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ABSTRACT
explosion of distance education programmes in institutions of higher leaming in Ghana
510 be accompanied by cquivalent and appropriate provision of library services o distance
ing students. The main aim of this study is to investigate the role and involvement of the

“ty in the provision of distance education at the University of Ghana.

2ase study method was adopted. Participants in the study were 91 distance leaming students,
rarians at the Balme Library, the national coordinator of the distance education programme,
5 regional coordinators of the distance education programme. Data was collected over two

<ends, using interviews and questionnaires

results suggested that library service at the regional study centres was non existent. It was
revealed that an overwhelming majority of distance students recognized the need to
lement their course modules with additional reading, but the awareness of available library

ices for distance Ieaming students s extremely low among them.

study recommended that distance education institutions should replicate their on-campus

1y services for off-campus students
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CHAPIER |

Background to the Study
¢ education has revolutionised and democratised the delivery and accessibility of
on. and has also changed how critical support services, such as library and information
. are provided (Watson, 2003). Most institutions of higher leaning today operate a dual-
educational delivery sysiem which combines the traditional system with the non-
tional delivery mode. The characteristics of distance students are usually different from

Jf conventional university students. They are generally adult leamers, mature, employed,

we family responsibilities (Sacchanand; Qureshi, Morton & Antosz; Drury, Francis &

Aan).

juidelines for Distance Leaming Library Services of the Association of College and
rch Libraries (2000) states that:
Every student. faculty member. administrator. staff member. or any other member of an
institution of higher education, 15 entitled 1o the library services and resources of that
institution, including direct communication with the appropriate library personnel,
regardless of where enrolled or where located in afiliation with the institution Academic
libraries must. therefore, meet the information and research needs of all these

constituents, wherever they may be
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versity of Ghana, have the

bility to provide library services to its own distance leamers. Traditional students using a

o the following. among others:

Search for materials using indexes and bibliographic data
Search using catalogues

Consult the reference scction when not sure how to proceed

Borrow materials, sometimes using inter-library loan services

Photocopy library materials

Search for materials when finding information and ideas related to their specific interests.

sponse of ibraries o the challenge of meeting the needs of distance leamers has taken the
 remote access to online databases, virtual reference services, online tutorials, e-reserves.
ent delivery, etc. Current developments have included streaming video instruction and the
tion of library resources with course management software. The provision of online

resources, services, and programs alone, without an effective means of communicating

vailability to prospective users, is not beneficial to users (Nicholas & Tomeo, 2005).

ians must be brought on board very early in the development of distance lcarning
ummes. Course development teams should consist, preferably, of staff from different parts
: organisation working towards a common goal, cach member contributing his or her
ular expertise. The literature suggests that whe librarians are included in such teams their

butions are significant (Clark & Storc, 1998)

d Lynch (1997) commented that
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ighon anybody's agenda _if we are going to construct effective Internei-based distance
ducation programs, libraries need to be partnered inio planning at a very early stage

+ may well prove 10 be more difficult - economically. legally and technically. as well as
ogistically - to deliver library support than (o deliver curriculum proper over the next

lecade. (p. 29)

iative of distance cducation is not new in Ghana. It had more vibrancy two or three
ago than it has now. It used to be known as correspondence cducation, an avenue
which a number of workers and professionals upgraded themselves. When the economy
1 started weakening aftcr independence, it became more difficult for student-workers to
he cost of upgrading themselves by this means of education. Workers could simply not

0 pay their fees because their income levels were so low (Aggor. 1992).

(1992) goes on to siate that “afler some time the idea of using distance education
ies for manpower development resurfaced strongly”. This, he stated, “led to the
ction of a number of distance education initiatives including the Modular Teacher
1g Programme (MTTP), which was introduced in 1982, The programme was meant (o
¢ untrained teachers academically and professionally through some form of distance
jon. 7,537 untrained teachers received professional training and obtained Teachers'
cate *A” through this programme. The programme was eventually discarded because of
1 difficulties it faced (Aggor, 1992).
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1995, but it was not until

1 it was formally launched with an initial intake of 906 students into “Level 100" during
/2008 academic year (University of Ghana Distance Education Handbook). The Vice-
lor of the University of Ghana, Professor C. N. B. Tagoe, speaking at the launch of the
+ Education programme of the university stated that “Distance Education has globally
the greatest solution for increasing admission into the universities, decongestion of
:5 and efficicnt utilisation of time and space.” Indeed, the University of Ghana, like other
ties in the country, has had the unpleasant duty of tuming away a large number of
1 applicants as a result of their inability to admit even half of these applicants

W ine.com).

tance education programme is run by the Institute of Continuing and Distance Fducation
niversity of Ghana and its regional centres popularly known as “Workers Colleges.”
ing 1o Mr Daniel Oduro-Mensah, Acting Dircctor of the Institute, for the first year, the
< Education Centre would offer Faculty of Arts and Social Studies courses with initial
ames in Geography, Resource Development, Fconomics. Sociology, Psychology and
tics (www.myjoyonline.com). ~This study, as currently conceived, will survey distance
on students, as well as some administrators of the distance education programme and
brarians, on the state, the quality and availability of library services and resources offered

nce education students.
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| clement of any university leaming experience is library access. and the distance
1 experience is no different. Howcver, this access has proven 1o be one of the more
distance cducation problems to datc (Master Plan UT Telecampus. 1996). Distance
3 students of the University of Ghana do not have the same level of access to library
as their on-campus counterparts. According to Watson (2003) basic library and

ion services distance leamers need are:
\ceess to information resourccs. such as texts, supplementary reading and reference
ervices

carning how to find the information they need from the information that is available

Yeveloping ways to apply the information gleaned and to make sound, information-bascd

lecisions.

Iy, distance education students can sccess the OPAC (Online Public Access Catalog) of
me Library from any workstation with an Intemet conncction, regardless of where
§ are accessing from. They are also able to access the university's subscription-based
lic databases through the use of a username and password obtainable from the library,
\y location. However, distance education students need information literacy competencies
Sle to make any meaningful use of the material they access from the library. They do not
e benefit of face-to-face interaction with library staff to explain whatever they do not
and or o provide guidance to the use of bibliographies. indexes. catalogues, databases,
ey lack the competencies to use the diverse information available; they are ot able to

e the information and are unskilled in icating the i ion. Indeed, they are
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ere is a major challenge for the distance education students o have the necessary
sical infrastructure to access some library resources remotely. The usc of the technology
10 access these resources is ot as widespread in a developing country like Ghana as it
in developed countries. There are no services like document photocopy delivery 1o
leamers by mail, courier or other means, a dedicated phone line for reference cnquinies.
ine form that distance education students can use 10 access the librarys reference staff.

sir on-campus counterparts, they do not have borrowing righs.

onal centres of the Institute of Continuing and Distance Education that are used to run
unce education programmes are not well equipped with library facilitics (including
ions with fast Intemet connection) and staff to provide tertiary level library access. This
se the Balme Library of the University of Ghana was not brought on board at the
1 of the distance leamning programme. This did not allow the library to adequately
for the roll out of the distance education programme. In addition, public libraries that are
in these regional centres have been unable to meet the specialised needs of distance
because they were meant to cater 1o everyone (young. old, academic users, non-
¢ users, etc.) and do not have the financial wherewithal to adequately cater for all its

1 patrons.

+r, detailed knowledge of the present status of distance education library and information
+in Ghana's distance education programs did not exist prior o the present study. With the

nerease in distance education programmes in the country, policy makers, educational
6




programs to the public must

t-garde and complete guidelines if they are to fulfl the present and future cducational
hana

¥ represents a first step to speak o this need.

urpose of the Study
n aim of this study is (o investigate the role and involvement of the library in the
1 of distance education at the University of Ghana.

vestigate, among others, the kind of library services distance education students/ faculty
Jiversity of Ghana are entitled to, the level of access to these services, and the challenges

¢ the distance education programmes without adequate access to library services.

+ose of the study is 10 collect and analyze information about the university's provision of
ervices to its distance learning students to help the university and other distance leaming

ns in the country to develop policics, procedures and standards that support distance

Ibjectives of the Study

ctives of this study are:

To assess the library and information service needs of distance leaming students of the

Uiniversity of Ghana;
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. v -y distance education students

the University of Ghana;
3 determine the range of distance education library services currently available to

stance education students;

3 develop ways of improving access to distance education library services.

esearch Questions

.+ is intended to answer the following questions

“hat kinds of library services arc disianee education students of the University of Ghana
itled 107

/hat kinds of library services are currently provided by the University of Ghana to its
1stance education students?

Vhat perception do distance education students have of the range of library services
tovided by the University of Ghana?

Vhat is the level of awareness among distance education students of the range of library
ervices available to them?

wre distance education students of the University of Ghana aware of their right to
dequate library support for their studies?

Vhat are di: eds uds i f library services?
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mificance of the Study
in conducting this rescarch was to develop an increased understanding of distance
student perceptions of distance education library services and to identify possible

s with those students in traditional classroom environments.

ngs and recommendations will begin filling a void of theory and information regarding
‘or institutions of higher leaming in Ghana to ensure provision of library services for
ducation students that is equivalent to that enjoyed by traditional on-campus students
will help bring equity in the provision of library services for on-campus students and
«ducation students, and guarantee distance leamers access to quality library services
1d further result in superior information literacy skills for distance education students to
ifelong leaming. It will help the Insutute of Continuing and Distance Education of the
¥ of Ghana to follow internationally accepted standards in the provision of library
for distance leamers, thereby giving the university's distance education programme
nal recognition and acceptance. The University of Ghana and other institutions will be
‘ormed on requirements for library service provision when embarking on launching

ducation programmes.

cope and Limitations of the Study
arch activity is constrained 10 the extent that there arc possible human errors. The study
istance education students of the University of Ghana. The researcher limited the
of subjects from whom data was collected to distance education students who attended
pulsory on-campus session for distance education students at the beginning of the

9

|
~




cause it is a requirement that
¢ education students from all the regional centres atend this session, the rescarcher
at the sample would be representative of the population of study. thus allowing for
lisation of the findings. However, the issue of proximity to the main campus impacted
Jents sampled. Furthermore, this study was delimited by the use of data drawn from the

of the 2009:2010 academic year

rganization of Study
gives an introduction including a background (o the study and an overview of the

ducation at the Unisersity of Ghana.
12, the theoretical framework and a review of the relevant literature 15 tackled.
3 looks at the methodology used for the study. Data is analyzed and the findings

and presented in Chapter 4. A summary of the findings, conclusions and

ndations is covered in Chapter 5




y of Ghana http

1or, RA. 1992. Survey on Distance Education in Ghana. A Report for the Deputy Secretary
sher Education Division), Ministry of Education of the Republic of Ghana. Ministry of
cation (Ghana)

ociation of College & Research Librarics 2000. Guidelines for distance leaming library

‘ices. Retrieved 11* May, 2009 from hrtp://www ala.org‘acr| guides/distirg html

tk, J. & Store, R. 1998, Flexible Leaming and the Library: The Challenge. The Journal of
rary Services for Distance Education; State University of West Georgia - Carrollton, Georgia

) June 1998 - ISSN. 1096-2123

iy, V. Francis, K. & Chapman Y. 2008. Letting go and moving on: A grounded theory
lysis of disengaging from university and becoming a registered nurse Nurse Education Today

(7) Pages 783-789
ch, C. 1997. Global Networking Australian Library Journal, 96(1), 25-39.

