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1. INTRODUCTION ~ TRADI 'J.'IUI1AL HAl1.u1CRAFTS Hl TOOOLAriD. 

The Togo.Land vl.llage cran,sman, at"ter p.Lan,;ing his crops, 

emp.Loyed his hands .Leisurely al, his "trade. To an oul,fll.Uer, "his 

statemen,; may appear very Eli.r'fLllt;8 indeer1 . "What has a craftsman 

to do with farming",? he may ask. It must be understood that 

background of tnl.S topic is that of a ruraL community, a part 

of the country which was only recently connected wl.t.h the outside 

wor.ld by a lor1'y road, where r api u soc~al changes take place but 

indigenous cultures remain almost intact. In such a country, 

almost everybody owns a farm by wh~ch most of his dmly ' food may 

be obtained. Haal farmers distinguish themselves mostJ..y by the 

~m: size of th eir ann also by tne amount surplus produce tney 

se.Ll. to other people. The craftsman carries out his work on a 

part time basis and fill.s his leisure hours wi,;h the skills of his 

hands. 

In Southern Togoland, there are tribal crafts which almost 

every member is expected to know. l~e Matse and Kuma tribes are 

famous pandanus mat weavers. Gbis, round aoou. Hohoe, make riffia 

bags; Agotimes are exceLlent kente clo,;h weavers, Avatimes are 

noted for sl.mple cotton cloth weaving, and Apkafus are indigenous 

iron smelters and blacksmiths. Pottery is regarded as §. woman's 

work, and it is a tri ba.l crat't in KpandlR., Anfoe, Tove and Saviefe. 

Any member of these tribes who fail.s to have some knowledge 

of the tribal craft is subject to public ridicule. Other minor 

crafts which may be found in Togoland may be basketry, wood-carving , 

spinning, wood carving, cloth dyeing and leather work. 
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These cre.fts, though common tn.baL concerns, are passed on 

to the next generations not by special institutions under the 

direction 01' spec~a.Lists. :i:hey are merely handed down to 

chi.Ldren through the family system. A Child, born in a sp ec~a.L 

brancn. or a handicr~.ftR community grows natura.L.LY under the influence 

of his envirohmen.. tie fOllows his father or elder brother ihto 

the forest in search of the raw mater~a.Ls, .Lends a he.Lping hand at 

the various curlng processes and watches the techniques at work. 

He carr~es on observation i'or some time until one day he piCks 

up a scrapt material and produces a min~ature cmpy of the part~cU.Lar 

craft. His first attempt may not.be very successfUl but he 

continues to play at it until his fingers gain complete control 

over the processes. Occasionally', he may s eeK. the aid or his 

father, brother or friella who may e~ ther encourage him or t.tlrow 

away his work to discourage him. Sometimes, a mLschievous lad 

may cut his work into pieces as a challenge ror a fight in order 

to reduce the solitude of the Vi.Llage. The boy gradually grows 

into a sturdy master craftsman by the simple process ot· observat:!.on 

and im tation. 

No doubt, the traditional crafts mentioned above appear 

to have been practiced for many y.ears and their ~mple techniques 

seem to have been handed down from one generation to another. 

It is therefore astoni shing vmy they are still manipulated in 

their simplest forms, .LaCKing 'any great improvements e~ ther in 

shapes, tools or appliances. Though traces ot an evolution in the 

crafts may be noticed yet it appears tnat a.Lmost the same steps 
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of work have been repeated ahQ a~most tne same patterns were 

c~ose~y fo~~owed and copiea for ages. The k1ngdoms of Ashanti and 

Dahomey must be regarded as exception~ cases in tnis respect. 

~oth kingdoms extended over wider fialds and established the found­

ations or a craftsm~shi2 ot' an appreciable standard. There is 

eVidence to prove that in Southern Togo~and, there had been a 

time When cra.X·twork attained a higher standard than it is today. 

Samp~es of o~d pipes and broken pottery may be found abundantly 

in farms on tra.m tiona~ village sites. A brOKen pe1ce of :Qipe 

whiCh I have kept as a curiO, displays designs of even a superior 

crattsmanshi:Q. A good collection of soma of these interesting 

samples had been made by the Amedzofe Presby ten an Junior 

School (1930-1933) but they a:Qpear to have all beell thrown away 

when tne staff was transferred. 

r feel there OU~lt to have been some reasons for the stagnant 

or rather retrogressive nature o f these indigenous handicrafts 

which may be attr1buted to the fO~lOW1hg causes: 

1. Lack of communication or isolation. 

2. The favourable climatiC conditions which reduced the 

need for com:Qlicated domestic needs. 

3. The independence of the family system in the provi si. on 

of its needs. 

4. Animism ana its beliefs. 

In olden days, roads were unknown and the very few :Qatns 

which connected the Villages with the market cent r es were infested 

w1th highway men ana wild animals. Travelling was an adventurous 

• 
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undertaking and onLy few peopLe took interest in i •• SaLt 

was the greatest commodity and other needs were very simpLe 

and generally home-made. Because of the fear of unfriendJ.y 

neignbours, the vl.Llagers hid their huts as 1'ar as they couLd, 

makl.ng tne foo'-paths as misleading as possible. A foot-path 

which may appear- to end abruptly on the bank of a stree.m may 

be found continuing by wadl.ng a f'ew yards up or down stream. 

I know •. a vi..i.l.age even today the inhabitants 01' I'bich woulod not 

permi t Daking of amort lorry road just to avoid surpri se of 

any kind. It may not be necessary to mention nere tne numerous 

disadvantages which a secluded vilLage COULd have in respect 

of interchange of ideas in alL social aspects of life. :Che 

deve.Lopment 01' art or handicraft work suf!'ered because the 
/t.<;.rn 

peoploe of one viLLage could not ~ easl.loy from another. 

Anotner notable. factor is the very tropical Climate 

itsel.f. PeopLe found it easy to Live in huts or she~ and they 

were able to withstand the cold nights even Wl. thout good 

CLothing. 'l'here is a tribe in :Cogoloand today which does no. 

regard it necessary tc worry aoout clothing. ~o them, nudity 

has social approval because tne weather has made it possible to 

li ve 'Ill. tnout any form of bodily protectl.on. The result was 

that no attemp't had been made by tne former generations of till,S 

trioe or Kaboure to introduce any form 01' weavl.ng for bodily 

protection. Among other tribes of Southern ~ogoLand, 

most people moved aoout half naked and tne avergge amout of 

CLothing was very smaLL, and therefore it was not aoove the 
of 

capacl. ty III home production. :Che tendency to own or use very 
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limi ted Lurm ture was a common 1'eal.ure aud anxle1;y for' the 

accwnu.l.a't lon of I'lnery lS a r ecen" i=ovsLion. In o'ther 

words, the re has been no incentives for any laborous inventions 

with regard to personal needs. Simple pottery solved cooking 

problems~ ~he g~urd or calabash provided receptacle s of 

various sizes as one may see in the Northern Terri tories t oday. 

The palIll wine tapper of today finds it dif1'icul t to di spense 

with the bottle gourd. The cllmate and its productions have 

been very sympathetic to the past generations in the peculiar 

conditions unde r which they lived. 

The greatest difference between the living conditions in 

commerclal towns and the rural areas ,i s the dependence of the 

former upon gOOc.s p r o,duced in other areas and. the almost 

absolute independence of the latter. The farther one moves 

away into the interior from the influence of modern civi lisation 

the more one notices the independence and simplici1;y of the 

inhabitants. Primitive life is marked by the independence of 

the family in the production of all. its household needs. The 

housefather or head of the family (sometimes assisted by his 

relatlves) provided the house to live in) baskets for carr ying 

food, mats, wooden sp~ons, food from the farm, and meat for 

hunting fro m the forest. The housemo ther also spun the cotton 

planted in her husbands farm to be woven into cloth for the 

members of the family by the father, and she also gathered 

firewo od, mushrooms and snails. These domestiC duties 

provided ample opportuni ties for various skills and practical 

work in simple forms of handicra~t. The children alao help~ 

their parents unti l they gradually grow to be ' 
slmple villa.,.., 
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craftsmen ~ike t h eir paren's. Specialisation in the reaL 

sense of the worJi, wa s not mlmmon though certain families took 

greater interest in one or the other craft than others. The 

anxiety of meeting a~~ the household demands engaged the 

attention of the whole family and kept them so busy that there 

was little or no- time at all for detai led finishing touches. 

Nevertheless, these people possessed a very high sense of 

app reciation for their nome-made articles. 

Raymong Firth, writing about primitive peop~e in hi s 

"Human Types" sai d: "These simple so cieties remain after hundreds 

or thou s ands of years still very much in the grip 01' their 

natura~ surroundings". This is true of Togo~anders too. Many 

kinds of trees a s we~l as other i~ate objects or symbols 

are venerated as ahode s of sprrits because of which they may not 

be used in bui ~ding , fenCing, for firewood or for any form of 

craftwork . Even i n Ashanti, the stool or drum maker had to place 

gold dust a, the foot of the ,ree with ceremonious incantations 

before cutting it. Cowries and eggs are genera~~y used in 

Togoland in paying of'f some tree spirits before obtainin g 

barks for medi Cinal purposes . This animistl.c be~iet' 1'ound 

expression in all walks of primi tive life and served to r estrict 

the daily routine and customs of al~ classes of the pub~ic so 

much that creative wo rk on the part of the cra1'tsmen sure~y 

suffered great reverses. The int roduction of new- ideas was 

mostly regarded with great suspicion as the 1'olloWl.ng story Wl.ll 

show: 
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"Abou"t "two years ago, the inhabitan"ts of a vil.l.age 

were busy making a lorry road on a steep side of a hill. I"t 

was belng done collectively by voluntary labour. To encourage 

them in carr~ing out this en"terRrise, I made it a point to give 

personal help whenever I was free to do so. It happened one 

day tha"t I took some firs"t aid e~uipment al.ong with me in 

order to bandage any cuts or bruises "tha"t may be received by the 

workmen. There were quite a number of' accidents and they were 

satisfactorlly treated. The next day, to my grea"test sUrRrise, 

a rum.mur went about tha"t the acci den ts were belng caused by the 

" drugs I carried in my pockets, and "they ~ were undeslrable. 

In fact, the common medicines were regarded as containing 

supernatural. powers whiCh invited or caused the accidents. ~ 

No doubt, any tribe, living for ages in perpetual fear of the 

common objects of' its surroundings, has li t"t1.e or no chance of 

progress beyond tradition. 

In the same vil1.age abou, which the road making story is 

tol.d, no brass-wares or any articl.es made of brass were allowed 

to be used because the tribal god (Gadzo)/'red iron'is supposed 

to have brass di snes. The use 01' brass by any member of its 

adherents was bel.ieved to instigate the wrath and ~engeance of 

this terrible supernatural. power. 

In short, primi"tive 1.ife in Togoland offered numerous 

opportuni ties; for various forms of critftwork but animistic 

beliefs and othe r allied factors cheCked t'ull crea"tive developmEll t, 

the best examples which were found in Ashanti, iahomey, Yoruba ~r 
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other parts of tne world as described by Daryel Forde in his 

"Habi tat, Economy and Society". The growing generation must be 

made to have some power to discriminate between good and evil 

between reality and superstition because, in spite ilif our contact 

with civilisation and education, the belief in the s up ernatural 

which affects our whole life still prevails. l 

1. Margaret Read - Col. Rev. September 1950. 
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II. HANDICRAFTS AND 1'HE OLD IHSSION SCHOOLS. 

'.che second ha.Lt' of the 19th Century marked the beginning 

of a new age l.n wnich the Bremen Missionaries .Launcned an 

evange.Listic campaign on the eastern side ot' .he Vo.Lta Rl.ver. 

Th e urgent need for .Local preaching interpreters and evange.Lits 

forced the Europ .. an& to estab.Li sh the i'irst Mi ssion Schools. 

The natives were very reluctan. to a.L.LOw their children .0 go 

to these sChools simply because they dl.d not understand or 

appreciate that difrerent way ot' life. They JUlew just one 

pattern of .Li1'e, tha. culture which was inherited f'rolIl their 

ancestors, and it was the only kind which they desired for all 

thel.r children. :1:0 'hem, Sl. tting all day under a roof or the 

shade of a tree was a .Life f'i. for oruy .Lazy men. On the other 

hand, they did not f'ind it possible to dispense with the services 

of their oU-spring to whiCh they f'eolt were legi timate.Ly entitled. 

Th e l\ti ssi onaries however coollected a number or displaced 

Chi.Ldr~n and the foundations of a new culture, the concepts 

of Western Education, were laid. Uradua.lly, and in course of 

time, parents reali sed the importance of "book learnl.ng" 

(the vernacU.lar equiva.lent) and the nu moer of' pupils increased. 

Sometl.mes, compulsory selection from vil.lages, of ri xed numbers 

of children to oe sent to school was imposed upon chl.efs by 

the Go.vernment, the cnoice general.lY fp-lling on the weakest or 

disobedient child~en WhO were not of any great use to parents at 

home or in their I'arms. Inaeed, a SChool is a ractor of change, 

a change of social and economic status. The few people .ral.ned 

in these schools found themselves in a din-erent atmosphere of' 
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l~fe. They had to copy European way 01' .Lit'e as t'ar as possi b.Le. 

They had to wear chothes instead of the traditiona~ c.Lo.hs ana 

they .Lived in bet'ter bui~d~ngs provided oy the Missionaries. 

They .Learnt to depend upon sa~aries instead of farms thoUgh 

most ot' them cou~d not do a.L together wi 'thou t theltl. 

