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v A Brief Summary of the State of Affairs in 
Language Teaching and Language Learning in 

the Primary Schools under review. 

• w 
In the ?rimary Schools under r eview children enter school 

at the age 9f six. On the whole, by the time they enter 

school they have not h ad anY previous instruct i on in reading 

!nd writing. At t he Akropong Demo nstration Pr i mary School 

I was t old by the class teacher of Class One that of the 40 

new entrants he had in January 1958, ten had had previous 

instruction in reading and writing. Most of this number (7) 

were the children of teachers and the rest (3) were children 

who had been through the local Day Nursery. The Headmaster 

of the Demonstration Primary School confirmed the class . 
teacher's remark that the children of teachers would enter 

the schc~l~ with a fair ability to read and write. However, 

the maj07ity of the children do not acquire the skill of 

print recognition until the middle of their second term at 

school. At this stage they are able to recognise print other 

than what is in their readers. 

In all the schools the pupils first learn to write the 

·print hand. Officially they are expected to be int roduced to 

joi~ed script in Class 4 but it is in Class 5 that joined 

script is introduced in stages. The pupils do not learn to 

write the cursive hand in the Primary School. 

The pupils are able to r ead silently with understanding 

at the age of 8+ i.e. when they get to Cla s s 3. At this stage 

/ 



they have .,one official supplementary reader for the year ,but 

even tnis is treated not as a supplementary reader but as a 

second class reader. Besides this there is not much for the 

pupils to read on their UW~ In some of the schools the pupils 

are persuade,d to buy "Akwansosem" which is a fortnightly paper 

in Akuapem Twi, published by the Vernacular Literatur~ Bureau. 

The techniques employed in the teaching of Spoken Twi 

include language games, picture description, story-telling, 

conversations, simple rhymes and tongue-twisters,dramatisation 

and sentence construction exercises. 

The uses of ~ ords are taught through ~odel sentences, 

sentence construction and context study. Vocabulary is built 

'up through word drill - adding prefixes and suffixes(noUlls), 

through substitutions (synonyms) and opposites(antonyms). 

Ther& ~s no formal grammar teaching; the grammar topics 

are intrpduced through sentence construction. In sentence 

construction the teacher makes a model sentence, draws 

attention to the new structure and then invites similar 

sentences from the class. Sometimes the children build 

sentences from substitution tablps. Sometimes they are asked 

to fill in blanks or construct sentences with given words or 

phrases. Sometimes they are asked to complete sentences by 

supplying adje ctives or adverbs, etc. 

The comprehension exercises may be oral or written. The . 

Children are given a passage t o read Silently. Then questions 

on the piece read are put by the teacher or the pupils. 

I' 



Occasionally they ,~ite down answers to ~uestions written 

up on the blackboard. 

Compr~hension is cased on the prescribed reader. 

Vocabulary ~ grammar and structure test s i nclude filling in 

blanks with suitable words or phrases and forming sentences 

with given nouns, adjectives, adverbs, etc. changing the 

verb of a sentence fr om one form to another, or from 

positive to negative, etc. 

Training pupils to write continuous composition,even 

in a very simple form, is delayed until they enter 

Primary 5. The Ministry's syllabus envisages fr ee 

composition in the Lower Primary, which is sound 

educat i onal practice. 

TV~r~ is no apparent integrat i on of the teaching of 

Twi andJ the teaching of Englrsh. On the whole the two 

courses seem to be running along parallel lines. 

While some Headmasters think that the time-table 

allocation for Twi is s ati sfactory, others think that it 

has been cut to the minimum and cannot cope with the 

content of the syllabus. 



ALLOCATI ON OF PERIODS (Primary Schools) 

The allocation of vernacular periods suggested in the 

schemes are as follows:- . 

CLASS 1 (12). Speech 5 

Ifeading 3 

Writing 3 

Story and Drama 2 

CLASS 2. (12) Spee ch 5 

Reading 3 

Wr i tten Work 2 

Story and Drama 2 

CLASS 3 (10) £peech 4 

Reading 3 

Writing 2 

Story and Dr8.Jlla 1 

" CLASS 4(8) Speech 2 

Reading 3 

Written Work 3 

CLASS 5 (8) Speech 2 

Reading 3 

Written Work 3 

~ 6 (8) Speech 2 

Reading 3 

Written Work 3 

The duration of a period is 25-30 minutes. 



This allocation is reasonably good because the teacher 

can use it giving the pupil~ a command of their mother 

tongue whtch will serve as a basis for proficient work in 

English as. a second language. 

But since January 1958 this allocation of periods has 

been amended a~ follows:-

CLASSES 1 &: 2: 

Conversation 1 x 20 20 minutes 

Reading 3 x 20 60 n 

Story and Drama 1 x 30 =~ " 
Total = lli " 

CLASS 3 
Conversation 1 x 20 20 minute s 

Reading 3 x 20 60 tt 

Oral Composition , 1 x 30 30 tt 

Written " 1 x 25 25 " 
Story and Drama 1 x 30 ~ 

n 

Total = 1§.!L II 

UPPER PRIMARY (Classe s 4-6) 

Reading 2 x 30~= 85 minut es 
1 x 25 

Oral Composition 1 x 30 30 n 

Written " 1 x 30 30 " 
Story and Drama } x 25 =~ " 

Total =11Q " 

~ , 



Curriculum Analysis 

Lower primary. 

Assembly 75 

Registration 50 

Playtime 200 

Physical Education! 
Hygiene/Garnes 120 

Religious Instruction 150 

Vernacular 110 

English 300 

writing 75 

Arithmetic 150 .. 
Nature study / 
Gardening 60 

Centre of Interest 55 

Art and Handwork 1QB. 

Upper Primary 

As s embly 75 

Registration 50 

Playtime 150 

Physical Education/ 
Hygiene/Garnes 145 

Religious Instruet ion 150 

Vernacular 

English 

170 

390 
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Writing 75 

Arithmetic 150 

Nature study / 
Gardening " 60 

Hi story/Geography/ 
Cen~re of Inter est 105 

Music 30 

Art and Handwork 
or Needlework 80 

The ne w allocation of periods is the r esult of the Ministry 

of Education's poli cy to intensify the teaching of English. The 

English periods have been increase d at t he expense of those 

devoted to the study ~ local languages. As far as tne mother 

tongue is concerned I am of the opinion that the allocation is 

not satisfactory. Some people think that when the children come 

to school they already know their mother tongue and so need 

very little instruction in it. This is a misconceptio~Training 

in the mother tongue i s required to consolidate and extend the 

child's purely oral language background. Besides, good language 

teaching of the mother . tongue means that the language skills 

are more easily transferred to a second language. 

If the English periods must be increased to ensure more 

proficiency in that language I do not think they should be 

increased at the . expense of training in the use of the pupil's 

mother tongue. Perhaps a revision "of the curriculum to exclude 

such subj ects as Nature Study, Gardening and Centre of Interest 

is the solutio~ These could be safely postponed until the 

child reaches Primar~ 4. 
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A CRITiCAL EVALUATION OF THE MINISTRY OF EDUCATION'S 
, VERNACULAR SCHEME FOR PRIMARY SCHOOLS 

1. The speech work for C~asJ 1 is a little vague as far as 

training in s~eech sounds is concerned. I would include 

definite training in speech sounds in the speech work for 

Class 1 because many children have some difficulty in making 

(a) single consonant sounds such as k, s, r, d, t. etc. 

(b) the digraphs, e.g. hw, dw, gy, kw, etc. 

(c) the assimilation of consonants, e.g. ngy - nny. 

READING 

2. The scheme suggests the use of the phoniC method in teaching 

the mechanics of oreading. The phonic method of teaching 

reading to a large extent accounts for the s low speed at 

which both children and adults read silently and the jerkiness 

and bad phrasing in Children's oral reading. 

3. Happily the scheme envisages a good deal of supplementary 

reading. 

WRITING 

4. JOined script is introduced in Class 3 but for the rest of 

t,he Primary School course the children continue to write joined 

script. I would suggest a development of the joined script 

into cursive handwriting b efore the end of the primary cour5e. 

SENTENCE CONSTRUCTION 

5. Ther~ is not adequate emphasis on sentence construction 

exercises in the scheme. But sentence construction exercises 

are a very important ~eature of language learning and a basiS 

for both oral and written work. 
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SPELLINq AND DICTATION 

6. In the scheme each class has Spelling ahd Dictation. But 

Dictation is no longer us~d ~n teaching the mother tongue. 

There is not ~ single reference to dictation in Watts: 

"Language and ' the Mental Development of Children." The 

following is what D.Benzies says about spelling in his book 

"L'e arning Our Language " : 

"You may have asked yourself before now why in some years 

(classes) no lessons on spelling have been prescribed. It may 

be that in your language your pupils may not need much time 

for spelling. The English language is not spelt very 

consistently. But, many African languages are spelt consistently 

and phonet i cally. In such languages we do .not need nearly so 

much time for spelling as we should need for English spelling. 

If word-b~ilding is well taught .in the first year or two, 

spelling ; ill give almost no further trouble in a language 
#­

spelt phoneticall y. 

" If you find it necessary to give s~elling lessons they 

should be in short periods of about ten minutes. A full period 

of thirty or more minutes on spelling loses much of its value 

by being too long. These short-period lessons can be taken 

during either a reading or composition period. They should 

c'ontain both oral and written spel,liilg exercises. It is 

important to notice that the dictation lesson, once so 

popular, is not now thought to be of so great a value. II 
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The use ,of Spelling and ~ictation in Ghana for teaching 

the mother tsngue i s a survlval of out-moded techniques of 

language tea~hing brought from Europe l ong aso. In the 

teaching of a foreign language which the pupil hears spoken 

only in the classroom there is a case for dictatio~ 

DRAMATISATION 

There i s a complete absence of dramati sation from the 

schemes for the upper primary classes. It is difficult to 

find a reason for the dropping of drama from the upper 

classes of the Primary School. If I were to draw up a 

scheme I would make drama an important feature . 



TWI IN THE MIDDLE SCHOOL 

The Middle Schools in the area under review rollow 

schemes j oin~ly prepared 'in 1940 by Mr. C. A. Akrori and 

Mr.E.O.Koran~eng. The scheme ror each class comprises the 

ro11owing: 
Reading, 

Proverbs, 

Oral Composition, 

Written Composition, 

Grammar, 

Culture and Customs 

The scheme envis~ges close association between Grammar and 

Reading. 

READING: C'lrunini Aggrey 

AIooadu 

Akanroo Nnwom 

Twi Bible. 

PROVERBS: Discussion and explanation 

Sources: Ashanti Proverbs - Rattray. 

Twi Proverbs - Maye & Ra:pp 

Christa11er's Collection or TWi Proverbs. 

GRAMMAR: 1. A detailed study or Nouns. Sections 18-31. 

2. Pronouns, 32-42. 

3. TWi Verbs, 52-57. 

IZ 



ORAL COMPOSITION: 
1. Folk-tales, 

2. Simpl e stor!es~ from Ghana histor y • 

3. ~ Autobiography, 

4. Description of familiar objects, e.g. 

A native hut; a bird's trap; a native drum; 

a canoe; my '. school. 

WRITTEN COMPOSITION: 

Narrative: A visit to a big town 

Description: The rainY season; the harmattan; the 

palm tree; the silk cotton tree; 

the elephant; the hawk. 

Exposition: snail-picking 

Letter-writing: 

CULTURE AND CUSTOMS: Greetings and Responses. 

FORM II 

READING : Fa Adw.ene 

;)hene Khame 

The Twi Bible. 

PROVERBS: Discussion and explanation. 

GRAMMAR: Twi Verb, Sections 66-74. 

The structure of the Simple Sentence, 97-107. 

ORAL COMPOSITION: My House; A day' in the life of my father; 

My Friend; A Fetish Dance ; A State Council meeting; 

the making of a native hut; Fishing. 



WRITTEN COMPOS ITION: The preparation of a native dish; A 

Ghana Forest; a chi ef 's pal ace; a cocoa farm; ... 
- a native dance; a visit to the N.T's; a battle 

- in Qhana history; t~ope se egu wo yonko so a, 

egu wo so" (a. Proverb); "Hwimhwim ade ko 

sorowsoL'ow." (a proverb) 

DICTATION: Passages from the Class Reader. 

CULTURE AND CUSTOMS: The military organisation of an Akan 

State; Asato - the names and history of the 

various companies; Apagya, Asonko, Kyriamim, 

ApFsemaka. The funeral of an Akan chief; 

Saccession 

FORM III 

READING: Nyankonaem 

~dehuro 

Mpuaa,sa Ntiamoa 

DICTATION: Passages from Class Reader. 

PROVERBS: Discussion and explanatio~ 

'ORAL COMPOSITION: The cocoa industry; minerals of Ghana; 

life in a village; palm wine and how it is tapped; 

secondary industries. 

WRITTEN COMPOSITION: A local legend; a river or a waterfall;_ 

a story from Ghana history; a famous character in 

Ghana history, etc. 

GRAMMAR: Revisi on,-Sections 22-51 
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Sections 126-151; 152-

Punctuation. 

CULTURE AND CUSTOMS : 

1. Stoul fQnctionaries; ~anhene; Ankobeafo; 

Akyeremadefo; akyeame; nseneafo; akrafo; 

nkonguasoafoj Banmuhene, sanaafo, asoamfo, etc. 

2. Abengoru - Bomrnaaj mpintin. 

3. Twi~o agoru horow. 

FORM IV 

READING: Okroston1 Akwantu 

Mmodenb~ Bu Mmusu Abasa So. 

Afrakoma. 

PROVERBS: ~e discussion and explanation of Twi proverbs. 

DICTATION: Based on Reader. 

GRAMMAR: Sections 96-140; 141-178. 

Analysis of simple compl~x sentences. 

ORAL COMPOSITION: A native tribunal; Debates; Current events; 

Interpretation; mock trials; impromptu and prepared 

speeches. 

WRITTEN COMPOSITION: My holiday; Why I go to School; New 

changes in the country's constitution; A ferry; etc. 

Let ter-\,lI'i ting. 

CULTURE AND CUSTOMS: Native drums, A native tribunal, A State 

oath its history and uses, Festivals and their 

significance, Hospitality, Marriage, Child-naming 

ceremony, Enstoolment and destoolment of an Akan chief. 



A CRITICAL EVALUATION OF THE TWI SCHEME USED IN 
THE MIDDLE SCHOOLS 

As already mentione~,~thiS scheme was drawn up by 

Mr.C.A.Akrofi and me in 1940. In the l ight of eighteen years 

subsequent expertence I can say without any hesitation that 

the scheme is very ~ragmentary and vague i n most places. Its 

Most serious defect lies in the omission of Sentence 

Construct i on and Vocabulary exercises as important features 

of language training and in the fact that there is no clear 

difference between the provi s ion for the training of the 

speech skill 6# and that for the training of the writing 

skill. The sche~e fails to show the number of periods 

envisaged for each class per week and hOf they are to be 

used. I should like to give a critical ev~luation of the 

features provided for in the scheme. 

READING: ~ 
The scheme fails to state which of the readers are 

to be used as class readers and ~hich are to be used as 

supplementary readers. The Twi Bible is suggested as a 

source of reading material for Forms 1 and 2 but the parts 

-to be !lead in each class are not indicated. 

There is variety in the r eaders prescribed for Forms 1, 

2 and 4 e. g. in Form 1, "Okunini Aggrey" is biography 

"Amoadu" is a collection of folk-tales 

"Akanfo;J Nnwon" is a collection of 
Akan tradional songs. 



... 
The Twi Bible is an anthology of varied literature. But in 

Form 3 there is no balance in the books suggested: "Nyankonsem", 

"Odehuro" and "MpuQ,asa Nti"am~a" are all drama. 

3. The scheme ' does not mention either silent reading or reading 

aloud; neither does it mention oral or wri t ten comprehension 

exercises. 

PROVERBS 

Under this heading the sc h erne vaguely says: "Discussion and 

Explanat ion. " There is not a single suggestion as to the form 

exerci se s in Proverbs may take. 

GRAMMAR 

Each class has spe,cific sections of Akrofi's "Twi Kasa Mmara" 

to study but there is no indication as to ~hether or not the 

grammar topics are to be treated formally. All that the scheme 

says is that ' there should be close association between Grammar 

and Reading. The modern practice in language teaching, however, 

is to train the various skills in isolation. The items include 

analysiS of simple and complex sentences. Analysis is of 

doubtful value as an aid to language learning. Synthesis is 

what the pupils need, not analysis. 

DICTATION 

Dictation is now generally discredited as a means of teaching 

the mother tongue. The attention of the class, however, could 

be drawn to the spelling of difficult or commonly misspelt 

words and short periods of spelling drill given during the 

oral preparation for a written composition lesson. 
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aOMPOSITION 

(a) Oral : A distinction between oral composition in its own 

riEht. and oral· composition as a preparation for 

wr~tten work should be made. The four kinds of 

compositlons, namely, narrative, description, 

exposition and letter-writing are not clearly 

shown or sufficiently emphasised in the suggested 

subjects. Impromptu speeches are suggested for 

Form 4 but these are of doubtful value because of 

two reasons: 

i) how can we expect children to have something to 

say and say it well when, deliberately, we do not 

give them the opportunity to ~repare their talks? 

~i) in normal life the practice i s to give a 

~ person sufficient notice so that he can prepare 

his speech. 

(b). Written: There i .s no mentioI!, of the b eginnings of guided 

written composition which should form the bulk of 

written composition in Form 1. Then there ought to 

be definite instruction in paragraphing. Under the 

item "Letter writing" there is no indication as to the 

types of letters envisaged. I am of the opinion that 

narrative and descriptive cemposition and letter-writing 

should be emphasised in the lower classes of the 

Middle School. 
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One of the subjects suggested for written composition in Form 1 

is a description of an elcPLant. This is an unsati s factory 

subject becau8e I am sure that 99% of the pupils have never 

seen an elephant - d.ead or alive. Anything they are able to 

write will not be out of their personal experience. Subjects 

for composition must be carefully chosen. 

CULTURE AND CUSTOMS: 

This section really belongs to the field of Civics. 

However the i terns could be discussed i n sO.'far as they fll.ll 

under oral or written compositio~ 

/, 
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SUGGESTED SYLLABUS FOR THE TEACHING OF VERNACULAR IN 
G~ MI DDLE SCHOOLS PREPARED FOR THE MINISTRY OF 

EDUCATION 

FORM ONE --.-.-
ALLOCATION OF'PERI ODS (4) 

Speech 

Reading ~ 1 

Vocabulary and Sentence Structure 1 

Written work 2 

SPEECH Terms I. II & III 

1. Speech training exercises, including some reading aloud of 

short poems and prose passages. Emphasis on clear enunciation: 

acting stories from the Bible, folklore, the reader,history 

and other lessons: 

3. Oral Composition: 

(a) for ~ts own sake; 

(b) as , preparation for written work; 

(See list of suggested exercises.) 

4. Vocabulary and sentence construction exercises 

READING 

1. Class reader. 

2.' Supplementary readers. 

3. Compositions written by children. 

Note~ The teacher's main aim for the year should be to help 
--- Ppupils to read for enjoyment, and for information by 

giving exact answers to exact questions based on 
passages read. (See "Notes on the Teaching of English 
in Primary and Middle Schools", chapters 1-3). 



WRITTEtN WORK 
Terms 1.11 and III 

1. Sentence construction exercises based on vocabulary and 

sentence' structure lessons (See below) 

2. Composition: 

(a) writing of paragraphs; 

(b) reproducing and/or completing stories; 

(c) composition on simple topics(See suggested list) 

3. Letter-writing - the informal or private letter. 

(a) to friends and relatives; 

(b) letters of excuse; 

(c) letters of thanks; 

(See "Better Letters" - Gaskin: Longmans ch.1-4) 

4. Dictation 

5. Punctudtion: the uses of the full stop, the comma, the 

markg of explamation and interrogatio~ 

Note: 1. Teachers should study carefully Part II of 
"Notes on the Teaching of English in Primary 
and Middle Schools" 

ii. In addition to regular sentence construction 
exercises, at least one continuous composition 
should be wri ·. ten every fortnight. The 
composition should occupy about a page and a 
half or the standard exercise book. 

:u 



GRAMMhR AND SENTENCE STRUCTURE 

1. 

2. 

Terms II II and III 

The Noun: 

(a) Nu]!iber, gender, case 

(b) Substantives of place (postposition) 

(c) Nouns without distinctive plurals 

(d) Nouns with irregular plurals 

(e) Nouns in apposition 

(f') Suf'fixes and pref'ixes of nouns. 

The Verb: The positi~e and negative forms of 

(a) Simple - present, past, future tenses 

(b) Progr~ssive - present, past future 

(c) Habitual 

(d) The compound verb 

( See Balmer and Grant: "Grammar of Fante - Akan 
Language, section 236. 
Akrofi: "Twi Kasa MInara" , section 120) 

3. The Simple Sentence, positive and negative. 

(a ) How the subject is expressed; how it is emphasised. 

(b) How the predicate is eXpressed and emphasised. 

(c) Extension of the predicate 

(d) Interrogative sentences. 

(e) Disjunctive sentencE. 

4. Analysis of the simple sente~ce. 

5. The compound sentence, positive and negative. 

6. Analysis of' the compound sentence. 



SUGGESTED EXERCISES 

1. Exerci se s on t ense s. 

Changing the tense frpm,present to past, f r om past to 

perfect , ',etc. 

(See page 80 of "Notes on the Teaching of English in 
Pri mary and Mi ddl e Schoole") 

2. Compl eting sentence s by ueing appropria te tenses of given 

verb s . 

3. Action chain exercises. 

( See page 88 of "Notes on the Teaching of English in 
Primary and Middle Schools") 

4. Substitu tion tab l es. 

5. Exercises on ~unIDer 

Changing nouns, verbs, pronouns from sjngular to plural 

and vice versa 

6. Analysis"of simple and compo~d sentences. 

7. Lecturettes. 

SUGGESTED TOPICS FOR COMPOSITIONS 

1. Description of pictures 

(See pages 53-4 of "Notes on the Teaching of English in 
Primary and Middle Schools," and Earle: "What Shall I 
Say? " page 39.) 

2. Reproduction of Bible and Ananse stories,classical myths 

and stories from readers. 