:holas, M. & Tomeo, M. 2005. Can You Hear Me Now? Communicating l.ibrary Services to
stance Education Students and Faculty. Online Journal of Distance Learning Administration,

11 (11) State University of West Georgia, Distance Education Centre

weshi, E. Morton, L. Antosz, E. - An Interesting Profile-University Students who Take
stance Education Courses Show Weaker Motivation Than On-Campus Students - Online
wrnal of Distance Learning Admimstration, V (IV), Winter 2002 (available online at

" i QuershiSd hum). Retrieved on 2 Sepiember

09




 students in higher education

nans’ key role. 68th IFLA Council and General Conference August 18-24
University of Texas System. 1996. Master Plan- UT Telecampus. Austin: The University of
.

versity of Ghana Distance Education Handbook. 2008. University of Ghana, Legon

versity of Ghana Website at www.ug.edu.gh . University of Ghana, Legon.




tudents in higher education:

\ans’ key role. 68th IFLA Council and General Conference August | 824

niversity of Texas System. 1996. Master Plan” UT Telecampus Austin: The University of

srsity of Ghana Distance Education Handbook. 2008. University of Ghana, Legon

srsity of Ghana Website at www.ug edugh . University of Ghana, Legon.



e . tudents in higher education
ians’ key role. 68th IFLA Council and General Conference August 18-24
University of Texas System. 199. Master Plan: UT Telecampus. Austin: The University of

B

ersity of Ghana Distance Education Handbook. 2008. University of Ghana, Legon

sersity of Ghana Website at www.ug.edugh . University of Ghana, Legon



University of Ghana http://ugspace.ug.edu.gh

21 THEORETICAL FRAMEWORK AND LITERATURE REVIEW
211 Introduction

The practice and rescarch of distance cducation is guided by theory. Traditionally, theories of
distance education have been derived from classical European or American models based on
correspondence study. Kecgan (cited in Simonson, Schlosser and Hanson, 1999) classified
theories of distance education into three groups: theories of independence and autonomy,
theories of industrialization of teaching. and theories of interaction and communication
Simonson et al. (1999) named a fourth category which seeks to explain distance education
through a synthesis of existing thearies of communication and diffusion as well as philosophies

of education.

Recently, the practice of distance cducation, especially in the United States, has been
significantly altered by telecommunications systems. This created the need for a new theory to
stecr the practice of distance education. (Simonson, et al. 1999). It is this theory, called the

Equivalency Thery, which the researcher intends to draw upon in the conduct of the study.

2.1.2 Theories of Independence and Autonomy

American Theory of Independent Study

The essence of distance education, as seen by Charles Wedemeyer, is the independence of the
student (Kecgan, cited in Simonson, ct al. 1999). This was reflected in Wedemeyer's preference

for the term “independent study” for distance education at the college or university level, He was

13
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s s g .+ ...g that oudated concepts of

and teaching were being employed. Wedemeyer felt that these concepts failed to utilize
technologies in ways that could alter an institution. He set forth a system of distance
n that includes ten characteristics which emphasize leamcr independence and the

3 of technology as a way of implementing it. According to Wedemeyer, the system

Be capable of operating at any place where there are students-—cven only one student-—---

-whether or not there are teachers at the same place, at the same time;
Place greater responsibility for learning on the student;

Free faculty members from custodial-type duties so that more time can be given to truly

educational tasks;

Offer students and adults wider choices (more opportunitics) in courses, formats, and

methodologies;
Use, as appropriate, all the teaching media and methods proven effective;

Mix and combine media and methods so that each subject or unit within a subject is

taught in the best way known;
Cause the redesign and development of courses to fit into an articulated media program;
Preserve and enhance opportunitics for adaptation to individual differences;

Evaluate student achievement simply, not by raising barriers regarding the place, rate,

method, or sequence of student study; and
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and teaching were being employed. Wedemeyer felt that these concepts failed to utilize
technologies in ways that could alter an institution. He set forth a system of distance
n that includes ten characteristics which emphasize leamer independence and the

1 of technology as a way of implementing it. According to Wedemeyer. the system

3¢ capable of operating at any place where there are students-—-cven only one student-----

whether of not there are teachers at the same place, at the same time;
lace yreater responsibility for learning on the student;

“ree faculty members from custodial-type duties so that more time can be given to truly

:ducational tasks;

Jffer students and adults wider choices (more opportunities) in courses, formats, and
nethodologies;

as appropriate, all the teaching media and methods proven effective;

Mix and combine media and methods so that each subject or unit within a subject is

aught in the best way known:
Cause the redesign and development of courses to it into an articulated media program,
Preserve and enhance opportunities for adaptation to individual differences;

Fvaluate student achievement simply, not by raising barricrs regarding the place, rate,

method, or sequence of student study; and




Wedemeyer proposed the scparation of teaching from learming as a way to break educauion’s
"space-time barriers.” He suggested six characteristics of independent study systems:

1 The student and teacher are separated.

The normal processes of teaching and learning are carried out in writing or through some

other medium.

»

Teaching is individualized.

N

Learning takes place through the student's activity.

5. Leaming is madc convenient for the student in the student’s own environment.

o

The leamer takes responsibility for the pace of learning, with freedom to start and stop &t

any time

Wedemeyer noted four common clements of every teaching-leaming situation: a teacher, a
learmer or leaners, a communications system or mode, and something (o be taught or leamed. He
proposed a reorganization of these elements that would accommodate physical space and allow
for greater leamer frecdom Wedemeyer belicved that the development of the student-teacher
relationship was key (o the success of distance education. Wedemeyer's approach is a classical

and American application of correspondence study to distance education (Simonson, et al. 1999),
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s theory of distance education cxamines two variables in educational programs: the
of leamcr autonomy and the distance between teacher and leamer. For Moore (Moore,
‘ited in Simonson et al. 1999), distance education is composed of two elements, each of
:an be measured. The first clement is the provision for two-way communication (dialog):
ystems or programs offer greater amounts of two-way communication than others. The
element is the extent to which a program is responsive 1o the needs of the individual
(structure); some programs are very structured while others are more responsive to the
.nd goals of the individual student.

addresses leamer autonomy in the second part of the theory. He nofes that a gap exists
n leamer and teacher in distance education. The student must therefore accept a high

of responsibility for the conduct of the leaming program. Moore classifies distance

on programs as " (I i or (teacher-
ined) and gauges the degree of autonomy accorded the leamer by answering the following

uestions:

Is the selection of leaming objectives in the program the responsibility of the learer or

the teacher (autonomy in setting objectives)?

Is the selection and use of resource persons---of bodies and other media-~the decision of

the leamer or the teacher (autonomy in methods of study)?

Anmd«isimlboullhcm'hndofeva!ul(mnnrﬂenlﬂi.lwbemedmldebyﬂ\e

learner or the teacher (autonomy in evaluation)?

16

-
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5 theory of distance education examines two variables in educational programs: the
of leamer autonomy and the distance between teacher and leamer. For Moore (Moore,
ited in Simonson et al. 1999), distance education is composed of two elements, each of
an be measured. The first element is the provision for two-way communication (dialog):
ystems or programs offer greater amounts of two-way communication than others. The
clement is the extent to which a program is responsive to the needs of the individual
(structure), some programs are very structured while others are more responsive to the

nd goals of the individual student.

addresses leamer utonomy in the second part of the theory He notes that a gap exists
1 leamer and teacher in distance education. The student must thercfore accept a high

of responsibility for the conduct of the leaming program. Moore classifies distance

an programs as " " (M or " (teacher-
ned) and gauges the degree of autonomy accorded the learner by answering the following

sestions:

Is the selection of learning objectives in the program the responsibility of the leamer or
the teacher (autonomy in setting objectives)?

1s the selection and use of resource persons-—-of bodics and other media~the decision of
the leamer or the teacher (autonomy in methods of study)?

Are the decisions about the method of evaluation and critria to be used made by the
leamner or the teacher (autonomy in evaluation)?

16
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stance learning program. This

ion can be used to categorize the program and even provide direction as to how the

0 functions.

Theory of Industrialization of Teaching

cited in Simonson et al. 1999) proposed that distance education could be analyzed by
ison with the industrial production of goods. Peters stated that from many points of view,
tional, oral, group-hased cducation was a pre-industrial form of education, implying that
 teaching could not have existed before the industrial era. Peters” (ciled in Paulsen, 1993)

tions of industrial theory led him to conclude that the structure of distance teaching is

nedtoa gree by the principles of falization, particularly by those of
ization, division of labour, and mass production; the teaching process is gradually
ured through increasing mechanization and mass production. These changes account for

rgence of the following structural propositions:

The development of distance study courses is just as important as the preparatory work
taking place prior to the production process.

The cffectiveness of the teaching process is particularly dependent on planning and

organization.

Courses must be formalized and ions from students

The teaching process is largely objectified.




Uvmersny of Ghana http://ugspace.ug.edu.gh
werhing at o distance have rm.ged mn.udmbly vis-a-vis.

 af empsiam

university teachers in conventional teaching.