So anXious wer the se 1'i rst Mi ssionari es that once thei r 

main objective of trainlng assistants for spread~ng the Gospel 

was achieved, they did not worry much about giving the rlght 

kind of education wnich may fi. the individual into his own 

community. They rather turned his mind away because the .Life of 

the cOmnRUlity was identified with heathenism against which 

their preaChing was directed. However, the need t'or bett er 

Missionary build~ngs urged the~ to train individual adults in 

the "Western" crafts of' carpentry, masonry or brick.LaYlng, 

lumbering, metal work, and the allied trades of tai~oring and 

shoe mal!:iimg. Al.L these were taught on adUlt levels by the 

"apprentice" methods. Most of the peop.Le tra~ned in th~s way 

could hard.iy read or write and therefore they had to copy from 

models, - observat~on and imitat~on - a system which deprived 

them of creative opportunity. For a~most a century, these 

crafts spread through-out the country. Young men were apprenticed 

to the first man trained by the Europeans, who in turn became 

masters of other ~ea rners. Though the standard 01' their work 

is gradual~y on the deCline in most cases, yet many people 

are earning their living by these trades today. Inspi te of the 

Chrlstians infl.uence, traces ot' the primi tive pattern ot' llve 

may be t 'ound among some of the aescendants ot' the craftsmen 

described above. 



------~-------------- ~l -

1'hese men are a~so part-time t'armers who do mos'!; ot' their 

work in the oft'-seasons, especiaLly when wating for their 

crops to be ready t'or gathering. Traces of animistic beliefs 

may alSO be found among them. For instance, I have once seen 

a blacksmith who was very much annoyed because somebody had 

taken wlthout pe-rmission a bit 01' the water which was kept in 

a pan at his shop for cooling iron. He was not angry becuase 

of an ordinary si tuation of undue intert'erence wi '!;h his work, 

but because the water is supposed to con'!;ain supernatural powers 

by wnich a sick man cou~d be cured by washing his face three 

times with it, or healing a slck baby by bathing it with thi s 

common liqUld. Even the anvil is deified and cer'tain cus'toms of 

Kil~ing iowls and feasting in the worshop in order 'to invoke 

anvil spiri'ts, are sometimes observed. The smith himself is 

considered sat'e t'rolll the eft-ects of the "evil eye" of' suspicious 

nelghbours. It is very in'teres'ting indeed to see how these 

alien craf'ts are also coloured in various similar ways by 

traditional beliefs. 

As a reSUlt of modern transport facilities and 'the effects 

of Christianity, individual descendan'ts or these crat'tsmen 

have finally brOken the animistic spell and have developed 

creative attitudes to work. 'rhe late Mr Edward Asamany of 

Kpando Fessi, a carpenter and ivory carver, WhO carved the 

"African Drummer" which was presented by the Go.ld Coast 

Government to Her Majes'ty Queen Elisaoe'th on her wedding day 

is tne bes'!; example. 
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1:he teachlng or appreciation of na"tive crat'"ts was no"t 

encouraged in the primary sChO Ol.S of the old Mission School.s. 

The fol ,LOI'IL ng cri tici sms of "the me "tho ds of teaching emplo ye d 

oy the lhsslonaries made by "the Whl"te Pap er of 1.:J25 a re very 

"true in thls respect; 

"tnere lS a widel.Y held opinlon "tha"t the resul "ts 01' educa ­

"tlon in At'rlca have no"t been al. toge"ther sati s tac t ory. Educallion 

shoul.d be adapted to the mentality, aptitudes, occupa"tlons 

and "tradl "tlons of "the various p eopl es, conse r vlng as l 'ar as 

possi Ol.e all sound and heal. thy elemen"ts in "the faOric of "tneir 

social. life, adap"ting tnem wnere necessary "to "the changed 

circums"tances and p ro gress i ve ideas, a s an agen"t ot' na~1iil1al 

growth and evolu"tion. Its aims ShOUld be "to render the 

indlvlClual more efficient in his or he r condi "ti on 01' lif'e, 

wha"tever i"t may De, and "to promo"te "the advancemen"t of "the oommu­

ni t;y as a whol.e". 

At "this period, gi r ls' education was maily limi "ted "to 

element;ary work, 'Dut; in one cent;ral school, domes"tic cral'"t!! 

l eUI'0l'ean) inc.L ... "ihts sewing, need.Lewol'k ... nu Jw.i '.ting W"l-e 

effectively taught . Wive s of the ~ti ssionaries who were statloned 

at different places also gave priva"te instructions to their house 

maids. In priva"te c lasses, boys were also inst~c"ted in darning 

and sewing simpl.e UhClerwear. 

It must not however be unders"tood tnat tne flrst 

Missiona ries feferred to, failed to aChieve tneir alms because 

they negl.ected tra,dJ. t l onal cultures in tneir educational approach. 
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Their ma~n obJective of produc~ng doci~e and dependent assistants 

and adnerents was reacned. It is eV~dent that tney belonged 
0-

to tnat old sChool of thougnt wnicn rather laid emp¥jsis upon 

the tra~ning of cni~dren by a maLta~ process of learning atbJects 

than on preparing cnildren for adulthood by 5~vin5 tnem opportu-

ni tles for experi-enc Gs concerned W~ th every stage oj:' tlleir 

deve~opment based upon se~f direCtlon and se~f 5rowth. In 

otner words, the eeIly teaching metnods emp~oyed in the 

primary scnools were academiC, and no prOVision was made t'or 

pract~caL or creative work. 

A few years after tne ~reat War I, there was a gradual 

expans~on in agricultur'al., commercial. and admin~stratlve fields. 

Many young men wno passed tnrough these scnools wi~successfu~ 

Seventn Standard Certiflcates have been abLe to find good 

empLoymeut e~sewhere. and the financial emoLumeu ts derived from 

these services provided tnem wi"th a comparativeLy good standard 

of Living. They did not onLJ have financial advantages over 

the average fa=e r OI tneir tribe wno had to wait for his bulk 

income at the time of tne h arvest, but they aleo did carry a~ong 

with them an air of pub~ic pres'tige. Naturt'lLy :;;~'t'. tnis 

way of' LJ.fe appea~ed to most paren'ts and the demand for 

schooLing grow grea'ter and greater year by year. The inhaoitans 

of many towns ana villages attached great importance to the 

bui l Uing of new scnool.s wi th the so~e aim of making the~r 

chiJ,dren ~egi ble for the Seventh Standard Certificate. In course 

of t~me. thousands OI young men ana women obtained tn~s va~ued 

'l,ualit"ication, and more often than not , they proceeded to 

Accra or to other big commercial, centres in searen of' cler~ca~ 
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empl.oyment. They diu no"t fino. it easy to remain their 

natural enVlronment to earn a ~ivlng by fo~~ow.Lng the traditional. 

way 01' ~lfe 01' 'tneir paren'ts tlecause they have acquired a 

peculiar atti tude which condl ""ions of l.erge centres on~y could 

satisfy. The inf~ux stil.L con1;i~~d and empl.oymen"t gave way to 

unempl.oymen t. Offices were label.led, "No Vacancy". l'hose who 

wele luCky "to tle piCK~d amongthe. applicants wer~ forced to 

submit themse~ves 'to very low wages. The grea'ter 101; roamed 

atlou't liviIlt5 at their wi 1;6 ends under very unf'a<vourabl.e condi'tions. 

These young men who wou~d o1;herwlse have helped tneir paren1;s 

in cu~tlvating the land anu producing mrure food or by improvin~ 

their traditional crafts after tneir primary school career, 

foun d tnemselves batll.ing wiLh soclal mal.adJus'tmen't. The,y 

suffered because no adequate provlSLon was made for tnese 

condlti ons tn tneir eauca'ticnal career. 
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Ill. JIlANY PEOPLE LIVE PRAC1'lCAJ.,LY .Ai~D Sl':BtHJ LIV"ES IX)l£iG 'J:H1N\;<S. 

Human J..il'e is associated wil.h numerous human ac·t1vi.ies 

differing according 1;0 .he s.ams ancl needs of culllJll\lIli ties. 
I 

Pr1mi't1ve communi ties have simpJ..e modes of life centrea round 

agriculture whiJ..s~ c1vilized communities nave complica.ea 

proo.lems and have aevised ways of reac1;1ng. ,,'he means of .L1ve-

.linood are mat1;ers of 1;neir deepes1; concern and tney nave a.J.mOS1; 

boundless desires for materie~ enjoyment above the bare 

SUbsistence leveL • .ln primitive .life, all members 01 the society 

have a.l.mOS1; e~ual chances of obtaining their .live.linood. ~hey 

li ve in caves or temporary shel 'ters, hunting what anima.Ls they 

cou.ld kill w1th the1r odd imp.lements or fishing if they .Lived 

by the sea. otner communities engage tnemselves in some 

primi 1;ive form of agricu.Lmre or keep some sneep, cat1;.le or 

other aomestic an1ma.J.s. ~hey often have simple techni~ues 

of po1;1;ery ana weaVing. ln snort, primitive .li fe prOVides 

some form Of general. education wnich places every member of 

1t5 soc1ety in a good gos1tion of sO.lving the dai.ly prob.lems 

a.l.most all by h1mse.U'. 11; is a life of individual independence 

and i1; offers few oppormnities for specia.lizat10n. 

Civilizea communi.ies nave strugg.led to overcome .ne 

prob.lems of their everyday needs by tne discovery of new 

tech.H1~ues of specia.lization. J.,ar~e concentrat1on 01' communi ties 

in towns creai;ed new proo.lems, of l'oo d prOduc tion, transpori; and 

o1;her !!leans of obtaining .neir .Li velihoou.. Communal l11'e 

would oe 1mpossiole Vl1 thout mass production, means of distriou1;ion, 
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or/i,anisation, edu.cat~on and other s:> c~al serv~ces. ~n such 

commun~ "tl.es, i"t l.S no more necessary for "tile farmer to weave 

his own c1.oth, make his own domestic u.tensi.l.s, ! 'u.rni "ture or 

too1.s, out he couJ.d ootain '.hem from sl'ecialis"ts who are su.ppor"tet 

in "tUrn oy .ne cL:o.»s. of bis farm. ~he ordimu'y <:1 .. l.'J( fi t s 

into the c01llp1.e"te mecilruusm of "the ",eneH!.J. auminl.stra"tive 

or",anl.sa,ion wl.thout. which ef'ficient dis.riou"tion for "the 

common good would be impossiDle. A careful observa"tion would 

reveal tne fac"t .nat even the clerk who is su.p:Qosed to deal 

wi.h records at the office engages his fingers in dOl.ng 'hings •. 

He employs his finer skills in wrl..l.ng, ~ypin!i., nu.mbering, 

checking u.:Q or dOl.ng some.hing of .he sor.. lie is ai''te ra1.l, 

a speciall. e. in .he general se. u.p of the commu.nity. Wha t 

of lOhe soldier, and what par't does ne p1.ay in .he use of hands. 

~he recen. " tatoo-" held in Accra l.S JUs. a o.l.sp1.ay of' skills 

as we1.l as a proof 01' a compl.ete mas'tery of the use of' hands. 

Because 'the needs of securi.y whl.ch is a maJor human need~, 

an army must be main.al.ned. It m~lst be fed , c1.o1;hed, shel'tered, 

orgahl.sed and rein1'orced so 'tnat it nugh1; be always effl.cien't.. 

Its existence however, depends upon .he produce of' 'the farmers 

and o.her ciVil manUIac'turers as well as on its internal. artisans, 

repair squads and heal th services. Every soldier is expected 

to know how to master e. ! 'airly wide range of' skiLls. 

Let us now turn to the home, a pl.ace wnere almost 

everybody re1;ires after the day's toil.. Home lit'e l.mI?oses 

practical prool.ems of a~l sorts on parents, children, and servants 

alike. The 1<lou se mother mus't necessarily be ' 
a nustress of very 
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many sk~~~ s. ~he fire must oe set, and the mea~s must be 

prepared. l'he use of the axe or cU:l;lass !·or sp~i t-ting firewood 

or the h~dli~g of the k~re in pillin g yam or cocoyam may Oe 

indispensable. Fufu or corn must be pounded ~n the mortar with 

the pest~e a n d cJ..othes must ·Oe mendea with the nee~e or on 

the sew~ng machine where availaole. Among the Bwe tr~bes, 

a woman who cannot cook or help i n preparing her own meal s is 

contemptu.ous~y ca~led "l)zomaJoaloKpanudula II meaning (l~ t) 

"an eater whose hands nave notoeen .ouched by f~re II 'l'he general 

social expecta.~on. ~s that the nands of every woman should be 

busy dOl..llg things. Though a house i·a.her of a civilized 

co=uni ty may oe engaged in the social· serv~ces requirJ.ng .he 

finer man.ip~ative SKills~ ye . ~n .he nome '00, he may be 

found unconsciou sly uSLng his nands. There must oe very few 

homes in which domestic oirds, animals or pets are no. kept. 

Hen-coo~s have to be improv~sed from paCKing cases and sneets 

of metal, anti fences, furniture or shutters to be repaired mth 

ei ther proper tools or their suost~ tutes~ The young as members 

of .he household too lend help~ng hands to the work of their 

parents or guardians and by means of observa.ion. and imitation, 

g r adually ~earn to use their fingers . 

think of the teaChers who have a part t o p~ay in the 

communi ty' s task of nan ding dOVin ~ ts cu~ ture. A good Primary 

SChool TeaCher must be able to handle many prac tica~ situations. 

He must prepare his apparatus ror teaching and he must a~ways 

be ready to use his creative imagination in orde r to maKe dull 

lessons J.nte rest~ng to his C!lJ.~dren. !:Ie may find h~mse~r us~ng 

a hammer, saw or p~ncers in a moment and at another t~me, a 

s 
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cut.1ass, hoe, other faI'lIll.ng ooo.1S or cBrver's knives~ :rhe 

ideal primary sChool oeaCher muso be ohe moso pracoica.1 man, 

"he "Jack -ot'-all-'.l:rades", who muso spend IJIUch of his time 

to make ohings. 