3. Keeping diaries. 

4. Description of familiar places, e.g. 

(a) My father's farm. 



(b) The fisherman's r eturn 

The lorry :pa;k in my town or village. 

The Church I go to. 

(e) Simple :processes , e.g. 

How to catch crabs, rabbits, hens. 

How to :pre:pare :palm-nut or groundnut sou:p,etc. 

How to :pre:pare the ground for sowing cro:ps. 

How to lay and light a fire. 

How to make a fence. 

Weeding the farm. 

Weaving a basket. 

5. Letters to friends and relatives telling them the news at 

school; thanking them for :presents sent; regretting that 

an a:p:pointment cannot be fulfilled etc. 

(See from :page 130 of Earle: "What Shall I Say?") 

FOIlM TWO 

ALLOCATION OF PERIODS (~) 

S:peech ~ 1 

. Reading ~ 
Vocabulary and 

Sentence Structure 1 

Writt en work 2 

Terms I, II and III 

1. S:peech training exercises with emphasis on clear enunciation 

and intonation. 



2. Dramatisation: acting stories ~rom the Bible, ~olklore, 

history and other lessons. 

3. Oral composition: 

(a) ~~ its own sake ; 

(b) as pr~aration ~or written work 

(See suggested topics). 

4. Lecturettes. 

5. Vocabulary and sentence construction exercises. 

6. Proverbs. 

7. Idioma. 

READING 
. Terms I, II and III 

1. Class Reader. 

2. SUpplementary Readers. 

3. Vernacular newspapers and o~her publications. 

4. Compositions written by children. 

The teacher's main aim should be to help children 
to read and think - see chp.4, I~eading and 
Thinking" of "Notes on the Teaching o~ English 
in Primary and Middle Schools." 

WRITTEN WORK 
Terms I, II and III 

1. Sentence construction exercises based on vocabulary and 

sentence structure lessons (see below). 

2. Composition: (See list of suggested topics and P'art II 

of' "Notes on the Teaching o~ English in Pr imary and 

Middle Schools. It) 

3. Letter-wri t ing: courtesy letters. 

(See chapters 5 & 6 o~ Gaskin: "Better Letters") 
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4. Writing the summary of a given passage. 

5. Dictation. 

6. Interj ect icns. 

~ In addition to regular sentence construction 
emascis6s, ~t least one continuous composition 
should occupy about a page and half of the standard 

• exercise book. 
VOCABULARY AND SENTENCE STRUCTURE 

1. The Verb: 

(a) imperative, permissive and prohibitive uses; 

(b) the ingressive verb. 

(See (i) section 83 of Westermann: "A Study of the 

Ewe LangUage. II 

(ii) section 265 of Balmer and ' Grant: "A Grammar 

of the Fante-Akan Language. II 

(iii) section l17-119 -of Akrofi: "Twi Kasa Mlnara") 

(c) Gerund or verb-noun. 

2. Adverbs: 

(a) Kinds and functions. 

(b) Formation of adverbs. 

(c) How motion from a place is expressed. 

(See section 112 of Westermann: "A Study of the Ewe 

Language ", compare section 67 of Akrofi:"Twi Kasa 

Jlmara. ") 

(d) Peculiar uses of the adverb 

See (i) section 136-7 of Westermann: "A Study of the Ewe 

Language. II > 

Z / ' 



(ii) section 281-5 of Balmer an!! Grant: itA Granmar 

of the Fante-Akan Language . " 
" '.J 

3. Pronouns:- personal, emphatic, re lative, reflexive, reciprocal, 

- demonstrative , indefinite • 

•• The phrase : kinds ~~d functions. 

~. Simple precis exercises. 

6. Translation. 

7. Idioms. 

SUGGESTED TYPES OF EXERCISES 

1. Exercises involving the use of the imperative,permis sive 

and prohibit ~ve for ms of the verb, and the use of the 

ingressive verb. 

2. The use of the adverb. 

Filling'in the appropriate adverbs; substituting adverbs 

in place of adverbial phrases; and clauses and vice versa; 

forming adverbs. 

3. Exercises on phrases and their functions. 

Filling in blanks with noun, adjective or adverb phrases; 

constructing sent ences with given phrases; picking out 

required phrases from given sentences; substituting 

phrases for words. 

4. Reported spe ech. 

5. Simple precis exercises. 

SUGGESTED TOPI CS FOR QOMPOSITION 

1. Picture description (the pictures should be different from 

last year's.) 



2. Desoription o~ visits, e.g. 

MY last visit to tne chief's house. 

M1 visit to the local council of fices. 

M1 visit to the market, the river, a castle, a large 

store, etc. 

3. Description of persons, e. g. 

1V best friend. 

A fisherman, (miner, goldsmi t h, mas on ) I know very well. 

The doctor, pastor, dispenser in mY town or village. 

4. Description of processe s, e.g. 

How to make a chair or table. 

How to r e ap the corn harvest . 

Preparing cocoa/coffee/copra for the market. 

How to make t ea. 

How to mend socks, a bicycle tyre. 

How to light a lamp , a stove. 

How the spider catches its pr:ey. 

5. Description of event s: 

Festivals - yam, river, lagoon. 

Religious anniversary celebrations. 

What happened in my house l as t Christmas 

What happened dnr1ng the Governor-General's visit. 

What I do on Sundays. 

What happened on the l i t eracy day organised by the 

Mass Education "te am in my District. 



FORM III 

ALLOCATION OF PERIODS 

Speech <', 1 

Reading ~ . 

Vocabulary and sentence 
construction 1 

• Written work 2 

Terms I, II and III 

1. Dramati s ation: act ing stories from the reader and other 

lessons. Emphasis on clarity and intonstion 

2. Oral Compositio~ 

3. Discussions. 

40. Impromptu talks 

5. Proverbs. 

6. Vocabulary and sentence structure exercises. 

7. Dialogue. 

READIID 
Terms I, II and III 

1. Class Reader. 

2. Supplementary Readers. 

3. Vernacular newspapers and other publications. 

40. Compositions written by children. 

The teaCher's chief aim should be to encourage 
rapid si l ent reading - see chapter 5 of "Notes 
on the Teaching of English in Primary and Middle 
Schools". 
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WRI TTEN WORK 
Terms I, II and III 

1. Sentence construction exercises basad on vocabulary and 

sentence st~cture lessons (see below). 

2. Composition. (See list of suggested topics) 

3. Letter-writing - Formal Letters. 

(a) Requests for. information. 

(b) Answers to advertisements. 

(c) LetteTs asking for testimonials, 

certificates for character etc. 

(See chapters 7 & 8 of Gaskin:"Better Letters") 

4. Translation. 

5. Direct and Indirect Speech. 

6. Dialogues. 

7. Dictation. 

~ In addition to regular sentence construction exercises 
at least one continuous composition should be written 
every week. The average len~h of each composition 
should not be less than two pages of the standard 
exercise book. 

VOCABULARY AND SENl'ENCE STRUCTURE 

Terms I, II and III 

1. The Verb: 

(a) Verbs peculiar to the vernacular, e.g. 

(i) disyllabic verbs. See page 89 of WesterllBn _ "A 

Study of the Ewe Language" 

(ii) descriptive or existential verbs - See Balmer and 

Grant: "A Grammar of the Fante-Akan Language 

.30 



section 122, and Akrof'i: "Twi Kasa Mmara!', section 71 (2). 

(b) How the passive in English is expressed in the vernacular. 
" \J, 

2. Adjectives: ' 

(a) attrilmtive, predicati ve 

(b) comparison o~ adjectives 

(e) adjectives formed from other parts of' speedh. 

(d) adjectives of' colour 

(e) duplicative adjectives 

(f) special ways of' translating adjectives into the 

vernacular. (See Westerman: sections 90-100 and 

Balmer and Grant: sections 185-191. 

3. Clauses and their functions 

4. Analysis of clauses 

5. Idioms 

6. Proverbs 

7. Translation 

8. Precis-writing 

SUGGESTED TOPICS FOR EXERCISES 

1. ~escription of objects , events, etc. 

2. Description of one's or others' feelings and thoughts,e.g. 

(i) How I felt when 

(a ) one of' my f'amily went abroad to study 

~b) I saw a bad lorry accident 

(c) I saw an aeroplane on the ground for the first time 

(d) I heard some wild animals near me 

(e) I went to sea in a canoe 

3' 



(f) I first rode on a hor~e/donkey or in a car. 

(11) Reasons for ~d "against 

. (a) living in Britain, Nigeria, the Congo Basin 

" (b) wearing shoes and sandals 

( c) going to bed early 

(d) eating different kinds of food 

3. Dialogues: 

A dialogue (of ab out twenty lines When written) between 

(a) a late-comer and his/ber section leader 

(b) a bus-conductor and a passenger in dispute 

over a fare 

(c) two drivers on a narrow btidge , 

of whom is prepared to give 

• (d) two sparrows on a roof-top 

(e) Ananse and one of his SODS. 

4. Making notes: sending t e legrams 

5. Letter-writing. 

FORM FOUR 

ALLOCATION OF PERIODS (4) 

Speech ~ 1 

Reading~ 
Vocabulary and sentence structure 1 

Wri tten work 2 

way 

neither 

to the other 

3:1.. I 



Terms I, II and III 

1. DramatisatLon: including acting plays written by the class. 

Emphasis on clear enunciation and intonatio~ 

2. Oral Composit~o~ 

3. Discussions. 

4. Impromptu talks 

5. Proverbs. 

6. Vocabulary and sentence structure eXerc i se s. 

READING 
Terms I, II and III 

1. Class Reader. 

2. Supplementary Readers. 

3. Vernacul ar newspapers and other publications. 
J 

4. Compositions written by the c~ildre~ 

5. Class newspaper. 

WRITTEN WORK 
Terms I, II and III 

1. Sentence construction exercises based on vocabulary and 

sentence structure lessons (see bee lOw) . 

2. ' Compositbn (See list of suggested topi cs) 

3. Letter-writing 

(a) formal and informal letters . 

(b) letters to the Press. 

4. Class newspaper. 

5. Translation 

6. Versificatio~ 



7. Dictation. 

Note: The number of comyo,itionB written in the year Bhould 
be at least 30, and the average length of each 
composition should be about 2 pages of the standard 
eXerc'ise book. 

VOCABULARY AND SENTENCE STRUCTURE 

Terms I, II and III 

1. The parts of speech and their functions (revision) 

2. Reported Bpeech. 

3. Analysi s of simple and complex sentences. 

4. How to express possession (See WeBtermann: sections 65,68-9 
Akrofi: sect ions 140-1) 

5. Numerals. (a) H~w to express fractions 

(b) Multiplicative, distributive,iterative numerals. 

(See Balmer and Grant - sections 215-217. 
Westermann from section 105.) 

6. Emphasis: (a) How to emphasiBe ~ words 

(b) How to emphasise different parts ot t he 

sentence. 

7. Letter-v~iting. 

8. Translation. 

9. Precis-writing. 

10. Idioms. 

11. Place nameB and their origin. 

SUGGESTED EXERCISES 

1. Revision exercises on the parts of speech, reported speech 

etc. 

2. Precis work: writing of notes; diarieB; telegrams. 



., 

J 

3. Discussion of given subjects, quotations and proverbs. 

(Pupils should be tra1ned to say precisely what they think 
about the SUbject d1scussed. ) 

4. Biography. 

Tell or write the life-story of 

i. a Biblical character 

ii. a famous African 

iii. a famous scientist 

iv. a famous reformer 

v. a well-known living personality 

5. Autobiography 

(8) Give an account of 'My earliest recollections." 

(b) Imagine that you are an old man or woman looking 

back on the events of your life. Describe some of 

the "Things I cannot forget" . 

(c) Write (or tell) the life-story of, e.g. 

a telephone 

a teapot 

a kente cloth 

the tyre of a bicycle 

as told by itself. 

(d) If an engine could speak, write an account of what 

~ taxi-driver's car engine would say about a day 

in its life. 

6. Emblems, oaths, place names, their origins, meanings and 

s1gnifi cance. 



BOOKS RECOMMENDED FOR TEACHER'S USE 

Earle: What Shall I S!I3''1 _ (Longmans) 

Westermann: -A Study of the Ewe Language (Oxford University 
Pre s s) 

Akrofi: Twi Kass Mmara (Longmans) 

~almer & Grant: A Grammar of the Fante-Akan Language 

(Atlantis Press) 

Bannerman: Ga Grammar of Function (Methodist Book Depot ) 

Bartels & Annobil ; Fante Grammar of Function 

(Methodist Book Depot) 

Ministry of Education(Ghana): Notes on the Teaching of 

English 1n Primary and 

M1ddle Schools (Nelson) 

Gaskin: Be ~ter Letters (Longmans) 



----------------------------~r 

A CRITICAL EVAb~ATION OF THE MINI STRY, OF EDUCATION' S 
SUGGESTED SYLLABUS FOR VERNACUL AR I N THE MIDDLE SCHOOL 

1. DICTATION 
~ow general ly discredited as a means of teaching 

the mother tongue. See remarks on Uictatlon ~n the critical 

eval uation of the Twi syllabus drawn up f or use in the 

Middle School by Mr.C.A.Akrofi and Mr.E.O.Koranteng. 

2. ANALYSIS of simple and compound sentences. What should 

be given emphasis is the bu i lding up of Simple and compound 

sentence s. Analysis is of doubtful value as an aid to 

language teaching. 

3. IDIOMS: This is mentioned vaguel y in the syllaous. It 

is difficult to see what the source is and it is not known 

whether the idioms are treated as unrelated topics or in 

relation t u the reading material. 

4. TRANSLATION is suggested for Forms 2 to 4. Again this 

is vague b e cause it is not known if the Translation is 

meant to be from English into TW10r vice versa. In either 

case there is a test of two languages (English and Twi) and 

one is comp1inentary to t he other. Since this type of 

exercise involves a knowledge of the mother tongue as well 

as the second language I suggest that it should be postponed 

until Form 4 where the pupils will have acquired a fair 

command of English. In the early attempts at translation 

the pupils should have sentences and not whole passages 

to translate. 



5. REPORTED SPEECH: What is there to t~ach in this? It should 

be noted that turning a dir~ct speech into reported spech in 

Twi does not "make the same demands as the same exercise in 

English doesl e.g. 

English: 

(.:1) ~: "1 will come at once" said the doctor 

Reported: The doctor said that ~ ~ &£ at once 

(b) Direot: At last he stopped lUld exclaimed, "]' have never 

tasted anything so good in mY life. 

Reported: At last he stopped and declared that he had 

never tasted anything so good in his life. 

(c) ~: "My cousin is cOming to say with me", said Afua 

delightedly. 

Reported: Afua said delightedly that her cousin was 

coming to stay with her. 

(d) ~: "Launch the boats", shouted the captain to his men. 

Rep0rted: The captain ordered 'his men to launch the boats. 

m 
(a) ~: Oduruyefo no kae se: "~ba ntem ara" 

Reported: Oduruyefo no kae se ~beba ntem ara. 

(b) ~: Akyiri no ogyaee na ~teeem se: "M'asetra mu 

!!linnii biribi a eye de see da. 

Reported: Akyiri no ogyaee na ~teeem se ~'ase~ra mu 

2.nnii biribi a eye de see da. 

(c) ~: Mua de anigye kae Be : "~nua no reba abesra !llil. 

Reported: Mua de anigye kae se ~ nua no reba abesra B2 



Whereas in English there is a change) in pronoun and verb 

when changing from Direct to Reported Speech, in TVii the ¢nRy 
~ 

change occurs -in the pronoun. Therefore in TVii the value of 

the exercise is less than in English. 

6. IMPROMPTU TALKS: As pOinted out ea rlier on there is not 

much point in asking pupils to give impromptu talks as they 

have not the requisite command of language. In actual practice 

impromptu talks are given very rarely even by adults who usually 

prepare their speeches. Anyway it is too advanced on oral 

exercise for pupils in the Middle School. 

7. ALLOCATION OF PERIODS: The syllabus envisages 4 periods for 

each class. But since January, 1958 the Ministry of Education 

has ordered t he following vernacular periods in the Middle 

Schools: Form 1: 3 periods a week 

Form 2: 2 periods a week 

Form 3: 1 period a week 

Form 4: No vernacular at all. 

Perhaps this drastic cut in periods has been caused by the 

Ministry's decision to increase the English periods. It is 

rather unfortunate that English periods should be increased 

at the expense of the vernacular. The effect of this cut is 

that the pupils are made to feel that the Vernacular is not 

a subject worth studying. This attitude makes the teachers' 

work all the more diffi cult and unenviable. The syllabus as 

it is must be drastically pruned to make it suit the neVi schedule. 



In view o~ the new state of affai~s what is the best 

thing we can do? What ~ea~ures of Twi learning are to be 

emphasised? tn my opinion the features to be emphasised are 

writing - fluent writing of correct Twi and reading with 

particular emph~si8 on silent and supplementary reading so 

t llat by the time they leave school they will have acquired 

the skill to write with ease and precision, and the love and 

habit o~ reading Twi literature. 

On the whole the syllabus is a very good one comprising 

all the important aspects o~ the teaching o~ the mother 

tongue and provi~ing copious suggest ions as regards written 

work. 

The Ministr 

Similarities 

L Both syllabuses include 

suggested topics ~or written 

composition. 

2. Both envisage impromptu 

speeches, analysis of 

sentences and dictation. 

ared with the 

Di~~erences 

1. While the Ministry o~ 

Education's syllabus 

is meant ~or all the 

main Ghana Languages, the 

Akro~i/Koranteng syllabus 

is designed ~or Twi 

schools only. 

2. The Ministry o~ Education's 

syllabus has an allocation 

of periods but the Akro~i/ 

Koranteng syllabus has not. 



3. The Ministry ~f Education's 

s~llabus has Action chain exercises. 

Picture description, exercises i~ 

speech work and vocabulary and 

sentence construction exercises. 

4. The Akrofi/Koranteng syllabus 

takes oral and written comprehension 

exercises, sUpplementary reading for 

granted. 

5. It does not mention dramatisatio~ 

6. The Mini s try of Education's 

syllabus does no~ include the 

study of proverbs or "culture and 

customs. 

7. The Ministry of Education ' s syllabus 

includes aecturettes and a study of 

idioms. 

4-' 



TUE TEACHING OF TINI IN THE MIDDLE SCHOOL 

A Summary of Twi Lessons Iiearj 

I. SPOKEN TWI 

1. The le~sons I heard included reading aloud, answering 

oral quest i ons after silent and oral reading, drama, 

oral preparation for written compositio~ 

2. There was a 00mplete absence of oral composition 

in its own right. 

3. There were no lessons on proverbs, vocabulary,sentence 

construction or pattern sentence drill. 

II. WRITTEN TWI 

4. Although there Vias some gramnar teaching, there was 

not much evidence of sentence construction or of 

patte~n sentence drill. 

5. Thene was no written vocabulary work. 

6. I saw nothing of the planning setting and testing of 

supplementary reading. 

7. There was no evidence of the testing of achievement. 

8. There was only one translation(English-Twi) exercise. 

A Summary of the Twi lessons heard in the 
Pri mary Schools 

U>V<-
1. Most of the lessons"heard in Primary 3,4 and 5. 

2. The lessons heard included Reading aloud, Drama,Spelling 

Comprehens io~ 

3. In t est ing comprehension Ty pe A questioning and Type B 

questioning are ueed indiscriminately. 



.J 

4. I d i d not hear a single lesson on v~cabulary, grammar or 

sentence construction 

5. In speech.work there was a complete absence of dramatic 

work - dialogues, conversations or short cls ; sroom plays, 

except in one class in the Demonstration Primary School 

I saw a sample of dramatisation. 

6. Spelling and Dicoation comes too frequently. 

7. Free composition is introduced too early in the Primary 

course. 



FORM 2: 

~: 

FORM ,,: 

TEXT BgOKS 

Okunini Aggrey 

Amoadu 

~hene Khama 

Fa Adwene 

Akwansose:m b1 

Nyankonse:m 

Mpuaasa Ntiamoa 

'~dehuro 

Af'rakoma 

Kr1stoni Akwantu 

In addition to the above each boy is expected to possess 

a copy each of Twi Kasa Mmara and Tw1 Nse:m Nkore:nkore: 

Kyere:wbea. 



MIDDLE SCHOOL READERS 

1. Kwabena Amoa ~ 

2. " Ayaresa Ho Mpanyinsem 

3. " Amoadu 

4. Okunini Aggrey 

FORM 2. 
------ 1. Pete Romafo Akokodurufo Bi 

2. Ananwoma 

3. ~hene Khams 

4. Fa Adwene 

FORM 3. 
l. Aka:tp'o Nnwom Bi 

2. Nyankonsem 

3. Mpuaasa Ntiamoa 

4.J ~dehuro 

FORM 4. 
1. Kristoni Akwantu 

2. AkwansoseeID Bi 

3. Mm;)denb;) Bu Mmusu Abasa So 

4. Afrakoma 



A BRIEF SUMMARY OF THE CONTENT OF THE MIDDLE 
SCHOOL TWI READERS 

FORM I 

Okunini Aggrey 

Amoadu 

1. uOkunini Aggrey" is the biography of' the late Dr.E.Kwegyir 

Aggrey. It te l ls the story of' his boyhood days, his education 

and work in America, his work at Achimota and quotes some of' 

his important sayings. Orthography: Akwapim Dialect: Akwap1m 

(16 pages) Orthography: Partial. Dialect: Akuapem. 

2. "Arnoadu" by Thomas Yao Kani is a collection of 28 local 

folk-tales. Some are about animals, some are an attempt to 

explain some natural phenomena and others are Ananse stories. 

Orthography: Pa rtial. Dia~ect: Akyem (119 pages). 

FORM 2 

1. :)hene Khama 

2. Fa Mwene 

3. Akwansosem Bi. 

1. u:)hene Khama" by R. A. Tabi is a translation of' the biography 

of' King Khama in G.A.Gollock's "Lives of Eminent Africans. U 

r-ne main emphasis is on what made Khama great, i.e. his 

courage, his upright and christian life and his courageous 

f'ight against trade in alcoholic drinks. (36 pages) 

Orthography Dialect: Akuapem. 



