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ABSTRACT 

Higher educat ion is undergoing fundamental change as a result of increasing globa li zat ion, 

advances in techno logy, and changing student demographics. In response to these changes, 

distance education at the tertiary leve l is growing rapidly. As this change occurs, many of the 

traditionall y held ideas about higher education are challenged. There are important issues to be 

recognized and addressed that will provide challenges as well as opportunities for educators as 

they strive to develop quality distance education programmes. This study, therefore sought to 

investigate the evolut ion process and implementation strategies the University of Ghana 

Bachelor of Arts Distance Education Programme went through. 

In all, a sample of 197 respondents was used forthe study. The proportional sampling and simple 

random sampling techniques were used to se lect 139 learners and 49 tutors. Additionally, four 

past coordinators and the present coordinator of the distance educat ion programme were 

interviewed personally. The research instrument used to collect data from from the students was 

the questionnaire. 

The results of the study revea led that the univers ity was In 1995 tasked by the Ministry of 

Education to initiate a tertiary distance education programme. A steering committee was formed 

and the programme eventua ll y took off in 2007 wi th a student population of 907 and five out of 

the seven disciplines init ially planned. 

xv, 
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Training of course wri ters and tutors, contact with fac ulty and involvement of regional heads of 

the programme were some of strateg ies used in the implementation process. Notwithstand ing the 

strategies, there were in itial resistance by fac ulty, lack of funds and management problems that 

confronted the implementation of the di stance ed ucation programme. lt was further revealed that 

flex ib ility in time tab ling, provision of support services and employment of staff to edit and 

fo rmat the modules helped to resolve the chall enges that were encountered in the implementation 

process. 

Based on the fi ndings of the study, it is recommended that faculty should embrace the di stance 

educat ion programme just li ke the regular programmes run by the university. Also, more people 

sho uld be employed to facilitate work at the Distance Education Unit. In addition, course 

material s must be developed and di stributed on time. 

XVII 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study 

Higher education is undergoing fundamental change as a result of increas ing globa lization, 

advances in technology, and chang ing student demographics. In response to these changes, 

di stance education at the tert iary leve l is growing rap idly. As thi s change occurs, many of tile 

traditiona ll y he ld ideas about higher education arc cha ll enged. There are important issues to 

be recognized and addressed that will provide cha llenge as we ll as opportunity for educators 

as they strive to deve lop quality di stance education programmes that are access ible, inclusive, 

and learn er-cente red (Dubois, \996). Among these issues are understanding the di stance 

learn er as wel l as systems and institutional interfaces needed to support the di stance learner in 

order to promote academic s llccess. 

Kwapong (2008) holds that open and d istance learn ing has proved as a sure way of widen ing 

access to education espec iall y for women. She adds that it is an educat ional ph ilosophy that 

seeks to overcome! remove as many barrie rs as poss ible to ed ucation. The emphasis is on 

open and di stance in the sense that there are barriers to access ing the programmes. The 

d istance imp lies that the learner and the teacher could be at different places and differen t 

ti mes and engage in an educational transaction using appropriate media sLlch as print or 

electroni c. 

1 
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UNESCO (2002) says open and d istance learn ing refers to approaches to learn ing that focus 

on free ing learners from constraints of time and place while offering flex ible learning 

opp0l1unil ies. For many students open and di stance learn ing is a way of combin ing work and 

fam il y responsibi li ties with ed ucational opport unit ies. The open nature of d istance learni ng 

could be formally inst itut iona lized when such polic ies as open admiss ions, and freedom of 

se lection of what, when and where to learn are int roduced. The openness o r d istance learn ing 

is also seen in relatively fl exible organ izational structu res, patterns of delivery and 

communication as we ll as the use of various technologies to support learning (Commonwealth 

of Learning, n.d). In open and di stance learning, the learner has contro l over pace, place, time 

and process. Hence, the process of d istance learning is often described as learner-centred, and 

th is is one of the mai n strengths of di stance learning. 

According to the United Nations Un iversal Declaration of Human Rights ( 1948), everybody 

has the ri ght to education. From the crad le to the grave, human beings learn so as to deve lop 

and adjust to changes in the comm unity. The United Nations ' 1959 Convent ion on the Rights 

of the Child , and the UN International Covenant on Economic, Socia l, and Cultural Rights 

( ICESCR) all declare educat ion to be a fundamental human right. Further di scuss ion has 

cont in ued at the Educat ion for All conferences held in Tha iland in 1990 and Senegal in 2000 

as we ll as in the In ternationa l Commiss ion on Education fo r the 2 1st Century's report to the 

Uni ted Nations Educational , Scien tifi c, and Cult ura l Organ ization (UNESCO, 1948). 

However, there is no consistent defini tion of what amounts, qua lities, form s, and content o r 

educati on meet the minimum requirements to fulfi ll that right. In a g lobalized world , thi s issue 

2 



University of Ghana          http://ugspace.ug.edu.gh

becomes even more complex. Questions arise as to who should prov ide education, for whom, 

how, with what conten t, and under what condit ions (Lindahl , 2006) 

Amedzro (2005) writes that learn ing has become a ve ry important strategy to surVIve, as 

people conti nue to learn throughout life either non-formall y, formally or informall y. They 

learn in schools and through the process of sel f-education in reading, trave lling, discuss ion, 

watching and listen ing. It should however be noted that the e ffectiveness and quali ty of a self­

directed learning th roughout life cannot be ascertained. Thi s is because self- di rected learn ing 

is not supervi sed and evaluated and cou ld therefore be di sastrous. It may al so be haphazard 

and does not fo llow any system. Learning must be supported and taken in partnership with an 

extern al agent. It must be supervised and promote the spi ri t of inquisitiveness and 

acquisit iveness. 

Brookfield ( 1986) opines that one matn purpose of education is to inculcate the habit of 

independent learn ing skill s in learners. But se lf directed learn ing fail s generally to build these 

sk ill s and the learner can re lax at any point of time for one reason or the other. People need 

some sort of organized educat ion 10 help them adapt comfort ably to situations but may not 

demand or get opportun ities for it. It is then that di stance education or di stance learning can 

playa very important role and shou ld therefore be made ava ilable to peo ple to sati sfy the ir 

educational needs (make them function effect ively and effic ientl y in all aspects of their lives). 

In the 2006-07 academic year, 66 percent of the 4, 160 2-year and 4-year Title IV degree­

granting postsecondary institut ions in the United States offered co ll ege- leve l di stance 
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education courses. The overa ll percentage includes 97 percent of publ ic 2-year instit ut ions, 18 

percent of pri vate fo r-pro li t 2-year institutions. 89 pe rcent of publi c 4-year institut ions, 53 

percent of private not-for-profit instit ut ions, and 70 percent o f private for-profi t 4-yea r 

institutions. Sixty-five percent of the insti tutions reported co llege-leve l credit-grant ing 

distance education courses, and 23 percent reported noncredit d istance education courses. 

There was a tota l of an estimated 12.2 mill ion enrollments (o r reg istrations) in coll ege-level 

credi t-granting distance education courses in 2006-07. Of these enro ll ments, 77 percent were 

reported in online courses, 12 percent were reported in hybrid/blended online courses, and 10 

percent were report ed in other types of distance education courses. In 2006-07, there were 

approximate ly 11,200 college-leve l programs that were designed to be completed totall y 

through distance education; 66 percent of these programs were reported as degree programs 

and the remaining 34 pe rcent were reported as certifi cate programs (NCES, 2008). 

It is stated in the President 's Committee on Rev iew of Ed ucation Reforms in Ghana (2002) as 

a recommnendation that "the university should introduce more flexib ility into the ir 

programmes to allow for work- stud y, and credit transfers from one institut ion to another (p. 

11 5)." In the same ve in Paton (2009) made the assert ion that organizations are changing and 

therefore jobs demand new capabil ities and as such it is very impOItant to move with the 

times. He cont inued that learning must be learner-centred and se lf- directed. since thi s wi ll 

afford the learner the opportu nity to undergo variety of interaction in order to blend with the 

resource base of the communities where the learning takes place and that the commun iti es 

would al so be di rect bene fi ciari es of the knowledge ga ined. Th is is by virtue of the fact that 
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the learn er would mingle with the commun it ies to get fi rst hand informat ion on needs to 

satisfy them (the communities) through knowledge acquired. 

Another strength of di stance education lies in the fact that it calls for a cheaper, timely and 

more access ible education to enable learners to be closer to the rea li ties of life and se lf 

direction in the face of confiicting expectations. By adopting the di stance learning mode, 

individ uals stand to gain more experience in the fi e ld of work compared to the tradit ional 

mode. It is be lieved that by this the learner is made to answer quest ions based on personal 

in teractions and feedback immediately sent to achieve resu lts. It is in thi s light that 

learn ing has gained prominence worldwide in recent times. 

In Ghana, d istance educat ion is being organized in the public uni versities. This did not happen 

just suddenl y; it progressed th rough stages and thus has a hi story. Ansere (2002) holds that 

the prov ision of di stance education in Ghana predates the anai nment of the country ' s polit ica l 

independence in 1957. Records show that some members of the educated and political elite 

during the pre- independence era used what was then called Correspondence Courses to 

further their education and training. Notable examples were 1. B. Danquah and Kwame 

Nkrumah. They did thi s because there was hardly any higher educat ion institution in the 

count ry at the time. Aggor, Ki nyanjui , Pecku, and Yerbury (1992) also note that as far back as 

March 1964, there was recognition that distance learning and correspondence de li very was 

needed to serve the needs of Ghanaians, the soc iety in which they live and the country as a 
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whole. Universit y committees and semor administrators have also long rea li zed and 

advocated the pivota l role that di stance education co ul d provide for terti ary education system 

and soc ietal deve lopment. As ea rly as the mid-1 980s. the un iversities began to look to 

distance learning for cost- effecti ve solution to the problem of lim ited access to tertiary 

educat ion. They began to explore the potenti al of using di stance learning to address the 

excessive demand for education in the coun try and for that matter widening access to 

educat ion especially at the higher leve l. This rece ived the att ent ion and support of government 

and development partners Aggor et al (1992). 

S ince the 1990s, deve lopment partners li ke UNESCO, and some fore ign educational 

institutions li ke The Commonwealth of Learning, Canadian International Development 

Agency, through the Association of Universities and Colleges in Canada (A UCC), and Simon 

Fraser University have supported local interventions to he lp establi sh di stance education in 

the country (Kwapong, 2007). 

To build on these initial efforts and explore the fu ll poten ti al of open and di stance learning 

(OOL) to address some of the key educational challenges, the most recent edllcat ional reforms 

under the chai rmanshi p of Pro fessor J. Anam uah- Mensah , proposes the establi shment of an 

Open University and Open Colleges in the country. The Open Uni versity is to provide work­

study programmes th rough di stance learning using both print and electron ic delivery systems 

for students and workers to acqu ire higher educat ion. The Open community colleges on the 
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other hand are to prov ide aven ues for fu rther studiesl training for those who may end their 

education at the Junior Secondary Schooll Senior Secondary School leve ls, and meet the 

multiplicity of needs of d ifferent learners as we ll as encourage li fe- long learning (Ghana, 

2002). The Whi te Paper (M inistry of Education, Youth and Sports, 2004) on the report 

endorses th is proposal by indicat ing that the concept of Open Uni versity will create further 

opportunities fo r education for al l. When properly established , the Open University will 

sati sfy the need for further education opportunities for the large numbers of people who 

require fu rther educat ion . ODL is emergi ng as the mode that meets the educational needs of 

the country (K wapong, 2007). 

Badu-Nyarko (2000) wri tes that di stance education in Ghanaian uni versities IS a new 

phenomenon. Its introduction has been rece ived with mixed fee lings by both the public and 

academics. He further stated that in the academic commun ity, there has been some concern 

regarding the par ity of a d istance educat ion mode to a tradit ional del ivery mode. He captures 

challenges to pursuing full-t ime study at the terti ary level in Ghana as, the high ly-se lect ive 

adm iss ion system, residen ti al stat us of institu tions, di stance from the university, and lack of 

fi nancial support for nOIl- res ident or off-campus studen ts. On the same issue of the need for 

d istance educat ion, Badu-Nyarko c ites Aggor et al. (1992) that high costs assoc iated with the 

country's trad itional res identi al higher educational system have put higher educat ion out of 

the reach of many. For thi s reason they make the recommendation that di stance educat ion has 

the potential to contribute to workforce requiremen ts of the coun try' s efforts and so it must be 

pursued. 
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Growth and Poverty Reduction Strategy (G PRS II , 2006- 2009) observes how tert iary 

institutions are not able to absorb all appl icants at the tertiary leve l and holds that there is the 

need for critical policy issues that relate to inadeq uate physica l infrastructure to absorb the 

growing number of yo ung adults who seek admiss ion to tertiary institut ions and insuffic ient 

numbers of qua li fied and well motivated staff. The new Ed ucational Sector Reform 

Programme introduced in 2004 aims at addressing these issues, particularl y at the basic and 

secondary levels. It continues by stating that at the terti ary level, on-going programmes for 

enhancing in frastructural development in the universities and polytechnics will be expanded 

to provide essential fac il ities like libraries, lecture ha ll s, laboratories, workshops, equ ipment, 

and residential accommodation. A National Policy on distance education will be adopted and 

di stance educat ion centres establi shed in all regions of the country. 

1.2 Overview of the University of Chana Distance Education Progamme 

Adda (2004) states that various e fforts have been made by the Government of Ghana, the 

universities and international agenc ies like the Commonwealth of Learn ing (COL) to integrate 

distance education into the nation 's terti ary education system. The Academic Board of the 

University of Ghana gave the first serious consideration to the issue in 1986 as a direct result 

of the lack of both academic and residential faci lities in all the three universities in Ghana at 

that time (Aggor et. al 1992). The Uni versity of Ghana was the first university establi shed in 

Ghana in 1948 and it operated on the Oxbridge model which allowed all learners to stay in 

hall s of residence, where they we re fed three times in a day. This system could however not 
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be sustained with the increas ing number of prospective terti ary students and those who had to 

combine job and or fam il y chores with schooling. 

University of Ghana's Bachelor of Arts degree by distance learning was therefore introduced 

pri ncipall y to broaden access to qua lified applicants who otherwise would not have been 

adm ined because of inadequate space on the main campus and for others whose work and 

family obligat ions make it difficult for them to be resident students (Coordinator, 20 I 0). 

The programme was launched in November 23, 2007 with an initial intake of 1127 applicants. 

However, 907 of the applicants duly registered and were matric ulated. The programme was 

started with fi ve courses namely; Sociology, Economics, Linguistics, Psychology. Geography 

and Resource Development (The University of Ghana Distance Education Programme 

Brochure, undated). In the 2009/ 10 academic year, 1097 learners were admitted into the 

programme and another 2508 learners have been admitted for the 2010/ 11 academic year in 

addition to 748 mature students (Uni versity of Ghana Basic Stati stics, 2007). 

The miss ion of the Centre for Distance Education is, ' the Centre for Distance Education shall 

be a centre of exce ll ence through wh ich the Uni versity of Ghana sha ll provide terti ary 

education to all segments o f the population irrespect ive of thei r soc ial background or 

geographical location. using di stance and fl ex ible learn ing methodologies' (Coord inator, 

20 10). 
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With regards to admiss ion requirements three categori es of students are admitted mto the 

programme, the categories are: 

• Senior high students with aggregates 6-24 in any Senior High School (S HS) course. 

• Mature students who pass an entrance examination (begins at leve l 200). 

• Diploma from Uni versity and its affiliates with 2.5 FGPA or Distinction. 

The centre runs the fo llowing programmes: 

• Bache lor of Arts-Lingui sti cs, Economics, History, Sociology, Geography and 

Development, Psycho logy, Social Work, In fonnati on Studies, Polit ical Science. 

• B.A (Accounting and Management). 

• Bachelor of Science in Admin istration 

a. Accounting and Finance 

b. Marketing 

c. Management 

d. Pub lic Administration 

(The Uni versity of Ghana Di stance Education Programme Brochure, undated). 

With regards to course and materi al development , courses are developed based on the existing 

courses in the university and they are developed in line with the departmental courses thereby 

making each course department-owned. The tota l num ber o f mod ules that have been produced 

si nce 2007 according to the coordinator of the programme a re 184. Th is total number 

comprises of 2 1 modu les for Level J 00, 5 1 for Leve l 200 and 82 for Level 300 while 84 new 
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ones are being wri tt en for Level 400 and an addit ional four fo r Leve l 100 for the university 

required courses. 

With the inception of the Uni versity of Ghana Distance Educat ion Degree Programme, the 

fo llowing support se rvices are supposed to be provided to enhance learners' abi lity to adapt to 

the system and also ensure a smooth implementation of the programme. The services are; 

• Study Centres with Co-ordinator, administrators and competent tutors. 

• Academic Advising and Personal Counse ll ing. 

• Well resourced Study Centres. 

• Course materi als are delivered at the Study Cent res. An example IS the module 

provided for students. 

• Students can assess library information in the Universi ty once registered as a student 

with a valid university identity card. 

• Assignments may be mailed (post), faxed or submitted persona ll y at the study centre. 

In add ition to these support se rvices the university provide, there are res idential sessions 

where learners from all over the coun try congregate at Legon for one month fo r revision and 

examinations. This takes place at the end of every semester in January and July and the 

examinations are held under the supervis ion of the University Examinations Superintending 

Committee and Academ ic Affairs Directorate of the Un iversity (Coordinator, 2010). 
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The programme is current ly managed by the Institute of Continuing and Distance Educat ion 

with an advisory Board and Steering Comm ittee. Every department has a coordinator who 

serves as a link between the department and the di stance educat ion centre and the head of 

departments ensure the smooth deli ve ry of courses from the ir departments. Below is fi gure 

1.1 that depicts the structure of the di stance educat ion unit. 

Figure 1.1 Structure of the Distance Education Unit 

Director 

Accountant Coord inator 
Administrative Centre 

Secreta ry Coordinators 

Account ing Admin istrative Assistant Organize rs/ 

Assistants/ Assistants/ Registra r Administrative 

Accounts Clerks Organizers Assistants 

Support Staff 
Support Staff 

Source: Coordinator (2010) 
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1.3 Statement of the Problem 

Over ten million learners a ll over the world are be li eved to be study ing by di stance and a lmost 

all of them are be lieved to be adults (Harry, Keegan and Magnus, 1994). In some institut ions, 

distance learners never meet the ir tutors. However, face- to- face sess ions have been 

incorporated into the Un iversity of Ghana DE programme 10 enable learners meet the ir tutors 

and also 10 enab le the learners to meet and interact with one another. This aspect of Ihe 

programme is to help reduce lone liness. isolation and dropout associated wi th di stance 

education and al so helps eli minate the problems associated with se lf- directed learning. 

The mission of di stance education programme in Ghana is to make qualit y education at all 

levels more access ible and re levant to meet the needs of Ghana ians in order to enhance their 

performance and improve the quality of their li ves. Specifi call y governments of Ghana have 

among other factors sought 10 use di stance education 10 give opponuni ti es to qualified 

app licants who do nol get adm ission into face- to- face programmes at the teniary leve l, 

create opponunity for work and study and provide cost- effective and affordable educat ion. 

From the afore-mentioned reasons and others, the Uni versity o f Ghana Distance Education 

Degree Programmme was fo rmally established in 2007. After two years of operation, a stud y 

of the programme could be very benefi cial ill guiding the future implementation of the 

programme. The study seeks to answer the question: How did the Uni versity of Ghana 

Di stance Education Programme evolve and what strateg ies were adopted 1Il the 

implementation process? 
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1.4 Purpose of the Study 

The purpose of th is research is to study in depth the evolut ion of the Un iversity of Ghana 

Distance Education Programme in order to ident ify the strategies used in the implementation 

process. Rogers' (1962) Diffusion·lnnovati on Theory was be used to analyse and di scuss the 

innovation and communication channels in enhancing the implementation of the programme. 

In addition, the Transactiona l Distance Theory by Moore ( 1972) \.vas adopted for the research 

as it indicates the main features o f di stance learn ing. 

1.5 Objectives of the Study 

The objecti ves of the stud y are to identify th e: 

I. Evolution of the di stance education programme. 

ii . Strateg ies adopted fo r the implementation o f the programme. 

111. Challenges in the implementation process from learners and programme 

implementers. 

iv. Ways of reso lving the challenges. 

1.6 Related Research Questions 

The following research questions are going to guide the study: 

i. What were the objecti ves for the establishment of the di stance education 

programme? 

II. I-I ow did the Uni versity of Ghana Distance Education Degree Programme start? 
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III. What strateg ies were used in the implementation of the programme? 

I V. How were the strategies app li ed in the implementat ion process? 

v. What were the major challenges faced in the implementation process? 

VI. How are the current challenges being reso lved? 

1.7 Significance of the Study 

It is hoped that a systemat ic invest igation of the University of Ghana Distance Education 

Programme has the potent ial to un veil the strengths and weaknesses of the programme. The 

findings w ill therefore assist in planning, decision-making and programme admin istration. 

This will help to effecti vely support and expand the experiences of learners on the 

programme, as well as contribute to inform practi ce of distance education at the Univers ity of 

Ghana. 

The study will also be of immense he lp to learners by way of making them aware of 

challenges that they may face in the course of their study and suggest ways of overcoming 

these chall enges . It will be very usefu l to po licy makers as a gu ide where they want to start a 

di stance educat ion programme and other un iversities that are invo lved in di stance education. 

1.8 Limitations of the Study 

Very litt le informat ion on the Un iversity of Ghana di stance education programme has been 

documented, thereby mak ing it very d ifficul t fo r the researcher to get important informat ion 

15 



University of Ghana          http://ugspace.ug.edu.gh

to enhance the quality of thi s research wo rk . The fi ve centres used in thi s research are spread 

across fi ve regions in Ghana wh ich meant the researcher had to spend more money and time 

in order to get the necessary data. 

Finall y, almost all the respondents used in th is stud y were very busy. This meant interv iew 

appointments had to be rescheduled time and again thereby delaying the pace at which the 

research ought to have travelled. 