Distance study can only be economical with a concentration of the available resources

and a centralized administration

g's (1989) theory of distance education is a type of communication theory. He described
+ education as a guided didactic conversation. Holmberg said that effective distance
an teaching involyes students' feelings of belonging and cooperation as well as mediated
hication about course content He theorized that the core of teaching consists of
ion between leamers and instructors. In 1995, he broadened his theory to include
s¢ knowledge and skills and affective learning. He said that all of these were provided for
wnce education. He added that distance education is based on lcaming as an individual

that is guided and supported and feelings of belonging promote student's motivation to

A Synthesis of Existing Theories

's (1988) theory of distance education pooled existing theories of communication and
phies of education. He said that distance education could maximize education by reaching
5 not accessible by ordinary means. He theorized that distance teaching should be
ed to increase dislogue and that group discussion is an effective method of distance

3by bringing relevant information o the group. He stated that effective distance learning

a
=
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ties over and above reading,

watching, and listening

215 Equivalency Theory

Simonson, Schlosser. and Hanson's (1999) Equivalency Theory of distance education states that
distance education should be designed on the concept of equivalency of leaming expericnces,
Students should have learning experiences that are tilored to the environment and situation in
which they find themselves. They contend that those developing distance education systems
should strive for equivalency in the learning experiences of all students, regardless of how they

are linked to the resources o the instruction they require. The key clements of the theory are the

concepts of equi leaning te application, students, and outcomes.

Equivalency

Central to this theoretical approach is the concept of equivalency. On- and off-campus students
have fundamentally different enyironments in which to leam. It is the responsibility of the
distance educator to design leaming events that provide experiences with equal value for
lcamers. Just as a triangle and a square may have the same arca and be considered equivalent
even though they are different geometrical shapes, the expericnces of the local leamer and the
distant leamer should have equivalent value even though these experiences might be very

different.

rience
Second in importance is the concept of leamning experience. A leaming cxperience is anything
that happens to the student to promote leaming, including what is obscrved, felt, heard, or done

1015 likely that different students in various locations, learning at different times, may require a
19
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greater amount of observing.

may require a larger dosage of doing. The goal of instructional planning is to make the
experiences for cach learner equivalent. Procedures in instructional design should attempt

sipate and provide the collection of experiences that will be most suitable for each student
up of students. For example. if library resources are important to a course o unit, then
resources should be available. This does not mean that distant leamers in a niversity

h course will need access lo a moden rescarch library. It does mean that the educational
lent of the resources of the library should be as readily available 1o the distant lcamer as
e to the local learner, whether electronically, through collaborative agreements with local

5, o through the delivery of library resources to the distant student.

niate Applicanon

<a of appropriate application implies that leaming experiences suitable to the needs of the
lual leamer and the learning situation should be available and that the availability of
18 experiences should be proper and timely. In other words, learning experiences that are
wailable to cither distant or local learners should allow delivery of instructional ideas that
expectations and facilities available 10 them; desktop video conferencing should ot be
ed of leamers accessing Web-based information by modem. In assessing which
logies should be used in delivering student serviees it is essential to distinguish firstly
n technologies which students themselves have access 10, and secondly technologies that
ailable to the institution. For example, where no adequate postal system exists outside
cities in a country, clearly delivery of materials cannot be made via the mail o rural

ts and another system will have 0 be used (Bhalalusesa, 1999). Similarly, collaborative

1g stratcgies are not appropriate when an individual leamer is isolated unless an equivalent,

logy-based collaboration is arranged.
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greater amount of observing.
others may require a larger dosage of doing. The goal of instructional planning is to make the
sum of experiences for each leamer equivalent. Procedures in instructional design should attempt
10 anticipatc and provide the collection of experiences that will be most suitable for each student
o group of students. For example, if library resources are important to a course or unit, then
library resources should be available. This does not mean that distant leamers in a university
rescarch course will necd access 1o a modem research library. It does mean that the educational
cquivalent of the resources of the library should be as readily available to the distant leamer as
they are to the local leamer, whether electronically, through collaborative agreements with local

libraries, or through the delivery of library resources to the distant student,

Appropriate Application
‘The idea of appropriate application implies that learning experiences suitable to the needs of the

individual leamer and the leaming situation should be available and that the avail ity of

learning experiences should be proper and timely. In other words, leaming experiences that are
made available to either distant or local leamers should allow delivery of instructional idcas that
it the expectations and facilities available 1o them: deskiop video conferencing should not be
expected of leamers accessing Web-based information by modem. In assessing which
technologies should be used in delivering student services it is essential to distinguish firstly
between technologies which students themselves have access 1o, and secondly technologics that
are available to the institution. For example, where no adequate postal system exists outside
major cities in a country, clearly delivery of materials cannot be made via the mail to rural
students and another system will have (0 be used (Bhalalusesa, 1999). Similarly, collaborative
Iearning stratcgics are not appropriate when an individual leamer is isolated unless an cquivalent,

technology-based collaboration s arranged.
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I3

ts are the ones involved in the formal, institutionally based learning activity - the course
of instruction. Students should be defined by their enrollment in a course. not by their
n They necessarily seek institutionally-based education, sanctioned by a recognized and

ited organization.

nes
sicomes of a leaming experience are those obvious, measurable, and significant changes
cur cognitively and effectively in leamers because of their participation in the course or
Jutcomes consist of at least two categories: those that are instructor determined and those
iined by leamers. Instructor-determined outcomes are usually stated as course goals and
ves and identify what leamers should be able to accomplish after the leaming experience
ey could not accomplish prior to participating in it. Leamer-determined outcomes are less
c. more personal, and relate to what the leamer hopes to accomplish as a result of
pation. Fquivalent leamer-determined outcomes are identified when students enroll in

-up courses or apply newly leared skills to job or course situations.

udy will look at the library services offered to traditional students on campus and compare
2t which is available or ought to be made available to distance leaming students The
s of the cquivalency theory of distance education - outlined above as equivalency.
¢ experience, appropriaic application. students and outcomes — will form the basis of this
sison. The equivalency theory is besed on the definition of distance education as formal,
tional based education where the leaming group is separated, and where interactive

2
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5 o meio o . ces, and instructors. Although

ol instructional strategies and varying instructional resources may be used by distance
1on students, the experiences must be equivalent, and not necessarily identical to that used
titional on-campus students. If equivalent experiences are effectively designed and are

sle. all leamers, both distance and on-campus, can reach course objectives successfully.
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aure reviewis a body of fext that aims lo review the critical points of
knowledge on a particular topic. Literature reviews are secondary sources, and as such,
teport any new or original experimental work. Cooper (1988) aptly captures this in his
ton:

“a literature review uses as s database reports of primary or original scholarship, and
does not report new primary scholarship itself. The primary reports used in the literature
may be verbal, but in the vast majority of cases reports are written documents. The types
of scholarship may be empirical, theoretical, critical’analytic, or methodological m
nature Second a literature review seeks to describe. summarize. evaluate. clarify and/or

integrate the content of primary reports”

erature review is so important that its omission represents a void or absence of a major

it in research (Afolabi, 1992).

# support is an important component of distance education. This review of literature will
e the need for “cquivalent” library support for distance education students; show how
15 of distance education programmes have neglected library support; where the
sibility for library support provision lies; guidelines for library support; and the use of
ation and communication technologies for the delivery of library support for distance
ion students.

¢ cducation is a method of study that is pursued by students who are physically separated

‘eir wtors and institution of instruction for the greater part of their study (Watson, 1992)

2
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of education is the physical
separation that exists between the students. their tutors and the institution of instruction. This
separation, termed “tyranny of distance” within the literature of distance education, redefines the

rolc of libraries in distance education (Watson. 1999).

The Association of Coliege and Research Libraries' (ACRL) Guidelines for Distance
 Leaming (2000) acknowledge that “access to adequate library services and resources is essential
for the attainment of superior academic skills in post secondary education, regardless of where
students, faculty and programs are located * Information literacy instruction is critical for life-
long learning and is a primary outcome of higher education. Therefore, although scrvices for
distance education participants may differ from, they must be equivalent to, services available
from the traditional campus. Jones and Moore (as cited in Nicholas and Tomeo, 2005) identify
the "periodic distance leamer” as "the student in a residence hall or at home ten miles away from
campus " Even though this student has the choice of visiting the physical library, this student's

library needs are not different from those of a more geographically

tant student. This
broadened categorization of the remate user or distance student lends an even greater importance

1o addressing the challenges of providing and communicating remote services and resources.

‘Distance education students require access to the full range of library services available o on-

campus students. This includes reference assistance, bibliographic instruction, interlibrary loan,

course reserves, circulation, and inf network i ion literacy and
library research remain essential components of the academic learning experience. Institutions
have a duty to provide. or arrange for provision of, suitable library service for their distance
education students (Cavanagh, 1997 Heller-Ross, 1999)

2
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ibrary services ase crucial support serviees to distance education students. Most fesearchers in

distance leaming are in agrecment that library support is a key component (Caspers, Fritts and

Gover 2001). Distance education students expectations of library services as revealed in the

Iiterature, demonstrate a great need (Nicmi, Ehrehand and Needly 1998). Ali (1999) likened the

scrvices that a library provides to the blood circulation in the human body. If the books are the

heart of the library, he said. then services can be called the arteries, and as such vital. He

outlined the services to include:

w o~

Assistance given by staff to both users and clientele;
Lending books o readers to read cither at home o in the library;

Mobile services 10 local centre in distance education sy stems,

. Reservation of books

. Information and bibliographic services. among thers

In a study conducted by Unwin and Stephens (1997), which surveyed 1000 postgraduste distance

learners spresd across 19 academic disciplines in 23 universitics, they found a considerable

disparity of expectations between students and course providers sbout the role of libraries in

relation 1o courses delivered by distance learning. They explained:

“In stdents’ responses 10 & survey question, *Is it a clearly siated requirement of your
course that you make use of libraries?" 51% answered 'No', while  further 10% said that
they did not know if it was required or not. Yet, when asked to what extent they actually
felt the need 10 supplement the provided course matcrial with additiona! reading, a total
of 78% responded that they needed to do 3o cither 1o some extent.” "quite a lot” ot “a

great deal *
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d 10 use libraries than the course providers. The distance education students, who are usually
ttime, older and geographically bound, require specialized support services from the parent
titution so that their educational experiences can measure up favourably to their on-campus
interpants (Lebowitz, 1997). Simmons (1990) contends that for quality levels to be
intained, “comparable - not necessarily the same - library resources are imperative.” While it
y be true that distance education students are becoming more computer literate, it does not
omatically follow that they are information literate, nor does it follow that they will have the
sessary access to technology. The implication is that it will still be crucial to provide
itruction and assistance in the use of library and information resources (Lebowitz, 1997).
»odson's (1997) experience providing library instruction to West Georgia University’s distance
ucation students throws more light on the importance of library support for distance cducation
aents. She states that her attempts to meet the library needs of students “evolved into
pplying them with everything required in order to complete their term papers and other
ojects, up to and including doing their research for them and supplying the necessary journal
ticles and books.” As time went on, the service became popular among students and was
:avily patronised. This. according to her, made her begin to feel defiant about the library
orld's foundational belief in bibliographic instruction. She admonishes that the services
‘ovided 10 off-campus students are precisely what the majority of users really want and what
branians ought to be offering them. “Not only is distance education the model for higher
Jucation in the next millennium, but the kinds of library support services often supplied to off-
ampus students can and should be the prototype for future library services as well," she
ontinues. Goodson (1997) predicts that rescarch services that are customized to the real needs of

sers are going to become the horm, rather than the exception.