2. "Fa Adwene" is a novel by F. J. Dank]Va. It tells the stor y 

of the fortunes of an Akan traditional hunter and the 

customs' and practices related to Akan traditional 

hunting: (30 pages) ' Orthography: Akuapem. Dialect: Akp. 

3. "Akwansose:m Bi" by J. H. Nketia is a collection of three 

fables arranged in verse (48 pages) 

Orthography: Non. Dialect: Asante. 

Form 3 

1. Nyankonse:m 

2. Mpuaasa Ntiamoa 

3. ~ehuro 

1. "Nyankonse:m", a play in three acts by Dr.J.B.Dan(luah, 

tells the story of how Nyankonse:m (stories or fables of 

the Celestial) became Anansese:m (Ananse stories). Ananse 

won the honour of having the stories named after him by 

performing the feat of delivering alive to the Celestial 

the Hornet (Mm~bor~), the Gnome (Aboatia), the Leopard 

(Oseb~) and the Python (Enini). Orthography: Partial 

Dialect: Akuapem (56 pages) 

2. "Mpuaasa Njliamoa" is a Tyii play in five acts by 

E.·O. Koranteng. Like the Twi play "Nyankonse:m" by Dr. 

J.B.Danquah, it is a popular folk story dramatised. Its 

main character is Kofi Ntiamoa, an Akan peasant who 

bore adversity with courage and patience and triumphed 

by practical wisdo~ A fickle and treacherous wife who 

later accepted cheap rewards for the betrayal of her 



husband did so to her cost." 

Or th: Partial Dialect: Akp. (35 pages) 

3. "~ehuro" is a play in blank verse by A. A. Opoku. It is 

based on a traditional annual ceremony held in many Akan 

states to mark the harvesting of fiew yams. In classic language 

' tb.!l book teaches hi stor y , explains some customary rites and 

teaches some Akan farming craft. 

Orth.: Full Dialect: Akp. (64 pages) 

"1.kanfo~ Nnwom Bi": This book is a collection of Akan songs 

(words only). Some of them were composed over a century ago 
0/. 

but some are 7Uite modern. Some are songs sung by various 

traditional Singing groups; some are war songs of the various 

Akan war companies and some are songs played on fifes and 

pipes and a ~few are funeral dirges. 

Orth: Non D1alect: Asante. 

Form 4 

Afrakoma 

Kristoni Akwantu. 

1. "Afrakoma" 1s a historical play by Osafo. It tells how 

the ABhanti nation under Osei Tutu rid herself of the 

political yoke of Denkyira through ~k~mfo An~kye - who changed 

into a beautiful girl and entered the camp of Ntim Gyakar1, 

King of Denkyira and thereby learned the secret of the 

weakness of the Denkyira army. Orth: Non- Dialect: Asante ~ 
2. "Kristoni Akwantu II is "The Pilgrim's Progress" in Twi 

~: Partial Dialect : Akuape~ 



A CRITICAL EVALUATION OF THE TWI READERS 
FOR MIDDLE SCHOOLS 

1. There is a serious l ack o~ variety in the choice or the 

Middle School Twi readers e.g. in Form 3 all the three readers 

are plays; in Form 4, besides "Mrakoma" which is a play there 

1s Kriston! Akwantu which is mostly in dialogue. 

2. The readers were prescribed for the c lasses without taking 

into consideration the orthography in whi ch they were written. 

The orthography supposed to b e taught and used in the schools 

in the area under review is that of Akwapim Twi but I think 

it is a good thing that the children are reading books with 

different orthographi es. It i s highly desirab le that the 

children should be anle to read books i n ei-ther or thographies. 

But the situation is bound to reflect adversely on the pupils' 

spelling - they do mix up the orthographies in their writing 

of Tw1. 

3. There is not a single class that~ has enough to read. For 

Forma 1,2,3 and 4 to read 185, 114, 155 and pages 

respfl ctively in a whole year is inadequate. 

4. With the exception of "~dehuro" the readers have no 

comprehension or language que stions. What we need badly in 

the Middl e Schools and what future writers from among teachers 

ought to consider i s a series of graded readers similar to 

Oxford English Course. 



THE DEVELOPMENT AND PROBLEMS OF TWI ORTHOGRAPHY 

Twi was reduced to writing in 1838. In 1854 H.RRiis 

of the Basel Missionary Society published his grammar of 

the Twi l anguage entitled "Grammatical Outline and 

Vocabulary of the OJ i-Language with Especial Reference to 

the Akwapim Dialect Together with Collection of Proverb s 

of the Native s. 11 Riis used a system of orthography 

comprising five different vowel letters, three of which 

had dots p l aced under them to denote other sounds, and 16 

consonants, one of which had a nasal mark on it to denote 

another sound. 

VOWELS: These were as follows:-

a as the - vowel in father 

e as the vowel in bit 

e no English equivalent 

~ as the vowel in wet 

i as the vowel in be 

o no English equivalent 

o as the vowel in full 

~. as the vowel in all 

u, u as the vowel in do 

I. P. A. 
Script 

Present Spelling 

a asase (earth) 

"l.. tew (pluck) 

e keteke(train) 

e,~ sen (hang) 

i di (eat) 

o koko (maize porridge) 

Q tow (throw) 

o do (love) 

u du (reach) 

Riis indicated vowel length by the use of a macron(-) or 

a circumflex (~) thus: 

da (always); da (lie, sleep) 

5'] 



He used two kinds of diphthongs - one ended on 'w' or 'i' 
J 

and the other on ' e ' or ' a ': 

1. iw, eVl, Jew, aw, ow, UWj ai, ei, oi 

2. bue, si&, fue; soa, boa, hoa 

CONSONANTS: (a) In addition to b, d, f, g, h, y, k, m, n, p, 

r, 'os, t. Riis had 

c for the 'h ' in ' horo ' (~itt,en: corro by Riis) 

n " " 'I} , " ' sen' " sen " " 
v " " ' w' " 'w;)ma' " v<;>ma " " 
VI " " 'w' " 'wura w " wura " " 

(b) Consonant combinations in his system were as follows: 

1. r with the plosives and f, v, s, e.g. bro, fro, pra, 

tra, cru, kru, vro (woro) sra, mran. 

2. w with g, c, k, n, h, e. g. gwa (gua) 

cwam (huan) 

kwa (kwa) 

hwan (huan) 

nwam (nwam) 

3. y with d, t, g, k, f, n, e.g. dyo (dwo) 

tya (twa) 

fye (hwe ) 

nyunne (nwene) 

gya 

kye: 

nya 



4. wy (to be considered as a simple sound intermediate 

between wand y ) ,e. g • 
• 

twyea (twea) 

twyerre (twere) 

hwyunne (hwene) 

Doubling of consonantd; Final n or r followed by a vowel is 
• 

doub led, e. g. bonne, c,?rr? 

Occasionally ' s ' is doubled as in 'tasse'. 
'f Riis wrote: We would not, however, assert that by the above 

alphabet all the sounds of the language are perfectly represented. 

To fix the sounds of a language which has never befcre been 

written, and to represent them in such a way as really 

correspond with the peculiar nature of the language, is a much 

more difficult. task than at a first glance might appear. It 

requires not only a long, patient'and careful attention, but 

also a thorough knowledge of the grammatical structure of the 

language, especially of its etymologfcal part, with Which the 

nature of its sounds is most intimately connected. Even the 

alphabet therefore cannot be considered as definitely settled, 

ti'll the whole of the language in all its parts has been 

thoroughly investigated." 

Christaller's System: 
10 

Next came Christaller, the celebrated phiKog1st of the 

Basel Missionary SOCiety. Riis's work served as a basis for the 

monumental work of J . G. Christaller, but with the advance in 

Com~arative Philology he was able to improve upon the system of 



Rii s. Wi th the he l p of African schola~s Christaller published 

his grammar entitled "A Grl)ll1lllar of the Asante and Fante 

Language called Tschi (Chwee, Twi) i n 1875. This was followed 

i n 1881 by his-,f-ictionary ( "Dictionary of the Asante and 

Fante Language called Tshi (Twi)" which is still regarded 

aB a lingui stic masterpiece . With the help of his assistants 

he translated the Bible into Twi and made a collection of 

3,680 Twi proverbs entitled" 

Christaller's system included the following changes: 

VOWELS: e and 0 were replaced by e and o. A dot under a --- . . 
letter meant tha,t it was "close", but the dot was not used 

in orthography, it was use d for showing what he calls 

"exact grammatical distinction". He saw the distinction 

between i and e, e; 0, 0, u m'ore clearly thanR Riis. The 
# ... .. j 

vowel combination oi was replaced by £e. 

CONSONANTS: v and c were eliminated. 

The consonant i meant labialised ~onsonant e.g dwe, kwa, 

twa, fwe 

The consonant y meant palatal consonant, e.g. kye, nya. 

The following tables show the changes made by Christaller: 

Phonetic No t at i on - Vowels 

Riis Christaller I. P. A. ScriI2t Present SI2elling 

i i i di 
e y 1- tew 
e e e keteke 
e ~ e sen 
¥ ~ a afuw 
a a Cl asase 
u,': u u du 
~ 9 eN tow 



Rii s Chri s taller. I. P.A. Scri12t Pre sent Snelling 

0 0 
j 

0 koko 
0 Q 0 do 
oi oe 0 1- koe 

Consona nts : 

Riis C~istaller 1. P. A. Scri12t Present S12e l ling 

c h h ohoho 
v w(w) S Lj owu, owi a 
n n ~ nkesua 
dy dw "f adwe 
fy fw fw ahwehwe 
gy gy .} agya 
ky ky c akyekyere 
ny ny J' onyaa 
ty( t wy) tw ~ twene 
ny nw , ... nwea 
gwa gua agu a 
hwa hua hw ehua 
nn(bonne ~ ntone~ n bone 
rr ~ corro r horo r horo 
ss tas se) s tase s tase 

Jh'{ hyehye 
hwe 

VOWEL HARMONY: 

Chri s t aller uses i n the Old Testament a mixture of non­

part i al and full represent ation of the vowel harmony. Vowel 

h armony i n Twi is a system wher epy cert ain prefixes, particl es 

and t h e personal pronouns (nominative forms) have two forms, 

the u se of whi ch depends upon the formation of the word 

t o whi ch they are attached. Twi vowels may be divided into two. 

The first group comprises Open and Half-cl ose vowels: 

e a 0 ~ c;. 
The s econd group compr i ses Cl ose and Half-open vowels: 

i u e a 0 

Word stems with a vowel in t he f i rst group take prefixes, 



par t i cl es and nomi nat i ve f orms of the per sona l pronoun containing 

vowe l s in the f i rst group, e. g. ~fa, as ow ese aso (pref i xes) 

meko woy~ ofa 

b efa kot ew 

(pr onouns) 

(partic l es) 

On the other hand noun stems or verb s wi th a vowe l i n the 

second gr oup of vowels take vowe l pr efixes or particles or the 

nominat i ve f orms of t he per sonal pronoun containing vowels from 

the second group , e. g. 

efi ~su obu ekuru okuafo 

b edi b edu kogye kotu 

mi di wudu ogye 

The palatal consonEalts ky, gy, t w and dwo behave in th,"l same way J 
as the vowels i n t he second group of vowels. 

In speech t h i s rul e of vowel harmony is observed in all Akan 

di al ect s including Fante . In the ~evelopment of TWi ort hography, 

vowel harmony in the three di fferent ways - i.e. partial, full 

and non-repr esentat i on 9f the vowel farmony, e.g. 

Partial: ~bedi w~b edu mokogye 

This i s called ' partial' represp. n t ation of vowel harmony because 

the vowe l in the part i cl e (be or ko) agrees with the vowel in 

the verb r oot (di" du or gye) Whereas the vowel in the pronominal 

p ' refi x (~-, w~-, mo) does not. I n other words whereas the vowel 

i n the particle or verb r oot belongs to the second group of 

vowe l s, the vowel in the pronominal prefix belongs to the first 

gr oup. 



Full: e.g. ~bek~ w~befa mok~gye (Asante/Akyem) ~behw~~ 

obedi wobedu mukogye(Aku;pem) obehwim. 

Here both the vowel in the pronominal prefix and the vowel in 

the ingressiye prefix agree with the vowel in the verb root, 

i.e. all three vowels belong to the same group. 

Non-representation, e.g. -, 
~bedi wobedu w~behwim mok~ lu. 

Here the original vowels in the personal pronoun as well as 

the ingressive prefix are not assimilated to conform with 

the vowel in the verb root when its vowel ( i.e. the vowel in 

the verb root) belongs to the second group of vowels. 

Christaller uses in the Old Testament a mixture 'of partial 

and full and non-representation of the vowel harmony, e.g. 

Partial: 2b~tie y~n, da a y~fr~ no yi ara mu(Psalm 20,10) 

Full: 

(Jeremiah 19,9) 

Wobetiatia gyataforo ne ~twease~ so (Psalm 91,13) 

Obedwiri w';?n, na ~rento 1!I::ln nsi h~ (Psalm 28,5) 

Na ~no na obegye wo afi ofirisumfo afiri mu(Ps.9l,5) 

Na wo Yehowa, eDkosi da ben? (Psalm 6,4) 

Non-representation: 

Mobedi atoro akosi da b~n?(Psalm 4,3) 

I n the New Testament Christaller uses the partial 

r epresentation of vowel harmony only, e.g. 

Nhyira ne wQn a wodwo na won na w~benya asase 

no adi (Matthew 5,5) 

Awurade, ma me 'kwan na me~osie m'agya ansa(Matt.8.21) 



Na okoduu Derbe ne Listra (Act~ 16,1.) 

Christ a ller wrote in "The }Jhristian Messenger", No.3, 1883, 

at page 30: ' 

"Goncerni-ng the orthography of the Tshi language, I will 

only promise: ~) that I do not yet consider it as definitely 

settled, and am will ing to listen to any reasonable propos~ ls 

tending to make our way of writing as accurate and yet at 

the same time as s i mple as will be necessary f or full 

perspicuity; and (b) that in my opinion teachers in schools 

should not be too strict in knforcing one peculiar way of 

writing the sin~le words of ~ Twi Dictionary of 1881, 

p. xxv, s. 24. 25. Let the pupils "write as they speak", and 

l et "defective writing" not go so far that the words or 

forms cann~t be recognised or are confounded with others. " , 

The Africa Script 

In 1927 nearly 50 years after the publication of 

Christaller's dictionary , the "Alrica Script" was introduced 

by the International African Institute . Professor 

'Westermann of Berlin University came to the Gold Coast to 

introduce the script and :to make certain recommendations 

for all Gold Coast vernaculars. Professor Westermann 

succeeded in getting the Twi SCholars to adopt the "African 

Script'''. This meant the following changes : 

(a) ~ 0 n fw in Christaller's system b e came e 0 9 hw 

(b) Diacritical marks were discouraged. These included 

, which denoted a low accent 
/ " " "high" 



~ which denoted nasalizati on and 

palatalization. 
J 

(c) Vowel length was indicated by doubling the vowel,e.g. 

"tEl be came baa 

ko " 
~ccordingly Christaller's dictionary was revised and a 

second edition was publ ished in 1933. 

Ma j or Harman 

In 1930 Major Harman then Acting Director of Education 

published a pamphl et entitled "The New Script and its 

Relation to the Languages of the Gold Coast" in which he 

made certain important suggestions with a view to unifying 

Twi and Fante orthographies, but unfortunately his suggestions 

were rejec~ed by Twi scholars. Obviously the time was not _ 

ripe for the consideration of ~ unified orthography for all 

Akan dialects. The following are the recommendations made 

by Maj or Harman.: 

1. The per sonal pronouns should always be written as follows; 

me- wo- e- e- ye- mo- W~ 

2. In the possessive where the noun has the prefix 'a' 

the vowel in the pronoun will be elided, e.g. m'ano,w ' ani 

n'atade. 

3. There should be no representation in writing of consonant 

assimilation when m 1"\ or ~ or ~ precedes another consonant. 

Therefore , write mb , nd ngj ndwj ngy (as in Fante) 

instead of mm, nn, ~~, ') ')Wj nny. 



4. The verb prefixes ko, be, re Shou1~ always be written 

ko, be, re and nev/4r ko, be, rio 

5. The ve1ar 'nasa1 ~ should not be used in Twi; 'n' would do. 

Mr.J.H.Nketia of the University College of Ghana, a prominent 

l anguage expert comments on Major Harman's recommendations 

i::1 his pamphlet "Twi Orthography and Literature - A 

Historical Revi ew" thus: 

"I think myself that the recommendations in the 

pamphlet of Major Harman were progressive because the 

whole of the Akan language was considered. The events 

which followed the publication and the short trial 

that was given to some of the suggestions showed that 

the Akans were not ready for unification. There was, 

as Profel5sor Ward puts it "a fear, or even a belief, 

that something unnatural was being forced upon the 

peop1e, possib1y also suspicion of ulterior motives entered 

i nto the question." 

Dr. E. L. Rl3.pp 

In 1935 Dr.E.L.Rapp of the Theological Seminary, 

Akropong, conducted successful experiments to prove that Twi 

readers, on the whole, do read Twi without making use of the 

diacritical mark ~ In consultation with Professor 

Westermann, Dr.Rapp recommended the abolition of '"v • The 

mark is now used only where its absence might cause ambiguity. 

With the exception of the Twi Bible no textbooks now used in 

schools have diacritical marks. 



The revision of the Twi Bible in 1937 by Dr.E.L.Rapp . 
assisted by Rev.H.J.Keteku (Akuapem) and Rev. Mr. Birikorang 

v 

(Akyem) raised new orthographic problems. The need for 

standardisatipn was keenly felt and this led to the 

publication of ~he "Twi Spelling Book" by Dr.E.L.Rapp and 

MI:.C.A.Akrofi in 1938. The "Twi Spelling Book" omitted all 

Akyem-Asante variants often given by Christaller in his 

dictionary. This raised suspicion and discontent among 

Akyern-Ashanti writers. 

The work of Dr. Ida Ward 

At the request of the Gold Coast Government Dr. Ida Ward, 

then of the S_chool of Oriental and African Studies,'University 

of London, visited this country in 1944 to examine the 

possibility ~f establishing one written system for the whole, 

of the Twi-speaking area because the suitability of Akuapem 

as the literary dialect for the large areas of Ashanti-Akim 

and other districts had been called into question in recent 

years. 

The causes of the discontent were as follows: 

(a) "Akuapem is confined to a small portion of the country on 

the eastern borders of the Akan area: its speakers are 

said to be some 10 per cent of the while Twi-speaking 

country. 

(b) "In certain well-defined particulars, Akuapem Twi does 

not represent Asante and Akyem speech, and Ashanti and 

Akim teachers find it difficult to teach it in schools 



i n the i r areas, especially to young children, as the 

discrepancies between the wr i tten fo~m and their own . 
usages caus~ confusion in the children ' s minds. 

(c) "Asante l3.l1d Akyem speakers cannot express themsel1!res 

freely within ~he Akuapem vocabulary and constructio~ 

And, since examinations have b een based upon Akuapem TWi, 

students fr om other areas are at a di sadvantage as compared 

with those from Akwapim, although it seems from investigation 

that they may have been unduly anxious un this score." _ 

I da Ward in her "Report of An Investigation of Some Gold 

Coast Language Problems.," published by the Crown Agents in 

19~5. 

A careful examination of these claims revealed that 

the choice of Akuapem was not entirely due to the accident 

of missionary settlement, and that there was evidence that 

Riis and Christaller tried to choose a form that would serve 

Akim, Asante, Fante,- Eron and oth2r Akan areas, though 

based on the Akuapem dialect. In his Dictionary Christaller 

. g ive s meny Asante, Akyem and Fante variants. It is claimed 

that not enough of Akyem and Asante vocabulary was 

incor porated in the language "to give it a flavour of the 

speech of Ashanti or Akim." In Dr. Ward 's view the chOice of 

Akuapem as the literary dialect was premature. 

(b ) In her view the di fficulty of teaching Twi in Ashanti 

and Akim had b een created through the teachers' own ignorance 

- they had often ins~sted rig idly but needlessly on Akuapem 



pronunciation. 

(c) To Dr.-Ward it appeared that the us~ of Akuapem as the 

only written form was the ~trongest objection. Though not 

laid down spe::ifically the publication of books so far had 

tended to impose Akuapem as a standard , thereby curbing the 

freedom of the Ashanti or Akim writer by forcing h1m to use 

tne constructions and vocabulary of his language. 

Examples of D1fferences in Pronunciation 

Akuapem 

(11) ;)bo,awo (;J!,Q , ~W~) 

(1ii) of1,nantwi,siw 
(ok, Y"\~Y"\ 'ii., siv:J 

(1v) e - e • 

ade lQd "L.) 

dade (daGh) 

ase laS"t.) 

D1fferences in Pronunciation 

afuo 

As ant e/ Algem 

( sfuo) 

owuo ,nsuo Lo'NlJ.o, 1'\51J.0) 

;)bo;),awo;) (.:>bcv.J, 0.'N?") 

of1e,nantw1e,esie 
(0 ~e. , nan ~ ~e., e-see.) 

adee (thing) (adn) 

dadee(1ron) (ftad~) 

(ase 
(asee 

(lower part) \.<15"L.) 
~S1.~) 

Certa1n words 1n Akuapem have an extra syllable in Asante/Akyem: 

Akuapem As ant e/Akyem 

(a ) aduan (E.dlJ.a.~) aduane ( tdU<ln"L.) 