1t cannot be denied that there are ~uite a number of 

peop.1e WhO cannoo and will not meeo ohe practical dem~ds of 

thelr econOIDlC soclal .Lit'e. There are many who cannot drive a 

nall stralght lnto a wa.Ll to hand a plcture, or drive a screw 

into a peice of t'urni tureto save it t'rom a comp.Leoe breakdown. 

A carpenter , may not care to repair it at the rlgho tlme even 

though the owner or ohe rurniture may be ready to pay a good 

amount for it. 'rhe homes of .Local crat'tsmen :al1e. usually full 

of pi.Les and pi~es of furniture re~ulring litole repairs which 

thelr owners could have easi.1y put right by the app.Lication 

of thelr hand skills. Some of' these things never :t'ind their 

way back to their owners. :rhis kind of careless negleco is 

galning ground in some communi ties because modern .Life is 

marked by its sClentlf'ic approach to the so.Lution of loS 

daLll.y prob.Lems. ~'he et'feco lS that some people are de.1iberately 

giVlng up any attempts to cope Wlth certain pracoical situations~ 

It is tnle that maChinery is gradually robbing the average man 

ot' the use of his creative imagination or hand-eye co-ordina tion, 

but it cannot be denled that strange situations re~uiring 

the use or the i'lner Ski.Lls or the use 01' the hands are being 

created more and more every day. :rhe rider of a bicycle enJoys hlS 

sight-seelng as .Long as the oyres are lnt'.Lated. He experiences 

the reverse as soon as a puncture occurs. No sooner aoes he 

discover this than heoeglns to employ his hands at the spanners 
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and the pa1;ching outfi t, which he carries aJ.ong ror the 

purpose or mending it. I have ot"ten seen market women appJ.yinl; 

screw-dri vers to .he~r sewing machines t"or minor adjus.ments. 

Many a .ypewriter have been put in.o good working order by 

tT~ists though they have never .aken courses or carrying ou . 

such repairs. Adaptation of" one's self to new situations is 

ever on a greater demand than in . • he past. 

Primary Edj;lcation must theret"ore aim at deveJ.oping . ouch 

and m~pulative skiJ.ls required in everyday J.ife. 
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1-V 0 HANDICHAF'J:S AS AN AlD TO HAPPHESS AND CONTEl~'rlVJEN·J:. 

Man works to live. He can live happily oIlly when his needs 

which may either be those concerned w~th h~m as a p riva ts 

person or those regarding his oOligation to others, are satisfied. 

~'he Bchi~vement of any or all 01' these aims is not only granfying 

but they a1'fect and guide thlil greater part of his behav~our. 

A hungry person eats food to satisfy his physical. needs. A 

wronged person seeks arbi tration and legal- aid for the mere 

satisfaction of his economic and 6motional security. A sad 

person seeks an outl.et in var~ous ways for the expression of 

h~s grief. So also a cnild who has no deninit e control over 

his language may resort to other channels of sel.! expression. 

Handicrafts proVide a sui taole means 01' helping the chil.d to 

give expression to his thoughts. He coU.i.d express his ideas 

of' beau ty ~n colour and design, x'antasy and tragedy in form and 

shape and in various ways. An adult also , who takes up a hooby, 

breaks tne dull and nonotonous sentiments of his work and 

ga~ns f'ull satis1'action by ;ilt. In the same way, a dull lesson 

fOl.lowed by handicraftwork can create Similar satisfying and 

se dative impressions on the minds of tne Children • 

.tlandicrafts is not only a means of satisfying children 

at school. but is also a means 01' helping .hem to aCCJ,uire 

healthy habits for .heir after school. career. They can obtain 

real pleasure oy taking up a hobby as a leisure ' time occupation 

which re1-ieves them 01' a dUll and mono.onous business life. 

roost of our young men enJoy their school days but they look 

forward for the~r 1'~rst "pay day", spending their wages over 
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and ever agal.n ia imaginatien. In actuaL x·ac., 'heir t·irst 

few weeks et· werking life may be fu.U ef exci .ement but 

the meneteny 0.1' it causes disappeintmen. and 1·rustration. Their 

eu • .1ook on .life Changes and .ney begin . 0 feel that .1l.1·e is alL 

work, a boring engagement, and they l.OOK round for slilme form 

ot· excitement. After business hours, they tend to go aim.1essl.y 

about the street corners and Cinemas in search of cemfort. 

Tnese avenues of' obtaining satisfaction however turn .0 be more 

ruinous than anything that .llJ.ay be imagined. "Devil finds 

worK for l. dle nands'!, says an old adage. 

liere comes in the importance 01· hobbies as a recreative 

activl.ty. ~he usual congestion l.n commercial centres does 

not permi. active participation 01· every individual. in games 

wh~o.h offers a Similar outlet for expression. It is however 

possible :for every individual to engage himself in some form 

of prac~ical activity inVOLving the use of the hands. 

Many young men who would have Wl.shed to take up a hobbY wil.l 

no. dO any.hing about it un.1ess .hey have a acqul.red a Ll.king 

for one or .he other kind at schOOL during handicraf. periods. 

roany teachers tOday are Knewn to .ake up gardening or farm work 

because they have acquired it from tneir parents since tneir 

infancy, and there are a number of peopLe whO, by their 

associa'ion with oraf.smen who a re reLatives find great relief 

in occupying their .leisure neusrs Wl. th some I·orm of handi craft. 

'.1:he school. must therefore aim a. provi ding an oppertuni ty l·or 

gi.ving chiLdren more experience at handicrafts so .ha.1hey wil.l. 

be abLe and WiLl.ing to. CULtivate more enjoyabLe .leisure tl.me 

ac.l. VJ..Y. 
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The folJ.omng experience is an example at' the att~ tude at' 

most of' the produc1;s at' our schooJ.s, especiaJ.J.y in commercia.L 

centres. It happened a short whiJ.e ago that I saw a man, one 

of the t'ortunate few, standJ.ng WI. th hi s wif'e 10ungJ.ng by h~m 

o01;h watch~ng their garden ooy lencing round a bed at' f'J.owers 

in the afternoon. They se ems to have Ij,cq,uired a J.ove t'or t'J.owers 

but the pJ.easu~e at' oultivating pJ.ants Dy themseJ.ves d~<l not 

appeal. to the~r interests. ~his incident may appear ~nsignit'ican1; 

but i 1; was very striking to me oecause of the contrasting sight 

of a European, a few yards away from the house of the nobJ.e 

"On-.l.OOkers". ImmediateJ.y atter this European arrived at his 

house, be q,U~CkJ.y stripped h~mseJ.t' aJ.most naked an<l Wlth a 

spa<le in hand started digging a hOJ.e to hOJ.d a drain water 

which had been t'looding the ~rea. There was a steward bay ~n 

'~he house but he was not asked to J.end a heJ.ping hand. What 

a great contrast there is in the behaViour of these two f~J.ies! 

Whicn of' 1;he two gentlemen had a real pJ.easure and satisfaction 

in the end? The answer to this q,uestion is ev~dent enough. 

Many a t~me, our young men seek pleasure in other ~lJ.Usory 

ways until. they experience aosoJ.U1;e w ,sappointmen1;, wnen ~n 

reaJ.i ty, true happiness through Jlonest and pract~cal J.1. v~ng is 

ever cJ.ose to them. 'l'he f·eeJ.~ng of' pleasure derived t ' rom the 

complet~on or: a piece at' work cannot be <lescribed in terms of 

words. One simply mU1;ters to one's seJ.t', "This is a very nice 

piece of work. I have <lana it". 

Han<licrat'ts can also give the ~ndivi<lual ChiLd a det'~n~ te 

sense at' power over hi s material environment. It is not 

su!'t'icient to cater t 'or J.el.sure time aosorpt~on at' his 
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personal.i 'nes by malCing things for the sake of making things. 

The real SOl.uti0n l ies i n e'l.uiping eacn individual. product 01' 

the school with an absorbing an intelligent int" re s t (" I1U 

purpose i n life. '(oung peopl.e are mostl.Y aruo. ous to find some­

thing to l.ook t or ~s we.Ll as sOJae.hing to .Live on. The 

fo.Ll.owing is an extract which supports t~is view: 

"Dur1ng tne first eleven or twelve years of life, the 

child i s .Learning to use the tool.~ of educat:iton. By the t1m8 

he has arrived at a certain facility wi.h the use of these t ools 

he is p.Lunged into lOne many and various Changes 01' adol.escence, 

and he 1S busy coping wi m his emotional adJustroen. to .Life ...• .•• 

Qui te often •••••.• they reach the right. conclusions, bu •• heir 

inabi.J.1.y to sustain and fo.L.LOW any reasoned process is a 

defini te nandica:2. All you.yhful en.hu.s19SIZl. is 1nsp1red oy 

feeling and it 1S r1ght tha. it sn9u.Ld be so, but if constl~ctive 

thinking does not follow, full adulthood is never achieved"(l) 

Handicraft serves as one of the best mediums by which this 

constructive thinking could oe acquired. Vii th this tool 

of constructive or creative thinking in hand, the ind1vidual 

would have confidence in himself, and the material. enVironment 

would presen. us difficulties or impose .Limitat1mns on him. 

The devel.opmen. of creative thinking thrOUgh handicrafts 1S 

ano.her great. responsibi.Li ty OI' tne school and therefore every 

eft'o rt shou.Ld be made .0 promote 1 . right frOID- the firs t day 

of a child's school life, and throughtout aLL his primary school 

car r ier and even oeyond i. un.il. such a time that he may be 

ready .0 fend for himse.Lf. 

(1) In the SerVice of You!h. oy Maca.Lis.e r Brew Page l24 
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tiandicraf.s provl.de a good trailnng ground X"or developing 

moral. resistence to obstac.les and hazards in future living. 

lllany young peop.le drl.rnng t"rom pl.ace 100 p.laca and they are 

never sett.led simp.ly because they lack courage, to.lerance and 

patience when an impediment happens to crop ~p in their way. 

'J.'hey readJ..ly give. ill because they have no. learnt to try and 

to ~eep trying until. the U.ltl.mate goa.l i s reached. It is no. 

unusua.l to find artists or craf.smen smashing their work 

in anger because 01" one reason or the othar. But more o:tten 

tnen not, they al.SO possess the courage and determination 

to s"art afre~ un"il the desired end is reached. 

From tne above we find that handicrafts praper.ly hand.L.ed 

by a teaCher can become the sour0e of happy .ll. ving because 

it gives pleasure in .leisure, encourages socia.l living and 

stimUlates ef"rort or perservarance in ~rmowning difficu.lties 

and hazards of life. 

"If you take leisure to mean ""ime off" or to mean 

'havl.ng nothing to do', I do not believe that sort of .leisure 

is- OI any importance a" all; in certain condi .ions l. t can 

become a manace. What 1 mean by leisure is not doing nothing 

bu" doing something different. ihat to my mind is ot" supreme 

importance. - BaroLd NiCOlson. 

(From Na"l.onal. Education - Vol xxxiv No )b) Feo.l 1~52) 
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V. CHll,D1\.f!:~ lV.tUS'J: .tiE tTl VE.N A<, lNC.LlNA:rION '1'0 RJ>1'UIlli 'fO 'l'HE LALiD 

Gold Coast, inCl;dJ.ng Togoland is ~y an agriCUl.turaJ. 

country, and i.s future ~rospe~ty wil.l. depend l.arge~y on the 

developmen. 01' i liS produc.s by .he application of Bcien.ii"ic 

methods. In the m.eantime, the tradi t~onal. cUl.liivation 01' the 

land forms the Chief occupaliion of the majority 01' i:te 

inhabitan1;s, and it w~ll. remain, for a number of yea~, an 

agricUl.tural. country. Deljl?:rture from. this pursuit may resulli 

in so cie~ and economic mal.adjusliment wnicn is the source 

of unempl.oym.ent and o.her soc~aJ. evil.s. 

the irrigation of the Southern pl.ains which are now al.most 

useless because of' the effects 01' l.aCK of walier and bad me1;hods 

of farming. '1'he success cif this schom.e will de.pend u.pon the 

skill 01' the farmers concerned. The presen. generation of 

farmers who are al.ready used to primi ti've or traditional 

me1;nods wil.l not find it easy to adapt themse~ves to the new 

changes, techniques and the skil.l that will be required. 

"'fne people are nearly al.l subsislience farmers and very 

conservati ve wi lib a rel.uctance., strengthened by their soc~aJ. 

Cu.stom., to adapt new methods". This is a remark made in the 

TogOl.and Repor1; l~4~ abou1; the inhab~1;ants of hratchie, a little 

distance. from. the ~roject Area, but it is al.so very true of the 

people of' the south wno may be involved in the scheme. 

Is there any hope for a rapid Change in the au.tl.ook of 

tnese subsi stence farmers before tIle irrigation may be in 

operation, or can the Mass LiiJeracy Campaign dei'ea1; tnis 
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conservat~~eness and sociaL custom¥ Because of these probLems 

it is Vita~ly important to educate the growing generation in 

such a way tnat they WiLL be abLe and wor"Chy to e:l..'1l.Loi t these 

new possibiLities "Co the fULL, stimua-non of' ini -native cou.Ld 

best be done threugn tp~ schoo.Ls, bQt it cannot be done unless 

the teacners themse.Lves are VlJ.Lling to reCOb'rli se the fact 

tnat all forms ot' actJ. VJ."Cy wnether verbal or manual are equal.ly 

v;[taJ. for tne welfare of the co=unity and that both can 

equaLly be potent culturaL forces. The maJori.y ot teaChers 

and indeed mos"CLy tnose who nave passed though tne schools 

unt'ort.unateLy rebard the use of the hands as degrading. This 

atti mde is onLy too easy for their chJ.Hlren to adopt. When 

for exa~pLe, supervision of gardening is regarded as compulsory 

by the se teachers, they may be seen reading novels, newspapers 

and 0 "Chef' books or SJ. tting comt'ortab.Ly on <!::hairs WJ. thou t 

taKing the .Least interest in their cniLdren's activJ.ties. 