6
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;,Dew-M. Scholz-Crane, Booth, and Levine (2000) explain that although information literacy
(subsumed under library support) is recognized as an important goal, Faculty and administrators
may be tempted to overlook those clements of the conventional campus expenence that are
difficult to reproduce clectronically and to provide to students at a distance. Cantelon (1995)
obsered that a university is the interrelation between three clements. He identified these
elements as faculty, students and library. He said of these elements, it is the library that forced
the university to seftlc in a particular physical location. Agreeing with Cantelon (1995), Dewald
etal. (2000) stated that because the library is frequently viewed as a place-bound institution, and
some aspects of library use remain difficult to accomplish remotely, there is a danger that
libraries may he lefl out of the planning process in distance leaming initiatives. It is regrettable
that institutional commitments 10 library support for distance learning programmes are not
always as strong as they ought 1o be, 10 the degree that students enrolled in distance learning
courses have sometimes had to fend for themselves in their attempt (o access relevant library
services and collections. This 15 in spite of the fact that the ACRLs’ Standards for Distance
Leaming Library Services (2000 stress the parent institution’s responsibility for providing ready
and equivalent library service and leaming resources (o all of its students. faculty, and other

personncl, regardiess of location (Goodson, 1997).

A survey conducted at the Slippery Rock University of Pennsylvania's Bailey Library to assess
the services of the library revealed that students perceived a lack of remote services. Librarians
found this surprising because Bailey Library provides a wide assortment of services to distance
leancrs, including remote access W clectronic full text databases, e-books, c-reference, e-

reserves,  distance cducation librarian contact, and online futorials. As identified by the survey,

27
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areness of service availability
(Nicholas and Tomeo, 2005). Butler (1997) observes that studies have shown the lack of
‘awareness of library services by instructors and students alike, and therefore expect to have 0
cope with limited access to library resources. Adams and Cassner (2002) stress the point that “in
order for distance leamcrs to become aware of available library services and resources, it is

essential that the distance education home page be casily accessible, or findable.”™

Students generally want to have a sense of belonging 10 a larger university community, rather
than simply being an cnrolec, or worse sill, a statistic, in & course. For many on-campus
students, their involvement in the campus community forms an important part of their social
lives and plays an integral role in their personal and academic development (Lee & Chan, 2007).
Distance education students experience a sense of isolation. (Rogers, 1990; Peters, 1992; Okun,

Benin & Brandt-Williams 1996; Hipp. 1997; Lake, 1999; Delahoussaye & Zemke, 2001).

Various resources (including guidelines and items for consideration) are readily available for
nstitutions and librarians who are planning a library service programme for distance education
students. The philosophy of the ACRL Guidelines for Distance Leaming Library Services (2000)

a~ summarized by Davidson (1999) below, can serve as a good starting point.
»  Access to library resources is essential

« Instiling life-long leaming skills through information Iitracy is a primary outcome of

higher education
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library services are more personalized

(Students will live near library-rich and library-poor areas. Be prepared 10 work one-on-
one with them, adhising them and reirieving materials in @ way you wouldn't consider for
local students. The phrase *you'll need 1o come 10 the library and see for yourself” can't

apply here )

The originating institution is responsible for funding and appropriately meeting the
information needs.. separatcly

(First, responsibility—if your campus can teach the class. it can support it-the
acereditation agencies see it that way. Second, funding. an idea worth fighting for, so

that one body of students doesn't wind up subsidizing another )

Cooperate with other campus service units

(such as the off campus coordinating unit and computer services)

Meet accreditation standards

(Know your accreditation guidelines)

The library should be involved in planning off-campus programs from the earliest stage
(This would be wonderful, if 1t only happened more often )

Library responsible for meeting information needs

Senvices for extended academic communities may differ from, but must be equivalent to,

those services offered on a traditional campus
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services for the different

student groups are appropriate)

+ When using the services of unaffiliated local libraries, have formal, documented, writien
agreements
(Know local ibrarics for students and their collections
Talk to the librarians
Determine a fair fee and offer it
Write all this up as an operating agreement

What is local? What's a reasonable drive for resources?)

Support the broader institutional mission
(that is to say. you work within a context defined by your institution, both on-campus and

off)

 The ACRL Guidelines (2000), recognized worldwide as the authoritative document on distance
Icaming library services for post secondary institutions, as summarized by Davidson (1999)
above, the Commonwealth of Leaning guidelines on Developing Library and Information
Services for Distance Education, Canadian Library Association Guidelines for Library Support
of Distance and Distributed Learning in Canada (2000) and those written by other professional
and sccrediting agencies guide the provision of library services for distance leamers. These
guidelines in general request institutions to take responsibility for providing library services for
their own distance. or off-campus, students, as they provide library services for their residential
or on-campus students. It has become technologically possible, during the last decade, as library
reference services, document delivery scrvices, and many texts and databases have been made
available remotely. to offer more and better off-campus services than ever before, provided the

30
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delivery. the principal means
by which libraries supply distance students with journal articles. can be done electronically
regardless of where students arc located. Consequently, the cquitable provision of services to
distance education students mandated by these aforementioned standards is now possible in ways
hitherto unknown Fquitable service, however, as stated clsewhere. does not always mean
cquivalent services. For example, providing books from other librarics by inteclibrary loan is
generally not offered for students living away from campus, but mailing books to them from

their own institutions' libraries is a widely accepted practice (Haynes, 2002).

The Commonwealth of Leaming (COL) Knowledge Serics on Developing Library and
Information Services for Distance Education (2003) remind us that historically, “libraries in
developing countries have been under-resourced, under-staffed and remote from the distance
leamer.” These libraries were not able to provide the range of services and materials needed,
especially 1o support post-secondary education, and did not have opening hours that were
convenient for the distance leamer. The COL Knowledge Serics further notes that thesc factors
remain significant challenges in the developing world, and for the institutions that provide
distance leaming services in such locations. It suggests the following methods to help overcome

some of the challenges posed:

Rotating book boxes and other temporary “libraries” between pre-determined locations,

such as community centres

Collaborative and reciprocal borrowing arrangements between local and regional

nstitutions and public libranes, such as partnerships with British Council Libraries

Devcloping pre-packaged primary. secondary and tertiary library resources for circulation

Establhishing "distance library corners™ in other libraries

3
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«  Establishing information delivery partnerships with a broad range of institutions
» Using mobile libraries, including buses, book-boats and donkey libraries

*  Using commercial delivery services, such as courier services.

The use of information and communications technology (ICT) has become more attractive in
recent times. The rapid spread of ICT. recent reductions in technology costs and connection
services due (o cconomies of scale, and a rise in personal ownership of ICTs, largely accounts for
this new aftraction. Many libraries in the developed world already make use of ICT as their main
technique of delivering information services and resources, through online chat rooms, e-mail
services, listservs, subscription-based or free online databases and reference services,
teleconferencing and toll-free numbers. Even so, it is estimated that about 95% of the world's
population does not have ready and immediate access to ICT. Often, the cost of the technology is
prohibitive. If an institution relies primarily on ICT to deliver distance learning services, a
potenually large number of learners, many of them from developing countries, will be unable to
participate or benefit fully (COL Knowledge Series on Developing Library and Information

Services for Distance Education 2003).

Loureiro & Franque (2009) report of the setting up of the National Institute of Distance

Education (INED) in under the s Open and Distance

Learning (ODL) strategy. INED has built distance education provincial resource centres to
provide both academic and administrative support to ODL students. These resource centres, they

continuc, arc supposed to be shared among different providers of distance education in
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g 285 istance education students and

will include, among others, the following:

Offer physical space to ODL leamers for face to face meetings with the respective tutor.

work on their own or in groups;

N

Provide library and other documentation services (traditional or digital library with links
10 other libraries for learners. tutors and the general public);
3. Provide photocopying and printing services to ODL learners and general public:

IS

Provide access to Information and Communication Technology (ICT) to ODL learners
and general public. For ODL leamners. access to ICT will facilitate communication with

the institution, tutors and other students;

g

Provide ODL learners access to learning materials in print, audio, video, CDROM, DVD

and other formats

The University of South Africa (UNISA) provides remoc access to its OASIS library cawlogue
that allow students (both on-campus and distance) 10 search for haoks. request and renew library
items on their own web-enabled phone through AirPAC. a product that auto~detects the type of
device being used and format catalogue screens accordingly without graphics for better viewing

AITPAC can also be accessed through a standard browser and will display faster for users of slow

dial-up connections (UNISA Website).
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Distance learning has developed over many years and has evolved to meet the growing demands
for distance leaming opportunities. The changes in the Ghanaian economy over the years
following independence up until now have greatly influcnced the educational desires of an
increasingly diverse population. Institutions of higher education have become very competitive
in their desire to serve students in the telecommunication age of the 21* century. Traditionally.
students who normally enrolled in distance learning programmes were often older, married,
employed, and coneerned with time management as they juggled classes, work, family, and other
commitments. These students often enrolled in distance learning courses for convenience. The
trend has changed, however, as most students who enrol in distance leaming programmes today
do 50 as a result of their inability to enrol as regular students in their respective institutions of
leaming. Institutions of higher leamning in Ghana are typically not able to admit even half of the
number of qualified apphicants. This forces students who otherwise would have enrolled as
regular students to enrol as distance leamers. This has further resulted in a change in the profile
of distance learning students. There is quite a substantial number of distance leaming students
who do not possess the characteristics of traditional distance learning students and are generally

young, unmarried, unemployed and have no major commitments outside of school,

Institutions that offer distance education programmes have o be concemed with the success and
satisfaction of the students. While students must be sufficiently independent and self-disciplined

in pursuing distance learning, instifutions are not free of responsibility.
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METHODOLOGY
Introduction

‘methods and procedures for this research are presentcd in this chapter.

sded 15 information describing the purpose, setting of the research. the distance leaming
ses used in the research, and subjects in the study. The instruments used in the data
sction process and the methods of analysis are also described.