;)sram l.:>sro.YnJ ;)srane (:>sra,...,.j 

(b) f1 (fd fir1 (fl.!"',,) 

bow l~) boro l, b~ rQ) 

k;) (fu) k;) and kor;) lib, .RQ!"':» 

hu (h:r) hu and hunu L hU: , h."''''':.J 



The velar n asal ( ) does not occur f i nally in Asante or Akyem 

(nor i n Fante) 

odan C~d<\:y 

d:L.n Cdi.Y 

ExamEles of Di f-ferences 

AkuaEem 

agya ~Ill) 

hena (h-{.na) 

yi w C'tz ... J 

den (c;j.~ 

akyene (g.ci-nL.) 

abofra -(Qb<N~r") 

ode l~dL) 

akutu lAltu.\<0 
pataku l'ataR.<t 

ExamEles of Differences 

AkuaEem 

merna okoe (.""'-""0- "lost.) 

wofae wo he? c.w~to. ...... , hi:) 

n tama y'i bo ye ahe? 
("t ;;."' .. :1'- bQ '(~ ~"-t) 

eye me de ; enye me de 
(.\.'(" "' ... <hJ L'<J"t "''' d..J 
or ekope biri b i ne ne 
mma abedi C. ::>y't<\>"'\"E b.:.-.Io<. 
""- ",. "'0. &bed.~) 

Kof i taa boa n ' agya hata 
ne kookoo no . 
e ROt.: t"" bQo. ~o. h4.tc> 

"" .... 0 .... 0·. .,.,Q) 

in 

in 

odae (~d,It.) 

edin Ced.i~ 
Vocabular;):': 

Asante!Akyem 

se (father) l~'L) 

hwan (Who) (h 'Mcie) 

ane (ae)" (Ye s) (0.: nt.) 

sen (how) Cs[", ) 

atwene (Q'p."" ) 

akwadaa (a \0..., " cI. .. :) 

bayere Cb Q1"r l:.) 

ankaa Lo.'.)"-.. ·· ) 

ofu i It>~;'j 

Construction 

As ante!Akyem 

memaa no koe C -.n-L.""o.'. n '" Ib'C) 

wofaa no he? L'N~fd" >\0 1-,.;;) 

ntoma y i bo sen? C"t.., ..... o. 'Ii. b Q sE;",) 

eW:J me; enniw" me (£w..:'l 'n"'\.1.. ~ e,,~ ~~ 'n\~) 

orekope biribi ab ene ne mma adi 
C4r1-l<>f'< Ioc~':\o~ o.b<.V\'L "" "'0. W( 

Kofi ta~ boa ne se rna no h ata ne 
kookoo no. 

C. ... oR ta.\, bQo. "'t. ~L ........ nO ho.tCL "'L 

1..0 1..,)', Y\Q,) 



SUGGESTIONS 

To help bring about ~ventual unity in written Twi 

Dr. ';" ard made the following suggestions: 

Firm Recornrn~ndations 

(a) The velar nasal final in a word shall be n instead of 

~b) The third person pronoun wo, won shall be used in 

place of the Asante and Akyem ye, yen. 

(c) The part i cle re shall be written in full in the 

progressive form of the verb and r shall be used in 

words from which it has dropped in pronunciation in 

Asante and Akyem, e. g. ;)barima. 

(d) The verb ye, to be, shall be written in ful l, not a8 

el i ded in Asante and Akyem speech. 

2. Recornrne~dations with latitude 

(a) The use of double vowels in such words as adee,afuo, 

etc. would probably be best for the final form of the 

language. This wo~ld involve tne discarding of w by the 

Akuapem in certain cases(Open question,Akuapem writers 

may still use their own form. ) 

(b) Certain minor differences in pronunciation between 

the two forms of the language need not be represented 

normally: the Akua-pem form might stand, e.g. tumi, pue 

not 'timi, pie. 

(c) It would be useful to restrict the verb ye for the verb 
, , 

to be, and use the Asante and / Akyem form yo for to do 

or to make. 

~I 



3. Two variants side by side 

Where the dialects Lave two forms both should be 

allowed in Writing e . g. 

AkUa:eem AsanteLAkyem 

fi lfi.j firi (f,:.<,,) 

du (cI....,) duru G;\\LV"u.J 

guare dware (2f .... ,,) 

gua dwa (-z;.a,) 

agya ( t-j"') se (51-) 

hena 0-:;:,,0.) hwan lh'Na:~) 

aduaJ} (<<1 ..... 9) aduane (~IYk\"0 

Where there are two forms of a word in Asante/ Akyem, e.g. 

san, sane; dan, dane; etc. the shorter which will then 

correspond to Akuapem, should be written. 

