne years
1940 to 1945. I have not given examples from this school as
the age group is much older than the ages orf the children
disecussed here. What was true in respect of the pupils involved
may not necessarily be applied to the present age range of tue
Primary School. However, from the readings connected with
this essay 1 hme obtained valuasble background knowledge which
will guide me in any future similar ventures. Looking back
at my own experiences, the cnief deflect of my methods was my
fzilure to relate the handicraft work with the other lLessons
of the school curriculum. <he handicraft teaching was completely
as isolated activity though it offered ample epportunity for
appliying methematical rules in practical gituations. Yhe
pupils worked in group situations and carried on brieck and tile
making, pottery, bricklaying, carpentry, weaving and painting.
The school term generally ended with the firing of a clamp or
the kiln. In all these activities, there was a great demand
for counting which could heve been developed into problems on
the four simple rTules, fractions, proportions, averages,
percentages, wights and measures and costs of weges and materialeg.
A 1ot of naiural science could have been derived trom the

study of clays in comperison to ether kinds of soil of the
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area and they could have béen §roperly combined with their
effects upon its vegetation and animel life. Jhe weaving
craftwork could have been conveniently associated with the
study of plants and experiments in dyeing. In faet, a good
start was made but it wes not found easy to nogotiate with

the demands and traditions of the Seventh Standard Lxamination,
whieh was then zn end in itself.

Iﬁ spite of our failures, there was sucesses which may be
attributed to the opportunities offered to the pupils to choose
their own occupations. Provigion was elso made for changing
from one activity to the other so that interese was maintained,
In most cases, the pupils worked without supervision and they
only called for direction wnen theyvcoqu not: sokve a problem.
Sometiems, tThey became anxious and restless whenever attention
was not readily paid to them., Lhere was, however, complete
teacher—-pupil relavionship, Co-operation and mutuel understending
The work of the above mentioned groups was centred round the
construction of a Domestic Science Block for the girls of the
Sehool. UThis project may appear to have been over—ambitious,
but the free and voluntary eftfort exerted by all the pupils
as well 2s the pride of achievement and self-confidence derived
from it justified its operation at that particular age level.
Withouwt any hope of financial assistance from any where, the
work was carried on until it attracted the attention of the
School Authorities who later gave a grant of Fifty pounds (£50)
towards the purcnase of boards, scandles, naile and cement.

The house, built of burni bricks end roofed with the tiles

made by the pupils (boys and girls) consisted of three rooms -
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a cless-room, a store end a child-welfare room. It 1s really
véry interesting Lo see the engraved names of the pupils on some
of the tiles which were intentionally displayed by tneir makers in
in lasting memory of the part they have played in putiing up this
building. A spacious gizchen of locai materials was lLater added
to complete The domesTic science accomodation. This school ¥s still
a llhixed School today. 1n spite of the tacu That the buildings were
put up during the ¥ar when nb roofing mazerlaLs.were avallable,
the costs were comparatively lLow, today, it is difficult To believe
that 1t was as little. Ihis enterprise attracted the inverest
of the general public T00. Lhere were regular visits from tne
neignbeurnocd, a thing which became a scurce of greaf encourggenent
to the pupils.

It is toe early to Judge whe efrects of this experiment on the
. after-school life of the pupils invoived, but as 1 come aeross
some of them, they seem 10 appreciate and ﬁentlon how sucecessIuLLy
moSt of Them are. geitlng on in life. Special meﬁtion mist be made
oI one of these young men, tnemn a ‘potter but now & palice-men at
Acc:a. At school, he displayed a great talent in throwing coolers,
flower pots and othdr wares. He told me recently that he derived
mach benefit from ihe work he carried out at school and that iT
helped him in performing his duty as a despateh rider. He handies
& motor cycle, a practical eccupation invelving tne use of the hand
Skilis. It may be that he made this remark to please me, but 1t
is elso very likely that he spoke his mind because transter ot knowie-—

dée 15 easier when it is acquired in praciical situations.



This is a Very short description ol the hendicraft work in a
Primary School, a department which is now designated as "the widdle
School". Though the présant Primary School ig of a lowef age level,
yet 1 am.convinced that handicrafts can be brought to a higher
standard 6f attainment than it may be anticipated iI properly handled.

T de' neit fimd =G é@sy to make mention of my experiences at the
Hoys' Industrial Home at Swedru where 1 carried out observations in
respect of this eassay ror a forinight in December 195lL. liy reasons
for omitting 1t are that the aims persued there are vocational ones
and therefore they cannot pe identitied with Primary School handi-
craft. Thougn 1t involves a certain amount of individual cholce of
oceupaiion, yet it has an element of force, regimentation and an 8ir
of prison liie behind it, and limitation oi creative expression can
be clearly seén.by any keen observer. 1Llhis remark 1s not a
deliberate cf1t101sm,01 their methods but a contrast to methods of
the Primary School. What is being done there at Swedru is a great
genievement in the peeculiar circumstances in wnich the teaching

of handicrafts is being used for the reformation of the cnaracter

of delinguepnt children.