1.9 Operational Definition of Terms 

The key words defined in the study are : 

I. Evo lution 

Evo lu tion is the change in the way things are done through success ive act ivities o r strategies. 

In the case o f this study evolution is about how the idea of d istance education was conceived 

thro ugh its implementation processes. 

ii. Implementation 

It is the realization of an application or execu tion of a plan , idea l, design o r pol icy. The idea 

of establishing d istance learn ing went th rough vario us processes and was finall y estab li shed , 

the estab lishment of the programme is what is termed as implementation. 

16 



University of Ghana          http://ugspace.ug.edu.gh

Il l. Strategies 

Strateg ies refer to a ll the actions that were designed to achieve the goal of im plementing the 

Distance Education Programme. 

IV. Distance education 

Distance educat ion is a fonnal education process in which the students and instructor are not 

in the same place. Thus, instruction may be synchronous or asynchronous, and it may involve 

communication th rough the use of video, audio, or computer technologies, or by 

correspondence ( including wr itten correspondence and the use of technology such as CO­

RaM). Distance education includes courses and programmes that were fonnedy designated 

as onl ine, hybrid/blended on line (combination of online and in-class instruction with reduced 

in-class seat time for students), and other di stance education courses and programmes. 
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CHAPTER TWO 

LITERAT URE REVIEW 

2.1 Introduction 

The literature review IS di vided into two parts. The first part deal s with the theoretical 

framework 011 which the study is grounded. The second part dea ls with issues related to the 

evolut ion and implementation strategies of programmes. Speci ficall y, the second part rev iews 

literature on the fo llowing themes: 

• Importance of di stance education 

• Evolution of d istance education programmes 

• Implementation strategies in di stance education programmes 

• Challenges in the implementation process from learners and programme implementers 

• Media! Technology in d istance education 

2.2 Theoretical Framework 

The theoretical framework attem pts to integrate the de finin g characteristics of models o r 

theories from d iffe rent behavioural science disciplines into d istance education. Two of these 

models namely, the di ffusion-innovation theory and transactiona l model, have been adopted 

fo r th is study. 
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2.2.1 Diffusion-In novation Theory 

Globally, d istance educat ion (DE) has changed how teachi ng, trai ning, and se lf-d irected 

learning occurs at all ages and stages of life. This change is main ly because there are 

questions about the ab ility of traditional approaches to prov ide the learner with optimal rather 

than min ima li st env ironments and with authenti c experiences of learning which are 

meaningful to the learner in some intrinsic manner (Perkins, 1996). Such criticisms have 

esca lated as multimedia and telecommunications technologies continue to evolve and advance 

with promises of providing the learner with richer, more meaningful educat ion re levant for 

futu re workplace and learning environment (Bethany, 1994; Reigeiuth , 1994 & Daughterty & 

Funke, 1998). Daughterty and Funke (1998) added that these technological innovations have 

direct impact on current university practices and policies and subsequently have the potential 

to alter the trad itional definition of education . Consequently, there is need to understand the 

facu lty members ' innovations-adopted process in order for universities to establi sh these 

polic ies and procedures. 

This study investi gates how programmes like di stance education were adopted by considering 

the innovation-decision process based on Rogers ' (1995) diffusion of innovation theory. This 

stud y considers that innovat ion-decision process among faculty members was not in isolation; 

rather there were other factors that tri ggered thei r deci sion to adopt o r reject an innovation. 

Some factors considered were facu lty characteri stics, the attributes of innovat ions embedded 

in di stance learning, and the communication channels. Rogers' adopter categories and how 

they influence innovati veness show how indiv idua l characteristics influence the decision to 
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adopt o r reject an innovat ion. In addi ti on , Rogers (1995) commented that, "the 

com munication channels used to diffuse an innovation a lso may infl uence the innovat ion 's 

rate of adoption" (p. 207), and therefo re, the communicat ion channe ls used by individual s to 

inform others about a new or an exist ing innovation might eventua ll y be of great s ign ificance 

fo r the thi s study . 

The researcher starts by explaining how the informat ion about di stance ed ucation gets to one 

or severa l individual s, which gives way to the types of innovation dec isions and the 

innovation-deci sion process . Next, the di scuss ion focuses on Rogers' ( 1995) categories of 

adopters and how their characteri sti cs influence the ir inl10vati veness fo llowed by the research 

findings on the characteri stics of university faculty members. Lastly, di scuss ion focuses on 

the att ributes on innovation in di stance learn ing . 

2.2.1.1 Innovativcncss 

Rogers' ( 1995) defined innovati veness, as "the degree to wh ich an indiv idual is relative ly 

earli er in adopting new ideas than other members of hi s system" (p. 27) . Rogers and 

Shoemaker (197 1) earlier defined innovation as "an idea, practi ce, or object perceived as new 

by the individual" (p. (9). Accordingly, Midg ley and Dowling ( 1978) produced a defi nition of 

innovativeness as "the degree to which an indi vidual is recepti ve to a new idea and makes 

innovation deci sions independen tl y of communicated express ions o f others" (p. 236). These 

defini tions of innovat iveness are the anchors that guide the de fini tion of innovat iveness in thi s 
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study. In thi s regard, Lee (200 1) opined that regardless of the externa l rewards or incen tives, 

faculty members tend to motivate and commi t themse lves to the teaching process. In thi s 

study, innovativeness re fers to the degree to which an indiv idual faculty member is recept ive 

to distance education in spite of the perception o f their co lleagues or the administrat ive staff. 

2.2.1.2 Communication C hannels 

In formation is a vital too l in the d iffu sion of innovations in that individuals must be aware of 

the existence and re levance of an innovat ion in order to dec ide to adopt or rej ect it. Accord ing 

to Rogers ( 1995), "diffusion is the process by which an innovat ion is comm unicated through 

certain channels over t ime among the members of a social system (p. 35). In thi s view, 

communicat ion channe ls playa major ro le in determin ing the adopters' and rejecters' 

innovation dec ision process . Rogers (1995) de fi ned communication chan nel as "the means by 

which messages get from one indi vidual to ano ther" (p. 36). Communication channels by 

virtue of provid ing a means to get information rega rd ing an innovat ion from one individual to 

another open up new poss ibilities for indiv idua ls to exerc ise both rights and responsibilities of 

moving from one stage of innovat ion decision process to the next. Rogers (1995) refers to the 

innovation-decision process as an " informat ion-seeking and information process ing act ivity in 

which the indiv idua l is mot ivated to red uce uncertainty abou t the advantages and 

di sad vantages of an innovation" (p. 165). 
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In order to communicate effecti ve ly with a ll faculti es at the University of Ghana in 

connection to the birth of di stance education, the Implementation Comminee made the 

following recommendat ions among others; 

• The Uni versity in formed Heads or Departments in writing to make themselves 

avai lab le ror training to deve lop and deliver thei r courses in the di stance mode. 

• Heads of Departments had to appoint Coordinators for di stance education act ivities in 

their departments. 

• The Centre for distance educat ion contacted Departments to di scuss the training and 

other issues related to the programme. 

• Uni versity of Ghana staff was to be encouraged in writing the course, (Distance 

Education Implementat ion Committee Report, 2006. p.4). 

In connection with help ing people access information on the Uni versity of Ghana di stance 

educat ion programme, the university placed adverts in the Ghanaian Times and the Daily 

Graphic on Tuesday, 25th March and Thursday, 2th March 2008 respectively (Progress 

Report, 2008). 

The communicati on channels adopted by the Distance Education Implementation Committee 

are consistent with Rogers' (1995) categories of communication channels: mass media and 

interpersonal channels. Mass med ia channel s refer to "those means of transmitting messages 

that involves mass medium, such as rad io, te lev ision, and newspapers, which enable a source 

to reach an audience of many" (Rogers, 1995, p.18). Rogers defined interpersonal channe ls as 
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"a face-to-face exchange of messages between two or more ind ividuals" (p. IS). He 

emphasized that interpersonal chan ne ls are more effecti ve in persuad ing an individual to 

accept a new idea espec iall y if they are o f the same soc ia l status and education level among 

other similari ties. Rogers ( 1995) further explained that human commu nication invo lves 

transferring information between individua ls who are similar in certain attr ibutes (homophily) 

or between d issimi lar indi vidua ls (heterophi ly), but he concl uded that a lthough " the very 

nature of diffusion demands that at least some degree of heterophi ly be present between two 

part icipants ... more effect ive communication occurs when two or more indiv idual s are 

homophi lous" (p. 19). However, Rogers (1995) noted that adopt ion or rejection of an 

innovation can be by an indi vidual member of a system or by the entire system. Thus, despite 

the types of communication channe ls, ind ividua ls can make the dec ision to adopt an 

innovation independentl y or co ll ectively. It is of course in connection with this that the 

Distance Education Implementation Committee met at the Pro-VCs offi ce and set up a sub­

committee so as to take care of issues effective ly at d ifferent levels (Distance Education 

Implementation Commi nee Report, p. I). 

2.2.1.3 Types of Innovation Decisions 

Rogers and Shoemaker ( 197 1) ident ifi ed three types of innovation decis ions. First, there are 

optional decisions, in which "choices to adopt o r reject innovations are made by an indiv id ual 

independent of the dec isions of other members of a system" (p. 28), although at the same time 

the individual's dec ision is undoubtedl y inO ucnced by the norms hi s o r her soc ial system and 

the need to con form to group pressures. Second , there are co llective dec isions that re fer to 
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"choices to adopt or reject an innovation that are made by consensus among members of a 

system" (p. 28). Rogers and Shoemaker (197 1) asserted that in co ll ecti ve decisions, all 

members ofa society must conform to the system 's decision once it is made. Finally, the re are 

authority dec isions that refer to, "choices to adopt or reject innovat ions that are made by 

re latively few individ ua ls in a system who possess power, status, or technica l experti se" (p. 

28). I n authority decisions, Rogers and Shoemaker ( 1971 ) explained, "the i nd ividual ' s at titude 

toward the innovation is not a prime factor in hi s or her adoption or rejection, he or she is 

simply told of it and is expected to comply with the innovation decision, which was made by 

an authority" (p. 36). A fter developing these types of innovation decisions, Rogers (1995) 

concluded that innovations requ iring an individual optional decision are generally adopted 

more rapidly than innovation adopted by an organization. 

It is worth not ing that the last two types of innovation (co ll ective and authority decisions) 

contradict what was later identified by Keast ( 1997) that in the implementat ion process, it is 

prudent to collaborate. He further describes co llaboration as going hand~in~hand with 

en li sting the support from key stakeho lders and decis ion makers which is so necessary for 

success. He cont inues that collaboration helps participants to ass imilate and understand what 

the init iative is abou t. 

Although Rogers (1995) acknowledged that a Iype of innovation·decision might change over 

time, he noted that each type of innovation~decis ion takes time too. That is, the individual or 
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decision-making unit passes through a mental process " from knowledge of an innovation to 

fo rming an attitude toward the innovat ion, to dec iding to adopt or reject, to implementation of 

new idea, and confirmation of thi s deci sion" (p. 36). 

2.2.1.4 The Model of Innova tion-Decision Process 

Rogers and Shoemaker ( 1971) stressed that diffus ion scho lars have long recognized that an 

individual 's decis ion about an innovation is not an instan taneous act, but a process that occurs 

over time and consists of a se ries of act ions. In th is regard , Rogers (1995) estab li shed a model 

of innovation-decision process that has fi ve different stages during which potential adopters 

deal with the uncertainty that is inherently invo lved in dec iding about a new alternat ive to that 

previous ly in existence. The five stages developed by Rogers (1995) are: knowledge, 

persuasion, decision, implementation, and confirmati on stages. This is presented in figure 2.1. 
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Figure 2.1: Model of Innovation-Decision Process 

,..- 1 

F ive Stages in the Decision Innovatio n 
Process 

I 

--I 

Source: Rogers, M. ( 1962). Diffusion of Innovations 

J 

The knowledge stage refers to, "the time period when an individua l or other dec ision mak ing 

unit is exposed to an innovation's ex istence and gains some understanding of how It 

functions" (p. 165). Th is stage has three subdiv isions. First, the awareness, which IS 

information that an innovation eXIsts, second is how-to-stage referring to the information 

necessary to use an innovation properly, and fina ll y, is the principles knowledge stage that 

refers to the in fo rmation dealing with the funct ion ing princip les underly ing how the 

innovat ion works (Rogers, 1995). This stage seems to be the genesis to innovation and is so 

important , the Uni versity of Ghana there fore made sure that a comm ittee and a sub-committee 

was set up and also ensured that all heads of departments were involved in the process of 

implementing the di stance education programme. 
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The persuasion stage is the stage at which "the ind ividua l or some other decision making unit 

form s a favourab le or un favourab le att itude toward innovation" (p, 168). At th is stage, the 

indiv idua l becomes more psychologically involved with the innovat ion, that is, he or she 

act ively seeks information about the new idea and it is at th is stage that an individual form s a 

general perception of the innovat ion. In developing favou rab le or unfavourab le attitude 

toward innovat ion, an individual may mentall y apply the new idea to hi s or her present or 

anticipated future situation before deciding whether or not to try it because the indiv idua l 

wants to know that his or her th inking is on the righ t track in comparison with the opin ion 

peers (Rogers, 1995). Some ind ividual s are more likely to have an att itude ·adoption gap than 

others in that the format ion of favourab le or unfavourable att itude toward an innovat ion does 

not lead to an adoption or reject ion dec ision. 

The dec ision stage is the stage whe re an indiv idual or deci sion·making unit engages in 

activities that lead to a choice to adopt or reject an innovation. Most individuals wi ll not adopt 

an innovat ion without tryi ng it first on probationary basis in order to determine its usefu lness 

in their own situat ions. Thus, innovations that can be div ided fo r trail are generally adopted 

more rapidly, but for some ind ividuals and for some innovations, the "tri al of a new idea by 

peers like themselves can substitu te, at [east in part, fo r the ir own tria l of an innovation" (p. 

171 ). 
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In line with the decis ion stage, Badu-Nyarko (2000) advises that "adequate preparat ion is 

necessary for any innovat ion. Th is ca ll s for effecti ve programme planning, the preparation 

and testing of qua li ty instructional materi als, and modificat ions made before embarking on the 

programme". Sim ilarly, the Uni versity of Ghana in a bid to have a smooth implementation of 

its innovation (the di stance educat ion programme) ensured that a ll staff involved were duly 

mobi li zed, the target population in tenns o f learners were ident ified as we ll as courses to be 

offered, remunerat ion and other incent ives and the fee structure (Distance Education 

Implementation Comm ittee Report, 2006. p. 3-5). 

The implementation stage occurs when an indiv idual or other decision-making units put an 

innovat ion into use. Implementation may represent the tennination of the innovat ion dec ision 

process for most individuals, but fo r others, a confirmation stage may occur (Rogers, 1995). 

At th is stage reinvention occurs in which the user changes or modi fi es an innovat ion in the 

process of its adopt ion and implementation. At thi s stage what Un iversity of Ghana has done 

is to admi t learners at leve l 100 and except ions made for mature students who are ad mitted at 

leve l 200. Courses are developed by various departments as recommended by the 

Implementat ion Committee and tutori als are held in the face-to-face mode and examinations 

held after a residen ti al revi sion session (Un iversity of Ghana Di stance Education Brochure, 

nd). 

The confirmation stage takes place when an individual or other dec ision lmit , if exposed to 

connicting messages about the innovation, seeks re inforcement of the innovation dec ision 

already made or reverses a previous dec ision to adopt or reject the innovat ion. During this 
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stage, the indiv idual wants supporti ve messages that will prevent drop out and dissati sfaction 

of the programme from occurring. This stage is cri t ica l to the rate of adoption in that, Rogers 

(1995) notes that diffusion scholars prev ious ly assumed that later adopters are relatively less 

innovative because they did not adopt or were slow to adopt. 

In summary, how poten ti al adopters deal wi th the uncertainty that is inherent ly involved in 

deciding about a new alternative to that prev ious ly in ex istence di ffe rs from one individual to 

another. In this case, indi vidua ls or decision-making units do not adopt or reject an innovat ion 

at the same time rather the ir decision period di ffers depending on their innovativeness. 

Rogers' d iffusion-innovation theory re lates to the implementat ion strateg ies of the University 

of Ghana Bache lor of Arts Distance Educat ion Programme in such a way that Aggor et a l. 

(J 992) found out that high costs assoc iated wit h Ghana ' s tradit ional residency-based higher 

educat ional system have put higher educat ion OUl of reach to many. They further 

recommended that d istance educat ion had the potential of contributing to workforce 

requirements of the country's efforts, if it must be pursued (Aggor et a I. , 1992). This among 

other factors such as workers who want to further thei r studies ca ll s fo r innovation in the 

whole higher educationa l syste m and hence a fo rm of higher education to complement the 

tradit iona l classroom mode, which is di stance educat ion. 
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Overa ll, the theory renects adm inistrati ve development process which first addresses 

decisions about change, re levant knowledge and information abo ut an innovation. It also 

contains various components and guidelines des igned to fac ilitate the effect ive 

implementation of innovat ion . 

2.2.3 T ransactional Model 

In distance educat ion the teacher and learner are said to be geographically separated (Keegan 

1990). This separation has been pur fo rward as the most di stinguishing characteri st ic of 

distance education in compari son to other forms, such as what is commonly referred to as 

"face-Io-face" education. Moore was the first to moot the idea of Iransactional distance in 

1972, but did not tag it to education till 1980 (Sti rl ing, 1997). According to Moore (1996), the 

term ' transactional' has its roots in John Dewey and he (Dewey, 1938:43) states that, 'An 

experi ence is always what it is because of a transact ion taking place between an indiv idua l 

and hi s environment. The env ironment is whatever conditions interact with personal needs to 

create the experi ence.' In support of th is Sti rl ing ( 1997) refers to it as denot ing ' the special 

nature of the relationship between the learner and the instructor du ring learn ing'. 

In an attempt to explain the concept, Moore ( 1993) defi nes it in re lation to interaction in an 

instructional programme. He ident ifi es transactional distance as a fun ct ion of dialogue, 

structure, and learner's autonomy. According to Moore ( 1993), it is pedagogical, not 

geographic, and necessitates 'spec ial organizations and teaching procedu res '. Since then, 
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several authors have added the ir voices to the defin ition. Peters (1998: 28) refers to it as 

'communication of mental distance'; Boyd and Apps ( 1980) c ited by Moore (1996: 22) 

explain that it connotes the interplay among the envi ronment, the individua ls and the patterns 

of behaviours in a si tuation. Above all , Rumble (1986), c ited by Moore (1996) and Mueller, 

(1997) explains thaI, in any educational programme, even in face-Io-face education, there is 

some transactional distance (TO). Moore (1996), on his part, indicates that transactional 

distance is a contin uous and relative variab le because it ex ists in varying degrees. 

Transactional distance is re lated to teach ing and learni ng, and it involves three variables; 

Dialogue, Structure and Learner's Autonomy. Dialogue, according to Moore (1996), is 

developed by teachers and learners in the course of the interactions that occur when one gives 

instruction and the other responds. It is worthy to note that the nature of the medium of 

del ivery has a direct effect on the extent and quality of the dia logue, and ' transactional 

distance will be overcome depending on the extent of th is variable'. This means that when 

posit ive interactions in the form of quality modules, support services and tutorial s are 

neglected in di stance education, the distance increases. 

On the other hand, 'structure ' re fers to the ways in wh ich the teach ing programme is 

designed, and it usua ll y refl ects ' the ri gidity or fl ex ib ility of the programme's educationa l 

objectives, teaching strategies and eva luat ion methods which in turn dete rmines to what 

extent each learner's di fferen ces is taken into consideration (Mue ller, 1997). In support of 
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this, Garrison, (2000) states that it re fl ects the course's design and is largely a funct ion of the 

teach ing organizat ion and commun icat ion med ia. Therefore, as dialogue increases, structure 

decreases, and this is given as: 

-s + D Less distalll 

Where ' S' depicts Structure and ' 0 ' dialogue (Moore, 1996 and Stirling, 1997). 

The third di mension is the Learner's Autonorn y, wh ich Peters ( 1998: 48) refe rs to as ' a state 

of affairs in which a person is no longer the object of educational guidance, innuences, effects 

and obligat ions, but the subject of his or her own education'. However, because learners have 

been trai ned to be dependen t on the school system, au tonomy becomes difficult and teachers 

are obligated to assist learners to attain th is (Moore, \996). Therefore, according to Moore 

(1991: 5) 'the greater the transactional distance (TO), the more autonomy the learner has to 

exercise'. As said by Mueller (1997) , ' the in teractive nature of the medium is the major 

detenninant of dialogue in the teach ing-learni ng environment, and by manipulating the 

communications media, dialogue can be increased, and thus transactiona l di stance reduced ' . 

To enhance more dia logue and reduce distance, the University of Ghana Distance Education 

Programme has fused in regular face-to-face sessions as well as resident ial revision sessions 

before the end of semester examinations. Provision of qua lity modules, which serve as 

' lecturers' for the learners are provided. Again , flexibi lity is a llowed in the se lect ion of 

subjects so that there are no time tab le restrictions (Distance Education Implementation 

Committee Report, 2006). 
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The transactiona l mode l is of importance to thi s research because according to Peters ( 1998) 

'the concept is a significant con tri but ion to di stance educat ion pedagogies' , it again proposes 

that the essent ial distance in di stance education is transactiona l, not spatial or temporal 

(Gorsky & Caspi, 2005). 

Secondly, it goes a long way to determine the qua lity of the delivery app lied to teaching and 

learning. With the move to the constructivist approach (Fraser & Lombard , 2002; Garrison, 

1996), the student assumes the responsibility of constructing knowledge and the more thi s is 

aided, the better for students. As a result of this, constructi vi sts, with the aim of improvi ng the 

quality of educat ion, have suggested the tenn transactional distance and studies have revealed 

that it ' app lies not onl y to distance educat ion, but to any educational selling' (B ischoff, 1996). 