4. One suggestion affect i ng both dialects 

One suggestion is put forward separately as affecting 

both dialects: it is to write one form of the personal subject 

pr onoun and one form only, i.e. me, wo, ~, ye, mo, w~ thus 

doing away with the representation of vowel harmony in this 

particular , mihu, mitwa becomes 
f:n"h~ .... .,c;. .. ) 
~bedu lo\,e.cl.w 

II 

mehu, metwa 

~~~~ -(;~eJ.IJJ 
~k~hu 

This would do away with the difficulty in writing the differences 

in usage of Akuapem and Asante and Akyem in verbs like se,gye, 

dwo, since the written form would be mese, ~gye,yedwo,etc. 

while Akuapems continue to pronounce mise,ogye,yedwo. 



Applications of these suggestions t~ the production of books 

(a) Books I-III (Readers .for Infant Classes) should be 

written in the two forms of the language with the 

agreed'conventions in spelling. 

(b) Readers from Book IV onwards should have one section 

of the book in one dialect and another in the other 

if the nature of the book allows of a divisio~ If 

division is not possible, alternatiye books may be 

necessa ry. 

(c) General books (for school, for mass education or for 

general re~ding) shall be written according to the 

dialect of the writer. It would be well for Asante/Akyem 

writers to use Akuapem forms where they can use them 

in oraer to preserve in some measure the continuity of-

written Twi. 

(d) From Standards IV-VII(Middle Forms I-IV), in Secondary 

Schools and Training Colleges, at least one book 

written i n the less familiar dialect should be 

prescribed for each year's reading. 

Orthography and Textbooks now in use. 

1. Mention has already been made of the absence of 

diacritical marks in text-books now used in schools. 

2. ~, · E' n, fw are now unknown except in the Twi Bible. 

3. Very few of the existing text-books have 'n' as the 

velar nasal; mos~ have ' ~ ' ,though it is officially 

considered obsolete. This is so because the book-depots 



still have large stocks of t ext-books with t ~ t as the velar 
J 

nasal, but since t he ir pr odu ction h as cos t a considerable amount 

of money they gannot be wr i t t en off, they will cont inue to be 

used until such: time as t he exi s ting s tocks wil l have been 

disposed of. I n t h i s matter the Mi nistry of Education and hhe 

publ i c are at t he mercy of the publishing firms and their 

agents . 

4. Here i s a table showi ng the Twi Readers and other text-books 

in Twi and the dialects and orthographies in which they are 

wr i tten: 

TITLE OF BOOK 

1 Okunini Aggrey 

1 Amoadu 

2 ~hene Khama 

2 Fa Adwene 

2 Akwansosem Bi 

3 Nyankonsem 

3' Mpuaasa Ntiamoa 

3 ~dehuro 

4 Akanfo;) Nnwom Bi 

4 Afrakoma 

4 :Kr i stoni Akwantu 

The Twi Bib l e 

Twi Kasa Mmara 

Anyamesem lIIU 

DIALECT 

Akuapem 

Akyem/A;sante 

Akuapem 

" 
Asante 

Akyem 

Akuapem 

II 

Asante 

" 
Akuapem 

It 

Akuapem 

ORTHOGRAPHY 
V. H. 

REPRESENTATION 

Partial 

Partial 

" 
" 

THE VELAR 
NASAL ( ) 

~ 

') 

') 

:lon-representat ion 
'"' 

Partial ') 

Partial ') 

Full rt 

Non- 'l1 

Full 'r\ 

Partial 9 
Full & Partial n 
Partial ') 



FORM TITLE OF BOOK DIALEx::T ORTHOGRAPHY THE VELAR 
J V.H. NASAL ( ) 

J2EPRESENTATION 

Anyame3e:m mu Akuapem Partial 'J Nyansa}<:yere: 
(Bible . Knowledge 

Mm.:>denb.:> Eu Mmusu Akuapem Partial '.) 
Abasa So 

Mmotafowa 
~~ %J). 

Adannan Ne n 
Aduannuro(Girls) 

It is clear from the above table that the text- books used 

in the Middle Schools may be classified into four categories: 

1. Those in Partial representation of the vowel harmony + n 

2. 

3. 

4. 

" " Full " " " " " + n 

" " Non-Representation " " " " + n 

" with ~, E, fw, n, full and partial representation 

of vowel harmony and diacr~tical rna rks. 

One cannot help sympathising with the teachers who have 

to cope with this frustrating situation and the school 

children who are at robe mercy of the decisions of the 

language experts and the policies of publishing firms and 

their agents. It is true that every living language must go 

through a state of evolution b ut the speed at which written 

"Twi is evolving is, to say the least, frustrating. 

The situation has thrown the teachers into a muddle: 

many are not at all sure of the orthography they are 

teaching or what they are expected to teach. If the teachers 

themselves are so c0ftfused, how much more the children? 



The d i sturbing e l ement here is not so much the use of 

two d i a l ects as the unhealthy diversity of orthography. The 

orthography the children in the area under review are 

expected to ~ite i .e . full representation of vowel harmony 

i s , in most cases, quite divorced from what they read. It is 

time the Ministry of Education stepped in and put a ban on 

new editions of books published in an orthography declared 

obsolete or no longer acceptable. Unless the Ministry of 

Education steps in, the agents of the publishing firms and 

the text-books committees of the various educational units 

wi ll continue to treat this most vital question with 

indifference. 

While it is desirable that the children should be able 

to read flu~ntly in both dialects and in the Akuapem and 

Asante/Akyem orthographJes so that they may be able to read 

and enjoy any Twi books, I am strongly of the opinion that 

thi s mixture of orthographies has ~n adverse effect on the 

children ' s own spelling, as a casual observation of the 

children's written work will show. The introduction,therefore, 

of books written in the less familiar dialect and 

orthography should be limited to the upper forms of the 

Mi ddle School. 



CONCLUSIONS: FULL DISCUSSION OF THE POSSIBILITY OF A 
COMMON OR~HOGRAPHY FOR AKYEM!ASANTE .\NO AKUAPEM DIALECTS 

It is regrettab le that aft er nearly a century of the 

existence of ~ne written form for Twi there should be a 

split . All sincere students of the language wi l l agree that 

this split into two orthographies and consequently into two 

liter atures is not in the best i nterest of the language. 

It is rather unfortunate that the parties concerned could no t 

arrive at a compromise solutio~ When the ' two parties failed 

to reach agreement after the publication of Dr.Ward's Report 

the Go~nment could have invited other philologists to come 

and help solve the problem, but even if the Governme~t had 

taken that step, the final decision would still have rested 

with the TWi scholars themselves. That is why it is necessary 

to have goodwill on both sides. , Now it appears the question 

has been closed, but there is no reason why we should allow 

this unfortunate s i tuation to cont ~nue indefinitely. 

In my view the main difference s are: 

1. The representation of the vowel harmony. Asante/Akyem 

has adopted one form of the pers onal pronoun and 

non-representation of vowel harmony in verb s, as recommended 

in the Ward Report. The Chri s taller or Akuapem orthography 

recognises two forms of the personal pronoun and has adopted 

full repre sentation of vowel harmony. 



Asante/Akyem 

me- ko me- di 

wo-ko wo-di 

o-ko .o-di 

ye-ko ye - di 

mo- ko roo-di 

wo- ko wo-di 

2. Difference i n for re, e. g. 

As~te/Akyem 

aduane 

boro 

hunu 

firi 

Akua12em 

me-ko midi 

wO-ko wudi 

o-ko o-di 

ye-ko ye-di 

mO-ko mu-dl 

ye-ko ye-di 

Akua12ero 

aduan 

bow 

hu 

fi 

3. Difference in vocabulary, e. g. 

Asante/Akyem 

se 

sen 

Akua12ero 

agya 

den 

4. The use of double vowels final in a word, e.g. 

As ant e/Akyem Akua12ero 

efie ( ef~e) ofi ( oFiJ 

adee (a.ch~) ade ((1..<h) 

oboo &bo~J obo (:>bQ) 

owuo l~"i) owu (0'('1 \.\) 

5. The use of w as final in certain Akuapem words, 

IV 

e. g. 



Akuapem AsanteLAkyem 

bep;)w l6"r~<'l) bep;) ( bt.}>-') 

as;)w lo..;: -c:>J as;) (MO) 

afuw ~ ~-u ~J afuo ( ... fu.,,) 

tew (t"", ) te (tiJ 

sew ( ,;" .... ) se (~TJ 

tow (J Q",J to (\;.QJ 

6. Difference in construction, e.g. 

Akuapem 

ntama yi bo ye ahe? 
("'~<L 'It bO '('C. ~ .... , ) 
merna ;)k;)e <'-"",on,,, ,,~,,) 

As ant eLAkyem 
1,0 

ntoma yi r-sen? ("'\;Q...-.o. '(i.. bl;) s~e) 

memaa no k;)e. ('''''l.'''G ' ,,0 6 ... ) 

I think these problems can be solved in the follow~n~ ways: -

1. Vowel harmony in words. 

Vowel ' harmony is a feature of Twi; it is observed not' 

only in verbs but also in nouns, e.g. 

~ Verbs 

;)bo but obu yeda but yedi 
lob..,) (01)<>3 ('1~ (,/<U1JJ 

;)dan " edin w;)b;) " wobu 
(~~ (~ ('OI=>b;» ("'0""Y 
;)fe " of1 ;)befa " obefi 

bf.,.) (of';J (~b~ Cob&.:) 
ase It osu mobesa(w ) " mubesi(w) 

( o.s.) (osud (~besa.("')) ~best<l!'JJ 
It is true that in speech both the Asantes/Akyems and the 

Akuapems observe vowel harmony in nouns and verbs,assimilating 

the vowel in the pr onoun when the vowel in the verb-root is 

e i ther close or half-open (i,e,o,u) it would be simpler to 

have consistency in the spelling of the personal pronouns. 



The r efor e the per sonal pronouns coul d be spe l t 

me- ye -

wo __ mo-

w';)-

e -

no matter what the dominant vowel i n the verb root is. 

If ~uite r ecently we wrote 

mobedi 

';)bedu 

and pronounced mubed i 
('NLIo...tLJ 

and pronounced obedu 
lo\..,<loJ 

w';)betu and pronounced wobetu 
l ... ob~ 

assimilating the 
vowel in the 
pronoun to br i ng 
about harmony between 
the two vowels. 

wi thout any difficulty; it must be equally easy :for Akan 

speakers to write mobedi and pronounce mubedi L~b~) 

';)b edu and pronounce obedu (okeJ~) 

w';)betu and pronounce wobetu l ""o{,e(\;. j 

(b) The :following verbs are pronounced differently in 

Asante/Akyem and Akuapem: se, gye, dwo because in Asante/Akyem 

the vowe l s are hal:f-close whereas in Akuapem they are hal:f-open. 

So whereas the Asantes/Akyems say mese, ';)gye, yedwo, the 
(","'-5,,) ""jo" 'I~z,Q 

Akuapems say: mise, ogye, yedwo. But these verbs present no 
. c.""''0 (0;f ~ & .. ~o) 
d i ffuclty, because the Akuapems have already declared their 

wi llingness to adopt the Asante/Akyem :forms and write~ mese, 

';)gya, yedwo etc. 

2. Diff erences in :forms and vocabulary 

I :ful l y agree with Dr. Ward in her pecommendation that 

wher e t he dialects have two forms both should be allowed in 

writing. 



------------------------------r~ 

3. The use of double vowels: 
, 

Akyem/Asante may still write their double vowels 

at the end of words, e. g. asuo, afuo, 
("' .... 0) ti-f..,Q) 

oboo, adee:, etc. 
~b~bJ ad ..... 

4. The final 'w. ' in Alrua12em words. 

Akuapem writers may still write 'w' finally in words. 

5. Di fferences in Construction 

Writers should not be restricted to one form of 

constructio~ Restriction would mean forfeiture of freedom 

of expressio~ Therefore dialectal differences in 

construction should be allowed in writing. 



THE ROSSIBILITY OF A COMMON ORTHOGRAPHY 
FOR ALL AKAN LANGUAG~S ANn DIALECTS 

Having discussed the question of the possibility of a 

unified TWi orthography, I now proceed to examine the 

possibility of a common orthography for all Akan languages and 

dialects including- Fante. 

Although at present the need for a unified Akan 

orthography is not generally felt, I feel that a unified 

orthography for all Akan languages and dial~cts including Fante 

would be desirable . The reasons aDe as fo llows: 

1. The writer would wr ite for a larger public if there was 

a unified Akan gpelling. This would reduce considerably the 

cost of publishing Twi books. 

2. The l anguage would grow richer in vocabulary and expressio~ 

Some people are unduly alarmed_and even horrified at any 

suggestion of a change or compromise to bring about unification 

in orthography. In spite of abundant,evidence that the ~Titten 

form of a language has no influence on its pronunciation they 

are afraid that these orthographical changes will alter the 

pronunciation of their dialects. The purpose of these attempts 

at unification is not to revolutionise pronunciatio~ In fact 

the speakers of each dialect would stick to their own 

pronunciation just as Scotsmen, Cornishmen and Americans do. 

A second misconception is that pronunciation should be 

faithfully represented in spelling. The written form of some 

languages such as Welsh is phonetic but the spelling of many 



languages allover the world 1s entire~y unrelated to 

pronunciat io~ All attempts to reform English spelling on a 

phonetic basi~ have failed. 

The Christaller script (Tw1) 1s not by any means phoneti c, 

e.g. no differen~e is made between the nepresentation of the 

ha~f-close 'e' and '0' as in 'te' (live) and tow (throw) 

respectively and the representation of the half-open 'e' and 

'0' as in 'keteke'(train) and 'popo' (sac~ cl oth) respectively. 

A desire f or a normalised form of written language goes back 

as far as Alfred the Great. Most of the old English literature 

that has come down to us is written in normalised West Saxon 

although the author s were Northumbrians, Mercians or West 

Midlanders. 

Then there are those who ob~ect to changes in spelling 

merely on the ground that it was first written in a particular 

way by language expert s like Car, Brown, Ca=el, Balmep and . 
Grant (Fante), and Riss, Christaller and Rapp (Twi). 

Christaller himse l f did not sub scribe to this view. Major 

H. 'A. Harman in "The New Script and its Relation t o the Languages 

of' the Gold Coast" - 1930, says (Section IV,24): "Then again 

we have to remember that it is not so very long ago that the se 

languages (Ewe, Ga, Twi and Fante) were f'irst written, and 

that the ' setting of' them in writing was merely the opinion of' 

those engaged on the work. No doubt every care was taken,but 

there is as yet nothing final about the work, and it is 

f'oolish to object to a change of' spelling merely on the 



ground that it was first written in a particular way. It took 

about a hundred and fity years after th6 introduction of 

printing for the spelling of English to become a t all 

standardized, ~though there had beem attempts since King 

Al:fred's day) though it had been written for ages before that". 

In her "Report of An Investigation of Some Gold Coast 

Language . Problems", Dr. Ida C. Ward says in Section I , 3 

page 51): "Since we are dealing with spelling only, however, 

there is one of the principles that should b e commented upon. 

It must be recognised that a completely consistent and rigid 

spelling for. all time cannot be devised at the present stage 

of development of the Gold Coast language s. Growth ~st be 

possible and allowance must be made for the results of further 

study and the wide experience that comes with writing. " 

Before I embark on a full-scale discussion of the problem, 

I should like to set out the main difference s between Twi and 

Fante orthographies. The main poin~s of difference, as I see 

them, are 

,1. In Fante there is complete absence of consonsnt 

assimilation, e.g. 

mbofra 
nda 
asendzi. 



In Twi the bilabial plosive 'b' in the root (abofra) is 
I 

assimilated into the bi-labial nazal 'm'. This assimilation 

in speech is represented in spelling, but in Fante speech 

this consonant assimilation does not occur, and is therefore 

not represented ~n spelling • 

• 2. In Fante the digraphs 'dz' and 'ts' are used with the 

front vowels i,e and e. With all other vowels 'd' and 't' are 

used. 

tseasefo 
tSipen 
dzew 

.dzin 

.,teaset'o 
tipen 
dew 
din 

The 'z' and 's ' after 'd' and 't' respectively are a 

representation of aspiratio~ The Akan 'd' and 't' are not 

aspirates. 

3. Personal Pronouns. 

(i) Nominative Forms: 

~ !& 

me-, mo- mi- mu- me- m1-
e- i- we- wu-
.,- 0- .,- 0-
ye- ye- ye- ye-
hom hom mo- mu-
w.,- wo- w.,- wo-

These dual nominative forms of the personal pronoun in 

both Fante and Twi tie up with the question of vowel harmony 

in Twi and Fante speech. 



Fante agrees with Akuapem Twi in full representation 
J 

of vowel harmony. Nominative pronouns are joined to the 

verb with tb.e exception of the 2nd person 'hom' which is 

written as a separate word. 

Where Twi forms differ from Fante forma is in the 2nd 

Perso n, singular and plural. 

In Fante an extended form of vowel harmony is applied 

to back vowels and labial consonsnts (m,- p, b). 

Fante 

moroto:> 
eroto:> 

• o:>ret{) 
yereto:> 
more to:> 
wo:>reto:> 

(ii) Objective Forms 

~ 

me 
wo 
no 
hen 
hom 
ho:>n 

murubu 
_irubu 

o:>rebu 
yerebu 
morebu 
wo:>rebu 

moroporow 
eroporow 
o:>reporow 
yereporow 
moreporow 
wo:>reporow 

me 
wo 
no 
yen 
roo 
wo:>n 

'Fante and Twi agree in the Singular forma. The plurals 

agree in the medi al . vowels but differ in the initial 

consonant. 

(iii) Possessive Pronouns 

~ 

Singular: ) m~~USed with 
~ wo nouns containing 
ne front vowels 

mo 
wo 
no 

used with nouns 
containing 
back vowels. 



~: 

m' u sed with nouns 
_ w' belfinning with 

n' 'a or 'e' 

hen 
hom 
hon 

used with nouns 
beginning with 
either a consonant or a vowel. 

Singular:me~ 
wo 
ne 

used with nouns beginni~g 
with consonants or vowels 
other than 'a' 

~: 

m' ~ used before nouns 
w' beginning with 'a',e.g. 

_n' _ 'atade'. 

yen~ mo 
won 

used before all types 
of nouns. 

Verbs; The verb forms of Twl and Fante are similar,but 

there are slight variations in pronunciatio~ 

N~ation: 
In Fante negation is formed by prefixing a double 

nasal to the verb root, e.g. 

Positive 

mesaw(1 dance) 
meko (I go) 

Negative 

mennsaw(1 don't dance) 
mennko (I don't go) 

'nn' does not represent length; it is merely a conventio~ 

In Twi negation is formed by prefixing a nasal (m,n 
C,;....'>'\>~ ) 

or ~) ~to the root of the verb, e.g. 

Positive 
meko 
ofa 
ogu 
mebo 

Negative 
menke 
o!#a 
o~ 
mel!!!!!o 



wod1 

(b) The Perfect: 

In Tw1 the pos1tive of the Perfect 1s formed by 

prefixing 'a' to the root, no matter what the dominant 

vowel in the root is, e.g. 

mafa (I've taken 1t) 
mahu (I've found it) 

But in Fante if the dominant vowel in the root 1s a close 

vowel, 'e' 1s prefixed to the root, e.g. 

mehyira ~ I 've blessed) 
mebu I've broken it) 
mehwim I've snatched i t) 

'a' is 'prefiied to the root 1f the dominant vowel in the 

root is an open, or half-close vowel,e.g. 

mafa (I've taken it) 
mat~ (I've bought it ) 

The vowel harmony which occurs in speech is reflected 

1n spelling. 

(c ) The Future: 
Fante has one form, whereas TW1 has two. The 

The positive is for med by previxing 

(1) 'be' to open front vowels, e.g. mebesaw 

(ii) 'be' to close front vowels e.g. mibehyira 

(iii) 'b~' to half-close and open back ¥ owels,e.g. 

mob~porow, mob~t~ 

(iv) 'bo' to close front and back vowels e.g. 

mubohwim, mubohu. 

The pho~etic changes in the ingressive prefix (be) and 



in the pronominal prefix are the ~ffects of vowel harmony, 

and have no semantic significance. 

(d) The Progressive: 

Fanta uses the prefixes re-, ri-, ro- and ru- in 

forming the Progressive. 

re- is used with verbs with an open or half-close 

front vowel e. g. a, e:. 

ri- " " " " " a close frqnt vowel e . g. i. 

ro- " " " " " a half-close back vowel,e. g. 

ru- " " " , 

0 (tow) 

" " a close back 

mere saw 
miridzi 
mo:bot~, morotow 
muruhwim 

vowel,e. g. u 

Here again these variations ' of 're' are the result of 

vowel harmony; they have no semantic significance. 

5. Final 11' 

Like Akuapem, certain Fante nouns and verbs end in 

w, e. g. 

~: Fante Akua12em AaanteiAklem 

gyabiriw gyabiriw gyabirie 
dedaw dedaw dada 
e:kaw e:kaw e:ka 

Verbs: porow porow poro 
saw saw sa 

6. Certain Fante words and in -'t', their opposite numb ers 

in Twi end in r + a vowel. 



Fante 

-tsir 
ber 
bebar 
bibir 
b.mfafir 
dakor 

~ 

tiri' 
bere 
bebare 
bibiri 
b ~nefafiri 
da koro 

The ~ante final 'r' is a peculiar rolled 'r' which 

presupposes a syllable . 

SUggest ions for a unified Orthography for Twi & Fante 

1. Assimilation of VOiced Consonants: b, u. g. 

Of the Akan-speaking tribes it is only the Fantes who 

do not assimilate voiced consonants when they come into 

contact with the -nasal consonants (m, n, n) . To get a 

unified spelling the Twis would do well to make a major 

concession - not to represent consonant assimilation in 

writing, e. g. 

mbofra 
nda 

not mmofra 
not nna 

At ~irst this may look . repulsive and unacceptable to Twis, 

but it is not as bad and unheard of as it looks. ]h 'mmofra' 

t~e initial is functional and grammatical but the second 'm' 

is not. If the Twis have happily accepted 

nguan 
akongua 
ngo 

formerly written nnuan 
f ormerly written akonnua 
f ormerly written nno 

it should not be too difficult and illogical for them to 

accept mbofra, nda, etc. 

Ho~ever at etymological junctions assimilation may be 

shown, e. g. 
~hemmaa 

adammaa 
(~hene + baa) 
(adan + wa) 



2. 'dz' and 'ts' 

In writing 'dz' and 'ts' may be substituted by 't' 

and 'd' because the forms 'dz' and 'ts' are a development 

of aspiration which need not be represent ed in spelling. 

Fantes will, of 'course, contir.ue to show this aspiration 

Ln speech and so read 'dz' and 'ts' for 'd' and 't' 

respectively. 

3. Pronouns: 

To my mind, pronouns present the most formidable 

problem, the Fante second persons plurals differing so 

widely from the Twi forms. However, I make bold to suggest 

that Fantes should consider adopting the Twi forms in the 

plural: yen, mo, w~n 

ye- mo- w~-

This should not be too difficult, for Major Harman aays: 

" ••• it is quite common to hear Fante speakers use 

alternative ]. forms for the first and third persons plural 

of the objectives and possessive cases, forms which are 

the same as the Twi words for these pronouns. Here is a 

distinct instance of the two languages drawing together, 

and if the process continues it will soon be possible and 

desirable for children to be taught that the present Twi 

form is .common to Fante also." Page 57, Paragrah 55.After 

all the Fante forms 'hen', 'hom' are not too different 

from the Tw1 forms; at least they agree in the medial vowel. 

The finals of the 1st and 5rd persons (hen, h~n) agree with 



the Twl forms (yen, won) 

4. Negatlon 

In forming negatlon the Twi system of prefixing a 

single nasal to the verb is strongly recommended for Fante. 

~is vlew ls shared by Dr Ida Ward in her 1945 report: 

"The device of using 'nn' to show the negative of a verb 

and to distlnguish it from the subjunctiye (or 

permissive), goes contrary to a general orthographic 

principle. The difference between these two forms 1s one 

of tone algne: but the device used is one which is assigned . . 
to show length, i.e. the doubling of the consonant. It is 

not a s ound principle to apply a device which is used to 

show one element of speech to indicate a different element." 

(il) The Perfect 

I suggest that Fante shoulc adopt the Twi way "of 

forming the Perfect, i.e. by prefixing ' a' to the verb root, 

no matter what the vowel in the root is . In other words, the 

principle of vowel harmony should not be observed in 

spelling. Fantes may write 'mabu' and pronounce 'mebu'. 

(11i) The Future 

I suggest that Fantes should drop 'bo ' and 'bo' 

prefixed to verb roots containing half-close back vowels 

and close f r ont and back vowels respectively. They may 

also drop 'be~ which is prefixed to close vowels. 'bo', 'bo' 



'be' are all variations of 'be' caused by vowel harmony. They 

can be safely dropped , for they bear no semantic Signif~cance. 

(iv) The Progressive: 

I suggest that both Fante and Twi should form the 

present progressive and the progressive future (2nd ~ture) 

by prefixing 're~ to the verb root, because the Fante forms 

'r~' 'ro-' and 'ru-' caused by vowel harmony have no semantic 

significance. 

5. Final W 

Both Akuapem and Fante agree in the use of the final 

w. I recommend that where final w has functional val~e in 

distinguishing fairs of words, ego 

pa (betray) 
paw(choose) 

te (live) 
tew (pluck) 

the final w should be retained. 

6. Final r 

Since the final 'r' in Fante Jpresupposee a syllable 

Fantes may add the appropriate vowel where the final r occurs 

e. g. 

~. 

tiri 
bere 
da koro 

not tsir 
not ber 
not da kor ~

head) 
time) 
one day) 

These recommendations affect spelling only and not 
the pronunciation of any Akan group. 



TRAINI NG I N THE MAKING OF TWI SPEECH SOUNDS 

Except for occasional natural speech defect;rcareless 
" 

speech hab i ts ,acquired,Twi children in the Middle School have, 

on the whole, ,no difficulty in the making of Twi speech sounds. 

The i r chief faults in speech are inau dib i lity, and 

j e;'ki ness. 

Inaudibili t y 

I f a person does not make some of his words clear to 

his audi ence he i s said to be inaudible. This~udibility is 

cau sed by weak or poor articulation of the consonant sounds. 

SpeeCh Defects of Twi Children 

Occasionally one meets children with one of the 

following speech defects: 

(a) 'r' pronounced 'I' e.g. '::>leba' instead of '::>reba' 

(b) 'd' pronounced In', e.g. 'n::>te' instead of 'd::>te' 

(c) 's' pronounced e e. g. 'e6 e Be', instead of 'ese se' 

Analysis 

(a) 'r' pronounced 'I': The 'r' in the above ~xample is a 

voiced post-alveolar fricative articulated between the 

tip of the tongue and the back part of the teeth ridge. 

The 'I' in the above example is a voiced alveolar 

lateral; the tip of the tongue touches the teeth ridge 