? Research Design
survey rescarch design was adoptod for this study, I is an efficient vay of collecting
mation fom 2 large mumber of respondeats, Surveys are fexible in the sense that a wide
e of information can be collected. They can be used to study attitudes, values, beliefs, and
behaviours. Because they are standardized. they are relatively free from several types of
5. There is an economy in data collection due to the focus provided by standardized
stions. Only questions of interest 10 the researcher are asked, recorded, codified, and
tyzed. Time and money is not spent on tangential questions. They arc cheaper to run (Fowler,

3).

3 Setting
 University of Ghana was founded 1 1948 as the University College of the Gold Coast in
aciation with the University of London. It became the University of Ghana in 1961. It has a

dential campus which lies about 13 kilometres north-east of Accra. The university's current
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wund Colleges, Faculties, Institutes/ Schools and Centres of Rescarch/Leaming (University of

ana Website - wwwug edugh )

e University of Ghana Distance Fducation Programme is located at the Institute of Continuing
d Distance Fducation of the University of Ghana. It was initiated in 1995 and formally
nched in Novemnber 2007. The first batch of 1 128 students were admitted with 906 formally
striculated in February 2008. Currently, the programme is offered seven centres in Ghana,

mely Accra (Legon), Kumasi, Sekondi-Takoradi, Tamale, Koforidua, Wa and Tsito.

stance education students are given course manuals for the various courses they offer to use
¥ self-study. They attend tutorials at their regional centres on weekends. However, before they

for the end of semester examinations, all distance education students attend an on-campus
ssion at the main campus of the University of Ghana for a period of two weeks for revision,

here they are tutored by the lecturers who lecture the on-campus students.

14 Population

he population for this study comprises three groups. These are

1. The national coordinator of the distance education programme of the University of Ghana
‘and the regional coordinators at the regional centres in Accra, Kumasi, Sekondi/Takorad,
Tamale, Koforidua, Wa and Tsito, totalling § peaple.

2. Distance education students of the University of Ghana. The 2008 Report on Distance
Education Prograrme in the University of Ghana puts the number of students a1 2,374

a
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- « -eference services of the Balme

Library. This makes a total of 2 people.

5 Sample Size
re was no sampling for the 1* and 3" population groups as all subjects in these groups were

in the survey.

xk & Settle (1995) disputc the logic that sample size generally depends on the size of the
ulation in question. They provide the following analogy to support their point. Suppose you
€ warming a bowl of soup and wished to know if it was hot enough to serve. You would
sably taste a spoonful. A sample size of onc spoonful. Now suppose you increased the
ulation of soup, and you were heating a large pot of soup for a large crowd. The supposed
ulation of soup has increased, but you still oaly require a sample size of one spoonful to
rmine whether the soup is hot enough to serve. They further state that it is seldom necessary
ample more than 10% of the population. Alreck and Settle also found that sample responsc
ation changes little in samples over 100. The rescarcher decided, therefore, on a sample size
00 for the distance education students’ population.

6 Sampling Technique

zombination of purposive and convenience sampling techniques was used for the study.
posive sampling is done when the sample is selected by keeping a certain purpose in mind
you try to include certain individuals into the study. This allows the researcher to arrive at a

1ple that is an accurale or near-accuratc representation of the population. Purposive sampling
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ibrary and the 8 subjects from

nstitute of Continuing and Distance Education.

venience sampling involves collection of information from members of the population who
conveniently available to provide it. Convenience sampling was used to sample distance
ation students due to constraints of time and cost. The sample was selected from distance

-ation students who attended tutorials on the main campus of the University of Ghana.

7 Data Collection Instruments

cviews and Questionnaires are the data collection instruments that were adopted for this
arch. Questionnaires have been chosen for this sample because they are less expensive in
1 of time and costs; they provide a greater scnse of anonymity for respondents; and have &
dard format for subjects. Questionnaires were used to elicit data from the sample drawn from

distance education students.

riews help obtain in-depth data on subjects that are not dependent on predetermined
stions. It also provides an opportunity for the interviewer to clarify questions that may be
understood. The researcher conducted personal interviews with the national coordinator of
distance education programme, the Acting University Librarian and head of reference
‘ices at the Balme Library of the University of Ghana, and telephone interviews with the

onal of the di edy

- Distance Education Students Responsc Questionnaire (DESRQ) was used for the purpose of
Yering data regarding distance lcamers' knowledge and perceptions of library services to
ance cducation students. The Distance Education Coordinators’ Intervicw Schedule (DECIS)

a3
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& .. soordinators Ihe Librarians’

~view Schedule (LIS) was used to obtain information from the libranans interviewed.

eveloping the data collection instruments, the researcher adapted instruments used by

<orang (2001) and Gallogly (2005) to suit his study.

$ Procedure for Data Collection
ass been stated clsewhere, the data collection instruments used for the study were self-
inistered questionnaire and interviews. The questionnaires were completed by the

ondents (distance education students) themselves.

ribution of questionnaires was done at the Accra Centre of the distance education
«ramme, which is located at the main campus of the university at Legon. All distance
ation students from the various regional centres congregate at the Accra centre at the
nning of the academic year for an on-campus session for a period of two weekends. It was

ng one of these weekends that the distribution was donc

«onal interviews were held with the Acting |.ibrarian of the University of Ghana and the Head

eference Services at the Balme Library.

1ough the researcher had intended to conduct a personal interview with only the National
rdinator of the Distance Education Programme, and telephone interviews with the Regional
dinators because of constraints of funds and distance. the researcher was fortunate to meet
conduct personal interviews with five of the Regional Coordinators who happened to be in
ra for the on-campus scssion at the beginning of the academic year for the distance education
lents. These were from Tsito, Sekondi-Takorad, Koforidus, Kumasi and Tamale, Attempts

a
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1t the Wa Centre proved futile,
telephone calls made to the centre strangely met her absence. The other administrative staff
¢ Wa Centre was reluctant to give the Coordinator’s mobile telephone number to the

rcher.

Questionnaire Response Rate
al of 110 questionnaires were admimstered 1o the first group of respondents (distance
ation students)” This was more than the sample size of 100 that was carlicr stated by the
rch for the study because the researcher printed 10 extra copis of the questionnaire for
alities. Thus, all the 10 extra questionnaires were also distributed- The questionnaire was
+0ut 10 respondents on their way 1o the sessions held at the J. A. B. Jones Quartey building
gon. 1t was done with the help of two collcagues. Some of the questionnaires were collected
= close of some sessions and the rest at the close of day. Out of the number of questionnaires
nistered (110), responses were obtained from 91 respondents, giving a response rate of

two members of respondent group two were successfully interviewed, representing a
onse rate of 100%. The rescarcher had earlier identificd the third respondent group as
prising § people, made of the National Coordination and 7 Regional Coordinators for the
ance Education Programme. It was identified, however, that there was no Regional
dinator for Accra, as the National Coordinator was based at the Accra Centre. This brought
number of people in respondeat group three to 7 people. Out of this number, 6 were
essfully interviewed. representing 85.7%. The overall percentage return rate achieved by the
¥ for interviews and questionnaires combined is 89.5%. Based on Babbie's (2009) assertion

a5
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... schieve a completion rate of at

180% - 85%; and that a questionnaire response rate of 70% is very good and adequate for
ning and analysis in a survey, the response rates achieved in this survey can be described as
juate.

£ Response rates for the different respondent groups

pm] N 7] % Responded '
Students 110 91 S b
Coordinators | B T T :‘
arians ) 2 100%
a T 99 " 89.5%

Data Analysis
Statistical Package for the Social Sciences (SPSS) software, version PASW Statistics 18,
- used by the researcher to analyze data from the questionnaire. Interview responses were
scribed. coded into meaningful catcgories, and analysed. Data in the interview transcripts
© read and reread to highlight and label important issues that cmerged for sorting and
‘gonization later. Early interviews were transcribed quickly to help resolve ambiguities in

stions Interview questions were refined based on emerging fopics.

%
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18 Report on Distance Fducation Programme in the University of Ghana. 2008. University of
ana: Legon

eck, PL. & Settle, RB. 1995 The Survey Research Handbook. Homewood, Illinois. Richard

Irwin Inc pp89.
ler Jr, FJ. 1993, Survey Research Methods. Thousand Oaks (CA): Sage

llogly, JT. 2005. Relationship of student satisfaction levels in distance learning and
ditional classroom environments at Embry-Riddle Aeronautical ('niversity. (Doctor of

ucation Dissertation) Orlando: University of Central Florida

wkorang. OM. 2001. The Role of the Public Library in Distance Education. (MPhil. Thesis)

son. University of Ghana.

iversity of Ghana Website at www.ug.edugh  University of Ghana: Legon.
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DATA ANALYSIS AND PRESENTATION OF FINDINGS
s study sought to develop an increased understanding of the library and information service
ds of distance education students and help identify ways in which distance education library
viees can be improved. To facilitate this understanding, six questions were used to guide the
sarch related to the availability of library services, awareness among distance learmng
dents of the availability, and their perceptions and cxpectations of library services. This
ipter has been organized to present the analysis of the data collected to respond to the research

sstions.

<1 DATA FROM RESPONDENT GROUP 1 - DISTANCE EDUCATION STUDENTS

.11 Characteristics of Distance Education Students

1 Ageof Studenss
ajects in respondent group one were asked to indicate their age on the questionnaire.
spondents gave specific ages but were grouped by the rescarcher into age-ranges for proper
ilysis. Responses from the 91 respondents indicated that 35.2% of them are below the age of

49.5% were between the ages of 25 and 40; with only 15.4% above 40 years old.



Cumulative
+ Group Frequency  |Percent (%) | Valid Percent (%) | Percent (%)
id 1824 32 352 352 352
2532 17 187 187 538
3340 b1 308 308 846
Aborvedo |14 154 154 100.0
Total 91 100.0 1000

2 Gender Distribution

¢ 3 shows the gender distribution of respondents. Females constituted 52.7% whereas males

= up 47.3% of respondents.