2.3 Review of Related Literature 

2.3.1 Importance of Distance Education 

The reasons given over one hundred years ago for preferring di stance educat ion are actually 

quite similar to the rationale used by students today. Limitations of geography, travel , and 

fi nanc ial resources have prohibited students from attending a university. Added to this is the 

increased burdens o f career and family responsibili ties that often plague today' s profess ional 

person and the result is an individual in urgent need of more fl ex ibi lity in hi s or her li fe . 
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Surveys of learners in earlier di stance educat ion programmes reveal that most participate 

because of conven ience, flexibili ty of time, cost savings, trave l requ irements, and ability to 

combine studies with family responsibilities (Hyatt, 1992; Liveratos & Frank, 1992). Clark 

and Jones (200 I) examined the reason ing used by learners when select ing a format for a class: 

either an on-line course!di stance education or face-to-face course. Among the on-line/DE 

learners, the overrid ing motivation fo r select ing an on-li ne! di stance educat ion course was 

flexible use of time. The face-Io-face learners had many moti ves fo r se lecting the traditional 

classroom; however, no one reason stronger was than the others. With regard to 

communicat ion, apprehension and learn ing outcomes, no significant difference was noted 

between the two fo rmats (distance learning and face-to-face learning). 

Keast ( 1997) also added that postsecondary institut ions are now faced with an unprecedented 

nu mber of cha llenges and constraints more than ever before and these institutions are 

confronted with providing wider range of serv ices to a student population which is more 

geographically, soc ia-economica ll y, and culturall y diverse. He conti nued by saying that to 

confound matters, educational services must be provided using increasingly scarce resources. 

At the Un iversity of Pittsburgh, convenience is the factor cited most often by students for 

choosing an on-line format (Catalano, 2007). What cou ld be more convenient than a medium 

for learning that does not require one to leave home or the workplace to take classes or 

complete ass ignments? According to the California Di stance Learning Project (2000), 

di stance learn ing students generall y are o lder with jobs and famili es. By virtue of all 

responsibilities, they need to coord inate the ir schedu les to a llow for careers, ch ildren, 
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household chores, spouses, and homework. They seek degrees to broaden their education, or 

pursue career advancement opportu nities. This is because they are older and more settl ed than 

most tradit ional high school students, and may have more se lf-confidence than younger 

students have, giv ing them that extra desire to excel (Californ ia Distance Learn ing Project, 

2000). 

Distance education has a llowed educators to reach a wider student aud ience and meet the 

needs of students unab le to attend classes on CamplJS (Californ ia Distance Learn ing Project, 

2000). In an interview with a distance education consumer who was working on hi s Master' s 

in Library and Infonnation Science, the major advantages cited were the abi li ty to attend class 

while eating dinner and wearing comfortable clothes. In addit ion, he did not have to drive to 

Knoxv ille, Tennessee, for all of hi s classes, thus, sav ing time (a min im um o f three hours, 

ro undtr ip), money, and addit iona l mileage on his vehicle. 

As reported by Owston (1997), di stance (online) educat ion can be accessed either at 

synchronous or asynchronous times. With asynchronous courses, students can access the 

lessons and complete their ass ignments at an y time of the day or night regard less of when 

other students log on to the computer. With a synchronous class, everyone, including students 

and teachers joi n in at the same "rea l-time" (Vai l, 2002). 

Symonds (200 I) gave two examples o f the benefit s of onl ine classes. In the first example 
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given, a fli ght attendant had to quit co llege in the I 960s. Later, she earned her bache lor' s 

degree while trave lling for her job. She look her laptop and completed her ass ignments while 

travelling. Another example was a denti st who wanted to ea rn a law degree. He enrol led in 

Kaplan 's Concord Law Program. This e lim inated a 12-hour comm ute during the week; 

therefore, he studied du ring the times he would have been trave ll ing (Symonds, 200 1). 

In the 1980s, the Corporation for Public Broadcasting developed a general profi le of the 

"typical" distance learn ing student identifying the individua l as over 26 years of age, highly­

motivated, goal oriented, and unable to participate in the tradit ional classroom setting (Brey & 

Gigsby, 1988). Today, the "typica l" student in an on- line/di stance education course may be an 

ad ult or a younger ind ividual, including those who consider an on- li ne/di stance education 

degree to be a third career- after the ir job and fam il y responsibilities (Catalano, 2007). The 

ava il ability of distance education, through the use of technology, answers the needs of 

individua ls from all situat ions and c ircumstances that wish to obtain course credits or a 

degree, but are unable to physically attend classes. 

2.3.2 Evolu tion of Distance Education Programmes 

Distance education has gOlle through several stages of development since its inception and 

thi s is descri bed as the evolution of distance education in thi s study, each stage of the 

evolution has been characteri zed mainly by the media used ill the de li very process. 111 looki ng 

at the evolution of di stance ed ucation, Jeffr ies (2002) wri tes that aspects o f di stance educat ion 
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can be traced all the way back to the ea rl y 1700s, when it was known as correspondence 

study. Taylor ( 1999) has also proposed five generations of distance education: 

• correspondence education; 

• integrated use of mUltiple, one-way media suc h as print, broadcasting or recorded media 

such as videocassettes; 

• two-way, synchronous te leleaming using audio or video-conferencing; 

• flexible learning based on asynchronous online learning combined with online interacti ve 

multimed ia; 

• inte ll igent fl ex ible learning, wh ich adds a high degree of automation and student control to 

asynchronous onl ine learning and interactive multimedia. 

The first generation could be descri bed as using correspondence/i ndependent study. In 1840, 

the earliest known use of correspondence study was in Great Bri tain when Isaac Pittman 

taught shorthand using the " Penny Post" a name derived because at that time it cost a penny to 

mail a document in the United Kingdom ("A Brief History," 2002; Moore & Kearsley, 1996). 

During the first distance education generation, the Chautauqua Institute in New York awarded 

degrees using correspondence/ independent study courses. In addit ion, the International 

Correspondence School (ICS) offered courses in mining safety for miners and railroad 

workers. Accordi ng to Moore and Kearsley (1996), " ICS is the largest commercial provider of 

home study programs in the Uni ted States" (p. 2 1). 
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Laws (2000) described that William Rainey Harper was ridiculed in the I 890s because of hi s 

correspondence course in Hebrew. Cri tics considered the course as an inferi or education and 

as being of poor quality. Harper began teaching hi s Hebrew course by correspondence 

because he had numerous requests for the class. After success with thi s course, he taught at 

Chautauqua University in New York and organ ized the Schoo l of Languages ("Historical 

Overview of Di stance Education," 2000; Moore & Kearsley, 1996). 

There were two major developments during the second generation of di stance education that 

occurred in the 1970s. The first was the Arti cul ated Instructional Media (A IM), funded by the 

Carnegie Corporation du ring the I 960s. Charles Wedemeyer was the director of the project. 

He combined various communication media, incl uding study guides, rad io, television, and 

recorded audio taped telephone conferences. The AIM project marked the first time that 

educational instruction was given through a va riety of media (Moore & Kearsley, 1996). 

Also in the 1960s and 1970s, the British government wanted a nationwide university through 

which students could obtain a full curriculum. The British Open Uni versity was designed and 

has since served as a model for similar programs (Moore & Kears ley, 1996). The use of 

technology supplemented print-based instruction by usmg well-designed courses th at were 

closely monitored and successfull y delivered to over 100,000 studen ts (McIsaac & 

Gunawardena, 200 1). The British Open University ass igned a tutor to each student , tutoring 
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both over the te lephone and through gro up seSSIOns (" Histori ca l Overview of Distance 

Education," 2000). 

The third-generation of the evolut ion of distance educat ion was characterized by the broadcast 

media (radio and television). The use of radio as an educational del ivery syste m proved to be 

a failure in the Un ited States. There was liule interest among uni versity faculty and 

administrators. On the other hand , television courses were specifically deve loped for 

educational purposes with printed materials supplementing them . Educational television 

stat ions began to appear with the first in Texas in 1953 (Hunter, 1998). 

Apart from televisions and radios, thi s stage of the evolution a lso witnessed the aud io 

conferencing as another method of broadcast medium that used public te lephone lines. 

Educational Te lephone Network, the oldest and largest provider of audio conferencing, was 

developed at the Uni versity of Wisconsin . The advantages included real t ime 

communications, equipment that was easy to use, and a moderate capital investment. The 

di sadvantages of this method were the lack ofa video and the telephone line charges that were 

expensive (Will iams, Paprock, & Covington, 1999). 

The fo urth generation began in the 1 990s. This is because of increases in the speed of 

eq uI pment and the abundance of computer technol ogy, d istance education is becoming 
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acceptab le with educators in both public schools and post-secondary schools. A variety of 

media can now be used in the de li very of coursework ("A Brief History," 2002). 

The emerging generation fi ve involves the use of automated response systems and inte lligent 

object database- a deri vation of the fourt h generation, based on the further exploitation of new 

technologies. In other words, thi s aims to capitali ze on the features of the internet and the 

Web [E-Iearning] (Taylor, 2002). It has been predicted that this generation would reduce the 

tuition costs and thereby engender economies of scale, (Taylor, 200 I). 

2.3.3 Implementation Strategies in Distance Education 

For e ffect ive implementation , and therefore acceptance of the use of distance learning 

technologies, educators might view this shift to be like all educational changes of value wh ich 

require new skill s, behaviours, and beliefs or understandings. The emerging technologies of 

distance learning can have a positive effect on the educational system if it is recognized that 

change is a journey, not a blueprint and that the development of new skil ls, behaviours, and 

beliefs is a complex process that must embrace the problems inherent in change (Fullan, 

1993). Keast (1997) adds that "we can obta in great advantage by viewing the implementation 

of distance programmes as the management of innovatioll." 
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Will is ( 1993) a lso identified that for di stance education to be effecti ve it requ ires the 

integrated efforts of several parti cipants, including students, fac ulty, facilitators [tutors}, 

support staff and administrators. He cont inues that when effectively integrated, each brings a 

unique capabi lity to the di stance education enterpri se, si milarl y the absence or under­

invo lvement of a cri tica l participant can dilute or dera il the integrated efforts o f other 

contri butors. 

Aggor et. al ( 1994) also recommend that a nu mber of systemati c strategies shou ld be adopted 

in the des ign and delivery of d istance educat ion courses by Ghana ian Uni vers ities and the 

Nationa l Distance Education Secretariat (NOES). The recommendat ions include the 

following: 

• The uni versities should exam me and carefull y select suitable course materials 

produced by other tert iary insti tutions fo r use, with modifications in init iat ing their 

first programmes (p.3). To Ihis Wil li s (1993) also states that the fastest way to 

e liminate uneasiness in a di stance- de livered class is to contact local s ites or ind ividual 

students prior to the start o f class and get to know them as ind ividuals, not just 

student s. 

• The uni versities through N OES should adopt a team approach m the planning and 

production of core course materi als. 

• Course writers and instructiona l staff should be pa id adequate remunerat ion and 

courses shall belong to academic departments. 
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• The uni versi ti es should plan to use a wide range of media to maximize student access 

and to meet their learn ing needs and situations. Radio , audio and video recordings can 

be used to supplement and enhance pri nt materials and other instructional methods. 

• The NDES must establish effect ive instruct ional and studen t support services by using 

existing physical and human resources of the uni versity and Institute of Ad ult 

Educat ion centres (p. 13) . 

Another strategy by which distance education can be implemented e ffecti ve ly is for the 

department in charge of di stance educat ion to work within the broader university in line with 

existing institut ional systems and personne l. Facu lty members, fo r example, can he lp to align 

di stance education with the overall university miss ion through the acceptance of a greater 

range of scholarly activities (eg, the development and use of non-traditional de livery 

systems). Other works by the faculty can help the uni versity to define various copyright and 

intellectual property issues and to protect junior facu lty, perhaps re li ev ing them of distance 

education responsib il ities (Wolcott, 1997). 

Again, faculty training is another important aspect of preparing for new di stance educat ion 

initiatives. One of the most effective ways to beg in thi s type of trai ning is to provide faculty 

with general information about di stance education, including the overall ed ucational process, 

instructiona l mode ls, appropriate technology, re levant research, and specific publications. 

This earl y training could also inc lude showcases of facu lt y examples and experience, 

workshops, foru ms, and newsletters (Olcott and Wright, 1995), as we ll as an online mini-
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course which could prov ide an introduction to the on li ne envi ron ment, its featu res, and 

activities (Cini and Vi li c, 1999). 

With facilitators or tutors, Wi lIi s (1993) opines that they should be used for effective delivery 

and course content , to enhance the use of instruct ional materia ls and to ensure that course 

goal s and objecti ves are met. He cont inues by saying that in connection wi th support staffs, 

they (support staft) are the s il ent heroes of success fu l di stance education programmes. The 

conclusion is that support serv ice fun ction as the glue that keeps d istance education 

enterprises together. Both students and facu lty wi ll find it invaluable to have a single 

organization coordinating the numerous support activ ities required for effecti ve di stance 

educat ion. 

Lastl y, "effective di stance education administrators are more idea people. They are consensus 

bui lders, decision- makers, and fac ilitators. They main tain control of technical managers, 

ensurmg that technological resources are effec ti ve ly dep loyed to further the institution' s 

academic miss ion. At the same time they lead and inspire faculty and staff in overcoming 

obstacles that ari se" (Wi lli s, 1993). This is in agreement to what Jones and Lewis ( 199 1) 

suggested earlie r that in addition to change on an ind ivid ual leve l, change must be co llecti ve 

in that it must occur simultaneously on the leve l of organi zational structure and function. 

In summary, effecti ve di stance education requires the integrated interest, pat1ic ipation, and 

enthusiasm of faculty, students, facil itators (t utors), support staff, and adm in ist rators. The 

43 



University of Ghana          http://ugspace.ug.edu.gh

in fonned invo lvement of these related part icipants will help meet the challenges that may 

arise in the implementat ion of the di stance education programme. It is for thi s reason that 

Aggor et. a!. (1994) recommend that the NDES and di stance education centres wi ll require 

core staff for programme deve lopment and delivery. There must be opportunities for staff 

training and development at a ll levels. They furth er state that orientat ion and train ing 

workshops should be organized on a regular basis. 

2.3.4 Challenges in Im plementing Distance Education Programmes 

Badu-Nyarko (2000) writes that distance educat ion at the tertiary leve l has been controversial 

among university lecturers and that the need for it has received mixed reactions. He wri tes 

that although the support is laudab le, it cannot be sa id to transcend all category of lecturers. 

He continues by writ ing that in the academic community , there has been some concern 

regarding the equiva lency of a distance educat ion mode to a traditional de livery mode. [n a 

similar vein, Keast (1997) cites Moore (1994) to have suggested that the major problems 

associated with bri nging about an innovation is not technological or pedagogical but rather 

associated w ith organ izationa l change, change in facu lty ro les, and change in admin istrative 

structures. 

Saade and Sahli (2005) hold a similar view to that ofSadu-Nyarko (2000) and identified that 

the implementation of an online learning system [d istance education] does not ensure a high­

qua lity educat ion. There are still many problems commonly re lated to techno logical factors, 
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includ ing issues of access, connection, internet familiar ity, etc. Although the advancement of 

technology has overcome or minimized these obstac les, it seems that the problems have 

shifted to the learner's side when usi ng a di stance learning system. Learners may fee l iso lated 

and unmotivated. Hence, if di stance learning is to overcome the many obstacles that students 

face, it is necessary to study the acceptance of d istance learning from the students' 

perspecti ve. 

Many di stance learning profess ionals and academics acknowledge that d istance learning is a 

simpl ified version of the teaching and learning method. The use of innovat ive in formation and 

communication technology (ICT) has rai sed questions about the effecti veness of di stance 

learning compared to the tradit ional class room format. Currently, the subject of much 

controversy is whether or not the proliferat ion of courses offered onl ine and the way in wh ich 

thi s technology is used has transformed the traditional classroom format into a di stance 

learning environment (Rovai & Barnum, 2003). Thus, student acceptance of di stance learning 

is one of the critical factors that should be eva luated in order to adeq uate ly assess whether the 

successful implementat ion of a di stance learning system can support teaching-learning 

activities and the studen t experi ence (Mart ins & Ke llermans, 2004). 

One striking example of how educational stake holders are reacting to the shift can be seen at 

the University of Maine where the facult y of seven campuses voted "no confidence" in the 

System Chance llor due to hi s advocacy for di stance learning (Lick, 1996). Lick accounts for 
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these faculti es' actions as an example of the determined resistance to innovation inheren t In 

the facu lty cultu re . 

Wi th the problems associated with innovation, Badu-Nyarko (2000) op ines that the success of 

the system depends on the acceptance and support of faculty members. To this Laundstrom 

(1995) writes that antic ipated changes include the acquisition of new skill s, teachers 

becoming fac ili tators and the ir involvement in di stance teaching. This call s fo r the university 

lecturer to be retrai ned or reorien ted to adapt to the innovation (Olcott & Wright, 1995). This 

is because traditiona ll y and historically, academics have held a less than positive attitude 

towards d istance education (B lack, 1995; Johnson, 1984; Rishante, 1985; Dillon & Wal sh, 

1992; Clark, 1993). Taylor & Whi te (1993) c ited in Badu-Nyarko (2000) support thi s 

assert ion by stating that faculties may be resi stant to publ ic exposure, for fea r that their course 

materials! content or the teaching styles may come under attack. Another factor may be lack 

of commit ment which has been identified as a basis for the rejection o f d istance education by 

facult ies. 

Aga in, for many academics thei r mai n contention rests on quality. They hold the be lief that if 

more students are admitted , standards may fall and this seems to re fl ect the econom ic 

princip le that what is scarce is of more value. An addi tiona l concern is that the high student­

lecturer ratios wi ll invo lve more work, equipment and other fac ili ties (B lix , Cruise, Mitchell 

& Blix, 1994) cited in Badu-Nyarko (2000). 
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Harris (1987) however contends th is view Ihat the reluctance of faculty members to co~ 

operate rests on the grounds of the "culture industry" wh ich is abou t keeping to the status quo 

which holds that university learning must occur on campus where the lecturer controls the 

instruction. This view is fully endorsed by Biggs & Floral ( 1987) who are cited in Konrad & 

Small (1989) to have stated : 

.. . some academics slill claim Ihat distance education lacks legitimacy, arguing Ihal it 

can give the shadow bill not the substance a/university educalion, that it provides 

predigested instruction ralher than open~ended dialogue that is the essence 0/ good 

educalion, and that its studen/s miss /he tangible but priceless benefits 0/ residence 0 11 

campus (p. 196). 

Even though distance education has many advantages, it is still plagued with many 

drawbacks. This delivery mode- especiall y as technology advances~ ' has inspired hope and 

dismay, as we ll as excitement and fear' (He llman, 2003). Accord ing to the American 

Federation of Teachers [ATF] (2005 : 5), skeptics of di stance education pract ice cite the 

following concerns : 

• Whether deep understanding of diffi cult mater ial - beyond amassing facts- can occur in 

the absence of same- time same~ place interact ion ; 

• Whether di stance education may be e ffecti ve for certai n types of subjects and students, 

leading to highe r drop- out rates; 
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• Whether needed equ ipment, training and technical support IS reaching distance 

education students and faculty; and 

• Whether limitations on the avai labili ty of library and lea rning materia ls impair 

di stance education courses. 

Also, Hellman (2003) states that its drawbacks include 'cost and capital intensivity, time 

constraints and other pressures on faculty , isolation of students from instructors and peers, the 

difficulty of evaluat ing students that faculty members have never met, dropout rates which are 

higher than in conventional education and deskilling of teachers'. In no fewer words Truman 

(1995) explains that, 'obvious barriers to adopting and implementing distance education are 

money, equipment and staff .... Poor teaching strategies are exaggerated in distance teaching, 

and territorial ism among states and instit utions (where there is no strong centra lized 

government)'. Others ci te the followin g: technology (Murphy, 1995) and the lack of skill s in 

time management and di sc ipl ine by students (Sherry, 1995). 

From students' perspective, according to Keen (1999), a study conducted in 1999 by the 

Albertan Government on the Study of Student Sat isfaction with Alberta 's universi ty and 

university colleges reveal the fo llowi ng: 

• Oral presentat ion skill s are not developed by di stance education effecti vely as on 

campus 
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• Interpersonal skill s, such as connict resolution, team building, leadersh ip are much 

more developed in face-to-face situat ions; 

• Students have less of a broadening experience since they are denied the opportunity 

of meeting diverse students face-to-face on campus; and 

• Drop- in services, such as careers centres are mostly not available th rough di stance 

education. 

However, Eaton (200 I :2) explains that , ' di stance education is in many ways a welcome 

phenomenon, even as it is creating cha ll enges for the arousing concern among many in the 

higher education community ... It holds enormous promi se for enriching education, and 

focus ing only on its negative aspects is a distort ion'. In the same ve in , Badat (2005: 193) 

explains that, ' high-qua lity di stance higher education can be immense ly valuable, do ing 

public and socia l good'. 

2.3.5 Medial Technology in Distance Education 

The implementation of new and developing technologies has been a major factor in the rapid 

growth of di stance education. According to Bates ( 1993), media refers ' to the generi c forms 

of communicat ion associated with particu lar ways of representing knowledge' and in di stance 

education, ' the most important four media are: text, audio, telev ision and computing' . The 

modes of deli very have led to the term genera/ion which has been used to denote hi storica l 

occurrence (Garri son, 1993; Garrison & Archer, 2000; Holmberg 2000; Peters, 1998). The 
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concept of three generations was fi rst identified, and used by Garrison in 1985. As sa id by 

Garrison ( 1993), Peters ( 1998: 11 ) with the concept generations, has brought to light the two 

common features of educat ion, namely the 'h igh degree of accessibility and the qual ity of 

each interacti ve learning and teaching process' . 

Bates (1995) identified three generat ions of distance ed ucat ion technologies. The first 

generation is characterized by the predom inant use of a single technology (correspondence by 

mail , rad io, and te lev ision), and lack of direct studen t interaction wi th the teacher ori ginating 

instruction. The second generat ion is marked by learn ing material s becom ing more 

multimedia in nature with te levision, audiocassettes, and face-to-face tutorials used a long with 

print. Britain's Open University is an example. The third generation of di stance education is 

based on two-way communicat ions media that a llow for direct interaction between the teacher 

and remote student. This includes computer conferenc ing and network ing, audio and video 

conferencing, and interacti ve two-way te lev ision (p. 23). 