in such a way that there is a complete closure in the 

mi ddl e of the mouth, but a passage for the air is left 

on one or on both sides of the tongue. 

The two sounds are akin in that both are voiced; 'r' 

is post-alveo l ar whi le ' I ' 



is alveolar; they differ in the nature of the obstruction, 

i.e. while 'r' i s fricative, 'I' is lateral. 

To make ~r' from 'I' position the tip of the tongue is 

brought cloee to the teeth ridge and the air, as it passes 

over the obstruct i on thus formed causes audible friction 

~t the point of articulatio~ 

(b) 'd' pronounced 'n': 'd' is a vOiced alveolar plosive; 

the air passage is completely blocked by raising the soft 

palate and raising the tip of the tongue to touch the teeth 

ridge. When the tongue is removed from the teeth ridge the 

air suddenl y escapes from the mouth with an explosive sound. 

'n' is a voiced alveolar nasal : the mouth passage is 

completely blocked by raising the tip of the tongue to 

touch the teeth ridge, the soft palate is lowered so that 

the air is forced to pass through the nose. 

Both sounds are voiced alveolar sounds - they are 

produced with the tongue in the same position; they diff er 

only in the nature of articulation - 'd' is plosive, 

'n' is nasal. 

(c) 's' pronounced B: 's' is a voiceless blade-alveolar 

fricative . it is articulated between the blade, or tip and 

blade, of the tongue and the teeth ridge' e ' i s a voiceless 

dental fricati ve; it is articulated by holding the tip of 

the tongue close to the upper t eeth and allowing the air 

to stream through the narrow passage thus formed. 



Both sounds are voiceless fricatives but differ in the 

pl ace of articulation - 's' is alveoldr, 8 is dental . To 

make the sound's' from () position, move the tip of the 

tongUe from the teeth to the teeth ridge and spread the lips. 

2. Sound difficulties of some Kyerep~n children: 

• (a) The velar nasal used finally in a word after the vowels 

e and aj e. g. 'abee for' aben " 'sekae' for 'sekan' 

'hyee' for 'hyen' 'haee' for 'hann' 

This defect occurs in the Twi spoken by children and adults 

who have not had a l ong contact with Twi speakers because 

the velar nasal (~) is not used finally in Kyerep~n. . . 
(b) 'r' pronounced '1' : '1' occurs frequently in'Kyerep~n 

and 60 some of the children are easily tempted to use '1' 

instead of 'r' in their speech. 

tc) non-assimiiat~on or ' d ' before 'n' 

e. g. ose onndi. 

3. Sound difficulties of Ewe children 

(a) a dental 'd' for alveolar 'd'. 

An alveolar 'd' is articulated with the tip of the 

tongue against the teeth ridge. 

A ~ 'd' is articulated with the tip of the tongue 

against the upper teeth. 

Both sounds occur in Ewe. This mistake of using the dental 

'd' instead of the alveolar 'd' is more pronounced in 

reading than in ordinary speech because in Ewe the dental 

'd' is represented by the letter 'd' and the alveolar 'd' 
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by the letter '~'. So when the Ewe child sees the Twi 'd' 

he tends to pronounce it as al1~r "' d ' • 

To help the Ewe child to avoid making this mistake 

t he teacher-must carefully explain to him the difference 

i n representatio~ 

Remedial Treatment: 

Children with any of the defects discussed above 

would require frequent drill in the making of the sound 

concerned. But before the teacher can help the children 

effectively he must have a sound knowledge of elementary 

phonetics~ i.e. a knowledge of the various speech organs 

and how and where in the mouth the speech sounds are 

produced. The teacher who says to the child "Don'-t say 

' n~te', say 'd~te' doesn't help the child much, because 

all he appears to know is that the child is not making 

the sound correctly. But to be able to help the child 

effectively, the teacher ought to be able to 'diagn~se' 

the child 's faulty sound and 'prescribe' a remedy for the 

fault. 

These sounds ought to be practised not only in 

isolated words but also in sentences with the words 

containing the relevant sounds occurring at different 

positions in the sentences, namely, initially,medially 

and finally. 

Pronunci a~ion practice involving the sound's': 

Words: sasa, asem, sika safe, sasono, asase, sunsurn, 



sunsurna, nsaasaa, osunson, n.,a. 

Sentences: 9susuw se masisi no se. 

Aso sunsurn no se onsore nsaw. 

Asi saw sasa no bi sii opon no so. 

Asase so ye sakasaka. 

Pronunciation practice in the sound 'd' 

Words: dade dua odo dodow Ddudo 

Dede dedaw odeduani atade adididan etc. 

Sentences: Fa dade twa dua no. 

Od¥ a mede d~ no mu ye den 

• Opo dodow denneennen. 

Kwasi Dade de dadedoroben abo adare. 

Pronunciation practice in 'n' or 'nn' 

Words hann din fan. fann 

son 

osekan 

sonn san 

afedan 

sann 

Sentences: Opon te ase hann. 

oton asekan a ewo din. 

oson aduan no ho nsu dii bi ara sann. 

"Hann a efi daapem hann mu 

daa nkwa a eharan wo yen so 

anopa yi behyeren" 

A common defect I have noticed about children's and 

even adults' speech is that a good number of them tend to 

speak in a slovenly way, i.e. they do not sound their 
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consonant s vi gor ou s l y enough, e.g. 

Ko ' o Fori for Kofi For i 

s i k ' ee de for s i ka ye de 

The teacher wou ld need to be on constant guard against 

such s lovenly speech. 

Sometimes the children require training in tones. Tone 

is the rise and fall of the pitch of the vOice. At the 

Akropong Demonstration Middle School I he~d many children 

in Form 1 read adverbial time clauses ending in ' no' with 

wrong tones, e.g. For ' ;:Jde nkyene no k;)maa Ananse no, •.• U 

the chi ldre~ rea~ 

~ instead of 

Children need to be gi ven frequent drill in the tones of 

the temporal clauses. 

A whole period a week need not be given to this'sort 

of speech work, but five to seven minutes (a~ the need 

r equires) can be devoted to it at the beginning of the oral 

l esson. 
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READING ALOUD 

Children in the Middle School have: on the whole,mastered 

the mechanicS of reading. Even non-Twi children appear to 

have no mech&nical difficulties with Twi reading and their 

understanding of what they read is appreciably good. 

What teachers should aim at in reading aloud in the 

Middle School are clearness of articulation, fluency good 

phrasing, and expressio~ 

Clearness of articulation: Slovenly speech due to careless 

speech habits is the weakness of many childre~ Children with 

this weakness would require frequent reminders of "speak 

clearly" from the teacher. The question has been more fully 

discussed elsewhere. 

Fluency and good phrasing: Fluency is possible when all 

verbal difficulties have been eliminated and the reading 

matter is perfectly familiar. Therefore, before any attempt 

is made to read the passage at all~ the teacher should see 

to it that the pronunciation and meanings Qf all difficult 

words are taught. Again, fluency and good phrasing depend on 

understanding of the passage and an appreciation of the 

structure of the sentences. So children should be allowed to 

read aloud only after they have been given ample opportunity 

to read the passage Silently. Many children are dull readers 

because they read jerkily. An investigation into the causes 

of jerky reading revealed that in their first year at school 

these children were taught to read by the phonic method. As 



a result of this method they are accustomed t o making the 

syllable or, at best, the word the unit of reading. Children 

must be taught not to make any difference between reading 

aloud and normal speedh - reading aloud should not be slower 

or faster than normal speech. Again, children must be taught 

'~hat while correct pronunciation of individual words is 

desirable i t ms not as important as good phraSing and 

intonation. 

Expression: Expression in reading is es~ential espeCially 

where there is dialogue or direct speech. Expression depends . 

on understendi~. Children must "be encouraged to put feeling 

into what they read, especially when the passage lends 

itself to it. 

Correction of mistakes in Oral Reading: There are two ways 

of correcting in oral reading. The first is to interrupt 

the child and correct him immediately he makes the mistake. 

The second is to wait till the child comes to the end of 

the passage before you correct him. In the former the 

continuity is broken and the effect of the reading is lost 

on the child and the rest of the class. The teacher will 

therefore do well to keep interruption to the minimum. 

There is no reason why all the correction should be 

done by the teacher; the children should be encouraged 

to criticise one another. This helps the Children to listen 

attentively and to avoid making the same mistakes. After the 

necessary corrections have been made by the teacher or the 



cl ass or both, the same passage may be read again by the 

Child and sever al others. 

Pattern Reading: 

To cofubat jerkiness and bad phrasing the teacher 

would, from time to time, give a lot of pattern reading. 

-The teacher should see to it that his reading is a really 

good pattern for the class. It should be an embodiment o~ 

all that the teacher wants to teach in qral reading. After 

the teacher's pattern reading several children may be askad 

to read the same passage again. 

Dialect: ,The ~hildren in the schools under review are 

supposed to use readers written in Akuapem, but in addition 

to these they do read other books written in the Asante/Akyem 

dialect. At t he Demonstration Middle School I was delighted 

to hear some Akuapem pupils of Form I read "Amoadu" 

(written in Akyem diale ct) with almost perfect Akyem tones. 

On the other hand I heard Form III pupils of the same school 

fumble with Asante tones While reading "Akqnfoo Nnwom Bi". 

Where the children are sure of the dialectical tones they 

may be allowed and even encouraged to read using them. It 

would certainly arouse the interest of the class. But , on 

the other hand, if the children are not sure of the dialec­

tical tones they may be advised to read , using the tones 

of their own dialect. 



Must the opportunity to read aloud be limited? 

Some teachers give all the oppo~tunity to read aloud 

to the good readers only. They claim that it helps the bad 

readers to h&ar some good reading. But what is the use i~ 

these poor readers are never or seldom given the opportunity 

t9 read aloud? On no account must oral reading be monopolised 

by the good readers, because it is the bad or poor readers 

who need more training in reading aloud. While the poor 

readers are practising reading aloud the good ones may be 

allowed to do some silent reading. It must be clearly 

understood that as the child progresses in the school 

course he must be doing less and less reading aloud and more 

and more o~ silent reading. 



DIALOGUES AND CONVERSATIONS 

In dial ogues and conversations ~ group of ch1 l dren 

imagine they are characters in an everyday scene. A conversation 

which is prepared and written up on the blackboard takes place 

between the~ This is taught to both the actors and the rest 

of the class sentence by sentence. Each conversatior- should 

be short and easy enough t o be learned in one period 

especially in the lower forms. 

There is scope for spontaneous convetsation, but the 

advantage of using set words is that the teacher can weave 

into the sentences sounds and phrasBs designed to give the 

class drill ' in articulation and fluency. 

The children go on to learn a fresh conversat~on when 

they have mastered one. Conversations already learned should 

be revised regularly. The teacher should aim at clear speaking 

and at giving as manY groups as possible the opportunity to 

repeat the conversatio~ 

The use of costumes and other proper ty rray add reality 

to the conversations. Here is an example of an imagi nary 

conversation: 
A VISIT TO ~FRIEND 

AKOSUA: Aroma, madwo 

M AMA : YRa awuraye. Agua wo ho. 
-I 

AKOSUA: Mihuu '11'0 adi nna, na wo ho te de~ 

AMMA: Onyame dom, ~e ho ye, na '11'0 neo, '11'0 man mu e ? 

AKOSUA: Onyame adorn, edwo. 

AMMA: Nnaano mebekaa w'akyij meb ae no, na wose woko afum. 



AKOSUA: Yiw a. M'afuw no ase ad~w mma mentra fie koraa. 

AMMA: Gyama nne de, wudii afoofi? 

AKOSUA: 0 Y}W, nne de, mehome kakra. 0, den na ebae na 

onipa bre ne wiase I1IU s a a. 

AMMA: Hm! Ka na ka bio; eye ahometew se. 

AKOSUA: Na wo de n o te den? Woaw1e ase ad~w? 

AMMA.: Maw1e no saa ara b1. K~hwe, ntwaboa as1 

nketekrakye asa me bankye no nyina a. 

AKOSUA: A, saa ntwaboa y1 koraa onipa beye w~n den? Na 

60 Kwadwo anye amfo bi afuw no ho arrrna wo? 

AMMA.: ;)yee a, na Sib iri ntwab~a de, ~n ani tew a atew, 

wos'e ano' bi ni? W~mfere nnipa na wonsuro anJ1lo. 

Efii se Kwadwo yee amfo no, emm~~ atwaboa -biako 

pe po see da. 

AKOSUA: Nokware ni. W~~~w a, amane, woann~w a, amane. 

AMMA.: Hm! Yebeye no den? 

YAA: Agoo! 

AMMA: Onipa w~ h~. 

YAA: Amma, madwo. AkoBua, madwo. 

AMMA.: Yaa onua. 

AKOSUA: Yaa ahenewa. 

YAA: Amma, mebaa wo nkyeIi kakra. 

AKOSUA: .Aroma, ende mek» kakra ansa. 

AMllA: Yoo, »kyena eye ntem a, meba. 

AKOSUA: Yoo, mehwe w'anim. 

AMMA.: Due ne nwini o! Merna Kwadwo adwo. 
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AKOSUA: Yoo, ob~te. 

YAA: Da yiye 0: 
AKOSUA: Yaa ahenewa. 

'I' 



DEBATES 

A deb ate is an oral exercise thatJ gives training in 

thinking and expressing. The subject is announced and the 

major speakers selected several days b efore the actual 

debate comes on. This is done to enable the major speakers 

to prepare their sPGeches and the rest of the class to think 

of the subject well in advance of the debate. The subject is 

in the f orm of a statemeng, e. g. 

"Abosonsom ye nnaadaa"(That f e tishi tSm is deception) 

A pupil is chosen to be the proposer and anothe~ chosen 

to be his se conde r . And so for the opposition. 

While t he proposer and his seconder try to convince the 

audience that the proposition is true , the oppose~ and his 

seconder try to convince the audience that it is not true. 

The teacher may act as chairman. In the top classe s one 

of the pupils may be chosen as chairman. The proposer and 

the opposer may speak for five mi nutes each and the ~econders 

three minut es each. When these have spoken the members of 

the audience may speak for or agains t the subject. Such 

supporting speakers may speak for 2 minutes e ach. The proposer 

then sums up in three minutes the argument that has been 

advanced by his side. The opposer also sums up in 3 minutes. 

The subjpct is put to vote and the r esult announced by the 

Chairman. 

Topics for Debate 

1. Eye se mmea ne mmarima sua ade ko ani~ 
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2. Nkommo bone see obra pa. 

3. Hwimhwim ade ko sorowsorow. 

4. Ese se mmarima akatua ko anim sen mmea de. 

5. Akraman ho wo mf'aso sen nnyinamoa 

6. Eye se yewo ohene wo oman mu. 

7. ~ware ye mmea agoru 

S-. Dame ye sen oware 
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SHORT OLASSROOM PLAYS 

The "Handbook of Suggestions for T,tlachers" says: "Drama 

in the school may perhaps be appropriately defined as a 

trai n i ng, a st~dy, and an art. It is an excellent discipline 

in speech, poise and self-confidence. It affords remarkable 

opp~rtunities for active literary study; and it is a natural 

and effective mode of artistic expression for children", and 

"The Teaching of English in England" (Board of Education 

Report, 1936) says: "Dramatic representation is at once the 

most all round and intense form of literary experience for 

young adolescents." Yet the one t.~ing which is, on the whole, . 

lamentably neglected in our language teaching, especially Twi 

language teaching, in the Middle School is the use of the 

dramatic method. 

In an article in "Oversea ~ducation" by Mr. and Mrs. 

Harrison we read: '~e saw what born actors African Children 

were, especially in the line of light comedy; they hardly 

rehearsed at all. They seemed to get an idea, and then the 

whole thing came spontaneously. There was complete enjoyment 

entire absence of self-consciousness, nothing had to be 

faithfully taught them, and it was all so full of zest and 

life - audience and actors blissfully at one in their 

appreciation and enjoyment of the thing." 

There seems to be little difference between dialogues 

and convers ations (discussed in the previous section) and 

drama, but there is this distinction to be made. Whereas in 
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dia l ogues and conversations the scenes ar e everyday scenes, 

i.e. scenes within their own ~xper1ence in which they merely 

imitate, in drama or short classroom piays the scenes based 

on pictures, 'stories and the reading materia 1 may be quite 

unfamiliar an'd again in drama the children "have 'to invent 

and interpret rather than imitate." 

The p lay must be discussed by both the teacher and the 

pupils beforehand, then prepared in groups. The groups decide 

on their conversatio~ the scenes, costumes and other 

prope'i>ty, etc. 

The play is produced in a clear space in front of the 

cla ss or in the , school hall(if there is one). When the play 

is in progress the teacher must resist the temptation to 

interrupt and give his idea of howsomething should be done. 

After the performance by a group both the teacher and the _ 

rest of the class may make suggestions for improvement. So 

the rest of the class are encourage d to criticise both the 

acting and the speeches. 

The teacher should see to it that the acting is not 

confined to the more capable of the class; the apparently 

dull chila~en should be roped i~ 

As the pupils become accustomed to acting they could be 

asked to write and produce plays from non-dramatic material 

or make up and act a little story of their own. 

In Form 1 of Demonstration Middle School I watched a 

good performance of a play based on a chapter read from the 
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class reader "Amoadu". An acc~)Unt of this performance is 

given elsewhere. 



ORAL VOCABULARY EXERCISES . 

My invest i gation revealed ' that genp,rally, apart from 

teaching befo~e silent reading the pronunciation and meanings 

of a few word~ that appear to be difficult, there is little 

or no di rect training in vocabulary. In fact, in all my 

insDect i on of cl ass exercise books I saw only one vo~abulary 

exerci se. 

If children are to have a free, easy and effective 

expression both in speech and in writing they need to have 

a l arge vocabulary. In fact, the need f or studying the use 

of words cannot be over-emphas is~d. Words are the medium in 
, 

Which a speaker or a writer works and are therefore ~ery 

important. 

In developing the pupils' vocabulary the teaCher's main 

objects should be (a) to hel p the children to acguire a good 

stock of words and(b) to help them to choose and use th~ 

words with accuracy, preCision and,skill. 

How can we achieve this? This is best achieved through 

a careful and copious reading of good literature and 

co nshant practice in writing. Through reading the children 

see how experts use the words, and consciously or 

unconsciously what they read v ill be reflected in their own 

speech and writing. 

Another useful way is to read a passage from anY book, 

and whi l e r e ading, to substitute, whenever pOSSible, 

e ~uivalents to those in t he original. Thus little groups 

of r e lated words are bui l t up, and from these groups t he 



pupi l s will be able to select on the right occas i on the 

appropriate word required t o express t~eir meaning. 

The best, plan i s to use t he word in a crisp sentence. 

Care should b~ taken to illustrate the meaning of the word 

in the sentence, e.g. the new phrase is "ohare so" 

Abofra no dii aduan no ohare so 

This sentence does not illustrate the meaning of the phrase 

"ohare so". But the sentence: "8siane se abofra no pe ntem 

nti, wantum1 anto ne bo ase na odii aduan -no ohare so" 

brings out clearly the meaning of the phrase. 

Besides the new or difficul~ words taught at the 

beginning oi a new chapter in the class reader and t~rough 

incidental r eading and oral preparatien for composition, 

the teacher would need to give the class ~arerully graded 

exercises in vocabulary. This c0uld b e done during the 

composition lesso~ All along, the teacher should bear in 

mind that the most essential thing . is ~or the pupils to be 

able to use the words accurately. Teachers wi~l find that 

most of the words,though familiar to the children, do not 

come into active use . In such a situation the idea is te 

help the children to make "active" their "passive" vocabulary. 

To ,_ attain any proficiency the pupils would require 

frequent and intensive oral practice. Here are a few 

suggest i ons of types of vocabulary exercises that ~ould be 

used in the Middle School. Teachers could with a little 

effort devise their own exercises to suit their own particular 

classes and situations. 
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Exercise 1 

1 . Give t h e femi nine of given names, e.g. 

okunu 

akok;mini 

obooni 

akonta. 

akoa 

obabanin 

akwakoraa 

2. Give ~he masculine of the following: 

ababaa 

abeawa 

onuabea 

awuraa 

3. Put each of the following words into a short sentence in 

such a way as to show that you understand the diffe~ence 

between them: 

1. 

akoa: osomfOj ahiiyi: fewdi, 

osumanni: odunsinni; ,oyonko: tipen 

afiri: adwokuj ahomegu: apinisi. 

Exercise 2 

Occuiiations 

What name do we give to: 

(a) onipa a oye bodobodo; 

(b) onipa a oye mpaboa 

(c) nea oyan ohene akyene 

(d) onipa a opam ntade ne ntama 

(e) ahenkwaa a obo dawuru 

(f) onipa a oye mfuw 

(g) onipa a okyere mmofra ade 

(h ) oni pa a obubu abo 



(J) onipa a osi adan 

( j) onipa a oye apon ne nkormwa. 

( k) onipa a o"bo nnade ne nsow 

2. Places 

What name do we give to 

(a) fasko a mmofra sua ade (sukuu; asuae) 

(b) faako a wotu sika (nkoron) 

(c) faako a wobo nnade ne nsow (atonnan) 

(d) faako a ob ommofo akobo ne sese kum mmoa 

(e) faako a wodi asem (asennii) 

(f) faako a woton nam ne nnuan ~gua) 

(g) faako a wobo' gua (prama so; aguabirim) 

(h) faako a nsubonten abien hyia (aboe) 

3. Divide the foll owing into two lists: 

(a) Nouns with a happy meaning 

(b) Nouns with a sad meaning 

nkonimdi, afiri mu asiane, nkogu, 

owu, nnome, ahensi, sebew, 

nhyira, ahentu, awo, ahooden 

asotwe, oyare, osu, aseda. 

4r-G~¥e-tBe-e~~ee4t~e-0~- the-~e~~ew~Rg: 

Exercise 3. 

1. Make nouns from the following: 

se wosi hene 

se wotu ohene 

se wobu aten 

se wodaadaa ob i 
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(nnanso) 

oyare 

oyaw 



se wohye bo 

se wokuntun 

'bo mmoden 

.lii nkonim 

2. Give the opposites of the words underlined in the following 

,phrases and sentences: 

a . bepow no foro, enne ye anigye da 

b. abusua no do a ado; abofra ~ yaw 

c. akutu no anoboaboa; obarima no ye okokodurufo 

d. animguase mfata ~kanni ba; ohia na ehia onihafo 

3. Gi ve the plural forms of the following nouns: 

Give the plural forms of the following nouns: 

osekan, dade ese asubonten osoamni 

kekrema, akongua sare kuku esen 

o.1ene, osofo, oguan, nhoma , sapow 

okwasea, bamkyinii, ~kranni, ehwene, owaduru 

obonsam, bonsu, mfote, odun~inni, bayi 

bommaa, obonko, abonnua, dompe, osaman 

4. Give the synonym of each of the following: 

odefo, osigyani, adagye 

tipen, aseda, apoobo 

akoa, ahantan, nhoma 

ad ant am , atiridii , ohoofefo 

ohuae abofra, onihafo. 
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Exercise 4 

Adjectives 

fe dep duru tan kronkron nnam fe:fe nketewa 

bone duruduru.' 

1. Fill the blanks, using suitage adjectives from the list 

supplied above: 

a. abofra no ho ye 

b. adesoa yi mu ye 

c. osram pae a wiase ye 

d. nkrante no ye __ _ 

e. anyamesem ye nhoma ___ _ 

f. Ade' 'nni wura 

g. Wantumi ansoa adesoa no 

h. ~kraman 

1. ~dan 

no abo dam 

no woabue ane 

j. Abo ~ gu dan no akyi 

2. Make sentences containing t ~e ~ollowing phrases: -

3. Ad~ 

a. 

b. 

c. 

d. 

bepow tenten 

atade fufu 

otare kurukuruwa 

adwuma dennen 

nsu kurennyenn 

aduru nwenenwene 

four suitable adjectives to each of the 

Ne nantew ye: serew, --' --' --'--
Asore no ye de, --' --' --' 
Agoru no ye --' --' --' 
nkwan --' --' --' --

e. Asubonten _ _ , __ , __ , __ 

following: 

. 
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4. "'rite the following sentences, replacing each adjective 

by one t hat has a similar 'meaning. 

a. abofra yi ye ahantan 

b . ;:>kwan no ye hihiaa 

c. aboa no dua ho nhwi ye ~ 

d. ;:>hye atade fitaa 

5. Change into plural: 

a . abofra ketewa f. ;:>bea k;:>k;:>;:> 

b. dua tenten g. ;:>barima tuntum 

c. ahaban tetrete h. atade fitaa 

d. ;:>bf> kese i. - dua poriwa 

e. ;:>dan kurukuruwa j. dua sin 

6. Supply an adjective opposite in meaning to the one 

underlined in each of the following sentences: 

a. emu neu ye twurodoo 

b. Apampaa no ye hatahata 

c. Ne nsam ye lwk;:>;:> 