The result of this is that most of those who have passed thro~ 

our Primary Schools have acquired bookish tendencies and are not 

the least intereste'a in tne Vlork of their parents or of the 

neighbourhood. They rush into tne co=erJ.caJ. centres in search 

ot white collar Jobs, and hoV/ver meagre tneir payor miserabLe 

their .LiVing, they desperately c.Ling to tnese forms. of' empLoyment. 

:E'or such a l'roJec"C as weLL as any tuture kind wnJ.ch may 

be drawn up in tne true interest of "Cne inhabitants, to be 

rea.LLy successful., more than me re capital is necessary to achieve 

the fullest advantages. Lacking the background of this type 

of' interest a numoer of peopLe want to worx to be insturcted 
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as "taJ.K and i"t Illay jus. become another "liroundnu. Scheme" 

wnich may COLlapse 1n bankrup"tcy. 1~e growing genera"tion mus. 

b.e given an incJ.ina"tlon .0 rewrn to "the 'J.and b.y interes"ting 

tn.em in Ohe US'" of tneir hands "tnrough the development of 

their araativ9=ubiJ.ities. This worK 1S a rasponslb1J.lty 

of the Primary SChOOLS. 

School. gardening or farmlng is a X'orm of handicraft and 

provision should be made i'or i. in .owns as weJ.J. as in tne 

country. Work in the school gardens or 'farms provides ampl.e 

opporwni "ties for tne use of' the hands. J.n t'arm work, practical 

problems present themselves naWraL'.LY so that co-ordinative 

and manipulative skills are brought into full pLay . The needS 

crea.ed in such work are naWral. demands which Illay arouse the 

true interests of' the ch ildren. 

\Vhat are .he needs generaJ.Ly created by school garden work? 

A goo d garCien requires a strong i'ence wi.h a saf'e and 10Ckab.J.e 

ga.e r'or the protection of the crops agalnst domestic and other 

d.estructi ve animals. Fencing techniques must be surveyeCi in 

yiew of the possioiLities of .he enVlronmen. •• ~ursery sheds 

must be erected to pro.ec. the seeCiJ.ings against the direct 

rays of .he sun and thunder s"torms. CJ.1mo1ng pJ.ants mus t be 

surpported on stakes. Hoe, cutJ.ass or rake handles mus. be 

mended or renewed, and baskets may be required for the transport 

or harvesting of crops. Watering, drainage or errosion measures 

must be taken and grafting, l.ayering, marco tting, budding, 

prunning and o.her scien.lfic trea.ment of plan.s also requlre 

the use of the finer motor hand control.s. Wheel. barrows may be 
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necessary t'or the transpo rt of manures from compost :Qi ts 

to 'tHe ratation pJ.ots. There are Clu~ te a number or other 

things which shou.Ld be necessarily dOne. The keeping of 

livestock makes a stronger appea.L to the many chLLdren vitio are 

naoura.LJ.y inte~ested in Keeping animaJ.s, and when ~t combines 

w~ th gardening and handicraft, the who.Le torms a broad course 

01' prac ti cal. education s:Qecially sui ted 1;0 the needs ot' atLy 

agriCU.Loural country. 1~e activiDies of poultry-husbandry, 

keeping of raboits, pigs and sheep may crea1;e the need ror 

sheds, styes, hen- r mo sts, litters and other sittlations in which 

imagination and hane-eye co-ordination cannot be ignored. 

Most of the activi ties described above are deilYini teJ.y 

beyond the scope OI' the Pr~mary School pupils, and it may be 

wrong to impose or expect too much trom them. It was exp.Lained 

elsewhere how the work of' children shou.Ld grow w~ thin their 

power. The teacher must thererore be a.Lways on the LOOK-out 

for any opporOUnities and possibi.L~ties that may natura.Lly 

spring Qut from the interests of the chiJ.drem, bu. he mus. aJ.so 

be carefu.L to avoid those projects Which, judging by the age of 

the chiJ.dren, may on.Ly end in frustration, a cond~tion which 

is not onJ.y undes~rable bu. very destructive to the~r true 

developmen't. 

I t has always been the custom ot' aLL the SChools ~n the 

Gold Co~s. and in 'rogo.Land to make scbooJ. gardens or farms. 

They are generally made simpJ.y oecause the Educatlon Department 

demanded i. as a condition to be fuJ.filled. There have 

always been few successful schools which bave produced oeau ti 1'ul 
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gardens, but there nave also been far too many unsuccessfu~ 

ones. ~he causes 01' their t'ailure may be due to several 

reasons. Vrhere schools have produced good results, "the et'Iect 

of the w:J rk on "the indi v~ dual Children ot' the sChool may be t"ar 

from be~ng satisfac"tory. I have in mind a school whiCh owned a 

very nice farm and ye"t the children ha"t ed the use ot" their hands 

in the end simply because, instead of allowing free choice 01' 

occupation, self expression, experimen"tation and other creative 

activities, the emphasis was laid on discipline, strenuous work, 

and a grand display of crops. These poor children performed 

their du.ies in .he ;t:"arm under str:i.cJt superVision at "the point 

of the s.ick. They were all converted into unskilled labourers 

under the "all wise" master whose worl( was final, an order whim 

had .0 be carr~ed out to the J.et"ter. The eVi~ eft'ects of this 

sor. of approach are .00 apparent. Instead ot' learning through 

experience, the pUllils cultivated ha.red for all forms ot' manual 

activites and the real llurpose of the whole scheme was absolutely 

defea.ed. O.her schools which were rather more liberal in .he 

treatment of therir pupils made no et"t"orts to introduce 

craf.wo rk bu"t continued to use the age old primitive methods 

of .he neighbourhood, sometimes producing poorer results 

than those generally ob.ained from the farms of the children's 

parents. As a result, the children derived no sense of achieve-

ment from. their labours and they lost interest year by year 

when the same worthless activities had to be carried mut. Other 

schoatls failed to produc e any results at aLL. .I:lecause ot" bad 

fencing or carelessness, all the crops sut'f"ered from devastation 

by domes.ic animals and the farm or garden bec ame an empty 
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space, a cause of grea" frustration to all the children. 

It is no" therefore astonishing to find so many young 

men and women wno have passed "hrough our Primary Schools only 

"0 lose interest in manual activi"es but turning their ambitions 

"owards clerical jobs and as far away as possible from the 

natural Occu~~"ions of the Country. 

1'his "endency of turning away from the land is a great 

threat to the welfare of this country. Now that free primary 

education is in operation, it is hoped that the greater number 

of our children will have f"acili ties of going :through their 

primary course wi thout any h01l,e 01" recel. ving Secondary ,E ducal;ion. 

Should the Mi ddle SChooJi..s fade away, these children may have 

to face their life prOblems ri@lt at the beginn ing of their 

primary carreer, and unless their view point on life is 

directed towards the land in the proper way, this country ~all 

sooner or later be faced winh a tragiC economical crisiS. There 

is already a shortage in the labour force which is required 

for the maximum production of food. The drit'ting of people 

into the "owns iB depopUlating "he food producing areas and 

consequently, the capacity 01' f"ood prOduction is reduced. As 

the commercial towns continue to i!J'ow larger and larger with the 

int'lux. ot" people from" he rural areas, the demand for mo re food 

is gradually becoming greater and greater day by day, and the 

cost of living is soaring higher and higher along with it. 

The alarming nature of this si "tUation nas drawn the attention 

of the Government and every means are now being employed 

to remedy it. 'l'he slogan 01' the day is "Grow Mowe Food!" 
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The cause of this <hft'iculty must 'pert.Ly be attributed to the 

after-effects of' war. Mo st ot' 'the farmers who were conscri:pted 

for worK in the army have learnt to llve in different ways; 

end they would not retuTn to their Villages to carryon their 

original occupayiQns 'whe~ they were discharged. This condition 

deve.Loped other prob.Lems in the towns, the most important 

01' which is "housing". It is very good that steps are being 

taKen to re'lIledy this embarrasing labour shortage by embarking 

upon various development schems. Special men'tion must be made 

of the expenmental resettlemEmt plan of Damongo in the .Northern 

Terri:tehes 'towards which the tide oX' migratl.on may be diverted. 

unless rural life is made attractl.ve in many ways along the 

same .Lines, the tide will never ebb X'rolll the towns. 

Many arti sans were also sent .0 h'urope on scholarships 

l.n order to improve the condition of SKilled labour in the 

near future. This is also another exce.L.Lent step whl.ch can 

help to blot out the eXl.sting wrong concepts 01' manual 

or slei.L_Led labour. Care m1[l.st however be. taken not to con1'ine 

'these advaJ!l.tages to the innabi tants oX' tne urban areas but 

ways and means of' encouraging ph va.e rural enlierpri se must be 

sought. The two scnemes men.ioned aoove are only short term 

development p.L=8 X'or the encouragement oX' adu.L ts; tnereX'ore 

tne Prl.mary schools mus 't be:ll' the responsl. bili ty or' tne long 

term scnemes 1'or .he proper deve.Lopmen to!' the new generatl.on. 

~ducation Authorities and every l.naivldua.L teacner would 

be dOlng thls COULDtry a great service by giving a new approach 

to this SerlOu.s situation. There is a need to adopt poslliive 
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attitudes to agricu~ture and the ch~~dren shou~d be given a 

Share in the p~arulin~, experimentat~on and 6pecia~~8a.~on 

accora.illfS 1;0 "ne.l.r i1Hl..l.vidual ap.~ 1.UUQ8, t>lvine, ol'l,ortuni tie s 

for direct applicatl.on or. new knowledge which could be made 

avai.Lab~e 1;0 1;hem. The emphasi s should be p~aced on tIle 

development of' the individual. 

Herbert Read, in his "Education 'rhrough Ar1;". deduced from 

.l:'lato's thesis on Art t11a1; man Should be educa1;ed to become 

wha1; tle is, 2nd that eacn inaividUaL is born Wi1;h certain 

PEJtenti!l.~i 1;ies wnich have a posi 1.ive va~ue for tha1; indivl.dua~ 

and 1;ha1; ~t is his proper dest~ny 1;0 deve~op these potentialities 

witnin the framework 01 a SOCiety liberal enough to. a~~oVi for 

an infinite variation of 1;ypes. 
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VI. 'DiE PLACE O~' CREA'n n; IJIilAlilJ1ATIOl'i 1,\ THE 'J:BAUJ:11NCi OJ!' 

HAl'IDWOftiS... 

In tIle first two chap"ters, e.n a"t"temll"t was made "to explain 

the importance of creative imagina~i on in the education of 

children and h~v ~o grovisl0n was made for the full creative 

development by primitive life or by the firs"t ~uropean educationa] 

polici es. The developmen"t of handlcrafts is a~ost purely 

a mentaL process, the hand being "the mediUlll ox· i 1;S oU1;ward 

expressl0n. Iiovvever skilled one's hands may be, no amoun1; of 

mechanical movemen"ts Wi1;hoU1; imagination could produce any 

good resUI1;S. 

What tnen. is this crea1;ive 'JF constructive imagi.nation? 

It is a CJ.ua.l.i ty of "thinklng WhlCh uses facts in SO.l.Vlng presen1; 

or f"u.=re proolems. The opposi te of crea1;ive imagination 

is destructive imagination, wnich solves presen"t or futu_re 

probLems in sucn a way as 1;0 harm the inaindual or tne society. 

Whenever the imagi.na1;ion. wanders away from. facts and en1;ers 

in1;o a worLd 01 fantasy, then tne hands may be of no use in 

solving problems in reality. Wmny ot our young men today are 

handicapped because they have departed from. concrete reali"ty. 

ere regimentation, drill and discipline of cnildren wou.ld 

only tend to kill their ill1tia"tive and creative in"terests. 

Believing in supernatural powers and animistic ideas onLy drives 

the Ednds of the onildren to a world of fantasy ruled by fear 

which is very d-astructive to the tru.e developmen"t 01· creative 

imagination~ 

It is the duty of the Primary SChool '.reacher to cultivate 

children's real imagina"tions which are the orderLy and effiCient 
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carrying 01' ideas in"to frui "tion.. Imagination must be led in"to 

construc"tlve actlon.: Handicrafts provide a very good oppo r"tUnity 

for "tne developmen"t of creative individuality. Good and 

progressive education. mas"t be built upon practical experience 

in wnich cnildt:en can crea"te and see for themselves in order 

tnat tney may have the facts upon which "to base "their judgemen"ts 

or sltuations. From this background, they could check u p their 

ideas against facts. The world of reality is the home of the 

"prac:l:icu thinker", but tne "wi shful tnirucer" live s far away 

in a world o!' fantasy or dreamland. 

The teacher mas"t aim at helping the cnilaren to use 

their imaginatlon constructively but they must learn to build 

it on facts. This will guide the children "to live in world 

or reali"ty. By liVing in a world 01' reality, tney VIOu.Ld find 

emotional satisfaction and tney would apprecia"e the high ideal 

of hones,:;; liVing. Des"ructive imagination is the resul" of 

wisn:tUl thinKing wnicnseeKs to make the impossible appe a r reu±st1:.c . 

It does not ground i "tsel.!' upon 1'ac"ts or realities. It is the 

home 01' lie s and dlshonest behaviour. A cnild may tell a lie 

in order to maKe other people snare his life of fantasy and he 

obtains wrong satisfaction in so dOlng. A dishones" person. acts 

in such a way as to make dHher people believe him to be what 

he is not. He covers his snort-coilllngs by t elling a bright 

story of himself. Care mus" therefore be taKen to encourage 

the cnildren"t 0 s"tick to realities basing all tneir actions 

rather upon facts. Children also tell storles and watch their 

effecfs upon their peers and adults. If they laugh at rather 
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than scoLd them and then. :point out "the impossibility ot' the 

story, they would realise that their "trick was discovered 

and this would help to discourage them in repeating their lies. 