Te summerise, 1t 18 1mportant to mote Thnat in planning the
handieraft work at a primary level, the teacner must teke the following
points into considerations

(a) ‘he teacher muet give the children sufficient scope for
gelection of aciivity at The proper age level by suggesting a number
of Things that children mey be interested in.

(b) He must provide opportunities for using various tools and
materials available im the locality. lLn the case of very young children
il may be =dvisabie to provide reéay made pErts-piece of wood, toy
woeels, pegs to fit 1nto holes and etc, on account of their

1IMBTUre moTor sSkilis.
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(e) He must encourage the children tc Work in groups
situations as far as possible in order to learn democratic Lliving.
Inter-class co-operation caii be forstered by asking elderly
cuildrea wo provide the younger ones with simple apparatus -
counters,; toy parts and fremes etc.
' (a) He must eﬁcouraée the cniidren to appreciate their own
efforts and tc put the materials maede i1anto lmmedisite use instead
of piling them up 1n a corner. A place should be provided for keeping
untinl sed work wnich mus® be ciearly lapelled to avoid confusion :
end disappointment.
(e) He must not confine the work to handicraft periods alone
but relate 1% with ovher lessons of the school curriculum.
(f) Equal attention must be paid to the children, especially
the weazker omes who require recognition as a stimulus to effort.
(g) Childrans' work must not be judged by adult standard should
be fixed. .
(h) The teachers' own interest can be & great stimulus tor

individual effort and he snould lead the childrem aicng creatlive

channelis,
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BEXAWPLES OF YRADILLIONAL CRAFWS WHLICH MAY BE INCROLUCED INLO
QIHE HANDICRAFLS WOk OF PRIMAKRY SCHOOLS.

How To carve az wooden ladles

le Cut a piece of & wild rubber tree (funtumia) wiich may be
about tour te six imches in diameter. Leave it in the sun for
a week or two To geT rid oI excessive Sape.

2. Cut into pieces sligntly longer than the reghired length
of the ladle. lMeke sure there are no sigus or splitting of the wood
2% both ends.

3. Llake one piece and cui ' two nolcnes on exact cpposite sides
haltway down,

4. Hold the piece of wood with twe hands, the notch nearer to
you fecing upward and hit® the other end on lewer sideof noteh on
& steady log as hard and as gently as you cen. In most cases it
will split along dotted Line marked on diagram (fig IA) By this
means, two ladles can be carved out of the same piece of wood.

5. Carve then inte tne desired shape and scoop out the hollow
with a chisel or scrapera

b. PFinish off with designs. A sharp knife may be used. Allow
the finished work to dry slowly in the shade.

How To make wooden saudalsgs

1. Hkepeat step L of the above.
2. Square up the piece of wood but two opposite sides should
Correspond with the width or your sole. <Yhe length must be slightly

longer than that of youwr sole.
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3. Aliowing about Tow inches on both ends cut down two notches
leaviné about half an iuch at the bottoma s in fig II.A

4, With one end up, cut down into the notch as in Fig.Il.B
reverse and cut in the opposite direction until the shape of fig.lI.C
18 obtaineds

5> Reund off.Tne‘edges as in D and bore three noles to hold

straps as in tig II E, the required sendal.

HOW 10 MAKE A FISH URAP.

1. Prepare strips of palm rios or bamboo about 2% To 3teet
long and halt and i1nch wide. Care must be taken to scrape off the
soft inner fibres. The strips should taper off at one end.

2., With a good twine, weave into a mat as in Fig I1T a.

3. DMake three or Two rings or noogé with strong vines about 9
inches in diameter and cover up with the mat as in fig IIT B & C
Bind together the long ends of strips, twisting Them round To Iorm
a dove-tail,

4, DNake a small mat of two strings. <The strips shoulid Taper
very much at one end and insert into the epen end, vinding 1t omn the
heep Fig. I1IC.

HOW W0 MAKE A COCOA NAL OR "BREKETE"

l. Spilit palm ribs inte four or mofe equal parts end allow To dey
in the sum about a week or twe. Prepare strips or avout 3" to 1"
in width from the dried ribs, Gaking czre to teke ottf the sofT :
inner tissue.

2. Fix two Tall stakes into the ground and tie & ¢ross piece.

S+ Peg down another corss piece ol wood 0l DAMDOO.&

P
mn
ot
®

4. fie fiet Tibre ropes Letween the Two cross pieces with eeual d

Iices between Them.
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