d. 8ho ye torotoro 

e. N'ani so aye wusiwusi 

f. abofra patapaa no ni 

g. Ode dua feafeaa no aw;:> no 

h. Kwasi ye ~. 

1. Aduan ill W;:> h;:> 

j. Obo no so ye kekenakekena 
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Exercise 5 - Verbs 

1. Write the following, makil1g the verbs oPposite l i-w Tn.lit/TV-'1: 
a. ~f~ bepow no. 

b. otee as em no,osui 

c. bukaw abaa no 

d. owura no ato ne sika so 

e. n'ani ku n'adwuma ho 

f. twa asem no so. 

g. odo ne nua no yiye 

h. ~ boaa no 

1. oreboe adwuma no 

j. mepe se.mefee mmoa yi ase 

2. Make the verbs in the following sentences nega+,ive: 

a. ~san bae nnera 

b. matra Kumase pen 

c. mihuu no anopa yi 

d. otaa ba ha 

e. of ere ade 

f. Kofi nim no yiye 

g. obetu kwan okyena 

h. mihuu no no na orekan nhoma 

1. me~ kwan nnansa yi. 

j. rna ~ ntem. 

3. Re-write the following, making the verbs positive: 

a. wamfa ~ me 

b. Wonyee bi da 

c. mmofra no ~ ho nne 



d. onni ha 

e. Kwasi ntumi ~ ne ho hwee 

f. orenuna orrmuna 

g. y~nko sukuu Memeneda. 

h. abofra yi ~ se n'agya 

1. wo~ e 

j. omfa saa nhoma yi nko sukuu 

Exercise 6 - Adverbs 

1. Replace each of the follow l ng adverbs by one with opposite 

meaning: 

a. okasa ~ 

b. ohene nante brebre 

c. me de, magye me ban hodwohodwo 

d. sen dua no ano hwirenhwiren 

e. ode nnua no asisi ho pitipiti 

f. amane no so huanii 

g. wanwene kente no mehemehe : watwitwa nam no mehemehe 

h. oyam kyekyire no muhumuhu 

i. ofree nunofra no nnidiso 

2. Add a, sui tab le adverb: 

a. ne ho aye no den 

b. nne de, me ho ye 

c. okuafo no asew ne nkrante 

d. sum aduru 

e. abofra yi nim apraj opra n'adiwo __ _ 

" 



f. metu kwan mako Nkran 

g. efi ho manllU no 

h. aSE1Jl no maa ne ho hiaa no 

i. ade "asa; -- or emma 

j. mako Akuse 



TRAI NING IN GRAMMAR {ORAL ) 

Twi teaching in the Middle School must include some 

grammar teadhi ng. Do we teach Twi gr'ammar out of' sheer 

custom or formality, or do we teach it because we are 

convinced that it constitutes an essential part of' Twi 

language education? 

Before we attempt to answer this all-important question 

let us get it clear in our minds what grammar i s. It is not 

a set of rules prepared by language exp~rts like Christaller 

and Akrofi. Grammar is nothing but the speaking shout 

l anguage - a standing apart from language as a means of 

conununicat}on - " a classifying, 'arranging and categ~rising 

of constants and an attempt to assess the signif~cance of 

the results. 

Why then do we teach grammar? What can we hope to 

accomplish by the teaching of grammar in s chools? There 

are some people who would say grammar helps the pupi~s to 

speak correctly, it helps to correct their fpults and it 

acts as a check on their language. But has a grammatical 

rul e any curative qualities? I think not , because it is a 

fact th.t literate. Twis who have studied Twi grammar cannot 

claim to speak Twi better than illiterate Twis . 

But it would be quite ridiculous to say that there is no 

place for Grammar in the classroom because grammar enables 

us to understand why a thing is wrong; that is to say, it 

he l ps us to understand the rule of principle involved,and 

i f we know that we are far less likely to make the same kind 

lilt 



of mis t ake again than if we had no principle to guide us. 

Bes i des, it is perfectly legitima~ to observe the constants, . 
and perfectly' legitimate to point out these constants to 

others. But these constants must be examined·within the 

language at the disposal of the children. 

Whatever our reason for teaching Twi grammar w~ must 

remember that grammar is not an end in itself but rather a 

means to an end. It would be close l y related to reading, oral 

and wr itten work. 

The following exercises are intended to supplement or 

consolidate grammar teaching in Jhe Middle School. Dnning 
~ 

the .investigation it became too clear that the teacp~ers 

were lab ouring under the complete lack of text-bocks and 

prepared exercises. The only available text-book on the 

subje ct, namely, "Twi Kasa Mmaxa" by C.A.Akrofi does not 

provide any form of exercises. Unfortunately most of the 

teachers are not able to devise tb~ir own exercises that will 

suit their classes and the result is a disap~ointingly scanty 

output of exercises - both oral and written. The foll owing 

exercises are by no means exhaustive: they are meant as 

suggestions and as a guide for the teacher. 

The important thing about the learning of grammar is 

that the pupils must learn it inductively. Most of the 

learning of grammar in the Middle School will take the form 

mainly of the imitation of patterns of correct usage in 

answers to questions, in s entence completion exercises and 

finally in free compositio~ 
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1. Pick out all the nouns in a given passage and say whether 

they are singular or plural. 

2. Put a passage that is mainly in the singular into the 

plural. 

3: Put a passage that is mainly in the plural into ' the 

sIngular. 

4. Narrow the ~ollowing nouns down to particular names o~ 

their kind: 

dua: oguan: 

3-subo?ten: J akuraa: 

odan: kurow: 

nbwiren: bepow: 

onlpa: oman: 

5. Name the larger groups t o which the following nouns belong: 

Aroma: Adenya: 

Kwame: Aboasa: 

Akuropon: Densu: 

6. Describe the grammatical ~unctions of the nouns underlined: 

a. sukuufo sua ade 

b. sukuu~o yi ade ye mmobo 

c. mmo~ra a ereko yi ye sukuufo 

d. sukuufo, munsua ade 

e. akyerekyere~o apon sukuu~o no 

f. akyerekyere~o kyere sukuu~o ade 

7. State the functions o~ the nouns in a given passage. 



------~ " , 

8. Use a given noun as subject, object, complement,possessive 

vocative and an indirect object or a< sentence. 

9. Fill t he bianks with suitable words to make good sentences: 

ani agye 

tu mmirika 

ko asu daa anopa 

beko Nkran okyena 

tumi bu akontaa yiy; 

bo nwaw 

tu mmirika 

beko Nkran' okyena 

nim apra 

sree aduan dii. 

10. Fill in the blanks with suitable nouns t~ make~good 

sentences: 

Yaw abo •.••••••. no 

Kori too •••••••• bi kyeree me 

~kraman no awe •••••••• no 

Minim 

Ne na apra ••.•••••• bo awie . 

Memeneda du a, oko arum kotu •••••• •..• 

ADJECTIVES 

1. SUpply suitable adjectives to go with the rollowing nouns: 

odan 

aborra 

agyinamoa 

obo 

dua 

sum 

asase 

aduan 

okwan 

atade 

sumii 

nkrante 



2. Supply suitable nouns to go w~th the ~ollowing adjectives: 

donkudonku abien tanta;J. kusuu 

~itaa ~ 

~urubann 

ke:se 

sakoo 

teateaa p~t~p~t~ 

hanahana hihiaa 

3. Pick out all the adjectives in a given passage ~rom the 

Reader. 

4. Change into plural: 

dua tenten; abo~ra ketewa; onipa k~k~~ 

dua t i atiaa; ~bo ke:se; abo~ra pa. 

5. Add adjectives to the nouns in the ~ollowing sentences: 

?Papyin no aba ha k~. 

Fa me nhorna no bre: me . 

Pe: ase:m bi ka kyere: ye:n. 

~ t~e nne:ra. 

W~kyew tetare bi w~ dua no ase 

6. Give examples in sentences o~ adjectives that 

(a) give precise and detailed in~ormation e. g. ~ 

baabaad~m, be:te:e:, krarm, pemee. 

(b) belp us to picture things 

ketekete 

kakraa 

~itaa birikisii ~uku~ku pe:kye e: 

te:trlJ:~ ~ea~ea 

(c) tell us about number 

(i) vaguely, e.g. pii, bebree, nyinaa , bi, ketewa 

bi, kakraa bi 

(ii ) speci~ically e. g. abien, abie:sa, ~ha, apern, 

baanu, baasia, atere rna, nsa rna • 



(d) point things out to us, e.g. 

no, y i, saa, ben, biara, ko~ 

(e) show somebody's ownership, e.g. 

me, yen, akuafo 

wo (w' ) mo, Abor~fo 

ne (n t) w~n. 

PRONOUNS 

1. Write down a passage, in which no proaouns are used at 

all. Write down the same passage, _ using pronouns to avoid 

repetition of nouns. Let the pupils compare the two 

passages in detail. 

2. Pick out the pronouns in a given passage from the Reader. 

3. In the following sentences, which words are pronouns? 

a. Kofi ahoro ne ntamJ3. ahata. 

b. Abarimaa no bisaa ne y~nko no se okura sika bi ana. 

c. Awuraa no kae se wabr~ 

d. Obea no turu ne ba. 

e. ~sram no ayi ne ho adi. 

4. What nouns do the pronouns in Question 3 stand for? 

5. Make the sentences in Question 3 plural. 

6. Fill in the blanks with suitable pronouns: 

a. ahu Kofi an~pa yi? 

b. Apaafo no de 

adwuma. 

nnade agugu h~, efise ___ ap~n 

c. Yaw de _1._ ntama ab~ 

d. nhoma no ayera. 



e . So wuhu nnua a esisi ho no? Dabi, minhu ____ yiye. 

7. Fill in the blanks with suitable pronouns: 

a . _____ nim nhoma yiye. 

b. b1:ko Nkran nnawotwe yi mu 

c. bedi aduan no nyinaa 

d. Ode sika no akoto n'ankasa adaka mu •• 

e. Y1:n de, Y1:ahu __ de ano. 

8. In place of each of the underlined nouns use a pronoun: 

a. Sukuufo no asee aS1:m no. 

b. Owura no aky1: mmofra sika· 

c. Afua atade no apa. 

d. ~waroe atade no ani tew sen Kofi atade. 

e. Akuropon mfraroa ye sen Nkran mfraroa 

VERBS 

1. Change the form of the verbs in the following sentences 

to the past forms (Twaro kabea) 

a. Kof i ~ sukuu dan mu. 

b. Akosua ~ aduan. 

c. O'Dea no ton mako ne nkyene. 

d. Okyew tetare wo nkwanta no so· 

e. Me!!£!!! nsu pH . 

f. Mmofra no da nnonwotwe. 

g. Mmofra ne mpanyin nyinaa k£ asore Buronya da . 

2. Change into the Past (Perfect ,Future ,etc. ) forms the 

forms of the verbs in the following sentences: 

a. Akosua ~ nkwan no ~. 

b. Kwasi ~ adwuma no ~. 



c. ~k:yerek:yerefo no ka asem bi ~ mmofra no, 

d. Kristofo gye Yesu di. 

e. Mmea tor e anopa ko asu. 

f. ~de nkrante ne asow ko afum 

g. Akuafo de aduan fi afum ba fie 

h. Biribiara a ~ no ofa di 

i. Abommofo ko wuram ha 

j. Nnipa pii ba betee obofo no asore. 

3. Ohange the verbs in Exercisesl and 2 into negative: 

4. Ohange the verbs in the sentences required in Exercises 

1 and 2 into negative. 
/ \ " I 

5. (i) Meda hO. 

In sentence (i) the verb "da" denotes action" whereas 

in sentence (ii) the verb "da" denotes state, or condi tim. 

Ohange the tones of t he verbs in the following sentences so 

that they denote state or condition instead of action: 

a. Ogyina ho. 

b. Oguan no butuw ho komm 

c. Abofra no bata ne na ho daa. 

d. ;)panyin no fura ne ntama pa bi . 

6. The verbs in the following sentences are in the Present 

form. Make them Oonti..tuati ve in form (Daa kabea ). You may 

have to make other changes in the wording of the sentences. 

a. ~ Nkran di paa 

b. ;)paani no soa adesoa kese 

c. ~ sika 



d. Kofi yare nti onantew breoo. 

e . Okan nhoma nti ohu nyansa 

7. Change int~ plural, making slight adjustments where neceSSf 

a. Onua no do ne nua no. 

b. Dua yi ware. 

c. ~ea no so adesoa. 

d. Aberante no gyina opon no ano. 

e. Abarimaa no tu mmirika . 

f. Okraman ba yi sua. 

g. Otamfo no di ne ho dom . 

h. Okyeame kaa ntam de hyea n'asem mu de~ 

i. Osuani no san k~o ne fi. 

j. Abofra bone no munae. 

8. Explain clearly the difference between th~ following 

pairs of sentences:-

(Kwasi tu mmirika . 
(Kwasi atutu mmirika . 

~MmOfra no ~ nnua 
Mmofra no ~inag;Eina 

~Kwadwo ti ne ho. 
Kwadwo titi ne ho. 

(Yaa kasa wo adiwo ho . 
(Yaa kasakasa wo 

(Nnaka no sua . 
(Nnaka no susuae . 

adiwo 

no ase . 
nnua no ase . 

ho. 



ADVERBS 

"Kofi nantew ~" 

The word "nye.a" tells us how Kofi walks; it is an adverb of 

manner. 

1. Add adverbs of manner to the following: 

a. Afua !Le. •• • •• •••• 

b. Kwaku ye adwuma ••••• 

c. Okasa 

d. Kofi didi •••••• 

e. Oyeyaw me •.••••• 

2. Make5sentences of your own c~ntaining adverbs of manner. 

3. "Owasu k::>::> asu ~" 

"nnera" tells us when Owusu ' went to f etch water ~ it is an 

adliTerb of time. 

3. Add adverbs of time 

a. Yaw boroo Kofi 

b. Akosua beb::> ampesi •••••• , •• 

c ••••••••• osu t::>e 

d. .••••••. na mihuu As::>. 

4. Construct 5 sentences each containing an adverb of time 

"W::>asoma Ofee af'um" 

"af'um" tells us where Ofee has been sent; it is therefore 

an adverb of place. 

a. Add adverbs of place to the following: 

a. Mihuu Agya AbOkyi •••••••• 

b. Obiako gyina ••••••••• 

c. Onenam ••••••••••••• 



d. Kwadwo rek~pase •••••••• aba 

e. ~anf'o no byiae 

f •. Nneema no boa •.•••••• (phrase) 

g. Ate yi w~fa ad~w w~ •••••• 

6. Give an answer t o each of the following questions; each 

answer is to contain an adverb: 

a. Wodae den? 

b. Wuhuu nhoma no w~ he? 

c. Bere ben na wubedui? 

d. Nn~n ahe na mudidi 

e. Da ben na wobek~ Nlg'an? 

f. Oye n'adwuma den? 

g. 8he na ~bye gua? 

h. Me ba no k~ 80 den? 

i. Ofaa he? 

j. Bere ben na mop~n sukulJ.? 



THE GRAMMAT I CAL FUNCTION OF TONES 

1. Dependent adj ec tive clause s 

1. Write down 5 short sentences 

2. Use the same groups of words as adjective clauses. 

3. Le t the pupils re ad the two groups of sentences side 

by side and compare in detail the tones of the ~ords 

or groups of words underlined. 

Exampl e 

a. ~ek::> [ ---J a. Abofra a ::>rek::> no de Kofi [ - - -J 
b. Kofi fae [ _ - --.. J b. Nhoma a Kefi fae no ye me de [_-'J 

c. esen h::> [ __ - J c. Atade a esen h::> no ate tew [ - --.. - ] 

d. Yerebek::> Nkran [ d. Bere a lerebek::> pe na ::>bae [ - - - -: J C __ - - _ J 
e. Ade kyee e. Manhu bere a ade ~ee [ - - '\ J 

[ - - -.:"J 
Later the pupils change independent sentences to depend~mt 

clauses. 

2. Denendent noun clauses 

Treat as above the tones of dep-endent noun clauses: 

~eba [ - - - ] 

~ae [ - '\ J 
Waf a [~- ] 

Yerenk::> [ - -- -J 
Moredi [ - - _ ] 

As dependent noun clauses as SUbjects 

a. enye nwonwa se ~. [: - - J 
b. Eye se ~ . [ - '\ ] 



c. Eye: me de: se: waf a [ - - ] 

d. Se: ;:ie:renk~ no nye: asempa [ "!. -: -:~] 

e. Se: lI)oredi ase:m yi nye [- - - J 
As deJ2endent noun clauses - as objects 

e. ~kae se ~b e:b a [ - - - ] 

b, ~kae Be "b ae [ - "1 1 
c. ~kee Be: waf a [ ~ -] 
d. Yekae Be: ile:renk~ [ _.- -] 

e. Mokae se: moredi [ - - - J 
IndeJ2endent Sentences 

Worek~ [ _. - ] 

~egu~ [ - - JJ 
W~be:ba L -. ] 
W~tee [ - "\J 
Midii. L ,] akok~ ·ab ~n L 

DeJ2endent '!'imexClauses 

W~rek~ yi, hwe: yiye ~[ - - - J 
~eguan no, ~k~t~~ adomfiraw [ - - . J 
W~b~ba bio no, na ye:awie [---] 

W~tee, w~n no dwiriw w~n [ - '\ J 
~, anye: me de: [ - "' J 

. - ] 

Yebes im ansa na akok~ ab~n [_ - - - - J 



---------------- ' ~I 

ORAL SENTENCE CONSTRUCTION EXERCISE~. 

The need for training in bentence construct ~on cannot be 

over-emphas~sed. If the pupils are given thorough oral 

exerc i ses i n sentence construction it is bound to reflect 

favourably on their written work. 

Many Kyerep;m children suffer from a natural te~dency to 

translate from the mother-tongue into the new language, i.e 

from Kyerep~n into Twi. The result is unidiomatic 

expressions, e.g. 

Unidiomatic Twi Kyerep~n Equi- Idiomatic Twi Usage 
EX12ression valent 

l. Ne de rifioma ne de awore ne nhoma 

2. ~w~ ofi no so abo awu mo ~ ow~ ofi no !!!!! 

3. mebefa sika meebetsu sika mebegye sika 

4. w~too din foforo w~too no din foforo 
maa no 

The sentences in Column 1 were picked from the written 

exercises of pupils at Dawu Permitted Middle Suhool. 

The Kyerep~n children who make such mistakes should be given 

intensive sentence pattern drill practising them in the 

correct sentence structure. 

Similar mistakes in sentence structure may be made by 

Ga, Ewe and other Non-TWi speaking pupils. The teacher should 

therefore be on the look-out for such mistakes. When they do 

occur, the teacher should be able to analyse and explain them 

to the pupils and drill them in the correct usage. 



All the pupils, both Twis and Non-Twis, should be given 

practice in the more difficult sentence constructions. The 

following ar~ types of oral sentence construction exercises 

suitable for use in the Middle School. (The pupils use the 

examples given here as patterns and try to build similar 

s~ntences. ) 

1. The Use of Conjunctions 

(a) Conjunctions that join words and phrases: e.g. ne, 

anaa (anaas~) 00 •• 00. 

Mmea ne mmarima ahyia w-o ab-onten 

l~ofra ne mpanyin nyinaa p~ saa agoru yi. - , 

Aku~fO, aguadifo ~ akrakyefo nyinaa k-o-o ~iam no bi 

Omaa me sika ~ ntama 

Medi fufuu ne ampesi 

Mihuu nhoma, apon, nkoagua ~ mpa w-o -odan no mu 

As-ow 00, nkrante 00, ebiara yeo 

Wop~ ketewa anaa (anaas~) .k~. se? 

(b) Con.Junctions that join main clauses ~g.na, nanso(nso) 

~aa abufuw ~ -os-ore fii adi 

Mek-oe ~ mebae 

Mihui ~ manka hwe e 

(c) Conjunctions that introduce subordinate clauses: 

(i) Introducing Noun Clauses: 

s~: ey~ me anigye ~ wuhuu no (Subject) 

s~: ka kyer~ no ~ -ont-o ne bo ase < 
~ (object) 

s~nea: kyer~ no ~ w-oy~ no 

IX. 



se: n' adwuma ne ~ ~d~w (complement) 

(ii) Introducing the Adjective clause 

a. abarimaa ~ ~baa ha no ye me nua(qualifYing the subject) 

a . f a nhoma ~ eda ~pon no so no (qualifying the object) 

(iii ) Introducing the Adverb Clause: 

A.Time Clauses 

.•• a, .•• onipa ye adwuma bre ~, ~home 

~k~m de wo a, toto aduan di 

••. no, ••• ~yee me saa no, manka hwee. 

ebaa saa no, obirar ani gyei • 

..• a,na •• ~nantew a, na ~rehwe ase. 

ohu no a, na biribi reyf:. no • 

•••• yi, ••.• s~hwe redu yi, yere wo ho sua ade • 

•••• (no), ••• yek~e no, yaanto no 

yek~e, yeanto no. 

efi se.. efi se ~k~e, ~nkyerew yen da. 

N.B In the above sentences the time clause precedes the 

main clause • 

•••• ansa n~ •.• (ansa na •••••• ) 

~bekraa yen ansa na ~rek~ 

ansa na ~rehek~ no, ~bekraa yen. 

(iv) Introdu~ing the Adverb Clause of Manner and Degree 

a. . .•. se ..•• yi (no •••• 

meka no ~ woakyere me 11 ara 

b . sene a ..•• y i (no) 

Benea woakyere me yi(no), saa ara na meka no. 



c •..•• a ••.• 

wodii aduan no nyinaa a woamme. vr.m nua no bi 

d •••• se: •••• 

sika no nnooso ~ wodi no nnansa 

e ••••• rna ••• 

oye:e: adwuma no rna aye:e: akonno 

(v) I ntroducing the Conditional Clause 

a. Se: ••••• a, •••• 

Se: mihu no ,!!., me:ka makyere: no 

b. se: •••• a, anka •••• 

Se: mihuu no a, anka •••.•• 

Se: mahu no a, anka •••• 

Se: mehu no a, anka •••• 

e . ..... 00, ...... 00, ..... 

se: oba 00, wamma 00, me:ko mpren 

ot e 00, wante 00, e:nye: m'ase:m. 

d. .• gye se: ••• 

merenko, gye se: woatua me ka (ansa) 

e. Gye se: •••• 

Gye se: woatua me ka ansa na me:ko. 

(vi) Introducing the Adverb Clause of Reason 

a. es i ane se: ...... nti, ..... 

Esiane se: mepe: ~, meto tuaa ka. 

b. Se: .... nti, .... 

Se: mekae na wammua me nti, merenka bio. 

c ..... , ef'ise: .... 
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Mepe n' asem, ef i se oye abofra pa. 

d ••.• se ••• 

Me da -';0 ase se wOakae me 

(vii) Int r oducing the Adverb Clause of Purpose 

a ••.••• se •• •• 

Mekoo Nkran se merekoto mpaboa. 

b • • •••• ,na .. . . 

hwe abofra no, na wantew anhwe. 



TRAINING IN ORAL COMPOSITION: SIMPLE NARRATIVES, 
DESCRI PTIONS AND'EXPLANATIONS 

Languag~ is primarily the spoken word, and "to master the 

spoken word, one must speak". That is why it is essential to 

give training in oral composition. But when we speak we must 

have an end in view - "we speak either to instruct, . to 

entertain, to persuade or to explain". And so in the Middle 

School the pupils must be taught to speak and write with a 

motive. Without a motive what they produ~e will lack point 
e 

and precision - it will be fe~le and dull both in content 

and in choice of words. To gain !ase and fluency in speech 

the pupils should be given copious practice in spea~ing. 

Simple Narratives 

It is a good idea to begin training in oral composition 

with simple narratives. The beginnings should be Simple, so 
• 

simple as to b e easy of attainment by the dullest pupil in 

the class. The most natural thing ~o begin with is t~e 

reproduction of fol~ales and short stories. ·So that they 

may gain £elf-confidence the pupils may begin by reciting a 

story they have learnt by heart. Then they may speak from 

notes at first very full, then very sketchy until finally 

they speak without notes at all. Another method of 

reproduction is to provide the pupils with the requisite 

vocabulary and sentence patterns so that they arp saved the 

trouble of choosing their own words, arranging the sequence 

and constructing their own sentences. Thus the pup ils are helped 



, i 

to acquire ~luency and ease in speaking. 

Procedure : 

1. The story is read two or three times to the cl ass. 

2. The pupils are questioned about the storYj with t he 

answers th~ pupils rebuild the story bit by bit. 

~. The story is retold by the pupils as a p i ece o~.composite 

work. 

4. Later, longer and more di~~icult stories may be told. 

5. The pupils may ~ind and narrate their own stories. 

After this stage the pupils are ready to tackle ~ormal 

narrative composition, speakin~ ~irst ~rom ~ull notes, then . 
~rom sketchy notes and ~inally without notes. The ~echnique 

of narrative composition will not come to the pu~ils 

naturall y: it must be taught. A good narrative must comprise . 
the following parts: (1) Opening events - in Wh\ch the stage 

is set, as it were. (2) Developing inCidents, 1. e. the 

i ncidents that lead to the clima~ (3) The climax or-the 

culminating point of the story, and (4) The' Conclusion. 

In all this order in time is important. The verb used in 

the narrative is equally important. The teacher must be 

on the alert in order to check incoherence and digressions. 





:s, : DESomTION 

Descr'i ptioIr-" s peech or fi piece of' writing that tell s . 
wh a t a person or a thing is like and what impression they 

make . 

In the Primary School the pupils have played 

"description games" such as 'My Friend', 'the Myste:r;'Y Bag,' 

' What did I do?' 'I am thinking of' - 'What am I?' etc. 

described in "Learning OUr Language" by D. Benzies. (These 

may be cont i nu ed in Form 1.) Theref'ore, bff the time the 

pupi ls reach the Middle School it should have been made 

clear to them that vividness is an essential quality , of' a 

good descri~t io~ This should continue to receive attention 

i n the Middle School because if' the description i&vivid and 

detailed the l istpn er can easily imagine the object or 

situat i on. 

In Middle Form 1 it would be advisable to continue this 

traini ng in vivid description throu~h pictures. Thoug~ it is 

not easy to corne by good and suitable picture~, the teacher 

can lay hands on a f'ew if' he looks out f'or them well in 

advance of' h is lessons. 

Pi cture Descr i pt i on 

The picture should be so displayed that everybody can 

see it f'rom where he sits. It should be such as will lend 

itself' t o description in Twi. Through questions the teacher 
-~., 

l eads , t h e 'pupils to describe the picture. The answers must 
I ' 

be i n compl ete sentences. 



·~ 
Class Readers· . , 

At P resent most of the Twi books u sed as cl ass readers 

are not quite suitable for the following reason~: 

(a) there is not much variety in the material contained 

in the books. 

(b) the books are too parochial in outlook 

(c) they are not graduated 

(d) they do not contain comprehens ion or general 

language questions. 

r am strongly of the opinion that class readers should 

cover a wide range of subjects; they should be anthologies 

comprising stories from Ghana and other lands, Genenal 

SCience and Natural History, Local as well as World , History, 

Travel and Adventure, Biography, Poems, Proverbs,. Plays,etc. 

They should include comprehension as well as language 

questions on the various secttons or lessons. 

Supplementary Readers: 

When graduated. ' readers ciescribed above become .available, 

' the present class readers could be used as ~pplementary 

reader,S • • 

Suggestions for the consideration of future writers 

Future writers would do well to consider producing 

1. anthologies of local stories of the "Sem::>de" type. 

2. mythology of various Ghana tribes, 

3. translations of short English classics into Twi 

4. the short novel based on school life,life in the village 

or the big towns; the impact of West~rn civilization on 



-local indigenous life; the impact of independence on mhe 

life of the people of Ghana or othe r West Af~ican countrie~ ~~. 



Surpose t~e tl ass is describ ing the picture above1th~ 
questions musttef such as will. e licit the follow~ng ant1'S! 

1. Obarima no ye okuafo 

2. Dwuma titiriw a odi ne se ~ye kookoo 

3. Odua bor~de, amankani, ~de ne aburow nso. 

4. Akuraa no ye ketewaa bi. 

5.' Eye d~tedan a w~de nkaban (bammu ne bor~de ahaban) 

akuru so. 

6. Nea ew~ adiwo h~ no ye kookoo. 

7. W;)ahata w~ asrenne abien so. 

8. Asrenne no gu m:pampuro so na m:pam:puro no nso gugu abo so. 

" 9. Nea w~ta~ ye ne se w~b;) apa de asrenne no gu so. 

1 0. Kankyee a esi diwo h~ no w~de nsu gu mu de gu~ afifide 

se ebia kookoo a w~atew no foforo so. 

11. Kwae atwa akuraa no ho ahyia. 

This i s composite work produ ced by the class. If there 

are people in the picture and they appear to be talking,the 
• j 

pupils might repeat the imaginary conversatiop betwf'en them. 

Later, th~ pupils describe the picture after it has been 

removed. 

Description of things seeD and done 

From pictures the pupils might proceed to describe 

things they see and do, e. g. 

Market Day in my town or village. 

A railway station. 

An Odwira Durbar 

Palm Sunday afternoon procession. 



Peopl e .. • 

My Father 

My Mo t her 

My Friend 

My Teacher etc. 

I n descr i ption order in space is the important . 

principle just as order in time is impor taat the important 