Some"t~mes exaggeraoion of truths produce the same s~tuations 

wnen. a cnil.d makes an attem:pt to create grea"ter in"teres"t in 

order to a"ttach undue impor"tance to himsel.f. 

Some.imes, Children lie in ordel to avoid punishment or 

to protect a friend, and at o.her times they lie to cover up 

work noo done or to gain a re.yard of some kind wnen the work 

imposed on them is too din:~cult for them. If too great an 

emphasis is pl.aced upon the achievemen. of individual pupil.s, 

tue rest may be tempted to cheat. in various ways. I"t is not 

uncommon to find cnildren buying articl.es from the market or 

asking elder brothers, sisters or Ooher rel.a.~ves and friends 

to make them in order to show them as their own homework for 

high marJcs or for mere SOCial. recognition, a thing wnich they 

al..ways lacJced. The teacner must therefore be careful noo to 

create such situations by llut.ing soars upon individual gifted 

children. 

A Child may also .ell a lie or act dishonestly to gain 

se~fi sh ends or to tear dovm someone el.se. He shouLd be taught 

to taKe :pride in hi s oVin work and adjust himself 1;0 the needs 

of o.her people. If he is soal~ed for soc~aL recognition or 

status that he must tel.L a lie to vun it, every attempt ~~st 

be made to give him Vlhat he needs. 'rhe development of pri de 

in "honest honour" shoUld be encouraged in dealing with 

dishonesty rather tnan by using threatening cons e quences. 
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It is at' VJ. tal. importance to understand the behaviour 

of chil.dren such as the five or six-year-Ol.d cnildr en wno 

play W~ th imaginary companions when they find ~ t ~fficuL t to 

pl.ay with real. cnil.dren. Such chil.dren isolate themselves from 

the group beca1,l s e the. o1;ner indi vi dual members do noo act 

exac1;ly as they woul.d wisll t1J.em. to behave s~nce they have ideas 

of their own. 'J!he ilIl2.ginary pl.aymate is easy to manage and 

does exactl.y what he is told. As .long as a cnil.d coul.d keep 

hemsel.f amused wi oh his own imagination. he may be satisfied 

w~.h pLaying Wl.1;h an imaginary companion. Such introverteci 

cnildren mould be made to l!Ppreciate the need for real companions 

who are abLe to crea1;e more fun because they have a largef 

varie1;y of ideas. In daa.Ling wi.h such cnildren, the use ai' force 

or punishmen1; may not help toachieve gOOd results. ~he 

safes. method is to create a mutua.L unders1;anding and co­

operation between the chi.Ld and his real companions. It is only 

then tha. he wou.Ld di scovel' for himse.Lf' the use.Lessness of the 

i maginary compani on and f~ t h~msel.f into the gro1Lp at' real mates. 

Children may not only crea.e imag~nary companions but they 

may also have otner imaginative s~"tUations. Young girls cook 

imaginary mea.Ls in ime,ginary pots over imagi.nary fires and boys 

may be seen drivine; ime . .,inary motor oars over imag~nary roads. 

To them, ordinary s1;ones, leaves, wild !'rui .s, t.Lowers or roots 

may represent peou.Liar make-be.Li eve charac.ers i ,n 1;he~r pl.ay, 

and the amout of satis1'action derived from such S~ "tUations can 

be judged by the amout 01' interest and energy displ.ayea. in 

carry~ng onem out. A handicrafts teacher mus. be well acquain1;ea. 



- }b -

wi.h sucn behaviour of children in order tnat he might he able 

to lead the Children along right lines 01 ap:Qroacn to tne full 

developmeut ot· thelr creati ve imaginatlve abiLi .ies. 'rhe 

mere copying of modeLs or rolloowing ngig. rules or procedure may 

only serve to sufrocate and even kill tneir ima.glnation, 

interest, and natural initla·tlVe whicn. may be required in a.dUl.t 

llfe and i n deaLing Wl1.h its many pnases of practlcal :Qrobloems. 

In handLing tools and ma.erials, the child is forced 

to think in practical situations, to realise the limitations 

and :Qossibiii.18S offered py tnese matenals and .0 find 

w?-ys and means of manipulating these things in order to achieve 

the desired ends. This p rocess requires the realisatlon of 

a problem. Judgement, experimen.ation and discovery of the 

right solutions. Handicrafts teaching along these lines can 

help to develo.l! the right atti .udes to situations which a child 

may meet in his l·uture life. 

"Genuine understanding ot· the dift·erence be.ween fact 

and f·ancy, between what is and wha. one wishes to be, between 

taking an advantage now as against curbing oneself In favour 

of the future-all .his requires a well develooped and well 

disclplined imagination. A sense or· honour, self-con.rol, and 

a vision in.o the f"uture Should remain a cloear objective for 

:Qarents and teachers in the guidance of chi.ldren's developing 

imaglnations" (1) 

(1) Chi ld Development by Breckenridge and Vincent. 
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"grasping prehension" The new born baby uses t he thumb only 

by chance bu t uses the "monkey" grasp by using only foul!' 

finbers. "One of' t h e most interesting things "to no te about 

the hand of the new-born baby is the comple te uselessness of 

the thumb in h~a action. Characteristically, the thumb lies 

flaccid in the palm of the hand, be ing fanne d out as the 

fingers spread~ but seeming to have no char ac t er of i ts own"(l,) 

Effective use 01' the hand develOps only aI'"ter the aevelopment 

of eye-hand co-ordination wi"th a rm and finger muscle s. The 

"pJ.ncer" technique which uses "the thumb in apposition to the 

fingers in grasping is also the r esult of gradual gorwth or 

matura"tion. 

Heal thy children a re naturally very active becaus e ot' an 

innate tendency whJ.cn helps them to master the muscular sAills. 

Thi _s end may sometJ.mes be achJ.eved by repetion o!' actions at-"ter 

many i'ailures, constant risks -01' bodily J.nJury or "tney may 

even -be involved in "tragic accJ.dents. In their anxiety t.o 

develop these hand skillS, they handle domestiC wares and 

J.mplements including shaw knJ.ves and pointed oOJects. 

Parents and "t eachers WhO, as a protective meas~re restric"t too 

rigidly "the actl.vities oI'theJ. r Chl.ldre, do a great deal o:t' 

harm. because by so doi ng "they s"tarve "their gro,nng muscles, 

liroi"t their experiences and there by deny them "the chances of 

I2roper development wh ich may be 01' great benefit "to tnem J.n 

I'u"tUre. 

'rhere is a common belie!' that there Lare sex dii'ferences 

ill motor performances. It was proved that boys are superior to 
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gLtls in some types ot' activities, but that, when gir.1s 

are e;iven the same practlce in motor contro.1, they .learn as 

rapidly as boys, and there is no difference in basic learning 

ability. Differences may occur where great muscular strength 

lS required, bUt in norma.i work, boys and girls with sut'ficient 

interest and practice, can do equally well. lt is a pity 

that our-CU.1ture has placed restrictions on the work of men 

and women, and this SOCial limitation may lnf".1Uence the Pnmary 

SChool teacher in pLanning the equal development of" the hand 

dkills. lie mus t bear in mind that these din'erence s are purel y 

producLs ot' CU.1 tural expectation and as practical.. dlsadvan1;ages 

may be encountered by encouraging girls to dO things expec1;ed 

ot' bOyS ana Vlce versa. 

'me above 1 s an at"tempt "to sketch- "the general dQve.1opment 

01 hand ski.LI.s in Children. When a"t the age ot' t'l ve or six 

they come 1;0 SChool, these developments continue ln "the process 

ot' growLh and they are not COmp.1e1;\l until they are t'ulLy 

ma"tured .. Their abiLi ty to perform and the expectation or 

accurate workmanship are very limited indeed. They cannot 

hand.Le wi"th precislon the handwork "tools especialLy those 

reaui nng the use ot· the i'lner musC.1es or the hand and rlngers 

So the use or the too dangerous impLements, like chlSe.LS, may 

cause serious accidents, "though their regular use may contribu"te 

to "the early mas"tering ot' the required sKi.1ls. 'rhe grea"tesL 

emphasis must theretor9 be pLaced upon gl vl-ng the Children 

sui table oppor"tuni tie s for developing their cres1;i V9 abili ti9s 

through eye-hand co-ordinatlon in varl0US situations. Chi.1dren 

mUS"t no t be expec"ted to produce !'inished or de1;al.led 
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WOrKmanShip and jUd~ed oy aaUL. s.andardS. the secre. 

of suceess lies in the amount of- encouragement and sui .abLe 

opporl;luu ties given to the c!uldren ana also in the p1.easure 

ot' achi evemen., sati sfac.lon, in.erest and self cOn!'i dence 

derived from them. As t'ar as .he acciaem,s mentioned aoove 

are concerne d, precautions mus. be taken to place .ne cni1.dren 

in nght and safe si tuations according .0 the stancJ.ard of .heir 

hand skills. Aeen edged or highly pOln.ed .ools may be 

reserved for higher age groups which have gained greater 

mastery over the use 01 .helr muscles~ 

Another problem which may upse. a haIldicraf' teacher in 

tne Primary SChool is lefthande~~ess in children. the native 

socle.y sanC'lon the use ot' the left hand at worl>: but, .0 

llaIld somethlng over to an elderLy person or to handle prepared 

food Wlth i't, is regarded as bad manners. TIle SOCiety may not 

also allow or appreCiate its use ln wri.ing, painting or 

kni 't'ting. An insight into the developmen. of the pret'erencial 

use of' children's hands may help .he teacher to solve this 

problem. 

In the t 'iret year 01:' the 1.1fe of children, handedness 

canno. be clearLY n01;iced, because when 'they are beginnine, 'to 

develOp the use ot- their hands, they appear to use either one 

hand or the other in otner words, they seem to be ambidextrous. 

~he pret'erence 01- the use of one hand begins Only when the 

Child has deveLoped some ski1.l in .he use of both nands. 

I still remember an inel dent 01' my int'aney when I was insulted 

by members of my famiLY for usine, my let't hand instead at the 
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right in taKing my f'ood accord1.ng to 'the nat1.ve i'ashion. It 

happened when 1 was s'tLLI very young and ate W1. 'th my hands, 

as many chiJ.dren do today, instead 01' using a siloon. As a resu.J..t 

01' 'the insu't.J..s, 1 becaeme very nervous and was therefore 

carefUl.. not to_ inci te their indl.gnaoion by repeanIlg the 

ot'rence. LuckiJ.y, a scar on my left finger caused by 9, 

pocket knife heJ.ped me to inden'tif'y 1. t from the right but not 

unti.J.. I have washed both hands, spreadl.ng aJ.l the fl.ngers before 

me l"or the se.J..ec'tion. lnl'act, there wa,s no di-t'1'erence in 'the 

use 01' bo'th hands 'to me at tha't 'time. '.this behav1.our aJ.so 

created another centre of inl.erest bellUre each meal but 1 

50 .. over it in the end. The simple 1'act the.ll this inciden't 

le1''t a permanent trace on my memory is a sufticient eVJ.dance 

01 the ett'ec't and amoun't 01' menta.!.. strain that an actual 

change of' established handedness could create in. chi.J..dren' s 

minds. 

Some pSUChO.Logis'ts c.J..aim tnat h endeness in mainly a 

ma't'ter ot training, and our native paren'ts a.J..so do B, J.ot of trainine 

in 'th1.s respec't. Al.!.. mothers are speciaJ.ly keen to change 

.J..efthandedness of their daughers as ear.!..y as possibLe by 

showing strong di sa,pprova.J.. of' i oS use. '.tlley .Learn 1;.0 to.Lerate 

its use only afoer compJ.e~e faiJ.ure or their 'tradJ.tional 

methods. My recen't speech aetect work at the Accra liovernmen't 

Girls' Scnoo.!.. revealed that pubJ.ic control. over .J..e1'thandedness 

from infancy is velY grea't indeed. un.Ly one case of ambidex­

'trousness cou.Ld be Observed in 'the who~e school. 
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The r e is evidence accordlng to I:sreckenndge that lef1; 

handedness ha s a physiological b a sis and it is not a mere 

acquired habi t. Mild cases can be changed by eCluca"tion but 

where the pret'e-rence is already marked, an at"tempted Changed 

may resu1.t in speech dei'ects like stuttering or in other 

nerVORS s ymptons. Care should therefore be "taken n(H "to appLy 

unreasonabLe Cliscl:gline where a change in the hs,nd is desired. 

A Child ShOULd be allowed to use the hand ot' his preference 

in craftwork and in o"ther 8ctivi ties. bRt he ShORld als.o be 

encouraged to use bo"th hands for greater aClvantage~ 
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HAl,D1CRAl'''l'S 'l'EA(;lU~G SliOLJLD APl'EU 1:0 UtlILD:tlli1'l ' S :LN'.rE);{ES'.rS, 

I n di s cussi n g the deve.L0llment of' handskiLLs, attention 

was paia. to the importance 01· chil.dren's in"teres"ts in t;he 

attainment of prac"t~cal results in handicral·t; worK. A school. 

01 thought firnrLy Ilods "the idea that learning based on intere s t 

is more rapid, more et1·ic~ent and has many Va.LUabHl concomitants, 

This idea is gaining ground and the oJ.d methoa. of .Learning by 

direct etfort and force or wi.L.L, is giv~ng way to it. '.l:he 

emphasi sis now pJ.aced on .Lea.rning by the use of ~nterest becau.se 

~t was discoverea that when PUll~.LS were aoing tnings they were 

interested in, tney were happier, l.earned more and became better 

adJusted in their llersOnal. re.Lationships~ As a reSU.Lt; of this 

aiscovery there Vias an enormous drOll in the emllhasis pl.aced on 

di scip.Line • 

ALL educators a~d not at tirst; understand what was meant by 

basing .Learning on inters,s"t. :Oy mistake, they started to make a 

Ii st of' things chi.Ldren were in"terested. ~n and tney asked them 

to write down tne things they wantea to know, and believing that 

these t nin1;s were interesting to children, "they began to tea.ch 

them as t;hey had taught before. 'ihere Vias no Change in the 

resul. ts and the expect;ed advantages did no,; apllear. 