Current developments o f telecommunication technologies, most notably the advent of the 

internet, have shifted distance educat ion to a new instructional approach. Therefore, the 

internet may be considered the fourth generation of di stance educat ion (Passeri ni & Granger, 

2000) for its power in constructing learning environments that support sustai ned interact ion 

(Oblinger, Barone & Hawkins, 2001 ). A typical case was cited by Keast (l997) who 

ident ifi ed that the internet he lped the University of Alberta to deli ver to as many as six sites 
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simultaneously using it s website. A typica l case is the British Open University which has 

adopted a strategy of investment in digital media, building on early use of the Internet for 

computer med iated communicat ion, on a large sca le from 1988 (Mason and Kaye, 1989). 

These earl y applicat ions showed that use of e-mail and confe rencing could revolut ioni se the 

potential of distance teaching by opening up communicat ion across the student body, as we ll 

as between the tutor, course team and students. 

Distance educat ion uses media to bridge the gap between instructor and students who are 

separated physically during the instructional process. Keegan ( 1983) therefore identifi ed four 

class ifications o f med ia used in distance education. These are print-, audio-, video-, and 

computer-based. Other di stance educators (Bates, 1995; Chute et. a l 1999) have identified 

similar broad categories of deli very technologies. Bates (1995) di stingui shes media from 

technology indicating that the term med ium is "a generi c form of commun icat ion assoc iated 

with particular ways of representing knowledge" (pp. 30-3 1). He further notes, "[aJ single 

med ium such as telev ision may be carried by several differen t de li very technologies (satellite, 

cable, video cassette, etc.)" (p.3 1). Distance education today utili zes a con tinuum of video 

techno logies. These range from videotapes, video broadcast, and video on demand that 

faci litate one-way interaction; to two-way interacti ve video tbat facilitates two-way 

synchronous (real time) interaction (Chute eL al 1999). A common method of de li very of one­

way video broadcasts, part icularly for train ing programs and employee communicat ions 

throughout an en terprise, is by satellite (Chute et. al 1999). This is characteri zed by the 

transmiss ion of video signals in one direction , from the instfll ctor to students. 
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While di stance education systems often emphasize one techno logy, Chute et. al (1999) point 

out that incorporating other technologies increases flexibility and interaction. For example, a 

system built on video as the primary method of deli very may use vo ice mail , E-mail , Internet 

multimedia databases, and fax technologies to provide additional inte raction between and 

support for partic ipants (p . 220). Major and Levenburg (1998) propose a "blended­

technology" (p. 13) approach to build a mix of applications that best meet the instructiona l or 

learning objecti ves and characteristics of the learners. They argue that thi s is a leamer-focused 

and outcome-driven model of instructional delivery that replaces the "technology-driven 

mode l" (p. 13) of di stance education . They further posit that thi s mode l wi ll result 111 

increased learner sati sfaction, and increased attainment of learning objectives by students. 

Bates (1995) presents a framework for analys is of technology se lection and appli cation in 

d istance education entitl ed the ACTIONS model. Th is model takes into consideration fi ve 

elements: access, costs, teaching and learning, interacti vity and use r friendliness, 

organizational issues, novelty, and speed. Access refers to how access ible the particular 

technology is to learners and how fl exib le it is fo r a part icular target group. Costs refer to the 

cost structure of each technology and the uni t cost per learner. Teaching and learning takes 

into consideration the kinds of instruct ional approaches that will best meet learning needs and 

what technologies best sUpp0l1 these needs. lnteractivity and user friendli ness refers to the 

kind of interaction the technology enables and ease of use . Organizational considerations 

include the barriers to be removed before the technology can be used successfull y in add ition 

to the kinds of changes that may need to be made. Nove lty refers to how new the technology 
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IS. Speed is how qui ckly courses can be mounted with this technology and how qu ickl y 

material s can be changed. 

Bates (1995), asserts that dec ision-making in selecting media is strongly infl uenced by 

persona l choice which is driven by values and be li efs. In add ition , the type of inst it ut ion plays 

a significant role in the approaches ut ili zed to prov ide di stance education courses, 

programmes, and services. 

The li terature revIew shows how di stance education is being used to help adult learners 

acquire knowledge and skill s in higher education. It also shows how distance educat ion has 

revolved over time taking into consideration the days of correspondence learn ing up to the 

emerging high technologica l period be ing experienced in the provis ion of di stance education. 

Strateg ies used in implementing the distance education programme and the challenges that 

have been experienced was also highlighted in the literatu re rev iew and finall y, the media or 

technology used in providing distance educat ion is also considered and the focus is on the first 

med ia being pri nt up to the most current which is the internet 
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CHAPTER T HREE 

METHODOLOGY 

3.1 Introduction 

This chapter covers the methodology used in th is research. It discusses the research design, 

populat ion , sample, sampling technique, data co ll ect ion instruments, data co ll ection activit ies, 

pre-test, reli abili ty and valid ity of the data collection instruments and data analysis. 

3.2 Research Design 

The design adopted for the research was a survey using the descriptive analytica l method. 

This method was adopted because it enab led the researcher to systematica lly obta in data from 

a large sample of students of the University of Ghana who are learning at a distance. 

According to Denzi n ( 1970), the descript ive analyt ic survey requ ires systemati c co llect ion of 

data from populations through the use of the interv iew or the se lf-administered questionnaire. 

Fraenkel and Wallen (2003) add that the descr iptive ana lyti c survey method is the most 

appropriate means of obta ining data on personal and socia l facts when studying large and 

small populations through select ing and studying samples chosen from the popu lat ion to 

discover the relati ve di str ibutions and interrelat ions of the variables. 
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Oenzin (1970) a lso states that the investigator approaches a sample of persons who have been 

exposed to a set of events or experiences and interviews them with respect to these 

experiences. Based on this the researcher personally admin istered a set of questions to 

respondents in order to gather data on the evolution and implementation of the distance 

education programme. 

3.3 Population 

The populat ion for the stud y consisted a ll Leve l 200 and 300 students learning at Unive rsity 

of Ghana by distance. Level 100 students were not covered in thi s research because they had 

not gone through at least one academic year of their studies. The stud y also captured the 

present and all past coordinators of the di stance learning programme as we ll as regional 

organizers and tutors of the di stance learn ing programme. The population was chosen since 

members have insight into the evolu tion and implementat ion of the distance educat ion 

programme, as we ll as the benefits and cha ll enges that were encountered in the 

implementat ion process. 

In all 1663 learne rs, four coordinators (one presen t and th ree past coordinators), fi ve regional 

organisers and 246 tutors formed the populat ion of the study. 
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3.4 Sample 

The sample used for the study was made up of 225 respondents which comprised 167 learners 

who formed fi ve percent of Levels 200 and 300 learners from the fi ve centres (Accra, 

Kumasi, Sekondi-Takoradi , Koforidua and Tamale), where the di stance education programme 

originally started. The study a lso sampled 49 tutors from the five centres representing 20 

percent of all the tutors. Add itiona ll y, the researcher purposive ly used all three past 

coordinators and the present coordinator and the five cent re organ ize rs from the five ori ginal 

centres. 

3.5 Sampling Technique 

The purpos ive sampling technique was used to se lect the present and past coordinators of the 

programme as we ll as the fi ve organizers. This was done by way of personally contact ing the 

coordinators and organizers for thei r views on the study. The purposive sampling allowed the 

researcher to use del iberate judgment and effort to obtain a representati ve sample of 

respondents who had the exact information on the evolution and im plementat ion strategies for 

the distance education programme (Kerl inger, 1973) 

The proportional sampling technique was adopted to se lect 167 di stance learners representi ng 

10 percent of the lea rners because the learners were spread over five centres which are 

geographica ll y apart and are not same in terms of popu lat ion. The proportional sampling 
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technique therefore helped in obtaining a fair representation of a ll Levels 200 and 300 

learners spread within the fi ve centres. The sample is shown in Table 3. 1. 

Table 3.1: Proportional Allocation of Learners by Site 

Centre Population Sample 

Accra 11 31 11 3 

Kumasi 245 25 

Koforidua 137 14 

Sekondi-Takoradi 79 08 

Tamale 71 07 

Total 1663 167 

Source: ICDE Accounts Office, 2010 

After the proportion in each gro up was determined , the s imple random sampling technique 

was used to select the 139 learners from the centres usi ng the lottery method. Under the 

lottery method the names of all the learners in each centre were written on a piece of pape r in 

the ronn of yes or no . It was then put in a box and shuffled. The pieces of paper were picked 

without replacing them to give each learner an eq ual chance of be ing se lected and also in 

order not to exert any influence on subsequent members. The technique was also free from 

bias because se lection was so lely based on chance. 
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Out of a total of 246 tutors in the five centres, the proportional sampling technique was 

applied to se lect 49. This represents 20 percent of their num ber. The result presented in table 

3.2. 

Table 3.2: Proportional Allocation of Tutors by Site 

Cen lre l'opulation Sample Percentage 

Accra 120 24 20 

Kumasi 23 04 17 

Sekondi·Takoradi 08 02 25 

Koforidua 27 05 18 

Tamale 68 14 20 

Total 246 49 100 

. . . 
Source: Distance Educat ion UOIt, Legon. 

After arriving at the proportion of tutors to be sampled, the lottery system was applied to 

select the 49 tutors with the aid of a sam pi ing frame obta ined from the Distance Education 

Unit at Legon. The lottery system was applied just as it was used in sampling the learners. 

Since the number of past and present co·ordinators (5) and centre organ izers (5) was small , 

there was no need to sample these groups that were included in the respondents fo r the stud y. 

In all , the research used of a sample of 225. The sample compri sed of 167 learners, 49 tutors, 

four coordi nato rs and five centre organize rs. 
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3.6 Data Collection Instrument 

The inst ruments used for co ll ecting data were the in terview guide and the questionnai re. The 

study made use of two sets of ull structured in terview guides which so licited informat ion from 

coordinators and centre organizers of the di stance educat ion programme, the interv iew guide 

was made up of ten open-ended questions. Open-ended quest ions were used because it 

allowed for generation of in-depth informat ion and al so the researcher was able to ask follow 

up questions to strengthen the informat ion already gathered. The open-ended interview guide 

also helped respondents to freely express themselves without any rest ri ctions and the 

interviewer was also able to promptly record responses given and ask respondents for 

clari fication where things were not clear. 

The researcher also made use of two sets of questionnaires which sol ic ited information from 

the tutors and learners. Both quest ionnaires were di vided into four (4) sect ions. Section A 

dealt with biographic data while Sect ion B touched on the importance of di stance education. 

Section C dea lt with the challenges in the implementation process and Sect ion 0 touched on 

the med ia/techno logy lI sed in distance education. 

Both close and open-ended questions were adopted. Close- ended questions were used 

because it enabled the respondents to se lect the ir answer from a number of options. As 

indicated by Fraenke l and Wa llen (2003), surveys rely on closed-ended questions to measure 

op inions, attitudes and knowledge level of people for easy quantitat ive analysis. Closed-ended 

59 



University of Ghana          http://ugspace.ug.edu.gh

questions were adopted because they are easy to use, score and code for analysis on a 

computer. 

Open-ended quest ions were adopted because it a llowed for more indiv idual true responses 

which the researcher may not have anticipated. Open-ended quest ions gave the respondents 

the opportunit y to respond to the items without any restrict ion to their opinions. 

3.7 Pre-test of Research Instrument 

To ensure that respondents wou ld understand the questions so as to obtain valid and reliable 

infonnat ion, the quest ionnaire was pre-tested on 10 students of the Commonwealth Youth 

Programme (CY P), who are a lso distance learners bu t not a part of this study. The 

questionnaires were giving to the CY P students who use the department ' s library. They filled 

the questionnaires and returned them after th ree days. The responses obtained were then 

coded and analysed which helped to find out the c larity of questions and to restructure the 

questions on the questionnaire. The pre-test helped in restructuring the instruments. 

3.8 Reliability and Validity 

To enhance the valid ity and reliability of the inslfllments, the questions were based on the 

research objectives of tile study. In addition, fel low MPhi l students were consulted to ed it the 

instruments to achieve a fair amount of valid ity. Also, two lecturers who were the supervisors 
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with expertise in the fi eld of research methodology scruti nized and ensured the quest ions on 

the research instru ments were correctly worded and structured. This he lped the researcher to 

examine the content, arrangement and logica l sequence of wording of the questions. 

Subsequently, the section E of the questionnai re, which touches on the implementat ion 

strategies had to be re-arranged in order to get quality informat ion from the respondents. 

3.9 Data Collection 

An introductory letter from the Inst itute of Cont inuing and Di stance Education, Univers ity of 

Ghana, Legon was fi rst sent to the coordinators for a date to be scheduled for the interv iew. 

On the given dates, the researcher had a one-on-oll e interview with them to so licit informat ion 

on the evolution and implememat ion strategies of the distance education programme. The 

telephone interview was also adopted in connect ion to the centre organizers since they are at 

different locations fa r from the researcher. 

The questionnaires were distrib uted to the distance learners during a face-to-face sess ion in 

Accra by the researcher. However, distribut ion at other centres was done by the centre 

organizers. The d istri bution of the questionna ires was done almost concurrently in all the 

centres since learners converge on fi xed days. 

3.10 Data Analysis 
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The questionnaire and interview generated both quantitative and qualitative data which were 

ana lysed independent of each other using a combination of quantitative and qualitative 

methodologies. The quanti tative data were edited, coded and the Stati stica l Package for Social 

Sciences (S PSS) was used for analys is. The qualitative data responses were obtained from the 

interviews. The responses were summari zed, organi zed and interpreted. The responses were 

transcribed. To ensure some degree o f uniformity however, effo rts were made to reach a 

consensus on the responses so that in the end what was recorded was the one on which the 

respondents on the whole had reached an agreement. In sum, descri pt ive ana lyses were used 

for the qualitative data while frequency tab les, ch i-squares and standard deviations were used 

for the quant itat ive data . 
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4.1 Introduction 

CHAPTER FOUR 

PRESENTATION ANI) ANALYSIS OF RESULTS 

This chapter presents results obtained from the field . The results were presented in line with 

the objectives of the study. They were grouped under four headings: The Evolution of the 

Uni versity of Ghana Bachelor of Arts Distance Educati on Programme; strategies adopted 

toward the implementation of the distance education programme; chall enges in the 

implementation process; and how the challenges were reso lved. 

SECTION A: INTERVIEW RESULTS 

4.2 Coordinators' Views on the Evolution and Implementation of the Programme 

The views of the past coordinators and the present coord inator of the di stance education 

programme were sought on the programme from the beginning to date. The coordinators were 

key people who have a large stock of knowledge abo ut how the programme has evolved. 

4.2.1 Evolution of Distance Education 

Distance education at the Uni versi ty of Ghana started as a correspondence course by the 

Institute of Ad ult Education in 1970 for G.C.E '0' Level exami nat ion. The correspondence 

programme was challenged when a di recti ve to use continuous assessment for the final 

examination was issued. This meant that students were to go back to school i f they had to rc­

sit for the '0 ' Level examinat ions. Later on, the Senior Secondary School (SSS) system was 
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int roduced and thi s posed more chall enges because new modules had to be printed for the new 

syll abuses. 

In 1991, Alhaji Issa Wali from the Commonwea lth of Learn ing (COL) visited the Mini stry of 

Education to fi nd out why Ghana had not been part ic ipating in its (COL) acti vities s ince its 

form ation in 1988 with the purpose of using di stance education to open access to educat ion 

throughout the Commonwealth . This was in view of the fact that seminars earlier arranged by 

COL in Banjul and Kaduna were not anended by Ghana. Alhaji Wali was assured of Ghana's 

partic ipat ion active ly in a ll subsequent COL activ ities. 

In the same year, an invitation was extended to the University of Cape Coast, Ghana 

Broadcasting Corporation , University of Ghana and the Ghana Education Service to 

de liberate on how to use d istance learning in Ghana. Univers ity of Ghana proposed distance 

educat ion programme at the tert iary leve l wh ich was accepted by all . Later that year, Mr 

Aggor went to Vancouver as a Stud y Fe llow to COL. COL dec ided to fund a survey on 

distance education needs in Ghana. The survey was carri ed out by Aggor, Kenyanjui (COL), 

Pecku (UCC) and Yerbury (S imon Fraser Un iversi ty). A report was submitted to the Ministry 

of Educat ion in 1992 . The Ministry of Education subm itted the report to the uni versities for 

their comments and recommendations. 
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In 1994, Yerbury and Aggor sent a proposal 10 the Associat ion of Universities and Colleges 

of Canada (AUCC) for Simon Fraser Uni versity. Universit y of Ghana, and Unive rsity of Cape 

Coast to co ll aborate to develop di stance educat ion in Ghana. 

However, in 1995 there was change in government from Prov isiona l Nat ional Defence 

Counci l (PNDC) to National Democratic Congress (NDC) with Mr. Harry Sawyerr as the 

Secretary Genera l for West Afri ca Distance Educat ion Association (WA DEA) who helped a 

great dea l in bringing about distance education. Mr. Sawyerr had ea rlier in August 1994 

invited Mr. Aggor to set up di stance ed ucation properly at the Mi nistry of Educat ion. 

The SSS programme, which rep laced the ' 0 ' Level, created a backlogs of post secondary 

students who needed to enter the university. But fac ilities in the public universities could not 

conta in them and lecturers were also on stri ke. This, Professor Dovlo (a past coordi nator) puts 

as "the concept of 'massijicafion' in the university " which necessitated the format ion of 

di stance educat ion. 

So upo n government's recommendation in 1995, public universit ies were to provide 

complementary arrangements to enroll the qua lified SSS students into the universities, for 

which a meet ing was he ld at Sogakope. Th is meeting di scussed measures and strategies to 

start a tertia ry distance educat ion programme in Ghana which included some lecturers from 

all public institutions who were going to be course writers. 

65 



University of Ghana          http://ugspace.ug.edu.gh

The Sogakopc meeting al so introduced the steering committee me mbers of distance educat ion 

in Ghana and the committee at the Uni versity of Ghana was tasked to implement the 

programme. Professor Asomaning was the cha irman of the pioneering committee in 1995. 

The others were Deans of Business School, Faculty of Arts, Faculty o f Socia l Studies and the 

Director of the then Institute of Adult Educat ion. The committee started doing underground 

work until 1997 when a coord inator was appoin ted to oversee the full planning and 

implementation of the programme. 

In 1998, Dr. Samuel Badu-Nyarko was attached to the implementation committee to assist in 

their act ivi ti es. As part of the implementation strategies, the departments in the uni ve rsities 

were called upon for training and subsequen t writing of modules for the programme. 

Departments that responded were Socio logy, Religions, English and Psychology with 

Political Science joining later. One Professor Ansere from a Uni versity in Botswana, who was 

already work ing on correspondence ed ucation came in and helped in the training of the course 

writers. 

Between 1998 and 2007, the programme was developed and tutors and course writers were 

trai ned in a ll departments. Finally in 2007, the di stance education programme was launched 

and the first batch of students admitted. 
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4.2.2 Implementation Strategies 

Any good idea conce ived and not put into action forever remains an idea. For thi s reason, 

ideas have to move from the drawing board to the implementat ion stage . It is in thi s light that 

the implementation comm ittee of the University of Ghana Distance Education Programme 

came out with strategies to bring abou t thi s programme. 

Some of the strategies adopted were: 

-Personal contacl. First of all we had a forum for heads of departments. After tilat we 

moved or 1 movedfrom department to departmenlto talk to individual lecturers (Fi rst 

coordinator of the distance education programme). 

-The major strategy was to train people from the faculty, a small core group to fully 

understand the distance education concept (Second Coord inator of the di stance 

educat ion programme). 

-The implementation process started when the Implementation Commi//ee was 

eSlablished alld ilwas made lip of the Dean of lhe Business School, Faculty of Art and 

Faculty of Social Studies. 111 addition to the Director of the Institute of Adult 

Education being the core. 1 think the coordinator and Direclor of Academic Affairs 

were also part of the implementation cOlllllliflee (Present Coord inator of the di stance 

educat ion programme). 

The views of the coordinators on the implementation strategies indicate that personal 

contacts, co llaboration with faculty and the establi shment of the Implementation 
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Committee were mainly used. The implementation of the programme went th rough 

three stages which include the init ial , developmental and current stages. 

4.2.2.1 Inception Stage 

The implementation team formed in 1995 focu sed on three thematic areas: material 

development, student support serv ices and course writers' training. The focus was later 

(1997-2007) extended to modu le development. At this stage, seminars were organized fo r 

deans of various facult ies. Per iodic workshops were organized for course writers to equ ip 

them with knowledge and skill s in developing quality modules. 

Some of the respondents added the following: 

-By and large for the subjects or departments that the courses were picked from, we 

were able to attract the course writers so we started training and we got to a point 

where sOllie modules were almosl ready (Fi rst Coord inator of the distance education 

programme). 

-The university ilself was sensitized through seminars held Jar deans on advantages, 

requirements and the lIeed Jar distance education, e~pecially relating 10 course 

writing. exams and other academic facets option (Second Coordi nator of the di stance 

educat ion programme). 
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4.2.2.2 Developmental Stage 

The incept ion stage led to the developmental stage. This was a stage that the Implementation 

Comm ittee had the task of see ing to the growth and deve lopment of the programme. Funding 

fo r the programme was sought from external organ izations and adverti sements were placed in 

the Daily Graphic and the Ghanaian Times. The coord inators had these among other things to 

say about the developmental stage: 

-A coordinator was appointed to operationalise the implementation plan. Some 

experts were added to the implementation team to help bring the concept infO reality 

(Fi rst Coordinator of the distance education programme). 

-One important strategy was Ihal support slaff including data entry clerks, artislsi 

graphic designers, organizers and olher programme support officers were added to 

streng/hen the capacity of staff (Second Coordinator of the di stance educat ion 

programme). 