3: Gender Dutribtion

requency Percent ahd Percent (Cumulauve Percent
Female r: 7 27 527
Male p7.3 u73 100.0
tol 1000 100.0
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1ble 4 shows the marital status of the distance education students that were sampled. It shows

at there were more unmarried people (53.8%) than married people (46.2%)

ble 4: Marita! States of respandents

[ requency ercent ‘alid Percent ‘umulative Percent
ad Single 9 38 38 38
Marned 12 .2 6.2 100 0
Total o1 100.0 100.0
LLL4  Respondent’s Age by Marital Status

ible 5 shows a cross-tabulation of respondent’s age and marital status. It shows that all

spondents within the ages of 18 ~ 24 were unmarried, whilst only 11.8% of respondents

tween 25 - 32 years were married.
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Mantal Status
Single[Mamed | Total
1824 Count 2 0 32
o within Respondents|100.0% |.0% 100.0°%
Age
2532 Count 15 ) 17
% within Respondents[882% |118%  [100.0%
Age
340 Count 2 26 23
% within Respondents[71%  [929%  |100.0%
Age
Above 40 Count 0 14 4
% within Respondents | 0% 100.0% [100.0%
Age
“otal Count 49 42 91
% within Respondent's|$38%  |462%  [100.0%
Age

LLLS Gender Distribution by Marital Status

able 6 indicates that majority of the females were married (85.4%) compared to just 18.6% in

e males.
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Marital Status

Single Married Total

ender Female Count 41 ? 48
% within Gender 854°% 146% 100.0%

Male Count 8 35 43
% within Gender 18.6% 81.4% 100.0%

ol Count I r5) 91
% within Gender 53.8% 46.2% 100.0%

LLLGS Distance Education Students' Affiliated Regional Centres

udents were asked which Distance Education Regional Centres they were affiliated to. Their

sponses are captured in Table 7 below.
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Cumulative
Freguency |Percent | Valid Percent | Percent

ad  Accra a a1 1 a5t

Kumasi 5 55 55 08

Sckondi-Takoradi |12 132 B2 637

Tamale 3 33 33 670

Koforidua 17 187 187 857

Tsito 13 143 143 1000

Total 9 1000 100.0

is clearly evident from Table 7, above. majority of the respondents (45.1%) were affiliated to
* Regional Centre in Accra. [t also that respondents from Koforidua represented 18 7°, Tsito
wesented 14.3%, Sekondi-Takoradi 13.2%, Kumasi 5.5%, and Tamale 3.3%. There was no

pondent from the Wa regional centre.

\1.L7  Reason for Distance Learning Mode

spondents were asked to respond to the question as to why they opted for the distance leaming
wde. Their responses reveal an interesting scenario especially when the reason for distance

ming is cross-tabulated with the age distribution of students (sce Table 8 and Table 9 below).



Cumulative
Frequency | Percent | Valid Percent_| Percent
alid Only Available Option 50 54.9 549 549
Lack of Time 2 352 352 90.1
Distance from  Regular|9 99 99 1000
Campus
Total 91 1000 {1000
tance Viode by Respoadent's Age Coss tabulation
w2 Josw [nao favoer |row
st for Only Avaslable Opson Count 2 9 2 7 o
e % wibin Reason forloao% |180% [a0%  |1eow  fr00m,
o Drstance Mode
Lack of Time Count o ' u 1 2
% wi Rewon forf 0% [y [7so%  |auew  [ro00%
Distance Mode
Dustance from Reguler Count o " 2 o B
Campus % win Rewen forlo% 7w [m2 0w 1000,
Dueance Mode
wl Count » 3 u " %
“ win Reawe rfrs:e (57 |osw |15 [r000%
Disance Mode

hile, overall, it was revcalcd that most respondents chose the distance lcaring made because it

1 the only available option (59.4%). and also because of lack of time (35.2%) to attend the

sular mode (see Table 8), Table 9 reveals that all respondents between the agesof 18 - 24
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e option. 92.3% of respondents

he 33 - 40 year group found the distance mode to be the only option available; while an equal
mber of people (50% each) in the above 40 age group opted for distance leaming because it

s cither the only available option or because of a lack of time.

1.2 Library at Regional Centre
spondents were quizzed about their awareness of the existence of a library at their regional
wre. More than 60% of respondents said that cither there was no library at their regional
tres or that they did not know that one exisied (see Table 10). Of the number that responded
ta library existed at their regional centre (36), 77.8% (sce Table 11) were affiliated to the
cra centre. Further investigations carried out by the researcher cast doubts on the accuracy of
responses of 8 respondents who claimed that libraries existed at their regional centre at
masi, Sekondi-Takoradi, Tamale. and Tsito, as no functioning library was found (o be existent

iny of these locations.

idents who answered that a library existed at their regional centre were asked to indicate how

¥ came about this information.

s worthy of note that out of the 36 respondents who answered Yes, only 3 of them indicated
1 they found the information through a University Publication and none of them mentioned
shman orientation. The remaining 30 students chose cither Colleaguc/Friend or Other, which
tured responses like “I stumbled upon it myself”, and “I approached and asked a stranger”,
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Cumulative

Frequene Percent Valid Percent Percent
id  Dontknow |27 297 297 297
No 28 308 08 604
Yes 36 96 6 100.0

Towl 91 100.0 1000

e 11: Library at Reglonal Centre by Distance Education Regional Uentre C ros tabulation

oE
Sekand
v |Kemes  [Tatorsdi  JTamwe  |hcoou [T Lo
W Domt G 3 2 o I o 27
woode ametban i fiis e "o s o
st Keguonal Contre
Ne ot o . s “ 2 ] »
sewmtrary [2e e 6% o RS e |,
Regronal C
Yoo Caun % 2 1 ' " ' w
Swihnlban [7an (o sen (8 o 280 o,
st Reguonal Centre
Count 4 < n 3 " " n
Sowibnldenn fasin [as [EE.9 33% . e fooos,
at Regronal Centre

1,13 Library use requirement for course work
sspondents were asked whether the use of libraries was a clearly stated requirement of their

urse. Their responses, as shown in Table 12, indicate that majority of the respondents (37)
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4« ins wae et & remmremens Amnse 3 smilar number (35) said it was @

(uirement, while about half of that (19) were not sure if it was a requirement or not

e 12 Reay

for Libeary Use

Frequenc Percent Valid Percent Cumulatiy ¢ Percent
lid  No 37 407 407 407
Yes 35 385 88 791
Dont Know 19 209 209 100.0
Total 91 100.0 1000
1.4 Need for materials o suppl modules

spondents were asked to what extent they felt the need to supplement the course materials

odules) provided by the University with additional reading.

e 13: Need for Supplementary Materiah

Erequency | Percent
Td A great deal 34 374
Quite a lot 2% 215
losomeevient |8 88
Notapphicable  [24 2%4
Total 91 100.0

Cumulanve

Valid Percent Percent
374

275 363
88 736
264 1000
100.0
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1id they needed supplementary

matenals a great deal. In all, 73.6% conceded that they required supplementary materials at least

10 some extent”

4.1.1.5 Access to supplementary materials

Respondents who answered that they needed supplementary materials were further quizzed about
where they thought supplementary materials could best be accessed. An overwhelming 91% (61)
mentioned the library. One student said the place to go was the bookshop, while the remaining 5

were of the view that lecturers should provide the supplementary reading materials

4.1.1.6 Knowledge of Availability of Library Services

When asked whether they had been informed of library services available 1o distance leamning
students, 74 out of the 79 respondents who answered the question reported that they had received
0 such communication. Of the § people who responded in the affirmative, only one respondent
<ould pinpoint a specific library service that was available to them — photocopying of library

‘materials.

4.1.1.7 Patronage of Main University Library - Balme Library

Respondents were questioned about their patronage of the Balme Library.

Even though it may seem this question was particularly targeted at the distance learning students
affliated to the Accra centre or based in Accra, it sought also to find out the level of patronage

among students affiliated to centres outside Accra during their compulsory on-campus sessions.

Atotal of 82 respondents answered the question. Majonty of the respondents (48) said they had
“Never" patronised the Balme Library during their ensolment in the distance education
58
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lubraly “Occasionally”. A

mere /.8% (6) of respondents answered that they “Regularly™ patronize the Balme Library

4.1.1.8 Problem in accessing library services at the Balme Library
Respondents who admitted to ever patronizing the Balme Library (34) were asked to enumerate
the problems they encountered in their atiempt to access the services available at the Balme

Library. Their responses were thoroughly analysed, coded and categorised.

Table 14 Probiem: encountered by students wsing the Balme Library

Problem Encountered Frequency Percent

— e L e B %] -
Inability to borrow library materials 20 | 76.4%

— +

Unfamiliarity with library setting. 13 38.2%

Lack of reference assistance

Inability to use card catalogue /online catalogue

Fecling of not being welcome

The coded categones, as presented in Table 14, show that the categorized problems of inability
10 borrow matenals, inability to use library catalogues, and the feeling of not being welcome are

faced by over half of all respondents. Only slighily lower were the percentages related to library

59



>.ug.edu.gh
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nd percentages in Table 14 exceed 34 and 100% respectively, because most students identified

aore than one problem

tis worthy of note that for the 19 (58.35°) tudents who felt unwelcome in the library, the
celing was caused by both on-campus students and some library staff, One respondent reportcd.,
or instance, that when she brought out her Student ID Card in an attempt to check out a book.
2¢ staff at the check-out counter just peered at her and questioned, “Don't you people know you
re not allowed to borrow books ™ The lady in question said she found the use of the phrase “you
<ople” derogatory, not to mention the fact of not being able to borrow the book in question. Her
oblems. as outlined bove, were shared by 18 and 25 respectively, of her colleague distance

zamers.