TO understand what is meant by basing learning upon interes", 

the difference between "interest" and "an in"teres"t" mus"t De c.Learly 

understood . In."teres"t is a s"tate 01 being, a way 01" reac"ting to a 

cer"a~n s~"tUa"ion. An interest is that field or area to wnich 

a cn~ .L a. reacts with interes"t cons~s"tently over an ex:tenued ller~Od 

or time. lnt eresl. may be aroused and d~rected toward any number 
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of thl.ngs for a varie"ty or reason. 'rhe hOW 01" achieving i"t is 0 

vas.~y grea"ter importance tnan "the wha"t. 

To achieve l.n.erest, "the cUJ.1.d himse1.f must De aC"tJ.ve, 

and the aC.l.Vi"ty must fl.1.1 a need. Chi1.dren r eac. ~~tn in.eres"t 

in four maJor tie.!.a6~ 

(1) l'hysl.ca1. ac"uvl.ty in whl.Cn l;he hands and the vlno1.e 

body may ue used. 

(2) The use or marUpUla1;l. On or too1.S to sal;isfy a cJ'll.ld's 

own needs. 

(3) l\Ien"tal aCeiVl. ty ill which thinking abou. "tm.ngs and 

so1.ving problems t hal; are me arlingfu.L, l.S u sed. 

(4) ACl,ivitJ.es of 1)eop1.e around in which cm.1.aren 

graClually broaClell 1, hel.r con"tacts wi"th 1)eo1)1.e anC1 

become. interested in vi "tal phases of hJlIman 1.i1'e and 

enVl.ronmen •• 

III .nia four.h i"ield, the grow.h 01 "the chi1.d ' a in.erest 

is Dased on his interes"t l.n 1'eOple he Knows, tne "thi"ngs .hey dO 

aIid .he environment they react .0. ueneral1.y, the. child develops 

wi tnill the range of .hese fou r major Xl.e1.ds. 

'rhe grow"h OI l.nterest is "the tlOS"t impe>r.ant fac ·.or l.n ~ell:rn­

ing, auCl it o.e"e1.ops €,rauual1.y in .enus oX eX.l!el·J.en(;8 , .l!ower-

ana neeus. BeIore a ohild may oecoma tru1.y interested ln any­

tning, he mus"t "have h ad experience .hat will furnish a background 

the ma.erial will be meaningless "to him. ihe chil d grows in 

power, aIld the .asks should be so p1.annea as to Keep yaoe WJ.th 

it. The .ask mUSl; not be too difficul. 1"or hl.m or he would be 

discouraged aIld would make no a"ttempl; to "taokle i"t. 11" .he worK 
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is too easy, he would be oo red and l ose lnterest in dOlng i"t. 

~he cluld also gr'ows in regard to his ne e ds . ~hese ne e ds 

develoQ socially, personal~y as to skills, knowl edge and h a bits. 

The i 'irst 01' these ba slc needs is s ecur i ty or -a sens e of 

pe rsonal worth. It may b e de scribed as a 1'r e edom. f rom f ear and 

anxie"ties of all k inds. What l' e a rs and anxi e . i es c an a s chool 

create in Children? Many teach ers some.imes se t a s t anda rd of 

wo rk, both as to amount and kind which i s expec t e d 01' a.ll 

cn ildren. Many 01' the cnildren r ea l ise only t oo well .hat . h ey 

can never mee t tho se s t andards to t he s a t lsfaction of t h eir 

teachers. They ere kicked bel'ore t h ey start a nd t h ey know 1 t 

t o be so. A. firs., .hey ma y make an at t emp t to do t he joh tha t 

is beyond them. If they only me e t wi. h c riti cism t'o r no. 

havlng done bet t er. t he docile one s cont inue to try i n a h alf­

hearted f a shion, hindere d by cons.ant fear of t he reproot' t hey 

know is cOming . The less dOCile rebe1 , and by passi ve resis t ance 

o r ectlv e revolt, ref'use to ma.l!:e more than a t oken attempt . 

Ve r y ~f.en, teachers commit crlmes ag81hst Childr en by 

their habit of working their pupils lnto a state of lnsecurity. 

They call them a l l sort s of names , ru,s~race or punish them 

un.il s ome 01' them i 'i nd rellef by bol tlng away from the class- rpom , 

only to become delinquents in the end. This situation do e s not 

eust in the c l assro om O!!ly but may be t"oulild in children ' s homes 

wne r e parents unconscl ou s lY turn out thel.r own children into 

t he street s by denYl.ng tnem this vi "tal. :p e r s onal. n e ed of security. 

A detailed study ot' inQi Vl dua l ail'ferences and "the recof',ni tion 

of .he worth 01' the lndivldual. may save many a soul~ and r e duce 

the f orma t i on 01' an.i- soci a1 haoi ts oi children. 
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'fhe secon d basic need of chl.Ldren is success. 11' a chi.Ld 

never experiences t'ai.Lure, then i't means that he is not dOlng 

a piece 01' work which Cha.Llen ges his abi.Li'ty. Such a child 

deve.Lops the impresslon tha t he can do enythlng. At the 

apllroach of eny difficu.L t s i tuat ion , he becom~s hopeless.Ly 

helpless and the Ol'~y possi ble thelng he mey do is to shrink from 

or dodge that piece 01' worK or he may avoiCl or ven. prevent eny 

possib.Le r eClU"renCQ of' the situation. lili .LOSIiS cont'idence in 

hemse.L1· and f'ina.Lly deVe.L0ps fee.Llngs of inl'eriori ty. If the 

teacner se'ts the standard ot' Vlork on the av.crage or low average 

of the c.Las s " the bright pupils :r'ind the work very easy so 

that they .Lose int eres't and the above described situation sets 

i n when. reel difflculties suddenly cross their way. Con"tinuous 

fai.Lure has bad effects upon the child too because it make s him 

to give up trying al toge"th~r. Thi s repeated i'al.Lure can destrpy 

se.Lf'-con!·idence and Eiiscourage the use of hlS eI'torts. '.l:e8chers 

should therefore be careI'ul to provide .Learning eXl)erlenCes ot' 

proper di fficulty for each Child. tlHly should be difticult 

enough to be Cha.L.Lenging t o him so that occasionally he has a 

teml!orary fallure before he succeeds. They should a.Lso su1'ficient-

ly be within his ability so that he may have every cmnfidence 

and that with a .Little work, he may succeed. Children who do not 

succeed in solving the problems whiCh they have recognised may 

need just a little guidance from the teacher. 

Cni ldren. a.Lso need recogni tion tor something. A teacher 

may forget to give praise or recognition to some l!upil.s who may ~ I 
rather need ti most . '.l:he exp.Lanation of this fai.Lure on the part I 
of the t eacher may be that the Children did not do any of the things l 
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that meri t praisG. 'i'his may not be true because no ChlJ.d is WhOJ.J.y 

bad. A c tnld to whom Q90pJ.9 react favourably can do something 

1'or which a weak child may be blamed and be H the1 prai. sed for 11; 

or have it ignored. 1 t happens so beceuse tne teacher expects 

the good child ~o QO good and 1;he weak chiJ.d to do bad, and 

these expectations colour his reactions to what the chi. J.dren do 

in most respf>cts . ChiJ.dren tend to repeat the 1;hingsfor which 

they were praised or received attllntioIl, and this becomes a 

source of great encouragemen1; to their (lfferte. Praise and 

recogm. tlon can turn a child's at1;ention to constructive 

activlties because they heJ.p to s1;rengthen his seJ.f confidence 

s,nd sense of success. 

The cnild grows in interest tnrough Ilxperi ence, -"ower and 

needs I and therefore 1;he teacher shou.ld .lead him. to feel the 

need 01' these at the right time. Many activities satisfy these 

needs and are readiJ.y accapted by the Child. ~'he more he !·eeJ.s 

1;he n@ed i'or an expert ence, ,.ne more interested h e wlll be in 

1 t. If the worK is reJ.evant to current .11 ving condi 1;lons 01' hlS 

envlronmen,., he wouJ.d cer1;~inJ.y feel the need and his reaction 

wilJ. therel'ore be llI'ltureaJ. and real. Care must be 1;aken n01; 1;0 

confuse emotional appeal. or reaJ. interest Wl1;h t'alse intere st 

or curlosl1;Y. When e person s ees or hears som9thing about which 

he Knows li 1;tle or nothing and he is stimuJ.ated to find 

out more about it, that is curiosity. He may lose interes1; in 

1 t as soon as hlS curiosity is satisl'ied. He may howaver 

develoQ interes1; in i 1; if it t,ave him a l'ileling 01' success, 

anul!' it was built on his former experi(Onces in a meanlllg1'U1 
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way Wl thin his l1ower, mee"tlng his needs. 

Fina lly, aftort must be put l'or"th In direc"t pro.Qortlon 

to the interes"t. Ilhen the effort is forced upon t he chiLd 

dlrecol.y or indireco.!..y, the resu.Lt is stralned activity; but 

when seLf-in"te~est is the s"timuJ..ator, "tne. cmi Ld fee.Ls an anna"te 

demand f'or con"t~nuing and compJ..etlng the p robJ..em even in "the face 

of' dLt!icu.l."ties. When the situation is too difficult for 

solu tlon, the cni.Ld may decl de it is no"t worth effort, and 

drop the wnole "thing. If the interest is ~trong enough, he may 

reLY on his intel.1igence "0 maKe use of hew means to a"ttain 

his end. The amouo illf vo.Luntary effort the eni.Ld pu"s fortn 

is a measure 01' his interest. 1'00 easy .»robleme stimuJ..ate. J..i ttle 

inte r est. Under this Situation, a task becomes no"t dreaded 

worK which mv.st be cb ne. but an undertaJd.ng invcLving difficulties 

to bll overcome, a stimu.1us to thillking or crea"tive imaginatlon. 

1,'hat are "the interest of "the ChlLdren of' tnis coun"try. 

e.nd hoVi can :~hese interest be used In teaching handwork? 

'fne be Se approach to the answers of these c;,uestlons may be by 

means 01' a detai.Led study of the free p.Lay of school cni.Ldren 

and ot "the lmab"inative p.Lay 01 pre-school chiLCJ.ren. :rhis Should 

be the safest ground on which handlcrat:ts teachins in the 

Primary Sghool should be based. 1"t may be observed that 

chi.Ldren mostLy imitate in their p.Lay "the occup a"tiOllS 01' "the 

community in which they Live. Other !'orms of n.Lien occupation, 

wou.Ld no 1. be meaningful to them and "these WOULd find no p.Lace 

III thelr pJ..ay. 1'10 sound foundation could eli huil"t on these 

foreign. occupations becaase tney do not form any :part ot· their 
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ex:per~ences. Chi.Ldren's play ~1"1'ers from pl.ace t o pl.a.ce but 

a common trend of the imita"tion or the occupatl.ons at· every 

locality may be found ever ywhere. 1"t woul.d therefore be totally 

wrong .0 llrescri blS a oommon schGmll OI worK I'or all l'rimary 

School.s. In cQmmerc~al cent res, chil.dren may be more in.erested 

l.n tmilding motor car s , tra~IlSt aeroplanes, houses ana many 

othe r 1'orms or manual crafts around which metropoli tan .LJ.re eVO.Lv e. 

Crude "truCKS ma de by chl.ldren f'rom was"tQ me.a.L and scra:Qs oJ. 

woo d roay oe seell nere anu tllere in tnese l.arge towns end 

vl.llagQs al.ong the najor roads'. It is in.erest~ng "to no.e tna. 

in mos. cases, these trucKs are not Sl.mply made as t~ys out 

they are gene rally made to 1·l.l.L a need. ThlSY may be one , or 

"two or three sea"ter "truCKS for "the enJoyment OI rl.aing oy the 

children "themselves or for carrying bucklSts or tins 01" water. 

I recentl.y came acrosa one of these puSh-truCKS uesigned for 

carrying firewood. Some of "these trucks are n .ted wi.h simple 

~neering devices. 'rhe complete self devotl.on and in"terest 

displayed by all the members of the manufacturl.ng eang leave.s 

nothing "to be desired. In most cases, the "tools or workmanshil! 

are confined to stones or scrap iron. In the rural areas, 

~hil.dra.n maybe seen cut"ting a l.og of sof:l1 wood all day long 

wi th blount cu "tlaSSGS until. four crude wooden wheels may be 

obtal.lled for "the co nstructl.on or a truck. Why Should ch~l.Clr6n 

be preven"ted from f ollovll.ng wuch actl. vi ties at school wi"th 

proper tools? Teachers must be quiCK to sel.ze every oppor"tuni"ty 

of making SChool lire r:to,re rca.L~ st~c .0 chl.ld nature. 
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'rhe aim 01 guiding chil.dren in carrying ou .. "tnese 

occupations is not to ma,d_ ,hem artisans or cra1tsmen though 

they may gain e certaln amount of skil.l in handling tOOl.s. 