- Funding was sought from external organizations such as the Canadian International 

Development Agency (CIDA), Department for International Development (DFID) , 

MinisllY of Education and the Commonwealth of Learning. The distance education 

programme was adverlised /Ising leaflets, notice boards alld other means. (Third 

Coordinator of the distance educat ion programme). 

69 



University of Ghana          http://ugspace.ug.edu.gh

4.2.2.3 Current Stage (2007 to Date) 

Currentl y, the coordinator manages the program me and its operations. The director and 

members of the old implementation committee offer advice to the management of the 

programme. On this subject , the first Coordinator of the programme noted; Although I don 't 

have any official role 10 play, from lillie 10 lime J am invited to participate in training tutors 

and to edit course materials. 

The new addi tions to the human resource base of the Distance Educat ion Unit is the Nat ional 

Service persons, Teaching and Grad uate Ass istants and Adj unct Sta ff who serve as 

programme support officers. The present Coordinator of the programme adds : 

-We noll' have the centre with a coordinator and we have the material development, 

student sllpport staff and university admillistrators who are also helping us in the 

implementation process. Bllt in the regions. we have the regional coordinator 

supported by the organizers and the other supporting staffs. When we come to the 

programme itself we see that it is structured directly under the management of the 

Institute with the Director as the head and we also have the Pro-Vice Challcel/or 

being the chairman of the AdvisolY Board (distance education) where we have the 

members of National Commission for TertiGlY Education (NC TE), a member from 

University of Education-Willneba, all being parI of it. 
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4.2.3 Course Materials Development 

From the onset of the programme, it was decided by the Implementation Committee that the 

module was go ing to be the main material to be used. For thi s reason, it was very important to 

develop quali ty mod ules which ca ll ed for the training of those who would be in charge of 

developing these materi als. To ensure this, series of training workshops were held for the 

material deve lopers in Ghana and others were sen t out side Ghana all in a bid to obtain qual ity 

training in material development. 

The present Coord inator of the programme had thi s to say in rel at ion to material development: 

-Course writers were trained through workshops for seven days initially alld three 

days as refresher programmes. We also had Professor Ansere who was in charge of 

the training. He was a professor in correspondence educalion from rhe University of 

Borswana who callie to help in training ollr course writers. 

4.2.4 Challenges in the Implementation Process 

The main chall enges faced, in a bid to implement the di stance education programme were 

ident ified in the interv iews with the coordinators. Some of the coordinators strongly believed 

that the greatest chall enge to im plementi ng the programme was that, members of the 

Im plementat ion Committee were not experts and that they had to learn on the job, which 

made the whole process very difficu lt. Th is, the first Coord inator of the programme puts as: 
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-The cha!!enge was Ihe focI 11101 we were 1101 experts running Ihe programme SO we 

had 10 learn along wilh Ihose who we were already working 011 it. 

The second major cha ll enge that was encountered duri ng the implementation process was 

finance. This is because Uni versity of Ghana provided no fi nancia l support, hence support 

was sought from extern al agencies. 

The thi rd coordi nator of the programme however disagreed with the not ion that finance was a 

major challenge in the implementat ion process. He rather sees resistance of facu lty as a major 

cha llenge by contend ing that: 

-Finance \liaS 110t much of a problem, apart from the course writers who were 

demanding upfront paymenr, some lecturers and heads of departments were damn 

againsllhe idea of distance education. 

The second coord inator again added that fo r him, the challenge was mainly that of structu re. 

In other words, the admin istrat ion of the programme was not a good one. Other important 

chal lenges indent ified were the delay in deve lop ing materials for the learners and very weak 

staff strength at the Distance Educat ion Uni t. In all , there were only six workers in the un it 

making it very difficu lt for them to work effec tively. 

4.2.5 Reso lving the Challenges 

With all the cha ll enges that were faced in the process of implement ing the programme, it has 

st ill seen the light of day. This means that some steps were taken to reso lve the chall enges. It 
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was revealed that with the cha llenge of fi nance, some budgetary a llocat ions were made by the 

Ministry of Education and a ll that needed to be done by the Implementation Committee was 

to prov ide a credible ba lance. When thi s was done, the Min istry refunded some allocations to 

organize workshops. There was also support from TALI F fo r the printing of course materials. 

One coordinator also noted : 

· The Canadian governmenl supported liS with one million Canadian dollars which 

went into computers. UNESCO a/so supported us and we got money from Ghana 

government as well (Thi rd Coordinator of the distance educat ion programme). 

To help in fast tracking the development of materia ls, people were tra ined in editing the 

material s in order not to leave the writers to do all the work. This is because a lready, the 

writers spent a long time in writing the modules due to the workload on them, so if they were 

to edit , it was going to take a much longer time which will not be good for the implementation 

of the programme. 

The curren t Coord inator of the programme adds: 

· Current/y we have centre co·ordillators, we a/so have organizers helping them, and 

we have the departmental coordinators who coordinate between the departments and 

the Illstitllte. 
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4.2.6 Coordinators' Recommendations on the Programme 

The coord inators of the programme made recommendat ions that they think could he lp in 

implementing the programme smoothl y. The fi rst suggest ion was that di stance education 

needs state o f the art equ ipment to enhance course de li very. It was rea li zed that with the 

electronic network, information now could be fac il itated and the programme can therefore be 

managed efficiently. 

Secondly, it was suggested that the print media should be complemented by the electronic 

media, such as the internet. The internet, they believed could be accessed any lime and 

information on it could be updated more fTequently than the printed materi a ls. 

Furthermore, the coordi nators suggested that di stance education should be separated from 

ICDE. This idea was supported in principle by all the coord inators but some had some 

reservations. Among the reservations were: 

· 11 lVould be unf air 10 'scratch ' it jrolll1CDE after they have toiled so milch to see the 

programme running (Fi rst Coordi nator of the distance education programme). 

-There are currently 110 structures to hOllse distallce education both at the head office 

alld ill Ihe regional centres (Second Coordi nator of the distance education 

programme). 
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-The staff who manage distance edllcation in lite head office and the cenlres are ICDE 

staff, so lhal a new staff mllst be raised for distance educalion if if is made 

alltonomous (Present Coordinator of the distance education programme). 

Other suggestions made by the coordinators were that the university's top management must 

understand the distance education concept so that they will treat it as a major programme and 

not a supp lementary or inferior programme. Professor Davia puts it thi s way: 

-the programme has a viable fit/lire: congratulations to those who took over and 

slarled it. It will calch lip with those institutions that storied distance education. 

overtake them and become afirst choice distance educalion programme in Ghana. 

Professor Asomaning contributed to Professor Davia by not ing that: 

-I call if 'Parallel University J because if we manage to get all fac lilties involved, then 

we would have a university in a regular mode and 0 university in distance mode. 

The last three recommendations given by the coord inators were that there must be two deputy 

directors at the ICDE so that one of them would so lely work for di stance education; entrance 

requirements fo r distance education should be different from the main university; and the 

Distance Education Unit should design courses to suit the needs of the learners. Aga in, 

registration fo r distance ed ucation students should not be tied with the regular students as 

such students are scattered allover the country. 
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4.3 Organisers' Views on the Implementation of the Programme 

Organisers have been very instrumenta l in the im plementation of the di stance education 

programme, they are in fac t the ful crum of the implementation of the programme. The views 

of the organisers were therefore sought for this research and it was idcnti fi ed that they play 

some major roles in the implementation process. 

4.3.1 Implementation Strategies 

It was revealed in the study that organizers at the Accra Centre (head office) relayed 

infonnat ion from the adm inistration to learners, tutors and other stakeholders of the 

programme. The organizers were actually seen as the middle leve l managers responsible fo r 

implementing the programme. 

The organizers al so ensure that materia ls needed for tutori als are provided. For instance, they 

see to it that the public address systems are working, batteries, dusters and markers are 

provided. They also ensure that the modu les are distributed to the learners on the programme. 

To ensure that tutorials are he ld successfull y at all times, organizers are always present. This 

is how one of the organizers puts it: 

-The organizer is always present at weekend turorials as well as revision times and 

during examinarions (Legon Organiser). 

Finall y, as a strategy, the organizers peri odica ll y meet studen ts to update them 0 11 current 
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Issues and processes invo lved In the programme. Such acti vi t ies include registrat ion and 

co llection of modules. 

4.3.2 Roles of the Organiser in the Implementa tion Process 

As revea led in the research, the organizers play very instrumental ro les in the implementation 

process. Among these ro les are help ing in the recruitment of tutors, li ai sing between tutors, 

learners and admin istration and ensur ing that the vari ous centres are we ll prepared for 

tutoria ls to be held. 

In reiterating the roles of the organize r, some of them are quoted in this research to have said: 

-As an organizer, 1 liaise between tutors, students and the administration. In/act these 

f orm the core of the work We also make sure that the module is ready, the place is 

swept and have materials. We also monitor tutors' attendance (Koforidua Organ iser) . 

-The organizer IS 111 charge of assisting the regional co-ordinator on issues 0/ 

recruitment of tutors and preparation of the limetable 10 make sure rhere is a time 

rable and then we look al the programme f or the week so that we notify the tutors to 

ensure they know the time that they are to come/or lutorials (Kumasi Organ iser) . 

One of the organize rs however played some add itional roles to the regular roles a ll the other 

organizers identi fied. He spe lt out his roles th is way: 

-1 designed what you call1he module covers and the colours before one was chosen. 

Apart from modules, I am deeply involved in the organization of tutorials. For Accra 
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cenlre, am involved in recruiting of lutors, preparation of tUlOrial lime table for the 

academic year, semester and the weekly Illtorial as well, I make sure thar logistics are 

in place when the learners come for lutorials (Legon Organ iser) , 

4.3.3 Challenges in the Implementation Process 

In the process of implement ing the di stance education programme, some cha ll enges had been 

faced. Some of the cha ll enges in the view of the organisers are that fi rst of all , tutorial 

facilities especially at Legon are inadequate. This is due to the fact that di stance education is 

still struggling somet imes with the regular university programmes for the same facilit ies 

during tutorial sessions. 

Fail ure of tutors to attend tutorial sessions without prior notice a lso posed a se rious challenge 

to the implementation of the programme. This caused a lot of inconvenience during tutorial 

sessions as the learners would be expecting the tutor who would not be present at the tutorial. 

Late arriva l of modules and the late release of examination results were seen as a major 

challenge by one organizer. He stated : 

-The main problems are the lale arrival of rhe modules which affecls tutorials al my 

centre and the late release of examinariol1 results. !vlost of the lime, learners at my 

centre tend tofeellhall am 1/01 on lOp of my job (Tamale Organiser). 

Work overload was seen as a challenge in the process of implementing the programme. One 

organizer says: 
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-As an organizer, before Ihe dislance education programme slarted, we had Ollr 

schedules. So when distance education came in as additional respol1sibilily, we had 10 

take care of the office admillistration and Ihe short programmes, as well as distance 

education. So we combine thaI wilh olher works and al limes it becomes quite 

challenging (Sekondi-Takoradi Organi ser). 

The situation where a ll learners on the di stance education programme congregate at Legon for 

a month ' s revi sion and examination at the end of each semester was also seen as a challenge. 

Thi s is because the learners, who are adults, have to leave their work places and famil ies for 

the ent ire period. 

4.3.4 Resolving the Challenges 

On how the chall enges that cropped up during the process of implementation were organized. 

The organizers agreed that they quickly informed the general office to inform the various 

centres when there was a change in the time table . The general office then re layed the 

information to the tutors and learners. 

To ensure that tutors were punctual at tutorial s, the organ isers ca ll and remind them of the 

days for tutorial s a few before the tutorial day. 

Regular meet ings were he ld with learners to eq U1p them with the necessary information 

needed for the programme. This was seen as a good way of resolving the challenges that 
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learners faced. During such sess ions, academ ic counsell ing was done to aid learners make 

proper academic choices. 

One organizer sees mot ivation and the de legation of responsibilities as the main tools for 

reso lving the challenges. He noted: 

-In managing the challenges. I would say it is the motivatioll we have thaI keeps liS 

going. We do aliI' best 10 ensure that the programme is successful. We also tly to 

delegate some oflhe responsibilities at the office (Legon Organiser). 

4.3.5 Organisers' Suggestions on Improving the Programme 

Among the suggestions made by the organisers on ways of improving the programme was 

that learners on the programme should be we ll oriented as to the nature of the Legon Distance 

Learning Programme. Thi s wi ll help to solve most of the compla ints that learners send to the 

centres. 

Another suggestion by the organi ze rs was that, since it was so di fficult to develop modules, 

module writers must be given all thai is needed (finan ciall y and emotiona ll y) to motivate 

them to develop the modu les on time. 

On the issue of writing end of semester examinations on campus, one organizer sa id: 

-What I will like to say is thaI, the distance programme is lIew and for people 10 

understand and be able 10 know thaI Ihe programme belongs to the university. 

Writing the exams 011 campus is velY good. So that they can associate themselves wilh 
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the university and understand Ihal they fall within the IIniversity. But 1101 jusl people 

admitted by rhe IIl1iversily to be taught and given cerlijicafes (Kumasi Organiser). 

One organ izer however held an opposing view and did not see why students should travel all 

the way to Legon for revi sion and examinations. He shared this view: 

-Examinations must be decentralized and should be taken at the various centers. If the 

university does not trust supen1isors over there, they can hring Iheir own supervisors to 

do it. Mind YOll, this distance education thing is 10 give opportunity to those who could not 

have it earlier so that they call be working alld schooling at the same time. For married 

people to travel to write exams it becomes a border to them just that they cannot do 

anything (Tamale Organiser). 

SECTION B: 

4.4 Survey Results on Students' Views on the Implementation of the Programme 

Students are major stakeholders in the di stance educat ion programme, hence their views on 

how the programme is implemented provided a lot of information fo r the study. It is for this 

reason that the views of students on the University of Ghana di stance education programme 

was sought on orientation, modules, tutorials and examinat ion periods for the programme. 

4.4.1 Orientation for Students 

Genera lly, ori entation IS meant to provide guidance to new students on what their 

expectations should be and how to cope with their new situation. The student respondents 
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were there fo re asked whether they we re g iven ori entation when they joined the programme. 

The result showed that 142 representing 84.9 percent o f them responded in the affirmat ive 

with the remain ing 15. 1 percent answering that they did not part icipate in the o rientation. This 

was very encou raging a nd showed how the ad mini strato rs of the programme cleared some 

uncertai nties including; reg istration, examinat ion, guidance on lea rning as a distance 

education student, tutorial systems and picking of modu les, from the minds of students freshl y 

admitted on the programme. The ori entation according to learners spanned fi ve days and three 

days for the thi rd and second years respectively. 

4.4.2 Registration 

For students to be fu ll y reg istered as students of the Uni vers ity of Ghana, they need to 

undergo an on-line regi stration process at the beginning of each semeste r. Therefore, as part 

of the implementation process students are made to registe r at the beginning of eve ry 

semester. Views of lea rners on the reg istrat ion process are presented in Table 4.1. 

4.1 

Very 1.0 
Difficult 25.0 
Easy 12.5 
Very easy 

02 
1.5 

Total 167 100.0 

Source: 

Responses as indicated In Tab le 4. 1 IS that majori ty (6 1%) of the respondents fou nd the 
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regi stration process at the beginning o f the semester very difficult . Another 25 percent found 

the process lO be just difficult. Only 14 percent of the respondents found it to be easy. This 

call s for some measures to reduce the burden and the hass les students go through to registered 

on-line. 

4.4.3 Tutorial Support 

Tutoria l support is one of the strateg ies di stance education institut ions adopt to bridge the gap 

between the students and the institution. The students were therefore asked whether they do 

receive tutorial support and the result revealed that 85 percent of them rece ived tutorial 

support whi le the remaining 14 .3 percent did not. 

Respondents were further asked to choose from a li st of support services that the Institute 

provided them. The result is presented in Tab le 4.2. 

Table 4.2: Tutorial Support 

Academic 

Revision 

10.1 

Source: 

According to Table 4.2, the majority (64.7%) of the respondents rece ived tutorial support in 

the form of rev ision. Other tutori al supports are provided, but the one that rece ived the least 

attention was counse ling (6.5%). The researcher was also interested in knowing whether 
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students who faced challenges recei ved some support . The result is presented on Table 4.3. 

Table 4.3: Crosstabulation of Challenges Learners Face and Availability of Tutorial 

Support 

Availability of Tutorial Support 

Challenges Total 
Yes No 

Yes 
100(84.7%) 18( 15.3%) 118(100.0%) 

No 
14(93.3%) 1(6.7%) 15(100.0%) 

. 
Source: FIeld Data, 2010 

The ind ication from Table 4.3 was that 84.7 percent of the learners who faced challenges 

agreed that adeq uate tutorial support was offered whi le 15.3 percent did not see the support as 

adequate. However, 15.3 percent saw no challenges which may be due to the fact that they 

agreed that adeq uate tutorial support was offered and a last group of 6.7 percent did not face 

chal lenges. 

4.4.4 Tutorial Periods 

Tutorial s serve as one of the few occasions where the students could meet various tutors for 

clarification and al so to have a fee l of campus life. In order to ascerta in whether the tutorial 

periods for each course was enough or not, the researcher asked the students for their view. 

The researcher further looked into the relationship between the cha llenges faced and the 

adequacy of tutorial sess ions. Table 4.4 and 4.5 present the results. 
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Table 4.4: Tutorial Periods 

Adequacy of Tutorial Period Frequency Percent 
Ves 48 28.8 
No I 17 69.8 
Tota l 165 98.6 
N/R 2 1.4 

Total 167 100.0 
• Source: Field Data, 2010 

The indication from the result on table 4.4 is that 48 of the respondents (69%) answered that 

tutorial periods were not enough while 28.8 percent found them adequate. This might emanate 

from the fact that learners do not read their modules before attending tutorials. 

Table 4.5: Crosstabulation of Challenges Faced and Sufficiency of Tutorial Sessions 

Adequate Tutoriall1eriods 

Challenges Total 
Ves No 

Ves 
34(28.3%) 86(71.7%) 120(100.0%) 

No 
6 (35.3%) I I (64.7%) 17(100.0%) 

Total 
40 (30.629.2%) 97(70.8) 137(100.0%) 

. Source: Field Data, 2010 

Table 4.5 revealed that of those who found the tutorial session not adequate were mostly 

those who had cha llenges as di stance education students. This is reflected when as much as 

71.7 percent of those who faced challenges disagreed that the tutorial periods were enough 

whereas only 28.3 percent agreed the tutorial periods were adequate. 
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4.4.5 Content and Structure of Modules 

In the di stance education programme the module is considered as the main learning material 

for students. Therefore careful steps are taken to ensure that they are of good quality in terms 

of structure and content. In v iew of this respondents were asked to state their op inions about 

the content and structure of the modules. Respondens were asked to rank the nature of 

modules using the scale; 5-Strongly Agree, 4-A gree, 3-Uncertain, 2-Disagree and I-Strongly 

Disagree. The result is presented in tables 4.6. 

Table 4.6: Contcnt and Structure of Modules 

D V A Total 

Quality of Modules % % % Mean Sd 
Quality of modules in terms of 
content 2.2 7.2 90.6 4.06 0.57 

Quality of modules in terms of 
structure 0 .7 5 94.3 4.18 0 .58 

N-139 for all cases across 

The indication from Tab le 4.6 was that the modules used in the provISion of di stance 

education were of hi gh quality both in terms of content and structure. The respondents agreed 

that the modules were of quality in terms of content and qllality. This attests to the fact that 

indeed course writers were adeq uately trained and given incentives to be able to come out 

with such quality work . 

4.4.6 Handouts 

Print is the main medium used in the programme. Handouts to supplement the modules 

therefore playa very important role in helping learners to learn . Learners were therefore asked 

if the handouts that were g iven to them re lated to the courses they had chosen. The resu lt is 

shown in Table 4.7. 
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Table 4.7: Views of Responden ts on Ha ndouts 

Rating Fre uency Perccnt 
Strongly disagree I .7 

Uncerta in 13 7.9 
Agree 153 9 1.4 

Tota l 
167 100.0 

. 
Source: Flcld Data, 2010 

The indication from tab le 4.7 is that 153 respondents (91.4%) agreed that the handouts given 

to them were related to their courses. A minority group of 0.7 percent strongly disagreed. This 

disagreement may stem from the fact that students absent themselves from tutoria ls or 

del iberately do not mak ing copies of the handouts. 

4.4.7 Tuto rs 

Tutori als are commonl y tenned face-Io- face sessIons. They form an integral part of the 

distance education programme and th is means that without tutors there cannot be tutorials. 

The programme has therefore appointed lutors to handle all courses. The researcher sought 

the views of the students 011 tutors' approach to tutoring, punctual ity and how they relate to 

learners. 

The hypothesis that guided these questions was that there IS no sign ificant relationship 

between age of learners and; 

l. Styles tutors apply in tutoring 

II. Punctuality to tutori als 

11 1. Tutors' relationship with learners 

87 



University of Ghana          http://ugspace.ug.edu.gh

Table 4.8: Analysis of Tutors of Learners 

Probability 
of Tutors va 

49.25 24 

Tutors are to 

Tutors relate we ll wi th learners 22.77 18 0.21 
Source: Data, 2010 

Table 4.8 indicated a significant re lationsh ip between age and students' perception of styles 

tutors apply during tutorial s and tuto rs' punctuality to tutorial s (p<O.05). The various age 

groups have different perceptions of tutoring style and tutors punctuality. Speci fi ca ll y, o lder 

students tended to agree less with the fact that tutors apply good styles obviously because 

most of them have been out o f school for a long lime and wou ld li ke to be taught as in the 

classroom at lower leve ls which however is against the rules of distance education and for that 

matter adult leaming. Also, older students tended to agree more with the fact that tutors were 

punctual. There is however no sign ificant difference between age tutors' re lat ionship with 

students (p>O.05). Th is may be the result of the training given to the tutors and a lso the 

respect that they have for adult learners. 