L1.1.9 Patronage of other libraries outside the University of Ghana library system

Mhen distance students were quericd as to their patronage of other librarics outside the
“miversity of Ghana library system. 54.9% (39) of respondents who responded (71 indicated
hat they patronised other libranes. However, only 6 of them went on to answer a follow-up
uestion requesting that they name the library (libraries) visited outside the University of Ghana
ibrary system. The libraries named were the Kwame Nkrumah University of Science and
Technology Library, the Takoradi Polytechnic Library, the Regional Public Library at Takoradi
wd the Ho Polytechnic Library. The location of the librarics is representative of three of the
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Regional Centres - the Ashanti

egion, the Western Region and the Volta Region.

t.1.L10 Suggested Library Support Services

students were asked to indicate which library services they would wish that the university makes
available 1o its distance education students. In reviewing the comments and suggestions, 9
sategories were initially identified. Further analysis, involving the racking of repeated key words
and refining the categories to a smaller number, was carried out After a final review of
somments and suggestions from 87 respondents, a total of 6 categories were established and used

(o organize the data. Table 15, below, paints the picture more clearly with frequencics and

percentages
Tube 15:Sudants’ sogprtonsfor bary e pewsumn

Library Service - Frequency ‘ Percent
Boromingsiahs e dme
Information literacy/ inio':nahon skills instruction 35 40.2 E
;\w;n of Course m: wloallbeies 4 N 50.5 B J
Virtual reference Services - —T N 356 :
Electronic Resources - 26 298 ) ‘
Bibliographic lrmn:wn T 29 N 333 )
e s et N
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DUCATION COORDINATORS

11us group comprised the National Coordinator of the Distance Education Programmic and the
2egional Coordinators at the Distance Education Regional Centres. The responses from this
sroup captured the university's expectations of distance education students concerning library
1se, what library support services the university had made available to distance learners at the

egional centres, and arrangements with libraries in the locality of the regional centres.

1.2.1 The University’s expectations of distance education siudents library use
Respondents were asked whether distance cducation students of the University of Ghana were
equired or expected o consult librarics as part of their course. All 6 respondents opined that
fistance education students were expecied to consult libraries. However, when asked the specific
Juestion as to whether it was a clearly stated requirement of the university for distance education

students to consult libraries, none of them was able to explicitly say that it was.

1.2.2 The University's library support provision for distance education students

Respondents were requested 1o outline the provisions for library support services made by the
imiversity for distance education students. Apart from the National Coordinator who mentioned
hat the main university library’s OPAC (Online Public Access Catalogue) could be accessed by
histance leaming students with intemnet access regardless of location, none of the § Regional
“oordinators could name a single library service specifically targeted at distance leamcrs. The
zommon theme in their responses was that the university was in the process of putting in place
tructures that would help to adequately take care of the library needs of distance education

students. This was also echoed by the National Coordinator Four of the Regional Coordinators
62
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1brary service provision. This has little or no recognition of the vital role that the library plays in

apport of the quality of cducation or in the development of lifelong learning skills.

123 Collaboration with local libraries
n response to a query as to whether there had been any formal arangements between the
wiversity and any libraries in the locality of any of the regional centres, all respondents (6)
eported that they knew of 1o such arangement. Four of them (4) went on (o say that they had
seen approached by some distance education students affiliated to their regional centres who

snquired about the suitability of materials at some local libraries for their course of study.
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n b £ ET BESPANRENT CROTP 11 TARARIANS

Respondent Group 3 is made up of the Acting Librarian of the Balme Library and the Head of

Reference Services at the Balme Library. The responses from this group speak to the role the
3alme Library played when the distance education programme was being introduced, the library
ervices targeted at distance education students, collaboration with local libraries, and plans for

ibrary services for distance education students.

3.1 The role of Balme Library during introduction of Distance Education Programme
"he first question solicited information about the Balme Library's role when the distance
ducation programme was being introduced. All two respondents (100%) lamented that the
Jalme Library was brought in at a very later stage in the introduction of the course. They agreed
hat the library's invols cment was more like an afterthought by the university administrators and

e distance education administrators, rather than a carefully planned effort.

\3.2 The Balme Library s support services provision for distance education students
he respondents were quizzed about specific library services targeted at distance education
tudents of the university. The responses from the 2 respondents analysed, categorised and

ummarised as follows:

The Balme ibrary has rolled out an Online Public Access Cataloguc (OPAC) that allows
distance leaming students, indeed all students, to search the library's catalogue from any

computer with an internet connection.
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- v s e e 1 to electronic resources which is

which i available to all students, including distance education students. A wide range of
databases can be accessed through this avenue without having to be physically present at
the library

A dedicated library website at hitp:/library.ug.edugh has been launched (o allow users
who find themselves domiciled away from the main university campus to “visit" the

library online (through the Internet).

.33 Collaboration with public libraries ‘
Vhen queried about whether the Balme Library had formally approached any public librarics or
ther instirutional libraries in the locality of the regional centres about access to library materials
n those local libraries by the University’s distance learning students, both librarians conceded
hat, as yet, 10 such arrangement had been initiated. They were of the view that any serious
wrangement with any library to grant access to its material to the University's distance leaning
tudents would require that some financial contribution be made to that particular library to help
wgment its resources to allow any meaningful access for the University's students. They
nentioned that the library's constantly dwindling budget is unlikely to make this arrangement a
‘easible option now. They continucd that a change in the budget situation could lead to a change

nthis position
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s s omvn o wwddentts concerning library access

Respondents were asked to outline the Balme Library's plans concerning library support services

for distance education students of the University. Their responses were thoroughly analysed and

are presented below:

« Borrowing Rights - The library has plans to extend borrowing rights to distance leaming
students just like it does for on-campus students. The library is pushing for its overdue
fines and other fines to be integrated into the main university billing system to make
recovery of fines casier and reduce the tendency for students o keep borrowed library
materials beyond the approved loan period. This is especially true for distance education
students who may reside far away from the library and thus find it relatively more

difficult to retumn borrowed materials.

Currently, training in lterature searching skills are organised free of charge by the Balme
Library but is only availabic to graduate students. The library plans to develop an online
self-paced version which students can access at their convenience. This would help
distance education students t0 acquire the necessary literature searching skills since they
do ot have the benefit of ready reference assistance.

* The library plans to hold library orientation sessions for newly enrolled distance
education students just like it does for on-campus students. Eventually. there are plans to

replicate this library orientation online for students 1o access at their convenience.

The library plans 1o be more proactive in publicising the services on offer to all students,
including distance leamners. This is in reaction to an observation that most distance
learning students are not aware of the range of library services available to them. It plans.

o accomplish this by getting a slot during the compulsory on-campus orientation session
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ling out fiyers about available

services and how to access them. notices, etc.
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tance Learning Mode

441 Age of Students/ Reason for
Data gathered from the distance education studeats indicated that a siaggering 84.6% of
respondents were below the age of 40. The revelation of the study that all respondents between
the ages of 18 and 24 chose the distance learning mode because it was the only available option
is even more significant. A majority of students within this age group normally do not have the

characteristics that would prevent them from enrolling into regular programmes at the university

‘{he finding suggested that the distance leaming mode had become very popular among younger
people who normaily would otherwise have enrolled in the regular mode. This is attributable, as
the findings suggest. o the inability of the university to admit even half of the students who
qualify for admission. This forces people. who would otherwise have enrolled in the regular
‘mode, to enrol as distance leaners. The revelation sharply contradicts views held by Sacchanand
(2002), Qureshi, Morton and Antosz (2002), and Drury, Francis & Chapman (2008) that distance

leamners are usually adult leamners, employed, mature and have family responsibilities.

442 Distance Education Students’ Affiliated Regional Centres

Majority of the respondents who answered the questionnaire indicated that they were affiliated to
the Accra regional centre. This may be atiributable to the fact that the respondents were sampled
during an on-campus session in Accra and was therefore more likely to attract more distance
cducation students from Accra than the other centres because of distance. Indeed the findings arc
indicative of the fact that the farther a regional centre is from Accra, where the session was held,
the fewer the number of students who attended. In this regard, it is significant to note that Wa,

Which is the farthest from Accra was, not represented
68
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143 Library at Regional centre

e study established that library scrvices provision at the regional centres where the
srogrammes are run is non existent. The only exception was at the Accra centre, which is
atributable to s proximity to the main university campus at Legon. Whereas on-campus
tudents enjoy the full range of library services offered by the main university library, in addition
o regular face-to-face interaction with their lecturers and tutors, their distance learning
ounterparts have to make do with only the course modules that have been prepared for them and

‘ery minimal interaction with their lecturers

“his contradicts the equivalency theory of Simonson, Schlosser & Hanson (1999), who urge that
astitutions developing distance education systems should strive for equivalency in the learning
xperience of all students, regardless of how they are linked to the resources or the nstruction
sey require. Simonson. Schlosser & Hanson's call is supported by Cavanagh (1997) and Heller-
<05 (1999). who say that institutions of higher leaming have a duty to provide, either on their
wn, o through collaboration with other institutions or libraries, suitable library services for the

istance education students.

‘his finding answers objective number 3, which was aimed at determining the range of library

srvices currently available to off-campus students of the university.

44 Need to supplement course modules with supplementary materiats
‘he study revealed that distance leaming students recognised the need to supplement the course

odules supplied to them with additons reading materials. The rescarcher deduced the likely

69
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PRI 4) to mean that they did not think

there was a need for supplementary materials. That i to say that the course modules provided by

the University of Ghana is sufficient for their successful completion of the courses.

The 73.6% of respondents who admitted that they required additional reading material to
supplement provided course materials is corroborated by the survey conducted by Stephen &
Unwin (1997) which reported that 78% of respondents felt the need to supplement provided
course material with additional reading. It emerged that students arc divided on their

expectations about the role of librarics in relation 10 courses delivered in distance mode.

This finding speaks to objective number 1 of the study, which sought to assess the library and

information scrvice needs of distance education students of the University of Ghana.

445 Knowledge of avai

ility of library serviees
Distance education students are generally unaware of the availability of any library services for
distance education students. This finding corroborates Nicholas and Tomeo’s (2005) finding in a
survey conducted at the Shippery Rock University of Pennsylvania's Bailey Library that the
problem was ot a lack of services but a lack of patron awarcness of service availability. Butler
(1997) adds that studies have shown the lack of awareness of library services by distance
learning students, which breeds in them an expectation of lack of access or limited access to
library resources. Adams and Cassner (2002) extend the awareness issue 1o the electronic
platform and stress that “in order for distance leaners to become aware of available library
services and resources, i is essential that the distance education homepage be easily accessible,
or findable.”™
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i ssess the knowledge of available

library services accessible by off-campus students.