principle in a narrative. The scene or object must be 

described as seen in the background, as se2n at middle 

di stance and as seen in the foreground. When describing a 

person you first of all give your general impression ?f him 

as seen at a'distance - whether he is taIlor short, .stout 

or thin . Then you describe him as seen from a near~r distance -

his manner of walk i ng, the kind of clothes he · wears, whether 

he is barefoot or in shoes, etc •. Then finally you describe' 

him as seen from a very close range - the colour of his eyes~ 

whether he bears any tribal marks, ~he neatness of hi~ 

a~pearance, etc. 



EXPLANATION (EXPOSITION) 

Explanation is a form of speaking,,or writing that 

explains or clarifi es a subject. The pupils need training i n 

thi s type of composition because they are daily called upon to 

explain things, e.g. di~ecting a stranger or explaining a 

proc,ess. In this type of exercise the pup i ls are not r'eq,uired 

to state their own opinions but to give definite information 

about the subjects with which they are familiar. 

A piece of exposition should be regarded as an answer 

to a req,uest for definite informatio~ As such it should be 

simple, clear and orderly arranged." 

Suggested Topics 

Direct i ons: 

Di recting a stranger to the Post Office, the c~ieffs house, 

the market, a particular_store, 

the house of a prominent man, a 
~ 

school, a'street, the next town 

or village. 

How thi!!e;s a're done 

Senea wosi fadan Senea w;:,nwene nkuku 

Senea wosi semente dan Senea W;:,tOVI dam 

Senea w;:,b;:, d;:,kono Senea wosi ntew 

Senea w;:,b;:, ampesi Senea w;:, t oWlJ ;:,ware 

Senea w;:,ye kookoofuw Senea wonu abe 

Senea w;:,nwene benten Senea wotwa abe 

Senea w;:,pam afuw • Senea w;:,hyew afuw. 



PROVERBS IN ORAL COMPOSITION 

Twi proverbs are the gems of the p»oken lit~rature . A 

person who has a profound knowledge of Twi proverbs and can 

use them naturally and effectively in his everyday speech 

give s delight to his hearers and is very much admired. The 

study of proverbs, therefore, should have a legitims~e place 

in our Twi teaching. 

I suggest two ways in which the study of Twi proverbs 

may be approached in the Middle School. The first is the 

traditional way in which illiterate boys of school-going age 

in the villa~es learn, or conBolinate their knowledg~ of,Twi 

proverbs. It is a language game in which the childrett hang on 

a horizontal line or s~ick a number of household and other 

common articles. The idea is to say a proverh about each of 

the articles. The person who is able to say the l~rgest 

number of proverbs wins the game. Apart from the immense fun 

derived f rom this game, the children consolidate the1r 

knowledge of proverbs already known and at the same time 

learn new ones from their friends. When in a ~ix the Children 

may run to an adult for help. This is a language game that 

can be easily ~apted for the classroo~ Though the proverbs 

are learned out of their contexts this form of language 

exercise is nevertheless good, be cause it provides them with 

a tool which they may learn to wield later. The stock of 

articles should, however, increase from time to time. To 

conduct this game on their own initiative out of class 



children would require very litt~e or no encourage~ent at all 

from the teacher. 

Instead of actual articles, the teacher may use simple 

blackboard sketches of the articles required. An alternative 

is the use of cutt4ngs of pictures pasted on to a cardboard and 

hung on the wall. At a later stage the t eacher may abandon the 

visual aid and instead write up on the blackboard the names of 

the article s, animals, etc. 

The second method is to train the children to understand 

and appreciate the circumstances under which proverbs thus 

learned in th~ traditional way may be used. This may take the 

form of a discussion led by the teacher. Studying th~ 

circumstances under which a proverb may be used goes hand-in-hand 

with the explanation of the proverb. 

In the upper classes of the Middle School the discussion 

method will be used mainly. Proverbs met with in the r~ading 

books will be dBcussed to find out their meaniIll$ and the 

circumstanc~s under which they might be used. 

Other forms of exercise: 

1. Finding proverbs of opposite meaning. 

2. Finding proverbs of similar meaning. 

Sources of Proverbs: 

1. Safori - Twifo Amammuiseem 

2. Adaye-Rapp - "Mpanyin Se" 

3. Rattray - "Ashanti Proverbs" 

~. Akrofi (In preparation) 



LIST OF BOOKS SUITABLE FOR READING ALOUD IN THE MIDDLE SCHOOL. 

PLAYS: ~sew: Nana AgyemanfJ Hwehwe 

Asantehene ~see Tutu 
DANQUAH: Nyankonse:m 

KORA..iTENG: Mpuaasa Ntiamoa 

TAl2I: Aka M'ani 

OPOKU: ~dehuro 

;:"SAFO : Ai'rakoma 

NKETIA: Ananwoma 

POETRY: NKETIA: Akanfo;) Nnwom Bi (Tradi tiona"l) 

ANWONS8M (Original) 

Akwansosem Bi (Original) 

Funeral Dirges (Orig i nal) 

AKUFFO: Ahemfi Adesua(Parts on Drum Language) 



9UGGESTI ONS FOR A TEXT- BOOK ENTITLED "GENERAL 

EXERC I SES I N SPOKEN Twi FOR THE MIDDLE SCHOOL" 

For many years there has been a dearth of general 

exerc i ses in SpOken Twi . Most of the teachers have not a 

s t r ong and rel i able background in Twi to enablp them to 

devi se their own exerc i ses suitable for their classes: Therefore 

the production of a text-book entitled "General Exercises in 
~ 

Spoken Twi would be very welcome. Such a text-book woul d help 

to make the task of the teacher considerably easier, and 

the exercises cou l d serve as patterns for the teacher's own 

exerc i ses. 

SUch a text- book should include 

1. The Twi sounds in isolatio~ 

How to make the Twi sounds, wi~h diagr~s and 

explanat i ons,e.g. 

tw and dw 

These sounds are palatal, i. e. they are 'articulated with 

t he front of the tongue against yhe hard palate: The lips are 

well rounded-at the same time. There is a friction between 

the f r ont of the tongue and the palate and between the lips. 

The two sounds occur mainly before front vowels, e.g. Twi, 

t wi w, twe, twere~ dwiw, adwe, dwere. 

bu t there are some words where they precede back vowels e.g. 

ntwo , ntwoma, tw~nn, Twum, twurodoo 

Dwoda, dwo rn , dwoko, adwuma, etc. 



GUGGESTIONS FOR A TEXT-BOOK ENTITLED "GENERAL 

EXERCISES IN SPOKEN TWI FOR THE MIDDLE SCHOOL" 

For many years there has been a dearth of general 

exercises in Spoken Twi. Most of the teachers have not a 

strong and reliable background in Twi to enablp them to 

devise their own exercises suitable for their classes~ Therefore 

the production of a text-book entitled "General Exercises in 

• Spoken Twi would be very welcome. Such a text-book would help 

to make the task of the teacher considerably easier, and 

the exercises oould serve as patterns for the teacher's own 

exercises. 

Such a text-book should include 

1. The T_i sounds in isolatio~ 

How to make the Twi sounds, wi~h diagrrups and 

explanations,e.g. 

tw and dw 

These sounds are palatal, i. e. they are articulated with 

the front of the tongue against yhe hard palate. The lips are 

well rounded _at the same time. There is a friction between 

the f~ont of the tongue and the palate and between the lips. 

The two sounds occur mainly before front vowels, e.g. TV/i, 

twiw, twe, tWEre~ dwiw, adwe, dWEre. 

but there are some words where they precede back vowels e.g. 

ntwo, ntwoma, tw~nn, Twurn, twurodoo 

Dwoda, dwom, dw~k~, adwuma, etc. 



Position of the lips 

~ is the pre-palatal fr i cative, corresponding to the 

affr i cates ky and gy; it is articulated against ~he fore 

part of the hard palate (the tip of the tongue being down). 

I t is similar to the English sh in sheep, but like ky and gy, it 

has no lip-Bounding and the sound has a slightly higher 

inherent pitch. Like ky and gy, it occurs only before front 

vowels, e.g 
~hye, hyen, kyia, hhyira, hyirew 

Position of 
Tongue 

Position of the lips 

~ is the vOiceless counterpart of palatal w; the Tront of 

the tongue is raised towards the hard palate. friction is 

heard at the lips as well as between the tongue and hard 

palate. It occurs before front vowels, e.g. 

have, hwe, hvehwe, h'lllim. 

Position o£ ~ 
Tongue Cv/~ "J 

Position of the lips 

o 



2. The sounds i n combination with other s ounds , e.g. 

otwe etwi ntwo ~ Twum twa 

Otwe otwi ntwoma twurodoo otwa 

Otwe atwi twonn etwa 

dwi w adwe dWE: Dwoda dwoko adwuma 

dw1riw dwere dw~dwE:wa dwom adwoku adwumpor1 

dwerE: 

3. The sounds I!ractised along with other sounds with whi ch 

I!uI!ils are li able to confuse 

d1 dii asu aso 

ko koo af' i af'e 

hu huu af'uw af'ow 

4. The sounds in sentences: 

tw: Otwe na otwerii no 

OtwiWw'a nantwinam 

it , e. g. 

ky. Kof'i Kye kyeree akyekyere kyekyeree no baa fie. 

Okyere na okyeree no. 

hw: Mehwehwe ahwehwe mahwE: me hwene ano. 

e. Od~ atere redi f'ere. 

Asepatere no ahwere no. 

u; Otu kotuu aduru 

r: Okraku reko Nkran akof'rE: Akrof'1 

p : Opare atl0row Pareman apakan mu. 

p.k. Opokuwani Opokua apoapo Opoku agye ne pokupoku no. 

''I 



5. Oral Vocabulary Exercises - nouns , adjectives, 

adverbs, synonyms and antonyms. 

6. Oral sentence Construction exercises. 

7. Oral Exercises in Comprehension - silent reading of 

short passages followed by oral questions. 

8 . Oral Exerci ses in the meaning and usage of Twi 

phrases and idioms. 

9. proverbs : 

(a) the meaning and usage of proverbs. 

(b) proverbs of similar meaning 

(c) proverbs of opposite meaning. 

(d) TWi proverbs compared with English proverbs. 

10. Short classroom plays. ' 

11. suitable subjects for oral composition - narratives, 

descriptions, and explanati~ns. 

12. Subjects suitable for dialogues, conv~rsations and 

de'oates. 



OR-ii I-
~ EXERCISES IN COMPR~HENSION 

(a) THE TEACHING OF SILENT READ I NG F OR COMPREHENSION I N THE 
MIDDLE SCHOOL 

From what I saw of the teaching of silent reading in 

Twi in the schools I visi ted, I formed the impression that 

teachers negl ect the subject on the erroneous assumption that 

pupils can read and understand wi th ease any ~ext written in 

Twi. 

The importance of s ilent reading in education and 

everJday life cannot be over- emphasised. Long before the child 

reaches the Middle School he has been introduced to silent 

reading. In fact he is introduced ~o silent reading soon 

after he has mastered the mechanics of reading. 

The amount of time allocated for silent feading should 

increase and the amount of time alloted to oral reading 

should deerea se as the child progresses in the sch60l course. 

So at the Middle School stage the child should be doing a 

considerable amount of silent reading. Why do we lay so much 

emphasis on, silent reading? It is because it is that form of 

reading which adults generally use in real life. 

One of the aims of the teaching of silent reading is 

to train the child to understand what he reads as he reads. 

From past experience and recent observation I know that 

children often retain only a vague idea of what they read. 

One would have thought that because the text is in Twi the 



childr~n would have litt l e or no difficulty with regard to 

understanding. On t h e whole t~e children's performance 

observed during my vi sits was not too disappoint ing, but it 

showed clearl y that they did not read carefully enough. 

Definite efforts, therefore, ought t o be made to train them 

to read more carefully. 

Before the pupils are set to r e ad a new chapter or 

passage silently write on the blackboard and explain the 
<>r d.iH<.ealJ:" 

new words. The pronunciation of the new~~ofdS must also be 

taught. 

After the new words have been explained the pupils read 

the given passage (a paragraph or two) Silently. Speed is 

very important and so, to bring this home to the pupils, 

the teacher would do well to put a time limit on the 

passage to be read. 

The silent reading is followed by exhaustiv~ oral 

questioning. The purpose of this questioning is (a) to test 

the pupi ls' ability to understand what they read, and 

(b) to h~lp them to understand the passage more fully. 

Questions may be asked only on information contained 

in the passage and must be in the order in which the content 

of the passage is set down; the teacher. must not go back 

or j ump ahead. Questions requiring the answer "Yes" or "NO" 

should not be asked. At first the questions must be very 

simple and words of the passage should be used in framing 

them and in answering them. Thus the difficulty of choosing 



their own words and of using their own constructions is 

avoided. The pupils answer the que s tions with their books open 

before t hem so that they may refer t o them i f they cannot 

answer i mmediately . Where t he que s tions are not meant t o 

give drill in grammati cal correctness, short answer s mus t 

b e insiste d on b e cau se that i s t h e way we nor mally s~eak. In 

e ver yday life we -would say "Because t hey wer e thirsty" and 

not "They drank t he wat er b ecau s e they wer e thirsty" in 

answer to the quest i on "Why di d they dr i ¥ water". By u sing 

short answers a good deal of time i s saved. There is no 

reas on why the questioning should be monopolised by the 

t eacher ; th€ pup i ls must be given pract i ce in the use of the 

question for ms as we l l as the statement forms. 

As the pupils become more proficient bot~ the teacher and 

the pupils will use their own words in fram1ng and answerL~g 

quest i ons to an increasing extent. As the pupils become more 

proficient the number of questions asked may be reduced and 

the amount read increased. Thus the pupils are led to 

develop tge skill of rapid silent reading which is tested by 

less detailed questions and more lengthy passages. The teacher 

should not proceed to Stage 2 questioning (questioning that 

demands thinking, the use of imagination, or applied knowledge) 

until Stage 1 questioning (questioning aimed at getting 

precise information contained in the text) has been mastered. 

Again , Stage 2 questioning should not be given, unless Stage 1 

questioning has been previously give~ On no account must 

the two types of questioning be mixed. 



Example ~ 

"Akenkanf'o a wonim yen IJ)panyinsem anaase B;bakosem 

no bekae se afe 1874 mu na yen nenanom-koo Sagrenti Sa no, 

na eno akyi mfirihyia aduonu na, sebe 00, Aban kokyeree 

Nana Prempe,1896. Saa mfe aduonu a yeaka Aggrey ho asem 

wom y i anye mmere pa amma Fantefo, Akyemfo, Akuapemf~ ne 

Nkranfo, efise mmere biara mu no, na saa aman a yeabobo 

din yi S"Jro se Asantefo reba abetoa won; na esiane saa 

akokoakoko no ne asomdwoe a enni ho nti, .aguadi nso seee 

koraa. Saa ade abien a eye aguadi pa a enni ho ne oko a 

etumi ba bere biara mu n o H OI na emaa Jkyeame Kwagyiri tutu 

fii Anomabo~kotraa Oguaa bere a -Aggrey ye abofra ketewaa no. 

efise Jpanyin Kwagyiri wo nkurofo a wodi gua ma no, na oko 

ba nso a, owo dom a Dtua won ano ko sa. ewo~ se na aguadi 

nye papa bi de, nanso na eye VlO Oguaa sen s~ ete wo 

Anomabo; afei nso, se Jkyeame Kwagyiri wo Oguaa na se oko 

ba bio a, Engiresi Sahene a ote o~aa no betumi ama n'aso 

" ate ntem sen senea owo Anomabo a obete. 

Nsemmisa J Stage 1 questioning) 

1. Afe ben mu na wokoo Sagrenti Sa no? 

2. Wofre Aggrey n'agya den? 

3. Dwuma ben na odi? 

4. Ahemfi dibea ben na okurae? 

5. Oman ben see na Asantefo di won so saa here no? 

6. Afe ben mu na wokyeree Nana Prempe? 

7. Den nti na mfe a eda Sagrenti Sa no ne Nana Prempe 

'" 



kyere no ntam no anye bere pa amma mpoano aman no? 

8. Den nti na ~kyeame Kw agyiri tutu ~kotraa Oguaa? 

"Notes on the Teaching of English in Primary and Middl e 

Schools" 

"If this kind of questioning is carried out successfully, 

_ with insistence on precis e answers, it will help -considerably 

to develop our pupils ' intellectual abilities, and to 

equip them with the very useful skill of ge t ting 

knowledge from books. " 



ORAL ~XERCISES IN COh~REHENSION 

(b) SILENT READING AS A TRAINING IN THINKING 

Earlier on I have said that Middle School pupils are 

not too backward in answering questions requiring simple 

facts from the passage, but when it comes to questions that 

require thinking, their performance is very disappointing. 

~~e ability to remember the details of a passage is far from 

satisfactory, but what the children need most is training in 

thinking about what has been read and a training in the use 

of their imagination to picture a situatio~ So in reading 

we use two types of questioning: questions of the first 

type seek to bring out precise jnformation, and are "called 

Stage 1. questio~while questions of the second type are 

designed to make nhe children think about what th~y have 
, 

read; they are called Stage ~questioning. Something happens 

in the passage and .the pupils are asked to think out the 

causes that led to the event and the possible effects of 

the event. Somebody does an action and the pupils are asked 

~o imagine the motive that prompt ed the actio~ Somebody 

does or says something and the children_are asked to infer 

from it the character of the doer or speaker. A situation 

arises and the pupils are required to state how they would 

deal with it. The pupils are thus trained to look away from 

the text, as it were, to think about the characters and the 

situations they read about, and to draw their own conclusions. 

Thus their powers of appreciation and judgment are developed. 



Stag~ 1 questioning has been illustrated in the previous 

sectio~ The rollowing questi~ns based on the same passage 

illustrate Stage 2 type or questions. 

1. Den nti na w~rre 1874 sa no Sagrenti Sa? 

2. Ehero hene ne Nana Prempe? (Here the pupils are required 

to use their previ ous knowledge). 

3. Den na wode bekye.~e se ~kyeame Kwagyiri ye obi a biribi 

w~ ne nsam? 

4. Den nti na asomdwoe a enni h~ no maa ~guadi seee? 

This type or questioning designed to stimulate 

thinking should not be limited to reading only; it must be 

extended to-every subject ir we are to succeed in training 

the pupils in acquiring knowledge rrom books and ";n coping 

with problems conrronting them during the sqhool course and 

in everyday life. 

(c) THE TEACHING OF RA:?ID SILENT READING 

During my investigation I hffd ample reason to ~onclude 

-that generally the children read (silently) 'at a terribly 

slow speed. A page-long passage one would expect the children 

to finish reading in five minutes takes anything up to 

fifteen minutes, and even at the end or the fifteen minutes 

many would be found not having finished reading it. 

The disappointingly slow speed at which the children 

read is, to a very large extent, caused by the "phonic" 

method by which the mechanics or reading are taught. As a 



.' 
r esul t of this"method the child's basic uni t of reading is 

t h e syllab l e for he i s first taught singl e sounds and then 

two l etter words, two-syllable words, ~tc. To the children 

the word, the phrase and even the sentence are just a nurrber 

of syllab l es. Because the chi ld tries to make out and pronounce 

each syllab l e -his speed is seriously hampered. 

To be able to read extensively for both information and 

their own enjoyment, the children need training in rapid 

silent reading. How can we help to increase the speed at 

which children read silently? I suggest a method which I 

have tried and found effective. Set the class to read a 

passage in a given time, say thr~e or four minutes. ~en the 

time is over let the children shut their books or t~rn them 

face downwards, and ask a few questions on the pa~sage. As 

time goes on the passages are increased in fength or passages 

of similar length are read in reduced times. Thi~ will 

prompt the children to read more quicklY~ the slow readers 

trying to finish the passage in tne given time. At ~rst 

'some of the children may gain speed at the expense of 

comprehension, but if they are practised consistently in 

this type of reading comprehension will come with rapid 

reading. 

This rapid silent reading ties up with supplementary 

reading. In this type of reading the child is trained to 

develop, above everything else, a love for reading. But in 

all the schools I visited during this investigation no 



provision is made for supp l mentary reading. Why? The teachers 
> 

blame the Ministry of Education which lays it down that is 

t he re should be one vernacular reader ~nly in each class. 
j.,o 

That ~true, but I don't think the Ministry would object to 

any Educational Unit prescribing a set of suitable vernacular 

books for inclusion in the class libraries as supple~ntary 

l 'eaders. 

Parents indeed complain of the soaring cost of 

textbooks and so it is understandable that the Ministry of 

Education are anxious to cut down the cost or boOks, but 

provided suitable books are available,teachers can make each 

child read at least four supp.lenerrta! y r eader:,s wnll~ he , 
actually buys one book. This is how it can be done. J If 

J 

there are 42 children in a class the teacher can get each 

group of 7 to buy one title. There will be ~ix groups, an~ 

after a group have finished reading theirs they ~an exchange 

books with the members of another group. ,By the end of the 
J , 

year the fast readers will have read all six books. If the 

Children cannot afford to buy these books perhaps they could 

be made available from some fund for this purpose. 

Unlike the class readers these supplementary readers 

are to be treated informally. They are read not in class 

but at home. They are not to be treated as a form of 

imposition because the teacher's aim is primarily to 

encourage the children to cultivate a love for reading. If, 

therefore, supplementary re~ding is treated as an imposition 



----~- ,--------~----~-

~ 

the ahildren' s i nt erest may be stifled and kille d. The 

suppl ementary readers are n~t intended for clo~e study and 

so should not be treated as the cl ass r eaders are. Each 

book may have to be introduced by the t eacher . 

OccaSionally , say on ce a week or once a fort n ight , 

the t eacher may a sk a few questions j u st t o ensure ~hat 

t he children ar e actually r eadi ng the books. The children 

should b e encouraged to t a lk freely about the interesting 

things or characters t hey have read ab~ut and to discuss 

them. The teacher may draw attention to some interesting 

part s ; in fact, he should do all he can to get the children 

inter e s ten and to whet their ~ppetite to read more. 

Bes i des thi s organised supplementary reading, the 
• 

children shoul d be encouraged to read any,suitable book 

they can lay hands o~ The ~chool may pat~onize the 

publications of the Bureau of Ghana Languages. "These 

publlcatlon§ are =mainly intende~ for new literate~,but 
• 

Middl e School children will find a number ,of them 

intere~tlng and profitable. 
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2. Sisi Me 1/-
3. ::lk;:>t;:> Nwo Anomaa 1/- 18pp 

4. Nana::lben Retu Mpase - Ak.Twi 1/-

5. Nnipa Nyinaa YE Onyame Mma 1/- 20 pp 

6. SEnea Wosen ::lkorow 1/- 15pp 

7. Abakama Sua Hurae Ho ASEm 1/-

8. Abatatuo - /8 

9. WOtw a, Na Wuhunu - As.'Twi 1/-

10. AdEE Ast . Twi 1/3 

11. Odwiratwa As.Twi 1/-
12. AseresEm Ma Ahomeka As.Twi/AkuapemvTwi 1/3 32pp.~ 

13. SEm;:>de by J.H.Nketia P.B.D, Kumasi 

14. The Odyssey of Homer - A Twi Tr&nslation by 
o 

L.H.Ofosu-Appiah S.M.B.D. 

15. Abraa Abraa by Kwaku Anim S. M. B. D. 

16. Asiemri by E.Ef& 

17. Forosie by E.Efa 

18. Akuafo BiakoYE by A. Mate. 

19. Twifo AmammuisEm by Safori Fianko 
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LIST OF"TWI BOOKS SUITABLE FOR SILENT READI NG • 
Stories: 

Kani: Amoadu 

Ayewa Dankwa 

Agyako Tutu 

Bonsafo Abasem I & II 

Nketia: Sem~de (An Anthology~ 

Biographies: Tabi: Ohene Khama 

Obeng Addae: Okunini Aggrey 

Original Prose: 

Translations: 

Addaye: Mm~denh~ Bu Mmusu Abasa So(Ed. Akrof'i) 

Ef'a: Forosie 

Asiemmiri • 

Dankwa: Fa Adwene 

Awuku: Mmere Di Adannan 

Nketia: Kwabena Amoa 

Wok~ a, na Wohunu 

Of'osu- Appiah: Odusseu~(The Odyssey of' H~mer) 

Tabi: Ayesem Mmiensa Bi(Three tales of' Tolstoy) 

Owusu P.K: Osennah~ (Chaucer) 

Obeng: Tete Romaf'o~ Akokoduruf'o~ 

CUstoms and Institutions: 

Safori-Fianko: ~wif'o Amammuisem 

Akuf'f'o: Ahemf'i Adesua 

Danquah~J.B: ~kanni Ba Abotaf'owa 

Tabi: Odwira 

Nketia J.H: Adee 

• A 


	002
	004
	006
	008
	010
	012
	014
	016
	018
	020
	022
	024
	026
	028
	030
	032
	034
	036
	038
	040
	042
	044
	046
	048
	050
	052
	054
	056
	058
	060
	062
	064
	066
	068
	070
	072
	074
	076
	078
	080
	082
	084
	086
	088
	090
	092
	094
	096
	098
	100
	102
	104
	106
	108
	110
	112
	114
	116
	118
	120
	122
	124
	126
	128
	130
	132
	134
	136
	138
	140
	142
	144
	146
	148
	150
	152
	154
	156
	158
	160
	162
	164
	166
	168
	170
	172
	174
	176
	123456.pdf
	002
	004
	006
	008
	010
	012
	014
	016
	018
	020
	022
	024
	026
	028
	030
	032
	034
	036
	038
	040
	042
	044
	046
	048
	050
	052
	054
	056
	058
	060
	062
	064
	066
	068
	070
	072
	074
	076
	078
	080
	082
	084
	086
	088
	090
	092
	094
	096
	098
	100
	101
	102
	104
	106
	108
	110
	112
	114
	116
	118
	120
	122
	124
	126
	128
	130
	132
	134
	136
	138
	140
	142
	144
	146
	148
	150
	152