The sex of an individual may also determine how he/she passes judgement over issues so the 

sex of participants were looked at in connection to the tutors ' style, punctua li ty and relations 

wi th learners. The result is presented in Table 4.9. 

The hypothesis that guided these questions was that there IS no significant relationship 
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between sex of learners and; 

I. Sty les tutors apply in tutoring 

ii . Tutors' punctuality to tutori als 

111. Tutors ' relationship with learn ers 

Table 4 9' C hi-square Analysis of Tutors by Sex of Learners . . 
Sex 

Degree 
of Probability 

Performance of Tutors Chi-square freedom value(ii)O.OS 

Tutors apply ood styles 3.08 4 0.54 
Tutors are punctua l to 
tutoria ls 4.07 4 0.4 
Tutors re late well with 
learners 4.96 3 0.17 

. 
Source: Field Data, 2010 

Table 4.9 indicates that there was no significant relat ionship between sex and tutor styles in 

tutoring, their punctuality to tutorial seesions and rel ationship with learners. This means both 

male and female learners have similar percept ions abou t styles of tutoring, tutors ' punctuality 

as we ll as relat ionship with learners. This means the tuto rs treated all learners the same and 

did not d iscriminate in go ing abo ut their duties. 

The educational background of ind ividual s may infl uence hi s/her assessment of the tutors in 

relation to the styles used in tutor ing, punctuality and relation wi th students so thi s was sought 

for learners and the resu lt is presented in Tab le 4.1 O. 

The hypothesis underlyi ng this was that is no significant rel at ionship between educational 

background of learners and; 
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I. Styles tutors apply in tu toring 

II. Tutors' punctuality to tutorials 

Il l. Tutors' relationship with learners 

Table 4. to: Chi-square Analysis of Tutors by Educat ional 
of Learners 

Educational 

of Probability 

Tutors 44.67 20 0.001 
TUlOrs are I to 

40.07 15 0.00 
Source: Field Data, 2010 

The calculations showed that there was a significant re lationship between the educational 

background of the lea rners and styles o f tutors (p=O.OO at 0.05 significance level), punctuality 

(p=O.OO at 0.05 significance level), and tutors' relationship with learners (p=O.OO at 0.05 

significance level). Learners of different educat ional backgrounds have different perceptions 

of tutoring styles and punctuality of tutors and their relat ionship with learners. 

Whereas students with higher educational background lend 10 agree more wilh the fact that 

tutors apply good styles, they tended to agree less wi th the fact that tutors are punctual and 

tutors relate wel l with learners. This means that learners with higher educational qualifications 

have come to terms with the tutorial approach whereas those with lower educational 

qua lificat ions have not. On the issue of punctua lity and relations with students, those with 
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higher educational qualifi cat ions may expect to see mo re of the tutors, as done inlhe regular 

stream. 

4.4.8 Assignments 

Ass ignments are given to di stance learners so as to keep them focused on their studies; it is 

actually one of the supports given to di stance learners. Implement ing a di stance education 

programme can therefore not thri ve wi thout taking and marking ass ignments. Respondens 

were asked to rank the prov is ion of assignments using the scale; 5·Strong ly Agree, 4·Agree, 

3-Uncertain , 2-Disagree and I-Strong ly Disagree. The result is presented in tables the result is 

shown in tables 4.11 . 

Table 4.11: Assignments Given to Learners 

SO 0 U A SA Total 

Issues % % % % % Mean sd 
Assignments are given on 
t ime 27.3 17.3 34.5 I 5. I 5.8 2.54 1.2 
Ass ignments are promptly 
marked 36 25.2 30.2 5 3.6 2.15 1.08 
Feed back on assignments 
are gIven 30.9 44.6 20.1 2.2 2.2 2 0.89 
Assignments are we ll 

24.5 8.6 3.0 I 1.09 
cases across 

Table 4.1 1 indicates that respondents \vere not enthused with assignments given to them 

during tutoria ls. On whether ass ignments they (learners) submitted were promptly marked and 

if feedback on ass ignments were g iven to respondents, the respondents di sagreed. Lastl y, on 

the issue o f ass ignments be ing well structured the respondents were agai n uncertain . Overa ll , 

the respondents agreed that ass ignments were we ll structured with a mean o f 30. 1 on the 1-5 
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ranking sca le and on whether feedback was given 0 ass ign ments, most respondents disagreed, 

with a mean of 2.1. 

4.4.9 Time and Duration for Examinations 

Examinations on the programme are organized within a one week period. Examinations serve 

as the main means of assessing the performance of learners. It is one of the main means 

through which the students are offered the opportuni ty to be res ident on campus. The 

researcher therefore sought the views of the students on the lime examinations were held . To 

thi s 53.2 percent of the students held that the ti me for examinations was okay but the 

remaining 46.8 percent he ld the view that the time too short and therefore not favourable . The 

researcher probed into the duration for examinat ions and the result is presented in Table 4. 12. 

Table 4.12: Duration for Examinations 

Duration for Examinations Frequency Percent 
Duration should be extended 

99 47.5 

Okay 87 51.8 
It is too long I .7 

Total 167 100.0 
. 

Source: FJeld Data, 2010 

Table 4.12 ind icates that 51.8 percent of the responden ts were okay wi th the durat ion given of 

examinat ions whereas 47.5 percent of them wanted the duration extended and one respondent 

thought it was too long. The research sought to know if there was a re lati onship between 

examination peri ods and respondents persona l characteristics. The chi-square analysis of thi s 

is presented ill Table 4. 13. 

The research wanted to know if there was any significance between learners' personal 
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characteristics and the duration of examinations which is presented in tab le 4.13. 

The hypothesis that guided these questions was that there is no significant relationship 

between duration of exam inations and persona l characteristics of learners. 

Table 4.13: Chi·squa.-e Analysis of Ou.-ation of Examinations by Pe.-sonal 
Cha.-acte.-istics of Lea.-ners 

Duration of Examinations 

Probability 
Personal Ch~l.-acteristics Chi·square Df value(QJO.05 

Sex 2.295 2 0.3 17 

Age 5.470 12 0.940 

Occupation 24.999 16 0.070 

Education 5.347 10 0.867 

. 
Source: Field Data, 2010 

The chi·square analysis indicated there was no sign ificant relat ionship between learners' 

personal characteri sti cs and the du ration of examinat ions. Learners' perception of the duration 

of examinations is not influenced by their sex, age, occupat ion or educat ional background. 

4.4.10 Cost of Tuition 

Distance educat ion is a self·sponsoring programme. This means that monies generated from 

the programme in the form of fees paid by students are used to run the programme. To 

ascertain students' views of the cost of tuition, they were asked how they felt about the cost of 

the programme. The result is presented in Table 4. 14 . 
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Table 4.14: Cost of Til it ion 

Cost Frequency Percent 

High 106 63.2 
Average 60 36.0 
Low 

I 
0.7 

Tota l 167 100.0 

. 
Source: Field Data, 2010 

Table 4.14 shows that 106 respondents (63.2%) of the student respondents answered that the 

cost of tuition was on the high side, wh ile 36.0 percent held that it was average. On the 

contrary. one respondent was of the view that the tuition fee was low. 

It was al so worth identifying if there was a relat ionshi p between respondents' personal 

characteristics and the cost of tuition which is presented in Table 4. 15. 

Hypothesis: There is no significant re lationship between personal characteristics of learners 

and cost of tui tion. 

Table 4.15: Ch i-square Analysis of Cost of Tuition by Personal 

Characteristics of Learners 

Cost of Tuition 

Personal Characteristics C hi-square Of 

Sex 1.653 2 

Age 2 1.548 12 

Occupat ion 6.015 8 

Education 5.992 10 

. 
Source: Field Data, 2010 
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The table above shows a significant relationship between cost o f tuition and age of 

respondents (p=O.043 at 0.05 significance level). Percept ion of whether the cost of tui tion was 

high or low is dependent on the age of the learner. Sex, occupation and educat ional 

background however do not infl uence learners' perception of the cost of tuition. 

4.4.11 Challenges Facing Respondents 

Distance education students undoubtedly face some challenges. The research was therefore 

interested in knowing the challenges respondents face. The result shows that the majority, 

87.8 percent admitted that they faced challenges whi le the remai ning 12.2 percent said they 

did not face any challenges. Respondents were further asked to mention the challenges they 

faced as di stance learners. The result is presented in Table 4.16. 

Table 4.16: Challenges Learners Face 

Challen es Frequency Percent 
Lack of library services 24 14.4 
Minimal time allotted for tutorials 40 23.7 

Lack of support from Distance Educat ion Unit 20 12.2 

Modules not di stributed on time 47 28.1 

Lack of clear communication 10 5.8 

Delay in exam results 08 5.0 
No challenges 18 10.8 

Total 167 100.0 
. Source: F,eld Data, 2010 

Indicati on from table 14.1 6 is that the commonest cha llenge facing learners was the late 

di stribution of modules (28.1%). Min imal lime alloned for tutoria ls was seen as the second 
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commonest chall enge as ind icated by 23.7 percent of the learners. However, 5.0 percen t of the 

respondents picked delay in exam ination results, which was the least chall enge facing 

learners. 

4.4.12 Resolving thc Chllllcnges in the Implementlltion Process 

To keep programmes runn ing where and wherever a problem ari ses there must be a so lution. 

It for th is rcason that as part of implementing the di stance educat ion programme certain 

structu res have been put in place to help address the challenges. 

4.4.13 Support Provided by the University 10 Minimise the Challenges 

One strategy di stance education institut ions adopt to so lve the cha llenges faced by students in 

order to retain them is the provision of support services. Respondents were asked whether the 

university provided any support services fo r them. The result was that 92 representing 66 .1 

percent of the respondents answered that the un iversity did not provide any support whereas 

the remaining 33.9 answered lhat the univers ity provided some support to minimise the 

challenges. Respondents were furth er asked 10 ident ify th ree of the suppo rt serv ices provided 

by the un ive rsity and the result is presented in Table 4. 17. 
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Table 4.17: Support Services Provided by the University 

SUPllOrt Services Frequency Percent 
Library facil ity 33 20. 1 
Reading rooms 04 2.2 
Tutoria ls 34 20.9 
Accommodation III the halls and hoste ls during 
vacat ions 17 10.8 

Access to the Internet 14 8.6 
Mod ules 17 10.8 
Lectu re I-I all s 09 5.8 
NA 04 2.2 
. 

Source: Field Data, 20 I 0 

Table 4.17 indicates that 20.9 percent o f respondents acknowledged tutorials as the 

commonest form of support prov ided by the un iversity. Thi s was fo llowed by library 

faci lities, wh ich was chosen by 20. 1 percent of the respondents. On the contrary, three percent 

of respondents held the view that the provision of read ing rooms was the support service 

prov ided to minimize their learn ing difficulti es. 

4.4. 14 Learning Strategies Adopted by Learners 

To be able to overcome some of the cha llenges learners face, learners have to make effo rts 

since the serv ices provided by the uni versity will not be enough. Respondents were therefore 

asked the learning strateg ies they have adopted to lea rn and the result is shown in Table 4.18. 
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Table 4.18: Learning Strategies Learners Adopt 

Percent 

85 51.0 
Private tutorial s 35 20.9 
Additiona l materia ls 35 20.9 

Internet 
12 

7.2 

Total 167 100.0 

The survey indicated that that 5 1 percent of the students adopted group studies as a strategy to 

minimize the challenges they faced. Private tutoria ls were seen as another strategy, which is 

adopted by 20.9 percent of the learners. The least proportion of 7.2 percent of the student 

respondents sa id they resorted to the internet as their main strategy. 

4.4.15 Learners' General Assessment of the Programme 

The students were asked to give their general assessment of the programme and the result was 

that 45.3 percent of the students felt that though tbe programme was still in its early stages it 

was encouraging. Those who held that the programme lacked effecti ve planning and 

management comprised 18.0 percent of the respondents. Another 15. 1 percent answered tbat 

constant effort needed to be made for improvement where as 9.4 percent found the 

programme to be successful. 

4.5 Survey Results 011 Tutors' Views on the Implementation of the Programme 

Tutori als playa very important part in the whole di stance educat ion enterprise and the 

tutori als can only be he ld if there are tutors availab le to tutor. The role of tutors in the 

implementation of di stance education programmes can therefore not be downplayed and it is 
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for thi s reason that the views of tutors were sough t for thi s research. 

4.5.1 Background of Tutors 

For di stance educat ion to be implemented successfully and turn out quality products, there is 

the need to involve good tutors. The researcher therefore sought background information on 

the tutors and the result showed that out of 49 respondents, 12 representing 24 .5 were holders 

of first degree and the remaining 75.5 percent were second degree holders. 

4.5.2 Training of Tutors 

After recruiting tutors they can onl y work well if they are equ ipped with the ski ll s needed to 

do their work. It is for thi s reason that tutors were asked if they were given adequate trai ning. 

The result is given in Tab le 4.19. 

Table 4.19: Training for Tutors 

Ratin o Frequencv Percent 
Disagree 15 30.6 

Uncertain 10 20A 

Agree 19 38.8 

Strongly agree 5 10.2 

Total 49 100.0 
. 

Source: Field Data, 2010 

From Table 4.19 it can be seen that 49 percent of the respondents agreed that they were given 

adequate training after being recruited while 30.6 percent di sagreed. Another 20.6 percent 

were uncertain . Respondents were fu rther asked if the challenges they faced had anything to 

do with the adequacy of training. The result is presented in Tables 4.20. 
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Table 4.20: C rosstabulation of Tutor C hallenges and Adequacy of Training 

Ad~guate traininl! for tutors 
Challenges Strongly Total 

Disa rec Uncertain A ree A ree 

Yes 
14(3 1.8%) 18 (40.9%) 4 (9.1%) 44 ( 100%) 

No 
I (20.0%) 2 (40.0%) I (20.0%) I (20.0%) 5( 100%) 

Total 
15 (30.6%) 10 (20.4%) 19 (38.8%) 5(10.2%) 49 (100%) 

Source: Field Data, 2010 

Table 4.20 shows that as to whether the challenges of the tutors had any relationship with 

adequacy of training, 40 percent of those who faced challenges agreed that adequate tutor 

training had been given while 3 1.8 percent di sagreed that adequate tra ining had been given to 

tutors. Also 40 percent of those who were not fac ing problems agreed that adequate training 

had been given while another 40 percent them either di sagreed or were uncertain . 

4.5.3 Follow up Training Sessions for Tutors 

For people to be abreast of events and function effectively at the work place, there is need to 

go for initial tra ining and follow up training. The researcher therefore thought it prudent to 

ask respondents if there had been follow up training for them. The result is presented in Table 

4.2 1. 
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for Tutors 

Percent 
Strongly di sagree 24 49.0 
Disagree 10 20 A 
Uncertain 5 10.2 
Agree 10 20A 
Total 49 100.0 

From Table 4.2 1, out of the 49 respondents, 49 percent of them strongl y di sagreed that there 

had been follow up tutor tra ining sessions, 10 percent disagreed and agreed respecti vely while 

10.2 percent we re unce rtain . 

4.5.4 Time for Tutorials and Number of Sessions 

Tutoria ls are very important in the im plementation of d istance education programmes, but 

then it is even more important to identify whether the ti me allotted for the tutori als and the 

num ber of tutorial sess ions for tu tori als were adeq uate. The results showed that 49 percent of 

respondents disagreed that the tutorial time and sess ions were enough. Another 30.6 percent 

of the respondents strongly d isagreed that ti me for tutori als were enough whi le 40.8 percent 

also strongly d isagreed that tutori al sessions were enough. Those in the minority were 10 

percent who agreed that tutorial times were enough and fi ve percen t who agreed that sessions 

for tutorials were enough. 

4.5.5 Learners' Part icipation during T utoria ls 

Tutori als cannot thrive if it is a one·way tra ffic. There was the need fo r participation from 

learners. It is aga inst thi s backdrop that respondents were asked to strongly agree, agree, 
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di sagree or strongly di sagree if learners participated during tutorials. The result is shown Ln 

Table 4.22. 

Table 4.22: d 

disagree 9 18.4 
Disagree 5 10.2 
Agree 25 51.0 
St rongly agree 10 20.4 
Total 49 100.0 

Field Data, 

From Table 4.22, it [s ind icated that 51 percent agreed that learners participated during 

tutorial s and another 20.4 percent strongly agreed. However, a minor ity group of 18.4 and 

10.2 percent di sagreed and strongly di sagreed respecti ve ly or that learners part ic ipated during 

tutorial s. Responden ts were further asked if learners were punctual fo r tutoria ls and the 

responses showed that 6 1 percent of responden ts agreed that learners were punctual, 28 

percent di sagreed. There were other 10.2 percent who were uncerta in whether learners we re 

punctual or not. 

4.5.6 Supervision of Tutorials 

The di stance education programme can be developed and have a smooth implementation if 

tutorials are well supervised. Respondents were therefore asked if there was good supervi sion 

of tutorial s. The result is shown in Table 4.23. 
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TbI423 S a e . upervlsion of Tutorials • . 

Supe.-vision Freq uency Percent 

Disagree 5 10.2 
Uncertain 20 40.8 
Agree 20 40.8 
St rongly agree 4 8.2 
Total 49 100.0 

. 
• Source . Field Data, 2010 

The resu lt shows that 40.8 percent of the respondents agreed and were uncertain that good 

supervision was put in p lace for tutori als respective ly. This was fo llowed by 10.2 percen t who 

di sagreed and 8.2 percent who strongly agreed. This calls for the institution of more effect ive 

structu res to be put in place to supervise tutors and how they tutor during the face-lo-face 

sessIons. 

4.5.7 Cha llenges in the Implementation Process 

In the im plementati on of the di stance educat ion program me chall enges w ill undoubtedly be 

met. The respondents were therefore asked to ment ion the challenges they encountered as part 

of the implementation and the resu lt is presented in Tab le 4.24 
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Table 4.24: Challenges Faced by Tutors 

of tutors 15 30.6 

Learners changing tutors during tutori als 5 10.2 

Not enough time al located for tutorial 
15 30.6 

Late anendance of students 
4 8.2 

Public address system faulty 
5 10.2 

Late deli very o f modules prevent students from preparing 
well 5 10.2 

Field Data, 

The indication from Table 4.24 is that 30 percent each of the respondents mentioned the 

problem of inadequate financial motivation and limited time allocated for tutorials. This was 

followed by five percent each for changing of tutors by students, faulty public address system 

and late delivery of modu les respect ively. The last group (8.2%) mentioned late attendance by 

students. Respondents were further asked if there was any relationship between challenges 

faced and discip li ne. This is presented in Table 4.25. 
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Table 4.25: Relationship between Challenges faced and Course(s) Taught 

Causes Taught 

Challenges Social Information 
Psychology Linguistics Sociology Work Studies English Total 

Yes 3(75 .0%) 11 (91.7%) 4( 1 00.0%) 12(92.3%) 2(50.0%) 12(100.0%) 44(89.8%) 

No 1 (25.0%) 1 (8.3%) 0(.0%) 1(7.7%) 2(50.0%) 0(.0%) 5( 1 0.2%) 

Total 
4(100.0%) 12(100.0%) 4(100.0%) 13(100.0%) 4(100.0%) 12(100.0%) 49(100.0%) 

• Source: Flcld Data, 2010 

From the survey, all Socio logy, Engli sh tutors face challenges. With the Information Studies 

tutors, 50 percent faced challenges and the other 50 percent did not face any challenges. 

4.5.8 Rcsolving the Challenges 

The di stance learning programme has been able to survive because of its abili ty to address 

some of the challenges it faces. To ascerta in how the Institute has been able to curb the 

challcnges it has encountered in the implementation, the views of tutors wcre solicited and the 

result is presented in Table 4.26. 
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Table 4.26: Tutors' Views on Resolving C hallenges 

Views for curbin g c ha llen es Frequency Percent 

Increase tutori al time and sess ions 10 20.4 

Tutors allowance should be increased 
10 20.4 

Provide equi pments necessary to facilitate tutor ia ls 
10 20.4 

Students and author ities should be dedicated 5 10.2 

Coordinat ion and communicat ion among tutors 
10 20.4 

Modules can be put on CDs 4 8.2 

Total 49 100.0 
. 

Source: Field Da ta , 2010 

The indication from Table 4.26 is that 20.4 pe rcent each agreed that increasing tutori al times 

and sess ions, increasing tutor allowances, provid ing equipment and facili t ies fo r tutorials and 

coordination and communicat ion among tutors are ways of curbing the chall enges. Another 

10.2 percent be lieved in dedicated students and authori ties and the last 8.2 percent shared the 

opin ion that if modu les are put on CDs the challenges wou ld be curbed. 

4.5.9 Getti ng Assistance f rom Distance Education Office 

A good work ing re lationsh ip between the tutors and d istance educat ion office will by and 

large help in addressing the cha llenges tutors face. It is in th is light that the tutors were asked 

how easy it was to get assistance from the di stance educat ion office. The result is presented in 

Table 4.27. 
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Table 4.27: Getting Assistance fmm Distance Education Office 

Rating Frequency Percent 

Very easy 5 10.2 
Easy 24 49.0 
Not easy 15 30.6 
Never 5 10.2 
Total 49 100.0 

. 
Source: Field Data, 2010 

Table 4.27 indicates that 49 percent of respondents sa id it was very easy to get assistance 

from the di stance education offi ce while 30.6 percent said it was not easy. The extremes 

showed that 10.2 percent said it was very easy whereas another 10.2 percent said they never 

got help from the di stance educat ion office. In all 59.2 find it conven ient. 

4.5.10 Tutors' General Assessment of the Programme 

When asked to give a general assessment of the programme, 49 percent be li eved the 

programme had been beneficial. Thi s was followed by 20A percent of the respondents who 

believed the programme lacks necessary planning. Tutors should be adequate ly motivated was 

the view of 10.2 percent of the respondents. Another 10.2 percent said student performances 

had not rece ived much atten tion and the last 10.2 percent held the view that the progra mme 

was still in the progressive stages and was being implemented effi ciently. 
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CHAPTER FIVE 

DISCUSSION OF RESULTS 

5.1 lnt.-oduction 

This chapter di scusses the results of major findings revea led in chapter four of the study in 

relation to the fou r stated objectives for thi s study, issues raised in the li terature review and 

the theoret ical framework. The di scussions of the results are based on the following 

objecti ves outlined for the study. 