The most important obJect shoul.d be to develop their creative 

abil.i ties. 

itA .large percentage ot' boys are interested in mechanical. 

things and many cnildren draw and pain1; so well that they seem 

to give graa"t prom sa of "tal.ent, yet as adul"ts they prove unable 

"to draw Slmpl.e objec"ts and to have lost all intera.st in 

mechanical activi tics. What seemed to be specla.L tal.ent; is no t 

so III reall ty. S"triKing performanC\i of any ]{ind in Childhood , 
is an eXQresslon of general. eLer"tness and initia"tlve ratner 

tnan of special ta.Lent in a i,iven dlrection. 1'he gifted 91gl1t­

year-ol.d draws oecause drawlng is the most ade~uate expression 

at' his age; at "ten he wil.l. in al.l probabll.ity interest himself 

in handicrafts;....... Vlhat reall.Y happens is that a general 

mental. actlvlty seeKS ou. a material. tnat lS sUltea to a 

e;iven age l.eve.l , and does very wel.l wi th it". (1) 

Seven to Eleven. by T~ Raymon~. page 20. 
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IX. HANDICRAFTS AS AN AID 'fO THE 'l'EACHING OF OTHEll. SU.I:lJEC1'S 

In the rellort of the AdVI sory Counci.L on Education in 

ScotLand (l.940) it was emphatical.J.y expressed that hand-and-eye 

"training should €,O aJ.ong Wl t1'1 oral. expression. the core 01· the 

Primary Curric~.lu!ll~ 'rhe slgnlt·lc8nce of the use of the 

"oppo sabJ.e thumo" as a di stingui shing faature 01· man from "the 

I1Ie;her animaJ.s, maKing the chil.d the heIr of al.l. alses of human 

deveLopment was aLSO pointed out. 11. continued that there are 

various StICJ(S - bats, golf cJ.ubs, hockey stICKS, racquets, oars, 

pOKers, boat hooks, !·ishing rods etc - t·or a great variety ot· 

practical. uses as well. as great ·families of tool.s, with dit·ferent 

purposes, tlifferen.t prinCiples of construction and used with 

differQnt motions of muscJ.es - the hammers. scrapers, Knives of 

al.l KInds, axes, saws, SCissors, needl.es, lifting tools from 

sal.t spo ons ~ spade, carrying too.ls lrke lIails , boxes and barrows, 

chisels, l~v ers, wedges and nai.ls, p.liers, spanners, screw 

drIvers, keys for doors, shutt.les for hand .Looms, .,raters, and 

et,g beaters, all. sorts and sizes of br<lshes, IlIUsica.l inst=Elnts 

inc.luding nddles and many other kinds t£1at are hud tools for 

the production of musiC, and there is also the pencil or pEin 

used tor the art of wri ting. 1 t was emphasised that this 

wonderful tool of wri ting, though of supreme JiJ.m.portance in the 

deVe.LOpment of me.Mlnd is on.Ly onG of an enormous number of the 

tools needed and faShioned by man, and that the use of this 

single tool eho<l.l.d not be regarded as the only et·fectlve means 

ot' aChiaVing desired enas In the education of chil.dren. :rhe 

training ot office c.lerks, it went on, by the usa 01· on.ly the p en 
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or ~encll RS a "001 was an erraneous approach to the real edu­

cation of children. 

'mis cri ticism is not only true of Scotland but a.Lso of "hlS 

Country • .Lt may a.Lso be deduced fram the above that education 

should be glven through as many correlated ch~nnols of activity 

as possible. In other words, there should be a Close relatlon­

ship be"ween hand skills and the core of tllle primary scnool 

curriculum. It is being r ealized mor'e and more that if a new 

piece of Jalowleclge is an isolated fragment, it could not 

be as similated at all, ana that it can only take its place in the 

manitold structure of mmt al content by right of kniship with 

what is already there. though a .Lesson may be1aken by separate 

speciallsts, a Child would consciously seek some mode of 

combinaLion whiCh will enable the alien e.Lements to remain slde 

by slde in his mind e~d ne may free.Ly dismiss 8..Ll the portions 

whicn refuse to find l'el.Lowship with the rest. 'l.'he success 01' 

the tutors worK may not be the outcome of separate ectivi ties 

but the remnant 01' wha't the learner has assimilated into a 

unified whole . 

'£"l1.e inl,LUenCe 01' Froebel, who bellevea that education 

can o~ be achieved successfully when ti was based on the 

chiLd's need "0 acti ve.Ly participate ln 'the learIling 'process, 

has done much to bring 'to educators the value can be acquired 

from handicra.1"ts, giving as it can, 8. mare vl"l.tid inSight into 

other aspects of "the curriculum. 'rhe assocla'tion of handicrafts 

teaching Vll1;h other subjects 01' the school should help 

teachers and children "to reallse that handlcrafts is not an 
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iso~ated ~lbject in the curricu~um but it bas a bearing on the 

work and life o!' 'the school as a who~e and also on many aspects 

ot.. everyday life outside its wal.ls. ln nature study!'or 

lixaml!le, "th ere have a.lways been attempts by man "to con'trol 

plant and animal .lii'e, and ways and means of ga~ning a closer 

insight have be-en GiEvised. 'fhis has been the cause oX' need 

01' grow~ng p.lanl;S under special cnn.dJ, tions, in which handicr'afts, 

playa maJor part. Anima.Ls~ insecta and other 1'o=s 01' .life 

are kep't on the school compounds or in cl?:ssrooms oy means of 

various contrivances , though they may be bes"t stud~ed in their 

natural surroundings. A nature table by which an a t"t empt to 

prov~de a means 01' continuous study of plants and anima.ls under 

cond~t~ons favourable for abservation could be simp.ly made, 

preX'erably, by the pupiLS themselves. A simple Aquaruim may be 

provided ~n the c.lassroom or a larger one may be constructed 

on the compound or in the garden. Other process 01' exper~mentation 

and display oX' Char'ts cannOl; be done W).l;hout the application 

handi cra!"ts ~ 

l'ilOde1s in l)aper, cLay, wood, f~bres and other local 

materials are mos;; useful for il.Lustra;;~ng stories, geographica.L 

tea;;ures, historical events and .L~X'e of the community oX' "the 

neighbourhood 01' the school in contrast to .li!'e in other .Lands. 

For effectiveness, much of the work can be oased on pi'ojec;;s 

Which invo~ve phys~ca1, sociaL a,nd intellec1iUal act~:v~ties 

directed. towards real problems in the neighbourhood, the 

solving of v~ich a creative outlook can be developed as the 

Children build, ex lore, reason ~~d discuss in the course of 



Handicraf'ts too can provide much of tne apparatus n ee ded fa 

e1'fecti ve teaciling. Children would surel.y enJoy more pl.aying 

wl th skipping ropes, dumb bells, ninepins, skioc1e bal.l.s, 

rishing-gmne rods and various f orms of bats which tney have 

made themselves in tne same way - al.though this shoul d not be 

ove rdone. Various kinds of broms, scrubbing brushes, dusters 

and was te aper baskets or at l at er stages, even latrine sheds 

and u r i nal s ce,n be made by tne pup,ils themselves _ 'rhe thi~gs 

s o made shOULd no t be 'ju dged blif adUl.t s tandards . 'rhe ve ry act 

01' allovilng the chiLdren to gi va sel.f expression to the hygi ene 

.iessons through personal expe r lence wfDuld surely l.eave a mo re 

pe r manent impression on ohe mj,nds of the chiLdren than ir it was 

merely communic~ted through the meduim of speech. aLone. There 

is far too muCh talk an d fEtr too little or no chance or doing 

things practicall.Y in our schools. An interesting correlation 

between nature study, hygiene, ,local sl.-udues and handicra1'cs 

could be done by first asking the Children to observe l.i ttle 

whi te ants at work building an ouohil.l . A discussion ot' the 

industry of these tiny creatures may lead to the suggestion 

of building up something in clay, a small hen-coop or a Slmpl.e 

incinera'tor. 'rhen a local builder at work WOULd be visited and 

from. the experi ence thUS; galned , an actempt coul.d be mada to 

carry ou't their plans on the school cOjll.pound . 1'he procQss at' 

mixing the clay wi tn water , the carrying 01' the round swish 

ballls (l.lke 'the ants) 'to the 61. te, and the gradual.. t;row'th of" 

the walls day by day and the final burning 01' waste paper and 

rubbiSh ~n the incinerator can be a most satisfying experience 



- 56 -
to young children who so often are extremely interested in water 

and t~re s. 

Such a project may appear too difficult for J.ittle ones, 

but I had tne experience or the work of my c~dren recently 

when they voluntari.LY set themseLves the task of mending a 

broken section- of a hen-coop ~th no previous knowJ.edge of this 

creft . '.rhey worked at it all day and no 8.IlUilut of' persuasion 

discouraged them trom doillng it . However crude the resuLt, ~t 

was a prai se-worthy acni.,vement. Children's zeal. ~n simiJ.ar 

self-imposed e.ctivi ties is sometimes so gr-eat that care should 

tle taKen to guard against overwork by diverting their attention 

to other forms of recreative occupations. 

EnVironmental and imaginative activities may provide oppor­

tunities for creat~ve experience and seLf express~on the teaching 

01' geography, hlistory, drama, reLigious knowJ.edge, nature 

stuay and J.i terature. Equipment for a stage inclu<ling tne maKing 

of pup:pets, dresses i'or do.lls and marionettes and other forms 

of nee<l.Lework, kni tting and weaving as weJ.L as bookcraft for 

litera.ure or sc~ence records must be specially noted as oppor­

tuni ties for creating han<licraft situations at vary~ng LeVe.l.S 

01' the primary SChool. 

Every good Pr~many SC11001 '.Laacher must be resourcel'ul 

in nis methods of handLing all the other lessons 01' tne 

curriculum because to tne abild, such experiences can be healthy 

and educat~ve. :rnese methodsmust equi:p him wi th a keen sense 

of observation, experimenting, planning and re-tnventing. 

l'here are very lllany people who look at 'things around them 
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su.pwr1'icially wi "thout keen ooserva"tion and they selaom "taKe notice 

01' changils and pwculiarl. ties caused by various natural. condi "tions. 

'l'hilY are l.ess conscious of the true nature 01' their envirnmilnt 

because they havil not acqul.rwd good habi ts 01' careful. observation. 

Accura"t ril ooserva"tion of natural surroundings can oe oncouragild 

l.n children oy -stimul.atl.ng their interests in nature so that 

in course of' time, they may CUl. ti vatril good habi ts ot' observatim 

ll,ere verbal. communication of records fac ts abou'!; the enVl.ronment 

or nature ot' '!;he uIliverse by t he "teacher canno"t achieve any 

permanent resutls because the c~ildren wou1.d only depend upon 

the teachwr as ,!;he only source of gal.ning useful KnOW.Lild/>e. 

this dependence on 'the teacher is the reason why most young 

men af'ter leaVing school, 1'a1.1 into a pi "til'ul. s'ta"te of incompeilence 

wnen "they are su.ddenly l'aced with difterent problems or si'tUa,!;l.ons. 

Cnildren should not onl.y observe overy thing t'or them.selves, 

out they must also combine t,b.el.r observa"tl.on wi"th experimen'tation. 

-rhl.S learning process must take into cOLlsia.era"tion. the 

conditions, "the process, and the result of the experlments. 

1t also invol.ves a onange wnich makes some improvemen't in "the 

Iu'tUrQ aC'!;ions ot' '!;he cnilaran so '!;nat they may do or t'Qol 

somo'!;hing more elt'ac'!;l. ve than they coul.d have bel'ore. there 

mu st be interac'!;l.on. wi"th the enVl.ronmont and not passl.ve 

sitting and trYl.ng to remember. the pupi1.s must dO somellihing 

physically or men"tall.y with thilir l.earnings if "they aril to real.. 

~'ail.urils as wel.l as successes are equally valuabla in experlmenting 

a c tivi ties because '!;hoy provla.o tHe guidlng prlnCl..Ql"S tor 

thai r fu'tUre aC'!;ions. In tne same way, "th@ persui 't OI' dQfiini t8 
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aLms a.Lon., 'preconc eive <1 channeLs 01' ac'tLOll Ln a .logLCa.l.. 

sequen ce 0 1 ope r e t Lon may .Lead 'to a possi ble sO.Lu"tion at 

pro b.lems. :rhe t etai.l s of every actL on t baseau on the past 

exper1.ellc e of the ChLJ.dren, must be careful.LY .laid down- and 

noted in various ways. 

'.i.'he next step shou.Ld lead the chi.Ldren pa"ti ent.ly on, under 

the dlrecl;lon of the teaCher to-inven"t or re-dLscover use1u.L 

knoW.ledge or tne tecnni ques handed down to us thrOUglL many 

channe.ls by rlgnt of our human inheri tance. 

These .lea r bin., processes which require men"ta.L a.lerness, 

and whicn enabLe chi~dr~n to deve.L0p lnto ful.LY matured and 

in"t el..l1.gent creatures, eqUip tnem wi'th tne necessary and efrectivc 

tooLs for hand.ling succeeafu1.ly any S1. tua'tions or for solving 

life ' sd2l1y problems. 

A scneme at we rk based Oll a topiC ShOWlhg how .lessons be re­

la"ted is here wi.h a"ttacIled~ 
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X. l\:.'Y }!A!;;'.1: EXl'J:.l<lENCES IN ']'tu: 'l'EACHI~G Or' H~D.!.CltAF~S MD 

FINAL !;;U \.i\ir;S 'l'IO!~S 'to tlMD.!.CRAF:J.: 'rEACtn:RS IN l'RlMAltx SChOuLS. 

10st of "the poin'l.s rais e d in "tnis essay have been buil"t 

on my p rac"t1cal expirence in handicraft teacning a"t the HOhoe 

Ewe Presby"terian Senior ~rimary Sc~ool between tne years 

194U "to 1945. I have not glven examples from this sChoo~ as 

the age group is mucn o.l..der "than the ages of the chil.dren 

discussed here. Wha"t was "t rue in respect of "the pupils invol.ve d 

may no"t necessariJ.y be applied to tne presen1i age range 01:' t,11e 

Primary ScJIilool. However, :fr om. the readings connected W1 th 

th1S essay 1 hllte obtained val.uabl.e background knowledge which 

wi.ll guide me in =y future slmilar ventures. Lookin!'; DaCl!: 

at my own experiences, "the cnief dei'ec,; of my methods was my 

failure 'to reLate the handicraft work with "the other .lessons 

of' the s cnool curriculum. :J.'he handicraft teaching was comple1;el.y 

as isolated acti vi ty though it offered ample oppor1iUni ty for 

app.u.ying mathema"tical rules in prac "ti cal Sl tua'tions. l'he 

pupil.s worked in group situations and carried on brick and "til.e 

making, pot"tery, briCklaying, carpentry, weavlng and painting . 