446 Problems in accessing library services at the Balme Library
Ihe study identified distance education student’ lack of borrowing rights, inability o use library
<atalogues (card and online) and a general fecling of not being welcome at the library as some of
the major problems encountered by distance education students in their atiempt to access the
services provided by the Balme Library. These access problems have the potential of
discouraging students from cver patronizing the library. This finding confirms findings by
Rogers, 1990; Peters. 1992; Okun, Benin & Brandt-Williams 1996; Hipp, 1997; Lake, 1999:
Delahoussaye & Zemke. 2001 and Lee & Chan, 2007 that distance education students generally

experience a sense of isolation.

A careful analysis of the coded catcgones of “unfamiliarity with library setting”, and “inability
10 use card/ online catalogue” reveals that they can very easily be attributable to the lack of any
form of library orientation offered to distance leaming students. On-campus students are given
library orientation sessions when they enrol into the university's programmes. Their distance
leaming counterparts do not have the benefit of attending similar library orientation scssions, and
as & result. are put at a dissdvantage in terms of helping themsclves o any available library

resources.

447 Collaboration with local libraries
The study revealed that there had been no form of collaboration or cooperation with any library

in the locality of any of the regional centres with respect to library service provision for the

n

-
-
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»n of the provision of the ACRL.

iundelines for Distance Learning Library Services (2000) that institutions that run distance
:aming programmes must cnsure library scrvice provision, cither on their own, or in
ollaboration with other local, unaffiliated libraries. The report by some regional coordinators
hat they had been approached by some students about the availability of materials relevant 10
heir courses of study at some local libraries points to the fact that at least some distance
ducation students are willing to utilize any such arrangement that the university initiates. As
dvised in the ACRL Guidelines for Distance Learning library Scrvices (2000). any
mangement for the use of the services of unaffiliated local libraries must have formal,

ocumented and written agreements.

48 Suggested library support services

\ccording to the findings. the most sought afer library service by distance leaming students s
s ability o borrow library materials. This features in the library services identified by Ali
1999). The provision of course reserves at the regional centres, training in information litcracy
kills and virmual reference services delivered electronically also featured prominently in
uggested library services which distance leaming students thought would be useful for the

urstit of their educational programes.
he findings in sub-heading 4.4.7 and 4.4.8 above, answer objective number 4, which sought to

evelop ways to improve distance education students' access to library services.
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ce education programme

The study revealed that the University of Ghana library systems, including all its librarians, were
not involved in the planning stages of the introduction of the distance education courses. This
was in spite of the admonition made by the ACRL Guidelines for Distance Learing Library
Services (2000) that the library must be involved in planning off-campus programmes from the
earliest stage and that the library is responsible for meeting the information needs of distance
leamers. Lynch (1997) agrees that libraries need to be partnered into planning at a very early

stage
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SUMMARY OF FINDINGS, CONCLUSIONS. AND
RECOMMENTATIONS

Introduction

A crucial element of every university expencnce is access 1o library services, and the distance
?

education should be scen as no different. The challenge for institutions has been how to provide

cquivalent, and not necessarly the same, experiences for distance learers like is available for

their on-campus counterparts.

"~

>

Summary of Major Findings

The study revealed that the provision of library services at the regional centres of the
distance education programme is non existent. The only exception was the Accra centre.
‘which is attributable to its proximity to the main university campus at Legon

The study also revealed that distance leaming students recognised the need to supplement
the course modules supplied to them with additional reading materials.

Even though there are some library services which distance education studcnts can access
casily, the level of awarencss of the availability of these services among distance
education students is alarmingly low.

The study indicated that librarians, and for that matter, the main university library, werc
not brought on board at the planning stages of the introduction of the distance cducation
programmcs.

Distance education students identified borrowing rights as their most sought as well as

most useful hibrary service for the successful pursuit of their educational programmes.
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as the exclusive preserve of older

people. this study clearly demonstrates that a lot more younger people are now

patronising the distance.

513 Conclusion

Based on a review of the literature and the research findings, the study concluded that both
distance learning students and traditional on-campus students required equivalent library services
1o successfully undertake their studics, since virtually no differences exisied in their library

service requirements.

It was concluded that ‘although some attempts have been made at provision of library services

targeted at distance learncrs, their level of awareness of these services is unacceptable low.

It was furher coneluded that distance education students,generally expeet limied access 10

Iibrary resources and services and therefore do not sec it as their right.

It was also concluded that the regional coordinators who oversee the regional centres did not

have a clue what library services are available or ought to be available to distance leamers.

514 Recommendations

The following recommendations are made based on the findings of the study:

1. The university must make atiempts to extend its library services o all its distance
lcaming students. This may take the form of replicating most of the available services
onto the internet and equipping the regional centres with the appropriate technology and
training to make acoess possible.
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i @i e v S owemsees (0 ensure that insttutions that

embark on lsunching distance education programmes plan and actually make provision
for lbrary services.

Distance leamning institutions must provide copics of course rescrves at all the study
centres for refercnce and for photocopying (not forgetting to adhere strictly to the

copynght laws governing the documents)

. Institutions must consider the appointment of a librarian who takes care of distance

leamers exclusively. A dedicated reference telephone line is also in order.
Attempts must be made to forge alliances with the public library system since they cover
a very wide area in the country and are very easily accessible to distance leamers
wherever they may be.

The library must be more proactive in publicising the services available to distance

learning students as there is no point when services are not utilized.

Suggestions for further studies
Thus study could be expanded to include other institutions with similar distance learning
programmes

A study could be undertaken to compare levels of academic achievement of on-campus
students and off-campus students

The provision of library services through the electronic media is stll in its infancy in
Gihana. As the technology advances, new studics are needed with each new technology.
This study could be repeated using a sample more representative of the regional study
centrc than is the case in this particular study.

7
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¢ achievement of the relatively

younger generation of distance education students and compare it to the older students
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nce Education Students Response Questionnaire (DFSRQ)
Age

Sex
a Male
b Female
Marital Starus
a. Married

b. Single

"

Separated
Divorced

[

Are you employed?
a Yes
b No
If you answered Yes to Question 4, where do you work”
a Public Service
b Private Scctor
c. Self Employed
Level/ year:.... . ...
Why did you choose the distance education mode”
a. Only available option
b. Tack of time 1o attend regular mode
¢ Distance from regular campus

4. Other. Please specify

87
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Distance Education Students Response Questionnaire (DESRQ)
1 Age

2 Sex
2. Male
b. Female
3. Marital Staus

2. Married

-

Single
c. Separated
d. Divorced

»

Are you employed?
a Yes

b. No

=

If you answered Yes to Question 4, where do you work?
a Public Service
b, Private Sector
¢ Self Employed

6 Levelyear .. ...

7. Why did you choose the distance education mode?

a Only available option

-

Lack of time to attend regular mode

Distance from regular campus
Other Please specify

e



University of Ghana http://ugspace.ug.edu.gh

8. Which Distance Education Regional Centre arc you affiliated to?
2 Accra

b. Kumasi

o

Sekondi-Takoradi
d. Tamale

Koforidua
f Wa
g Tsito

9. How far is your normal place of residence from the Distance Education Regional Centre”
a lkm - Skm
b, Skm - 10km
¢ 10km - 20km

a

. More than 20 km
10. Is there a library at your regional centre?  Yes No
11.1f you answered Yes to Question 4, how did you find out about this?
a. Through University publication ~ fyer/ handbook/ brochure/ circular etc.
b. During orientation s freshman
¢ Colleague/ friend
d. Other (Please  specify).
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it - ety weise o= s wot make use of libraries?

a Yes b No ¢. Don't Know
[ 13.To what extent do you feel the need to supplement the course materials (modules!
Provided by the University with additional reading?
a A great deal
b. Quitcalot
c. To some extent
d  Not applicable
14. Wherc do you think the supplementary materials needed can be accessed?
15. Have you been informed of the kinds of library services available to you as a distance
learning student of the University? Yes No
16.If you answered Yes to Question 14, where can these services be accessed.( Tick as
appropriate)
a. University Libraries (including departmental libraries)
b. Regional Centre
¢. Public Library

d. Other (Please specify)............

17 If you answered Yes to Question 14, please tick which of the following services apply.
& Document delivery
b, Interlibrary loan service
c. Remote access to full-text electronic databases
d. Reference assistance

¢. Course reserves
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8. Distance education librarian contact

h. Other (Please  specify).

18. Which of the scrvices listed above do you personally access?

a. Document delivery

L

Interlibrary loan service

¢. Remote access to full-text electronic databases

=

Reference assistance

Course reserves.

£

Bibliographic instruction
g Distance education librarian contact

h Other (Please specify)...

19. Do you patronize the main library of the University of Ghana - Balme Library? (For

respondents not affiliated to the Accra Centre, do you patronize it during the compulsory

on-campus session”
a Yes
b. No
20. What proble do ye T 1N your atiempt i at the Balme Library.
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8 Distance education librarian contact

b Other (Please  specify)...

18. Which of the services listed above do you personally access?
a Document delivery
b. Interlibrary loan service

o

Remote access to full-text electronic databascs

IS

Reference assistance

e. Course reserves

Bibliographic instruction

. Distance cducation librarian contact

£

h. Other (Please  specify).

19. Do you patronize the main library of the University of Ghana - Balme Library? (For
respondents not affiliated 10 the Accra Centre, do you patronize it during the compulsory
on-campus session?

2 Yes
b, No
20. What problems do you €ncountet in your attempt to access services at the Balme Library.

a




University of Ghana http://ugspace.ug.edu.gh

d
§ TN
4 21. Do you patronize any other library apart from libraries of the University of Ghana?
& Yes b. No
22.1f you answered Yes to question 21, provide the name(s) and location of the
library(libraries)

23. What library support services would you wish that the University provides to its distance
education students? (Services that are not already availabic)

a
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Distance Education Coordinators Interview Schedule (DECIS)

Are distance education students of the University of Ghana required expected to consult
libraries as part of their course?

What provision for library support has been made for distance education students of the
University of Ghana at the regional centres?

Has the Distance Education Unit of the University of Ghana formally or informally
approached any public library or other institutional libraries located in the regions where
the university has distance cducation centres about access by UG distance education
students”
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Librarians tnterview Schedule (L1S)

1

~

-

What was the role of the Balme Library during the introduction of the distance education
Programme?

What specific library upport services are targeted at distance education students of the
university?

Has the Balme Library formally approached any public ibrary or other institutional
librarics located in the regions where the university has distance education centres about
access by UG distance education students?

What plans do the Balme Library have conceming library support services for distance
education students of the university?
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