• Evolution of the di stance education programme. 

• Strateg ies adopted for the im plementati on of the programme. 

• Challenges in the implementation process. 

• Ways of resolving the challenges. 

5.2 The Evolution of the Programme 

Findings from the four coordinators of the Un iversity of Ghana Bachelor of Arts Distance 

Education Programme on how the who le program me started and has evolved over t ime 

revealed that the programme actually started as a correspondence course in 1970 fo r G.C.E 

Ord inary Level examinations. This is in consonance with Jeffries' (2002) assert ion that 

"aspects of di stance education can be traced all the way back to the early 1700s, when it was 

known as correspondence study". The import of thi s is that the di stance educati on programme 

implemented al the University of Ghana was not done in iso lation to others in the other parts 

of tile world ; the programme was bui lt 011 what had been done successfull y at a lower level. 
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In the words of Keast ( 1997) "postsecondary educat ion institutions are faced wi th an 

unprecedented number of challenges and constraints." He continued that "to confound 

maners, educational services must now be provided using increasingly scarce resources. In 

short, institutions are be ing forced to undergo large-sca le and fundamental change, and this is 

the main d ilemma for higher education" (p.39). The assert ion by Keast was confirmed when 

the SSS system replaced the 0 ' leve l system and there was need to widen access for the 

increased number of school leavers into tertiary institutions. As a matter of urgency, the need 

for di stance education was a must because aside the backlog created by the increased number 

school leavers, the ex ist ing universities were al so lacking faci lit ies to cater for the already 

existing students so cou ld not admit new ones. 

Needs assessment is one o rthe most important phases in the development and implementation 

processes of programmes. It is the process of identi fy ing the need(s) of a programme and the 

basis upon which objecti ves are set. It is lherefore important for organi zations to assess the 

need for an innovat ion before go ing in for it. Jones and Lewis ( 199 1) ca ll s it trigger goa l and 

they explain it as what represents the arti culation of a clearly defined need , a concrete or 

rea lizable objecti ve to wh ich both partners can apply resources and activities for the 

achievement of a defi nable end . In the circles of training fo r employees, Ostroff and Ford 

(1994) asserted that assess ing training needs provides critical information into the 

development and evaluat ion of training program mes. 

The long and short of it all is that it is impossib le to develop and implement an innovation 

successfull y without conduct ing a needs assessment. To confirm the assertion made by 
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Ostroff and Ford and Jones and Lewis, a needs assessment exerc ise to see whether di stance 

education would be accepted was conducted in 1992 which indicated that a majority of 

Ghanaians needed and will welcome distance education at the university level. This 

corroborates what Jones and Lewis (1991) suggested that there is need to ident ify a 

homogenous group called critical mass of people who are aware of the need for change and 

would help in bringing about it. 

A request was made to the Commonwealth of Learning to support a survey of di stance 

educat ion needs in Ghana. The Ministry of Education then sponsored a meeting at Sogakope 

which saw the introduction of the steering committee of di stance education in Ghana. Each 

public uni versity was requested to start its own programme, so the Uni versity of Ghana set up 

a committee which started preparatory work ti ll a coord inator was appoi nted in 1997 to see to 

the implementation of the program me. 

The stages of acceptance of the proposal and format ion of the pioneering committee fits 

perfectly into Rogers ( 1995) first stage of hi s innovat ion deci sion process ca ll ed the 

knowledge stage. Rogers regards th is stage as the period when an individual or other dec ision 

making un it is exposed to an innovation's existence and gains some understanding of how it 

functions. Furthermore, Keast ( 1997) suggests that for innovations to be successful there is 

the need for col laborat ion to ensure support from key stakeholders and dec ision makers to 

ensure success. He further states that coll aooration is an irnpol1ant step in chang ing the 
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behaviour of the organ ization itself which in turn is one important end goal of the change 

in itiat ive. Also, it can be argued that it is for th e sake of co llaboration that the Deans and the 

Director of the Institute of Ad ult Education were included in the pioneering committee. 

Oti-Boat ing (2007) underscores the need for developing the human resources involved, the 

employment of the right ca libre of personnel and improving the ir knowledge and skill s to 

enhance their competence to meet the emerg ing cha llenges and respond to the operational 

needs of the o rganization which is related to conscious process of educat ion, training and 

uti lization of hu man cap ital for progress. Boachie-Danquah (2000) al so caut ioned that an y 

organization wishing to stay afloat in the face of current technologica l advancement and 

competition must of necessity put human resource development at the highest echelons of its 

corporate objectives. It is in li ne with what Oti-Boateng and Boachie-Danquah identified 

ear li er that trai ning of the human resource to be involved in the di stance educat ion 

programme was very dear to the planners and implementers. 

Between 1998 and 2007 the program me was be ing developed and course writers were be ing 

trained in all the departments, while materials were being developed for the programme. 

Fi nall y, in the year 2007 the di stance education programme was launched and the first batch 

of 906 students were admitted and in three years of ex istence the programme has a student 

strength of 4,557 (Coordinator, 20 I 0) . 
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Overall , the di stance education programme like an y endeavour did not come on a sil ver 

platter. It has passed through strenuous times (from 1991 to its eventual start in 2007). The 

good thing is that barring all odds the pioneering comm ittee through the focus they had and 

commitment to the cause of di stance education , co ll aborat ive effort and training, they were 

finall y ab le to get the programme implemented. It can be said that the good foundation laid 

prior to the start of the programme by and large cleared the path for the implementat ion of the 

programme and there fore it is no surpri se th at the programme has growll ill strength in less 

than three years of its inception. 

5.3 Implementation Strategies 

At the inception stages of the programme, an implementat ion team was formed in 1995 

which focused on course writers' train ing, materi al development and student support services. 

Sem inars were organ ized for Deans of various faculties. Periodic workshops and training 

were o rgani sed for course wr iters to equip them with knowledge and skill s in the wr iting of 

modules. 

After the inception fo llowed the developmental stage where a coordinator was appointed to 

operat ional ise the implementation plan and other experts were al so added to the 

implementat ion team to help bring the concept in to reality. The di stance educat ion 

programme was adverti sed using leaflets, noti ce boards and the newspapers with fundin g 

sought from the Canadian Internationa l Development Agency (CIDA), DF ID, Minisl'ry of 

Education and the Commonwealth of Learn ing. 
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To programme implementat ion management, the indication is that implement ing programmes 

can not happen overnight since it takes time and patience. Again, it needs proper planning and 

strategies as indicated in this research to be able to successfull y implement quali ty 

programmes. 

5.3.1 Student Support Sel·vices 

According to Keegan (1990) in di stance education the teache r and learner are geographically 

separated and th is separation has been put forward as the most distinguishing characteri st ic of 

distance educat ion in comparison to conventional educat ion. Moore ( 1993) howeve r identifies 

the di stance to be pedagogical and not geograph ic, thereby necessitating ' special 

organizations and teaching procedures', wh i Ie Peters (1998: 28) refers to it as ' communicat ion 

of mental distance'. Problems learners encoun ter: academ ic and soc ial an example be ing how 

to study and time management make support services are seen as indispensable in the di stance 

educat ion enterprise. The survey revealed that as pal1 of the implementation of the 

programme, the fo llowing support services were provided; tutorials, counse lling and course 

advisory serv ices, noti ce boards and information desks are used both at the head office and 

study centres. FOllr tu toria ls are organized per subject , with a fifth one as revis ion before 

semester examinations. 

Moore ( 1996) indicated that in di stance learning, where there is less structure, there is more 

di stance and vice versa. The indication is th at learners on the distance learning programme 
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should be in the known that the face-to-face sess ions are onl y part of support serv ices 

provided and should make effo rt s to use other services on the ir own as much as possible . 

Programme implementers should al so as much as poss ible make consc ious e fforts not to 

create unnecessary di stance be it geograph ica l, pedagogica l or real phys ical di stance. 

5.3.2 Roles and Responsibilities of the Organiser 

Accord ing to Wi lli s (1993), ' e ffecti ve di stance educat ion ad ministrators are more idea 

people.' They are consensus builders, dec ision- makers, and facilitators. They maintai n 

contro l of technical managers, ensuring that technologica l resources are effectivel y deployed 

to further the institution 's academic mission. At the same time they lead and inspire faculty 

and staff in overcoming obstacles that arise. 

Willis gives a vivid description of the ro le(s) people in the forefront of di stance education 

shoul d play. With the University of Ghana di stance education programme, organizers both at 

the head office and vari ous centres playa signifi cant number of roles which are in concert 

with what Willi s sa id. A number of the roles that the organ izers perform as identified by thi s 

research are; 

• Relay ing information from department to students, tutors and other concerned officers 

or institutions. 

• Drawing o f tutorial and exam t ime tab le and scheduling of tutori als in consultation 

with the coordinator. 
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• Recruitment of tutors in consultation with the coordinator. 

• The o rgani ser is a lways present at weekend tutoria ls as well as revISion times and 

during examination periods. 

From the roles enumerated above, it is clear that the imp0l1ancc of the organ izers cannot 

be overemphasized. They serve as the pi vot around which the di stance education 

programme evolves. This is because their abil ity to co-ordinate the various activities 

involved in di stance educat ion go a long way to see to the success of the programme. 

5.3.3 Orientation for Learners 

According to Olcott and Wright (1995) cited in Badu-Nyarko (2000), faculty tra ining is an 

important aspect of preparing fo r new di stance education initiatives. One of the most effect ive 

ways to begin th is type of tra ining is to provide facul ty with genera l infonnation about 

d istance education, including the overall educational process, instructional models, 

appropriate technology, relevant research, and spec ific publications. Such earl y training cou ld 

also include showcases of facult y examples and experience, workshops, forums, and 

newsletters. 

What Olcott and Wright ( 1995) identified as a way of preparing for new di stance education 

initiatives for facul ty is not differen t from preparing newly admi tted students onto the di stance 

education programme phys ically, emotiona ll y and psycho logica ll y. Th is is what is common ly 

115 



University of Ghana          http://ugspace.ug.edu.gh

termed orientat ion. It was revealed (i n the research) that 11 8 of respondents representing 84.9 

percent agreed that they were given ori entation when they were admitted into the programme. 

5.3.4 Quality of Modules 

The use of modules cannot be overemphasized in the di stance education programme. It is fo r 

thi s reason that course wri ters were carefully selected and adequately remunerated so as to 

come out with qual ity modules. That aside the modules go through several processes such as 

ed iting and formatting before it is finally pub li shed. 

The survey revealed that the modules, wh ich are supposed to be the ' lecturers' fo r the 

learners, are of quality in terms of both con tent and structure. This is because 90.6 percent of 

respondents agreed that the modules were of quali ty in terms of content while 94.3 percent 

also agreed that they were of quality in terms of structure. The quality of modules developed 

for the programme is corroborated by a recommendation by Aggor et al (1992) that the 

universities should examine and carefull y se lect suitab le course materials produced by other 

tertiary instit utions for use, with modifications in ini tiating their first programmes. 

Il can therefore be concluded that SInce course materials are studied independentl y by 

students, such material s must be we ll prepared so as to enhance indepth understand ing by 

studen ts. 
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5.3.5 Assignments 

In the di stance education enterprise, ass ignments are very important as it is the main means by 

which leamers wi ll be able to fi nd out how well they understand what had been taught. Not 

onl y is the giving of ass ignment o f prime importance but a lso its prompt marking, structure, 

feedback and the time the ass ignments are given. 

The responses on the issue of assignments we re however negative as respondents were not in 

support when asked if they were given ass ignments on t ime by tutors. On whether 

assignments were promptly marked and feedback given, thi s was found to be inadequate. 

However, on the Issue of assignments be ing well structu red, the students were III tota l 

agreement. 

This might result from the fact that the univers ity does not use the assignments to grade 

students so tutors do not put in max imum effort when it comes to giv ing and marking 

ass ignments. This situation is in line wi th what Satyanarayan ( 1992) found out as cited in 

Adda (2004) that some di stance educat ion institutions do not evaluate learners' performance 

continuous ly. 

Adda (2004) also cites Sahoo ( 1985) and Balasubramnin ( 1986) who both point to the fact 

that problems associated with ass ignments arc not pecu liar to one institu tion. They further 

stated that most tutors, dropouts and successful learners have a ll po inted out several 

limitat ions concerning the form of quest ions and partial coverage of assig nments. 
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It is al so worth noting that ass ignments can be a very important tool for improving learning on 

the part of di stance learners, sharpening and equipping them with skill s in answering 

questions. For that matter ass ignments should be seen as an important component of the 

programme by both tutors and learners. There must be a strong system to see to all issues 

connected wi th assignments, especially giving them enough, and providing feedback as soon 

as possible. 

5.3.6 Cost of Tui tion 

An interview with the current coordinator o f the di stance education programme gave a 

revelat ion of payment of fees. He sa id; 

"A nolher rhing I will also talk about is rhe need for rhe students who are on our 

dislance educarion programme ro know thai disrance educarion is not given out 

freely, we need money to run the programme and so sludenls should pay their fees 

regularly and on time for liS 10 be able 10 pay Ihe prinlers who print the materials for 

us and also course writers who write the materials. " 

The above statement by the coordinator is ind icative of the fact that students were not paying 

their fees on t ime. The find ings showed that the fees were too high. This was reported by 86 

respondents (63.2%). However, only one respondent was of the view that the tuition fee was 

low. A comparison of the cost o f t ui tion paid by distance learners and those at Uni versity of 

Ghana City Campus revealed that di stance lea rners paid GH¢ 844.00 while thei r counterparts 

at City Campus paid GJ-I ¢ 802.00 which meant that the di stance learners paid higher fees than 

those on Ci ty Campus (Un iversity of Ghana Admi ssion Handbook, 20 I 0). It must however be 
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noted that City Campus students do not benefit from tutorial and revi sion. They also pay for 

marking of scripts which is not so with students on the main campus. 

The coordinator of the programme stated that "in many distance education programmes it is 

dominated by workers. In our system it is the opposite. it is dominated by the non-workers; 

Senior High School (SHS) graduates alld unemployed". Also the implementation 

Committee's proposal ind icated that the programme should be ru n on business li nes, in that 

cost has to be recovered, yet since the insti tution cannot put all cost on one cohort of students, 

it is spread over time. In addition to what has been said by the coordinator, the California 

Distance Learning Project (2000) also came out with the findi ng that distance learning 

students generall y are older with jobs and fam ilies. Because of all their responsibilities, they 

need to coordinate thei r schedu les to allow for careers, ch ildren, household chores, spouses, 

and homework. They seek degrees to broaden the ir education, or pursue career advancement 

opportun it ies. 

5.3.7 Tra ining fo r Tutors 

In building the capaci ty of tutors for the programme, training is indispensable. The findings 

from the study indicated that 49 percent of the tutors agreed there was adequate training 

provided for them while 10.2 percent st rongly disagreed. It is the need for training that Fullan 

( 1993) said that the emerging technologies of distance learn ing can have a positive effect on 

the educational system if it is recognized that change is a journey, not a blueprin t and that the 

development of new skills, behaviours, and beliefs is a complex process that must embrace 

the problems inherent in change. 
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Olcott and Wright (1995) also share a similar sentiment and assert that facu lty tra in ing is 

another importan t aspect o f preparing fo r new di stance education ini t iatives. One of the most 

effective ways to beg in thi s type of tra in ing is to provide facult y with general informat ion 

about distance educat ion, including the overa ll educational process, instructional models, 

appropriate technology, relevan t research, and spec ific publications. Ear ly training could also 

incl ude showcases offaculty examples and experience, workshops, forums, and news letters. 

Training after recruitment IS a very important process and this was put in place by the 

admin istrators of the d istance ed ucation programme. Finding from the survey might result 

from the fact that the programme being new employed tutors late after the original 

recruitment or perhaps some of the tutors did not see the need for training. 

5.3.8 Background of Tutors 

Because di stance lea rners are o lder and more settled than most trad itional high school 

students, they may have more se lf-confidence than younger students have, giving them that 

extra des ire to excel (Californ ia Distance Learning Project , 2000). This presupposes that 

quality tutors or faci li tators must be recruited to help the distance learners who are adults to 

achieve the aim for wh ich they enrolled in the programme. 

On tu tors or faci li tators Lee (2001) identified that regard less of the externa l rewards or 

incenti ves that they may accrue in pursui ng their ob li gat ions, faculty members tend to 

mot ivate and commit themselves to the teaching process. The data co llected came out that out 
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of the total num ber of 49 respondents, 75.5 percent were second degree ho lders and the 

remain ing 24.5 percent were ho lders of first degrees. 

An organ izer had thi s to say on the recruitment of tutors 111 an interv iew to find out the 

background of tutors: 

We pllt lip Ihe adverl then prospective tulors apply and we sit down to check the 

documents of the applicants, Jhen we sit down and go through their application lellers. 

We then have a look at their transcripts andfrom there we knoll' who qualifies for the 

programme. That is what we do before organizing training for the tutors. 

It therefore came as little surpri se when respondents irrespective of age, sex and educational 

background agreed when asked if tutors appli ed good tuto ring styles and most of them agreed 

that the tutors related we ll with the di stance learners. It might a lso be indicative of the fact 

that 75.5 percent of the tutors had second degrees, putt ing them on top of thei r jobs as tutors. 

Tho ugh most of the learners were uncertai n or di sagreed that the tutors were punctual it m ight 

be by virtue of the fact that there are onl y four meetings per course and fo r that reason, should 

a tutor or learner miss a tutori al j ust once it wi ll seem like the last meeting had been so long 

ago. 

5.3.9 Supervision of T utor ials 

Keast ( 1997) suggested that when im plementing a program me, moni toring and support must 

fo llow. He expla ined that during thi s stage, efforts during plan ning and init iat ion become 

translated into sustainable programme improvement. Keast cannot be mo re right because for 
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every programme to succeed continuous mon itoring or supervisory strateg ies must be put in 

place so as to see the pros and cons and pu t in measures whe re the need be to ensure qua lity 

and success of the programme. 

In view of the above respondents In the study fou nd out that the re was good supervIsion 

during tu torials as indicated by 49 percent with 40.8 percent uncerta in. The uncertainty about 

supervision is li kely to emanate from the fact that the respondents invo lved had not taken 

pains to see if there was anyth ing of that sort go ing on or they were ignorant about it , since 

the one supervisi ng the tutori al is not supposed to in form the tutor or the learners. 

However, an organlzer of the programme agreed that supervIsion IS In place but had a 

problem with it. He stated that: " J know supervisors supervise tutors during tutorials, bUI I 

don '( know exacliy what they supervise which is 1101 good. This is because Ihey don 't involve 

liS in the exercise, but Ihis should be done jor Ihe I/llors and learners to know thaI we are a 

parI of the programme . . , 

The current coordinator however opposes the view of the organ izer and states that organizers 

are trained in order to supervise tutors duri ng tu toria ls and they (organizers) are to look out 

for the mode of de li very, punctua lity, absentee ism and to receive COmments from learners. 

5.4 Challenges in the Implementation Process 

The malll chall enge at the incept ion of Ihe programme was Ihal the un iversity did nol 

understand the concept and were hosti le to it. Some lecturers thought it was an addit ional job 
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for them, others thought it was go ing to rep lace the main stream thereby making them lose 

their jobs. This is in line with what Moore (1994) cited in Keast ( 1997) suggested that barriers 

impeding development of di stance education are not techno logical , nor even pedagogica l... . 

The major problems are associated with organisational change, change in faculty roles, and 

change in adm inistrative structure (p.42). 

In agreement with the suggestion made by Moore, Badu-Nyarko (2000) writes that di stance 

educat ion at the tertiary level has been con troversial among uni versi ty lectu rers and that the 

need for it has rece ived mixed reactions. He adds that although the support is laudable, it 

cannot be sa id to transcend all category of lecturers. He continues that in the academic 

community, there have been some concerns regarding the equivalence of a di stance education 

mode to conventional ed ucation . 

A past coordinator of the programme intimated that funding was al so a major problem since 

the university did not see di stance education as its own and would not support it in any way 

by way of finan ce. Funds therefore had to be sO llfced ex terna ll y to support the programme, 

but the fun ds sourced were not adequate . In buttress ing the fact that fundin g was a cha llenge 

in the implementation process, Truman ( 1995) explains that, obvious barri ers to adopting and 

implementing di stance education are money. equipment and staff. 

Other major problems faced in the implementation of the programme were gett ing course 

writers from the departments and the fee fo r wr iting the modules which was very low. It was 
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because o f the problem of findi ng course writers and the cost involved that a past coordinator 

of the programme sa id , "one lecturer fOld me government wanted to exploit them so he asked 

for l en thousand dollars 10 write one module ". 

Putting down proper struct ures to start the programme was a cha ll enge which made the 

management and operat ion of the programme rather difficu lt. One past coordinator puts it this 

way, "the old mill is S{il/ grindil1g the new com . " The coordi nator supported th is by stating 

that the same lecturers who mark scri pts for the main campus and c ity campus are the same 

who deve lop the study mate ria l. They therefore demanded high remu neration in getting them 

to write materia ls. In addit ion to the high demands by course developers, the di stance 

education uni t is se riolls ly understaffed. Current ly, there are six people working in the unit 

includ ing the coordinator of the programme. 

Two other challenges the research iden ti fi ed were that of com mun ication and transportation. 

The ind icat ion was that something must be done to facilitate easy communication with the 

head office. This means that apart from the telephone, other gadgets fo r comm un icat ion must 

be made available. Add itionally, other means of transportation mllst be made ava ilable so as 

to get course materia ls to the various centres on time. 

5.5 Resolving the Challenges 

The distance education programme has been ab le to come th is far because some strategies 

were adopted to reso lve the chall enges faced in the implementat ion process. According to the 

coordinators the fo llowing strategies we re adopted : 
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• Sem inars and fo ra were organ ised fo r Deans and Departmental heads on the concept 

of di stance educat ion and its benefits. 