The SChool term genera.l.ly ended wi"th the firlng ot' a clamp or 

the ki ln. In a.lL these activities, "there was a great demand 

for counting whlch cou.ld have been developed lnto problems on 

the f'our simple rules~ fractions , propor't1ons, averages, 

percentages, wights and measures and costs of wages and materials. 

A l o't of natural SCience cou.l..d have been derlved l'rom. the 

s tudy of c.lays in comparl son to o"ther kinds of soil of "the 
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area and they could have been properly combined with their 

effects upon its vegetation and animal life. :the weaving 

craftworK coula h ave been conveniently associated wit h the 

study of plants and eJqlerimem s in dyeing. In iOact , a good 

start was made but it was not found easy to nogotiatoe with 

the demands and traditions of the Seventh Standard EXamination, 

which was then an end in i tsell. 

In spite of our t'ailures, there was sucesses whiCh may be 

attributed to the opportunltles offered to the pupils to Choose 

the:ilr oym occupatlons. Prov~slon was also made fOor changing 

from one acti vi ty to the other so that interese was maintained, 

In most cases, the pupil.s worked without supervision and they 

only called for dlrection wnen they coulq not-soJ:.ve a problem. 

Sometiems, they became ruL~OUs and restless whenever attention 

was ~ot readil.y pald to them. ~here was, however, complete 

teacher-pupil relationsni , co- operation and mutual. understanding , 

'fhe work of the above mentioned groups was centred round the 

construction of a Domestic SCience Block for the girls at' the 

Sehool. ° 1'his pro ject may appear to have been over-ambi tious, 

but the free and VOluntary eft°ort exerted by all the pupils 

as well. as the pn de of achievemen,. and sel.!O-confoi dence derived 

from it justifled its operetlon at that particular age level.. 

7;ithou1; any hope of financlal. assistance from any where, the 

worK. was carr'ied. on until i"t attracted the a"ttention 01 the 

School Authori ties who later gave a grant 01° fifty Qounds (£5U) 

towElrds the purcnase of boards, scandles, !lalls end cement. 

The house, built of burnt bricks and roofed. Wlth the tiles 

made by the pupils (boys and girls) consisted of three rooms 
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a c.lass-room, a s"tore s.nd a Ch~.id-we.lt'aJ e room. It ~s rea.l.lY 

very llneresting 'to see "the engraved ames or 'the pupi.ls on some 

of the "tl.les which were in"t(jn"t~ona,lly dls:QJ.ayea. by 1.ne~r maKers ~n 

in lasting memory of 'Lhe part they have p.layed ~n pU"t1.lIlg up th~s 

bu~ld.J.ng. A epac~ous Ki'tchen 01' .loca.l L1ater~",.lS was .la1;er added 

to comp.le1;e "the dOIaes't~c sc~ehce accomoda1;ion. TlU8 sChOO.l i8 still 

8 l~~xed SChOO.i 'tOdRY. ln spi"te at the I'a.c·L,'tha't the bu~ldlI!gs were 

pu"t up dur~ng 'the iiar V/Ilen no roof~ng ms'(;erla.lS Vlere aVai.leb.1.e, 

tl'le 0081.S were compsrat~ve~y LOW, today, i't is di!'ficult 'to believe 

tha"t it was as .li'tt.le. rbis en1;erprise a't'trac'tea. "the in1.erest 

ot "the general PUO.1.1C 'tOO ~ '£here were rel;U.lar v~s~ 'ts f'rom tne 

nelgnbournood, a thing WhlCh became a source or grea't encourggement 

to the pupi~s. 

It lS 1.00 early 'to Juage 'the effec1;s ot this experlment on 'the 

al'"ter-schoo.l .liI'e of' the pUpiLS invo.l ved. bU't as 1 come aero ss 

some of 'tnem, they seem 1.0 appreciate and men't~on hoVi succe&stu.1..lY 

mos. ot 'Lhem are ge1.'tlllg on in life. Specla:l mention mus't be made 

ot one of' 'tnese yOUll5 men, 'tnen a 'po"t'ter but now a p0.1.1Ce-mrut a't 

Accra. A't scnoo.l, he CilSp.layed a great 'talent in thrOVllI!g COO.1.e1'8, 

f.lower po'ts and othJr wares. tie told me recen'tly Lns"t ne derived 

muCh benefit f'ruIn. the worK he carri ed out at schoo.l anu that i 1; 

he.lpeu. nlm In perform~ng his au'ty as a despa'tch rlder. He IHlIldJ,es 

a mo'tor cyc.le, a prac'ticFlI occupat~oIl lnVo.lVlng "tne use ot the hand 

SKiLLS. 1't may be tnat he made 'tnis remarK to p.lease me, bu"t 1 t 

is a.lso very .l~Kel.y tna't he spOKe h~s IlllIld tJecauBe tT'ansler ot KnOVl.1.e­

d€;e ~s eas~er wnen i't is aCO~Ulreu. in prac1.1cal s~ 'tUat~one. 



~~S is a very snor. uescr~pt~on 01 the nand~craIt worK in a 

Prinary Scnool., a depar"tmeu"t which is now des~gn8.ted P.S "1'h e Jllidul.e 

5cnool.". 'though "the presElnt l:'rullary School is 01' a .Lower age .Leve.L, 

ye"t 1 am COllVlnceU that handlcraf'ts can oe brought to a hl5her 

standard 01' a.talnment 'tnan i't may be ant~c~pa'tea iI p rop erl.y hand.Led. 

I do llOt find i'J; easy to make men"tlon 01' my experiences "'-•• ile 

boys ' Inau striaJ. Home at Swearu whe r e I carr~ed out ob,serva:tions in 

resl'ec . of this eassay lor a f'or'tnight in lJecembe r .L~51. r"y reasons 

1'or omi 'tt~ng it are tha. the a~ms persued there are vocational ones 

and therefore tiley cannot De identil'ied wi'th Pnmary Scnool. handi -

cr:3tt . '.rhougn ~ t invol.ves a cer.aill amount 01' indlvldual choice 01' 

OCC14p9. .ion, yet i't has en el.ement 01' 1'orce, relSimentation and an e~r 

ot' .l'rlson l.ife behlnd i t, and .Limi tat2.on 01 creative expression can 

te cl.earLy seen by any Keen observer. '.L:his remerK ~s no t a 

del.iberS:lie crl tic~sm. 01 Lneir methods but a contrast to methods 01' 

th~ Pr~a~y Scnool.. What is oe~n£ done ther e at SwedrQ is a ~reat 

acnievement in the 2ecul~ar C.LrCuDlstances in wnicn the teach4l-g 

01 h andicrat'ts is be~ng used l'or tne reformation of' the cne,racter 

of del.inquetlt chil.dren. 

1'0 summari se, ~ t 1 S lml'Ortant to note tnat in pl.anniILf!, tne 

han.dicraf't worK a t a pr~mary .Level., the tescner must trute the fo.LlowiILI> 

pO~llts into consideration: 

~a) 'rhe teacner must give the chi.Ldren sufflcient scope i'or 

Sel.ectlon of act~ v~ 'ty at . he pro:ger age l.evel oy suggest~ng a number 

mf tninbs that children may De ~n.eres.ed in. 

C b) he must provi de oppon;uni ti es for usinl> vl!lr~ous tools and 

rna l.er~als available ~n t ne .Local.i ty. In the case of very youn/; cnil.areIL, 

i 1. may be adv~salJl.e .0 provide readY made parts-piece 01' wOOd , toy 

wnee~6, 2elSS to fl t ~nto hOl.es ana e.c , on account 01' the~r 

lmma~re motor skil.l.s. 
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(c) tie ~ust encourage the children to w~rK in groups 

s~ tuations as t"er as possible in orcler to learll_ democratic .living. 

InLer-class co-operation call be forstered by aSlung e.laer.J..y 

clnldren "to Vrovide "the younger ones w~ th s~mpHI appara"tus -

co~"t~rs, toy parts ana lram~s etc. 

(Cl) He must encoura/se tn~ CIH.Ldr.m to apIirec~ate their own 

elrorts and "to pu. the mater~als maae lnto liilllledi~t~ use instead 

ot p~J~no "neID up ~n a oorn~r. A pLace snou.J..d be prov~dea tor Keep~ng 

UnrlJH sed worK wnicll must be c.LearJ..Y .J..ao~lled to avo~ d conlus~on 

2nd msappointment. 

(e) He mus. no"t coni"lone "the work to handicraft perioas a.Lone 

bu. riJ..s.e ~ t with o.ner .Lessons ot" one schooJ.. curricu.Lum. 

(f) Equal a"t"ten"tion mus"t be paid "to the chiLdren, espec~alJ..y 

tno weaK~r oues wno require recogn~tion as a s"timulus to eftort. 

(g) ChLLdr.«.ll.s' worK must no"t Ot;) Judged oy aauLt standara snould 

ot;) r~xed. 

(.g.) 'mi tQachers' own lon:teres"t caIL be a grea. svimulus lor 

individual effor"t and he snou.Ld lead thi cniJ..driil aLong creative 

channs.l.s. 
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EXAlliPLl!:S O~' '1'RADl'l'10l'iAL C1{A~"l'S VltUOH ]\JAY lll!: Il'I'J'.t{(JWCED 11~:':O 

'nIE tiJU~DICHA~"1'0 IIOhll. l)~' J:'HllVIAHY SCHOOLS. 

How .0 carve a wooaen .Ladle: 

1.. Cut a pillc" of e w~ld rubber 1;re" (fun~a) WHich may be 

about four to six iIIcnes ill diame1.er. Leave i 1; in 1;he sun for 

a week or .11'0 to 6e1; rid OI excess~ve sap. 

<:'. Cut~nto pieces s1.l/;n • .Ly .Longer than thll required 1.a.n",th 

of th" 1.adl.o. MP..ke sure 1.her" are no si;;ns of s.I!.Ll.ting of tt1l1 wood 

:;.. oath ends. 

3. '1'ak" one ,Illeca and CU\ two notcnes on exact opposite s~des 

ha1.lway nown. 

4. Ho.Ld tnil pi .. Cil of wood 'l/i th 1;'1/0 hands, the notch nearer to 

you 1'aClItg upward and hi1; 1;he o.hilr end on lowar sideoi' Ilotch on 

a stltady ..log as hard ana as €,(lnt.Ly as you can. In mos. cases it 

Wll.l. split along dotted J.J.Il\1 mariled on diagram (fi!> rAJ by this 

means, "two ladles can oe carved out of th~ same pioce of wood. 

5. Carve them :i.n1;o "tIle deslrlld snap o and scoop ou. "the hollow 

IU th a Chlsel. or scraper. 

b. Finish off Wl1.h, des"gns. A sharp lUlife may be used. A:j.lo'l/ 

the finlshed work to dry slowly In the shade. 

HOW to maKe wooalin ,sanClal.e: 

1. hepeat stell 1. of the above. 

2. Square up the place of wood bU"t two opposite Sldes shoul.d 

corresI>onu Wl th the width OI' your sole. 1'he .Length raus"t De sllgntly 

.Longer "than .ha. 01' your sole. 
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3. A1..Lowl-ne; abou"t "tow inches Cln both ends cut down two notches 

.Leavlng abou"t hall an l-uch a"t the oottoma s l- n :rLg II.A 

4. With on .. end up, cu"t o.own lnl;OGhe !lotcn as In Fig.ll.B 

raversa and CUl; in the OppOSl- te dl-reCl;lOn unl;il "the Shape 01' fl-g.lI.C 

18 oota1ned. 

5. Hound on' '1;he edges as in D and oore l;hrse no.Les l;0 hoiliii 

s1>rapa as in l'lg II E, "the requ1red sandal. 

H 0 VI '10 mAKE A ]'1 Sri 'l'RA.!' • 

.L. l'rilpare strl-ps 01 pa.Lm r10S or oamboo aboUl; 21 "to 31'ee1> 

lonl!, and ha.Ll· and l-nch wi de. Care roUSl; De taKen l;0 scralle off the 

sofl; inner 1ibres. The strillS snou.Ld taper o1'r- at onEl end. 

2. V,i l;h a good twins, weave Hl"tO a mal; as in Fig III a. 

3. n':ake "thrlOle or 1>WO rlngs or noo.QJs Wl th sl;rong Vl-nes abou,t 9 

inches l-n dianeter and cover up Wl th the mal; as in Hg III B &. C 

Bl-nd together .he .Long ends 01' s.rlps, tWlstl-ng .hem round .0 Iorm 

a dOVa-1>Rl-l. 

4. rv:.ake a smal.L ma"t 01' .wo s:triggs. 'fhe strips shou.Ld taper 

very much at one end and inserl; in"to the epen end, tJlndl-ng l t on the 

hoop Flg. I1.IC. 

HOW '1'0 l.!J'..KE A COCOA MA'J: 01 "J:!REKETE" 

.c. Split .Jalm ribs into tour or Dore equa.L par.s anti a.L1.ow .0 dley 

in .he sun about a week or two. l?reparf' strlps 01' aoou"t til .0 1" 

in width l'rom the drled riDS, .aKing care to tAKe 011' .he sor"t 

lnner .i ssue. 

-<. F1X tlVO "tp11. st'tKes lnto the ground and tie a cross .lilece. 

J. Peg down ano.her corss yiece 01 wood or oamooo.a 

4. 'J:ie tola. t~bre ropes between the .wo cross IJieces wi.n e~ua1 dl-SH.e' 

!lees betwelln .hem. 
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5. heave the s"trlps prepared t'rom "the palm rios, "turnlllg tnem 

a.Lternate.LY (nead a,nd "tail) to ootain a bailiance ln "the Wld"th 01' the 

mat. Elalt the edges and cu"t them stralght wlth a sharp cutlass. 
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