• Training of course writers and tutors. 

• Service persons were employed to help in the support serv ices and tra ined. 

According to the organizers, modules that were ready were used to schedu le tutorials, to avo id 

the sit uat ion where tutors and learners will be at tutorial s while the modules are ready. 

Subjects fo r which modules were not ready were pushed towards the end of the semester. This 

is in li ne with Jones and Lewis (1991) who out li ned the need for fl ex ibil ity, feedback and 

organizational learning. They continue thai ;'nothing is defined for certain. Innovation, by 

definition, will rend to be ambiguously defined and al/owances must be made for feedback, 

assessment and redefinition of any aspect of planning. " To this end, marked assignments by 

tutors are paid fo r. 

The second means adopted by the organisers was to ca ll tutors and remind them a few days to 

the tutori als so as to get them to attend. Last ly, reg ular meetings were held with students to 

equip them with the relevant information. During such meeti ngs, academic counselling was 

offered to help the students make proper academic choices. 

Wi ll is (1993) asserted that support staff is the sil ent heroes of s llccessful di stance education 

programmes. He concluded that support serv ices function as the glue that keeps the distance 

educat ion enterpri se together. Both students and faculty fi nd it inva luab le to have a single 

organization coordinati ng the numerous support act ivities required for effective di stance 
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educat ion. This emphasized the importance of support services. As to whether the uni versity 

provided support se rvices, it was fou nd out that the majority of the respondents (79.1 %) 

ident ified various support services the uni versi ty provided wh ile onl y 20.9 percent did not 

identify any or did not answer the question at all. Th is indicated that the un ivers ity provided 

support services in order to fac il itate student learning. 

5.6 Learners' and Tutors ' Gcncral Assessment of the Programme 

The students' general assessment showed that 54.7 percent of the students found the 

programme In its early stages as encouraging. The findings however revea led that 45.3 

percent saw the programme lacked effective planning and management and needed constant 

effort to improve it. Again, a majority of the tutors (59.2 percent) bel ieved the programme had 

been benefi cial and was be ing im plemented effi cient ly but the remaining 40.8 percent gave 

the indicat ion that the programme lacked the necessary planning. 

The percentages of students and tutors who were of the view that the programme lacked the 

necessary planning were quite significant. Considering the fact that good planning is 

necessary for effective implementation o f such a programme, the above assessment calls for 

necessary structu res to be put in place to help in the effecti ve implementation of the 

University of Ghana di stance education programme. 
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CHAPTER SIX 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

6.1 Introduction 

This chapter provides a summary of the research and conclusions drawn from the findings. It 

also covers recommendations made on the basis of the findings and their impl ications to adult 

education. 

6.2 Summary 

The research sought to investigate how the Un iversity of Ghana Bachelor of Arts Distance 

Education Programme has evo lved over time. The research looked into the revo lution through 

correspondence education in the 19705 and needs assessment for di stance education in 1992 

through 1995 when Legon was asked by the Mi nistry of Education to introduce the 

programme till it was finally launched in 1997. The programme has been in existence for 

nearl y three years and has its students ' strength growing from 907 students in 2007 to 4557 in 

2009. 

The ma in purpose of thi s research was to investigate the evolution of the di stance education 

programme and the strategies lI sed in the implementation process to see to it s success, and to 

see if it conforms to the theo ries identified by Moore, Rogers and Keast. 
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The objectives that guided the study were fi rst of all to identify the evolution of the di stance 

education programme. It al so found out strateg ies adopted for the implementation of the 

programme. Again, the study sought to reveal the challenges in the implementation process 

and finall y. strategies to resolve the challenges were identified in th is research. 

The research used the descripti ve ana lytic survey design. An interview sched ule and a 

questionnaire were the main data-gathering instruments used in gatheri ng data. Face-to-face 

interviews were conducted on nine respondents (four coord inators and fi ve organizers) who 

were purposively sampled. The questionnai re was administered lO 188 respondents (139 

learners and 49 tutors) using the proportional sampling procedure . In all , infonnation was 

gathered from 197 respondents. They comprised of 139 learners, 49 tutors, four coordinators 

and five centre organ izers. 

6.3 Major Findings 

6.3.1 Evolution of the Distance Education Programme 

The results oflhe study revealed that the centre running di stance educat ion now was runn ing a 

GeE '0 ' Level correspondence programme in the 1970s. When the O' level was replaced by 

the SSS system in 1987, re-sit candidates had to go back and register in schools. However, a 

survey on di stance educat ion needs in Ghana 1992 revealed that Ghanaians would accept 

distance education. This finding led to the establi shment of di stance education programmes in 

public universities. 
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It was also revea led that in 1995 the University of Ghana was asked by the Min istry of 

Education to start its d istance educat ion programme. A steering comm ittee was formed to deal 

with the issue. A chai rman for the committee was however appo inted as a coord inator in 1997 

to start with the implementation but the programme only started in 2007 with a student 

populat ion o f 907 and four out of the seven di sciplines ini tially planned. 

6.3.2 Implementa tion St rategies 

The study establ ished that between 1998 and 2007 some course writers were trained and some 

course materials were deve loped. Add itiona ll y, materi al writers were given adequate 

rem uneration for them to del iver quality materi als on time. 

One major strategy that was used was to embark on personal contact with faculty in 

departments whose courses had been ident ified for de livery through the programme. The aim 

was to get them on board by mak ing them see the importance of d istance educat ion and a lso 

to estab li sh the fact that the programme was fo r the university, and not for the Centre of 

Distance Education. 

As part of the implementation strateg ies, reg ional heads of the various centres were made to 

playa num ber of signi ficant roles such as he lpi ng in recrui t ing tutors, making sure th ings 
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were in order for tutoria ls 10 be held and serv ing as liaison between the centres and the head 

office. They a lso solved some learner gr ievances. 

One other importanl strategy employed was the recrui tment of quality tutors, the majority of 

whom were holders of Masters Degrees. They were trained for their task. On the part of the 

learners, they were taken through orientation afte r ga ining admiss ion and were given tutoria l 

support in addition to the face-to-face sessions held four times per course per semester. 

6.3.3 Challenges in the Implementation Process 

It was revea led from the stud y that members of the steering com mittee that started the 

implementation process were not experts, hence had to learn on the job thereby slowing the 

implementation process. Add itiona ll y, the committee and earlier coordinators faced 

res istance as most departments and faculty were not in support of the introduction of distance 

education in the Uni versity ofGh an3. 

Management of the programme was al so identified as a major cha llenge in the 

implementation. This challenge stem med from the fact that the same management team for 

di stance education be ing the same people who worked for the Institute of Ad ult Education. 

Because of thi s cha ll enge, some of the respondents suggested Ihal di stance education should 
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be decoupled from the Institu te of Continuing and Distance Education where it is operating 

from. 

Aparl from the fact that ass ignments given to lea rners by tutors were well structured, it was 

revealed that the turn -around-time was 100 long. Tutors did not retu rn the scripts on time or 

they did not di scuss with learners what was really expected in the answers. 

6.3.4 Resolving the Challenges 

A major strategy adopted in reso lving the chall enges was to employ staff to edit and format 

the modules as we ll as appo inting organizers to ass ist the coordinators of the programme. 

Also, there is fl exib ility in the time tabling so that modules that are ready are used for 

tutorials, which means that the time table is always changed to suit the modules instead of 

waiting for the modules before organizing tutorial s. 

Service personnel are used to help provide support serv ices to the learners. Th is served main ly 

as a way of he lping the staff of the programme to carryon with acti vities that go on at the 

distance education unit. 
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Fina ll y, it was revea led in the study that support services such as like tutorial s, residenti al 

revision , use the University library and encouraging lea rners to form study groups are 

provided to ease the cha ll enges learners face. These support services provided are in addition 

to the quality modules that are provided for the learners. 

6.4 Conclusions 

In re lation to the objecti ves of the study, some conclusions cou ld be drawn . In the 

development o f d istance education programmes, proper identifi cation and inclusion of all 

structures were essent ial with a strong implementation committee in place. 

In a bid to have a smooth implementation; invo lvement and deliberations with faculty, 

training of course writers, trai ning for tutors recruited for the programme, ori entation fo r 

learners as well as training of a ll stakeholders are involved. 

The implementation o f the programme encountered some major cha llenges including fundin g, 

resistance by faculty and de lay in the development of materia ls and proper recruitment of 

tutors. 
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6.5 Recommendations 

Based on the major findin gs, the followin g recommendat ions are made: 

• The fi rst coordinator of the programme revealed that those on the programme had to 

learn on the programme, because they were not giving train ing hithe rto being on the 

committee. This slowed down the process of implementation. The study therefore 

recommends that to plan and implement important programmes such as the University 

of Ghana Bachelor of Arts Distance Educat ion Programme, people to serve on 

committees or boards must be given trai ning in order to avo id the situation where 

people would have to learn on the job. 

• One of the major challenges that hindered the smooth implementation of the 

programme as reve led in th is research was resistance by faculty. The recommendat ion 

therefore is that universities where such programmes are be ing estab lished must see it 

as a programme of thei r own and embrace it who le heartedly. This will by and large 

make the universities contribute meaningfu ll y, especially when it comes to fu nd ing to 

enhance smooth implementation. 

• If distance ed ucation should continue to exist within the Inst itute of Continuing and 

Distance Educat ion and be hand led by the same staff then more hands should be 

employed to man the a ffairs of the programme. Other than that di stance education 

must be decoupled from the Institute entirely. 
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• Course materials must be produced and di stributed early and on time to ensure that 

tutor ials are held on schedule. 

• Examination results must be released on lime to ensure that the motivation that 

learners had prior to enrolling on the programme wou ld not be eroded . 

• Assignments should be seen as a very important componen t in the di stance education 

en terpri se. For that matter the authorities must ensure that ass ignments are given on 

time, marked promptly and feedback such as di scussions on learners' perfonnance and 

what was expected o f them are di scussed with the learners. 

• Finally, tutorial seSSions, espec iall y fo r courses that involve calculations must be 

increased. This is by virtue oflhe fact that the four sessions per semester put too much 

pressure on both tutors and learners to either fin ish the module without doing quality 

work or do qua lity work and not finish with the module. 

6.6 Implication of the Study to Adult Education 

In order to ensure that di stance learners who are adults feel that they are a part of the 

univers ity, the di stance education unit must always be ready to give them all the necessary 

ass istance and treat them (learners) as adu lts as well as see to the provi sion of more support 

services such as counselling, more tutorial sessions and well stocked libraries in all centres. 

This will make the learners comf0l1abie in their endeavours as poss ible. 
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6.7 Areas for Furlher Research 

• An exploratory study of distance education in Ghana. 

• A comparative stud y of the di stance education programmes in Ghana and Nigeria. 
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AI'PENDIX I 

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE 

UNIVERSITY OF GHANA BACHELOR OF ARTS DI STANCE EDUCATION 

PROGRAMME 

Any information prov ided by respondents will be used so lely for th is study. You are assured 

of the utmost confidential ity of information d isclosed. 

INTERV IEW SCHEDULE FOR CO·ORDINATORS 

I. How did the di stance education programme start? 

2. What were the motives behind the establishment o f the d istance education 
programme? 

3. What processes did the im plementat ion go through? 

4. What strategy or strategies were used in the implementat ion process? 

5. How were the strategies applied in the implementation process? 

6. What challenges were faced in the im plementation process? 

7. How were the cha ll enges reso lved? 
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APPENDIX II 

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE 

UNIVERSITY OF G HANA BAC HELOR OF ARTS DISTANC E EDUCATION 

PROGRAMM E 

Any info rmat ion provided by respondents wil l be used so lely for th is study. You are assured 

of the utmost confident iality of informat ion di sclosed. 

INTERV IEW SCHEDU LE FOR ORGAN ISERS 

I. What is your role as a centre organi se r of the di stance education programme? 

2. What role(s) do you play in implementi ng the di stance education programme? 

3. What cha ll enges do you face in helping to implement the di stance education 
programme? 

4. How were the cha ll enges resolved? 

5. What suggestions would yo u make to enSure the success fu l implementation of the 

programme? 
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APPENDIX III 

THE EVOLUTION AND IMPLEMENTATION STRATEGIES OF THE 

UNIVERSITY OF GHANA BACHELOR OF ARTS DISTANCE EDUCATION 

PROGRAMME 

Any infonnation provided by respondents wi ll be used sole ly for this study. You are assured 

of til e utmost confidentiality of information disclosed. 

QUESTIONNA IRE FOR LEA RNERS 

A. DEMOGRAPIfI C CHARACTERISTICS 

I. Sex: Male [ J Female [ J 

2. Age: 18- 22 [ J 38-42 [ J 

23-27 [ J 43-47 [ J 

28-32 [ J 48+ [ J 

33-37 [ J 

3 Occupation .................... ..... .. . ... .... .. ............. . 

4. 

5. 

6. 

Marita l Status: Married ( 

Divorced [ 

J 

J 

Single [ J 

Number of children: Nil [ J 

1- 2 [ J 

Educational Background: 

S.S.C.E / W.A .S.S.C. E [ J 

Single [ 

Widowed [ 

3·4 [ J 

5+ [ J 

G.C.E 'A' 

J 

J 

level [ J 

G.C.E '0 ' LEVEL [ J Others (specify) ..... . ... ...... . . .. . .. .. 
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7. Current leve l: 200 [ 1 300 [ 1 

8. Region of res idence: .......... . . ................. . 

B. IMPORTANCE OF DISTANCE EDUCATION 

8. Please give two reasons why you dec ided to study at a distance. 

i) · .............................................................. ...... ... ..... . '" ............. . 

i i) · .. ...... .. ....... .. ........ .. ..... .... .. ......... .... ........................ ................ . 

9. Please state two main benefit s you have gained by studying at a distance. 

i) · .... ......... ..... ....... ... .... ... ... .. ........................................... ........ . 

i i) · .. ........ ..... ..... ......... ... .. ............. ....... .... ...... ........ ............................. . 

C. C HALLENGES FACED BY DISTANCE LEARNERS 

13. Do you face any challenges by learning at a di stance? 

Yes [ 1 No [ 1 

14. If your answer to question J3 is yes, please ti ck from the li st be low the challenges you 
face. 

a) Lack of li brary services 

b) Minimal time allotted for tutorial s 

c) Lack of support from di stance education uni t 

d) Modules not di stributed on time 

e) Others (specify) .......... .. . .... .................... .• .. ... . . . .. .... 
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15. How have you coped with the chall enges? 

..... . .... . . . ............................ . ... .. .. .... . . .....•...... ....• ......... •. . .. ......... 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

16. Does the University provide support to minimize the challenges? 

Yes [ 1 No [ 1 

17. If your answer to question 16 was yes, please mention the support service(s) se rvices 
the university has provided. 

Assignments [ ] Advice [ 1 

Revision [ 1 Additional Materi als [ J 

Counselling [ 1 Others (specify) ...... .................. .. . .. . . 

D. MEDIAl TECHNOLOGY IN DISTANCE EDUCATION 

18. Tick the media you wou ld like to be used in the teaching learning process? 

Print [ ] Audio conferencing [ 

RadiolTV [ ] Computer technology ( 

19. How do you receive copies of the modules? 

1 

1 

... ... ..... ............ .... ..... .................. .... ... ... ... ... .......... ...... .................... 

20. In which two main ways do the t ime of arrival o f the modules affect your work as a 
tutor? 

i) .. ... .. ... .. ...... ... .. ...... . .. .. . . .... ......... .. ........... . ......... ........... ... ..... .. .. 

iii) . . ............ . . .. ......... ... ............... .. ... . . .. . . ... .. ................. •• •.......... •. . 

21. How will you describe the modules in tell11S of its content? 

Excellent [ 1 Good [ 1 

Very good [ 1 Very bad [ [ 
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E. IMPLEMENTA nON OF DISTANCE EDUCA nON 

22. Were YOli giving ori entat ion after joining the programme? 

Yes [ 1 No [ 1 

23. Are you given tutori al support? 

Yes [ 1 No[ 1 

25. Are tutorial periods enough? 

Yes [ 1 No [ 1 

Based on your experi ence as a di stance learner, please ci rcle one response to the following 

statements, using the scale: 5. Strongly Agree 2. Disagree 

4. Agree I. Strongly Disagree 

3. Uncertain 

26. Study materi als: 

27. 

Modules are of quality in terms of conten t 

Modules are of quality in terms of structure 

Handouts are related 10 courses 

Tutors: 

Tutors apply good tutoring styles 

Tutors are punctual to tutorial 

Tutors relate well to learners 
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28 . Assignments : 

Ass ignments are given on time 5 4 3 2 

Ass ignments are promptly marked 5 4 3 2 

Feedback on ass ignments are given 5 4 3 2 

Ass ignments are we ll structured 5 4 3 2 

29. What is yo ur view on the time end of semester exam inations are he ld? 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

30. Please comment on the duration given for examinations . 

..... . ............................. . .. . . . ... . ............................. .. ..• •......... •••...... ... . 

31. How do you find the regist ration process at the beginning of the semester? 

Very difficult [ 

Difficult [ 

) 

) 

Easy [ 

Very easy [ 

32. What is you r view on the cost of tuition? 

High [ ) 

Average [ ) 

Low [ ) 

) 

) 

33. How wou ld yo u like the mode of tu it ion fee to be? 

Per semester [ ] 

Monthl y [ ) 

Yearly [ ) 
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34. What is your general assessment of how the di stance education programme is being 

implemented? 

........................... ......... .. ........................................................... ..... 

. . . . . . . . . . . . . . . . .. . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . ... . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . 
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APPENDIX IV 

THE EVOLUTION AND IMPLEM ENTATION STRATEG IES OF THE 

UNIVERSITY OF GHANA BACHELOR OF ARTS DISTANCE EDUCATION 

PROGRAMM E 

Any information provided by respondents will be used solely for this study. You are assured 

of the utmost confidentiality of information di sclosed. 

QUESTIONNA IRE FOR TUTORS 

A. DEMOGRAPHIC CHARACTERISTICS 

I. Sex: Male [ J Female [ J 

2. Educational Background: First Degree r J 

Second Degree [ J 

Others (specify) [ J 

3 Area of specializat ion in first degree 

Accounting & Finance [ J Linguisti cs 

Management [ J Sociology 

Psychology [ J Others (specify) 
•........................... ••...... . .... 

4. Course(s) taught 

Accounting & Finance [ Linguistics 

Management Sociology 

[ 

[ 

[ 

r 

J 

J 

J 

J 

Psychology 

[ 

[ 

J 

J 

J Others (specify) .. . ..... . ... ... . . .... . .. .... ... .. . . 
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5. Number of years as a tutor: One year [ 

Two years ( 

1 

J 

Three years ( ] 

6. Please state one reason why yo u have stayed on the programme till date . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

7. Have you taught universi ty students before joining this programme? 

Yes [ 1 No [ 1 

B. IMPORTANCE OF DISTANCE EDUCATION 

8. Please mention two importance of the di stance education programme. 

i) .................................................................. . 

1I) ................................... ........ .................. ....... . . ......... .. 

9. Please mention two main \Vays a tutor can make the programme beneficial to learners. 

i) ...................... .. . ........................................ ... ........................ . 

1I) ............ ... .... .... .. .. .. ....... ...... .. .......... .. ......... ...... . .. .. . ........... .. " .• 

10. Can the di stance education programme be made more beneficia l than it is now? 

Yes [ 1 No l 1 

11 . Please give two reasons for yo ur response to question nine 

i).. .. . . . . . . . . . .. . ...................... ... ......... .. . 

II) ............. .. ... .. . ................ . ....... .. .. ..... .. .......... ..... . ............... .... .. .. ... . 
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C. CHALLENGES IN TUTORING 

12. Do you face any chall enges by tutoring at a d istance? 

Yes [ 1 No [ 1 

13. If yes , please mention at least two of the cha llenges . 

... .. . •••. . . . . .. . •••...... .. .. ... .... •• •.. . .. .... . .... •••......... .. •• •.... . ' . .•••.. .. . . . ••• ..........• •• • 

. . . ... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . , ........ .......... ... ............. . 

14. How do you think the challenges can be curbed? 

..................................................................... ............ .......... ... .. .. .... 

15. How appropriate is the time a llotted for tutorials? 

16. 

Very appropriate [ 

Appropriate [ 

1 

1 

Inappropriate ( 

Please explain your answer to question 16. 

1 

. .... ............... . ............... . .. . . .... .................... . ... •• ......... •............•........ 

. . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . .. , ........... ........... .. ... .... .. .... .. ........ ... ...... . 

17. How easy is it to gel ass istance from the DE offi ce? 

Very easy [ 

Easy [ 

1 

1 

Not easy [ 

Never [ 
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18. Please explain your answer 

....................................... ... ......................... ................... ... .... ... ......... 

........... ..... .............. ... ............. .. , .......... , ', ........ .. ................... .... ...... . 

D. IMPLEM ENTATION OF DISTANCE EDUCATION PROGRAMME 

Based on your experience as a tutor, please circle one response to the following statements, 
uSIng 

the scale: 2. Disagree 5. Strongly Agree 

4. Agree I . Strongly Disagree 

3. Uncertai n 

19. Tutor training: 

20. 

Adequate tra in ing has been given to tutors 

The content learned at the training was okay 

There has been follow up tutor training sessions 

Tutoria l: 

Adequate time giving for tutorial 

Enough sess ions giving for tutorial s 

Learners participate a lot 

Learners are punctual for tutorial 

Good supervision of tutorial 

5 

5 

5 

5 

5 

5 

5 

5 

4 

4 

4 

4 

4 

4 

4 

4 

3 

3 

3 

3 

3 

3 

3 

3 

2 

2 

2 

2 

2 

2 

2 

2 

1 

1 

1 

1 

2 1. What is your general assessment of how the distance educat ion programme is being 
implemented? 

..................... .. ....... ... ...... ... .. ........................... .......... ... .. ............ ... . 

. . . . . . . . . .. . . . . . . . .. . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . .. 
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