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ABSTRACT

For four decades (1959-2000) only two educational institutions offered
recognised journalism education in Ghana — the Ghana Institute of Journalism and the
then School of Communication Studies at the University of Ghana. The former, until
2001, offered journalism programmes at the diploma level, and the latter offered
journalism programmes at the post graduate level. Since 2005, Ghana has witnessed a
significant increase in university education in journalism. Journalism courses are

offered i i programmes ranging from

diploma fast pace of growth in

journalist ks especially, in this era

of rapid e

rnalism training offerings
cture of undergraduate
curriculum in relation to
internatio tz It al : ined 3 course content vis a vis
ere 1s a fit between them.

industry 2

Data were sou a organisations in Ghana.

¢ an qlllantitative methods

.11-_4 : ‘ ‘¥'u______.-ﬂ'l—— ‘ R
were used to anif#s!ggﬁﬁrgmwéﬁviews, document reviews, and

survey. The data from the questionnaires were used to triangulate the findings from

I Agoﬁmixed mefhods abproach,

the interviews and content analysis to provide a holistic view of the journalism courses

i
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taught in universities in Ghana. The concept of quality assurance and Holland’s Job-

fit theory underpinned this study.

The key findings that have emerged from the study are that there are
differences in journalism programmes among universities. The journalism courses
taught in universities rely on international journalism standards. Similarly, journalism
courses take into consideration industry skills requirements in developing curriculum,
indicating a positive relationship between them. However, though the journalism

courses there is no absolute fit

between ant difference was found

with fou skills, Leadership skills,
Reading T skills. Writing was the

what was taught and what

1 consider standardising
he provision of subject-

or developing benchmarks
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CHAPTER ONE

INTRODUCTION

1.0 Background to the study

In this technological era, transformations have gone on in the field of

journalis ssitating more scholarly

interest at training journalism
nd relevance of curricula
ess the challenges of the
yecially from the African
ect because research has
tended to t so much on Journalism

educatio | udy \ qui ) the content of journalism

training o igl shanaian uniy e s the content of journalism

journalism education in relation to standards and uses that as the basis for the

evaluation.
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The century 20" witnessed a distinct trend toward university education for
journalists in both Western and non-Western countries — a trend which continued into
the 21% century and has resulted in a veritable boom in journalism education at
universities globally (Hanusch & Mellado, 2014). In Ghana, for instance, the decade
2006-2016 saw a significant increase in university-based education in communication
studies broadly with journalism as a core component. According to the Ghana Tertiary
Education Commission (GTEC, 2020), journalism programmes are offered in twenty

public and private universities. This surge in numbers is in sharp contrast to the period

ional institutions offered
e of Journalism and the
order to better understand
ves a history to university-

perspectives, from global

of the problem, objectives
of the stug i ) : C i e significance of the study

and an expla CLINS ircetl er closes with a sub-section

11wl YRS FROGEOAMUS

This section throws light on the background to the thesis. Beginning with a

discussion on the history of university-based journalism education from a global

perspective, it narrows down to journalism education in Ghana. This is followed by

2
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an observation of standards in journalism education and employment demands in the

labour market.

1.1.1 Global Perspective of University-based Journalism Education
University-based Journalism education emerged in France, Germany and the
United States of America (US) around the beginning of the 20th century and quickly
spread to China, Australia and into Latin America by the 1930s. Many countries
started offering journalism education at the university level after the Second World

War (Obi a lot of countries learned

their skil j n (Obijiofor & Hanusch,
2011). In b (s i § y apprentice-based which
is a syste ing ‘ s in the field by working
with then i ime 1 i ience and start practising the
trade. Di ‘ ssited. ¢ | : stem” was used because
profession and therefore
This on-the-job training,
uze, 2006) continued until
the early 20th ei fori Surnalism vere established in universities

the-job training a

gllis_rg_eﬂucation has played

suppl.g_ment %WF HDGW

out in the US. In view of this; university-based journalism education is the dominant

jO

model in the US (Foote, 2008). The first School of Journalism in the US was

established at the University of Missouri in Columbia in 1908 by Walter Williams at

3
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the urging of Joseph Pulitzer, a Hungarian-American journalist and newspaper
publisher who was known as the father of Journalism. Today his name is best known
for the Pulitzer Prizes, which were established in 1917 as a result of his endowment to
Columbia University. The prizes are given annually to recognise and reward
excellence in American journalism, photography, literature, history, poetry, music and
drama. Other pioneers were Michigan State University, the University of Wisconsin
at Madison, and Kansas State University (Morris, 2010). The continuing efforts at

professionalising journalism around the world then resulted in a veritable boom in

ation courses were nearly
in 2007 by the World
of academic associations
worldwid at the university level and
dedicated | i T J t registered on the census
database yrity of these programmes
with nothing on Africa.

evenly sy

However, started in South Africa in

1959 a¢-Potchefstroom iversitg)pmaking it the country
witﬂ the oldﬁersity-based journalism educa

-‘h e jH T : b m— —T &
al., 2017). Therewas%ﬁ'ﬁ!m& mw i

journalism programmes had stated before the census, since there were no official data

stem in Africa. (De Beer et

el

ca, even though some of their

on journalism programmes in Africa. Therefore, an initiative for developing countries
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and emerging democracies by the United Nations Educational, Scientific and Cultural
Organisation (UNESCO) in the same year helped to bring journalism education
programmes in Africa to the fore. This initiative was the “Identification of Centers of
Excellence in Journalism Education and Training in Africa” which helped to identify
journalism training institutions in these regions and served as a data base for future
reference. In 2013, UNESCO, per the initiative, indicated the number of journalism

programmes in Africa to be 18. The details were as follows:

Ethiopia: \ddis Ababa University

Ghana : of Ghana

Journalisme et de

Tunisia:

South Africa: Department of Journalism, Stellenbosch University

School of Journalism and Media Studies, Rhodes University

5
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Department of Journalism, Tshwane University of Technology

School of Literature, Language and Media, University of The

Witwatersrand
Center for Film & Media Studies, University of Cape Town
Communication Studies, North-West University

Media and Cultural Studies, University of Kwazulu-Natal

elevision, University of

e Peninsula University of

ras that witnessed a clear
trend to Inive 7 education f ™ma -duc eased demand for formal
sian media boom and its

or instance, created this

Indila, joﬁfn ucation programmes continuedHt » ol1 eratelat a mind-numbing
rate with the nunbe!%ﬂ!eﬁmwge growing at more than 100 per

year.
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1.1.2  Journalism Education in Africa

This growth in journalism education at university level was not peculiar to the
western countries alone for there was also growth in the Middle East and Africa during
the same period. Between the 1980s and 1990s, Deuze (2006) intimated that some
African countries, for example, adopted either the European or the American model
and in most cases both models were adopted depending on the country’s affiliation
with the West. This assertion was reiterated by Josephi (2010) when he stated that

African countries have embraced a mixed system of the American and European

y so, that the adoption of
s was obviously due to
African countries on the
one hand, and the fact that
States of America on the
other ha ‘ |  west models | some African journalism
e on western models in

oncern resulted in Boafo

communication on

t, is an import from West Eur .1 North Almerica. The source
= INTEGRI PROCEDAMUS '
( Q(!hgs,q%; ind. text-boo

of inspiration
mostly western educated, curricula are drawn from Western models and most

el

ks is Western. Teachers are

text books are authored and published in West and North America. Under
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these circumstances, communication training in Africa can hardly be said to

be culturally relevant” (Boafo, 2002:1).

The first decade of the millennium, therefore, saw many scholars advocating for the
de-westernisation of communication and journalism education in Africa (Banda, 2009;
Dube, 2009; Kivikuru, 2009) and to “Africanise” the journalism curriculum by
developing material that takes more notice of indigenous knowledge systems (Fourie,
2008; Dube, 2010). This advocacy is premised on the argument that the historicity of

anded as too westernized.

The Wor i i frica in 2010 also had as
of new media genres and

ress the over reliance of

olarship has had towards
on of alternative African
naa Journalism, Ubuntu

itute three major streams:

used as a vehicle for national unity and a tool for breaking with the colonial past.

‘Ubuntu’ journalism, on the other hand, is rooted in the community and its core values

hence it being referred to as Communal Journalism. To Skjerdal, training based on
8
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Communal Journalism recognises that journalists are members of the local community
and that their professional identity is second to their communal identity. The third and
last model, Oral Discourse Journalism is based on indigenous African communication
practices which include oral tradition and folk culture such as communal storytelling,
music, poetry, and dance. These indigenous communication practices, Ansu-
Kyeremeh (2005) has indicated, are embedded in the life and times of a particular
culture which make it easier for such a community to understand and discern more

easily communication possibilities or points of emphasis in such a communication

process. 1ing journalism, one can
conclude ‘ i Xperience Africans, thereby making
these mo ontological perspectives.
ade by Ansu-Kyeremeh

ion education should be

strongly ermeneutics of African

societies.

a studies shows that there

1S no conse

alten@g Western o
|

(2009.) Ol’lt ﬁrxuawu that't

that stands out as an agreed

is is because Dube

such_.tlfing as an authentic

African J oumallsm due to the conceptual alfﬁcultles associated with defining what the
word ‘African’ really means and the fact that what we term African is not a singularity

of experiences. On the other hand, Banda (2009) argued that the diversity

9
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notwithstanding, there are enduring similarities many of them rooted in the shared
experiences of the legacy of colonial rule, the unsettled politics of the postcolonial era,
and the interpretation of global influences. Despite these divergent views, the belief
that Africa needs a journalism standard which differs substantially from that of the rest
of the world, especially from that of the West, seems to be strong among many media
scholars. Therefore, the need for a Pan African agenda for journalism education in the
global educational public sphere is worth pursuing, hence Skjerdal’s models. These

are legitimate concerns that require more research to deconstruct the issues but my

orldwide

o0 journalism education as
well as onclude that journalism
educatio b Y nultiplying A | | through the starting of
schools, t s, and the erection of new
education was becoming

nodels. Deuze (2006:22)

different types of

10
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1. Training at schools and institutes generally located at universities (e.g. Finland,
Spain, United States, Canada, South Korea, Egypt, Kenya, Argentina, the Gulf
States, increasingly in Great Britain, Ghana and Australia);

2. Mixed systems of stand-alone and university-level training (e.g. France,
Germany, India, Indonesia, China, Brazil, Turkey, Nigeria, Ghana, and South
Africa);

3. Journalism education at stand-alone schools (e.g. Netherlands, Denmark,

, for example through
the Anglo-Saxon model

; this system has however

mercial programmes at
panies, publishers, trade

ns (e.g. Eastern Europe,

Ibold and 1 L ; oueditha : dominating the model used
levels of

profiassional" formalisation and standardi or wic}e. However, many

. J'.‘H- -

- — =TT v e
'I&%ﬁﬁ@%%—?ﬂmahsm training is offered at

countries are movi m"

universities, stand-alone colleges and on-the-job apprenticeship.

11
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The various models of journalism education, as described by Deuze, and the
countries that employ them have indicated the different types of journalism education
represented worldwide. A cursory view of journalism education from the global as
well as Africa perspective has also given a general background to university-based
journalism education from those perspectives. The following section moved into

specifics by providing an overview of journalism practice and especially journalism

education in Ghana from colonial era to present day.

y professional journalists

e law, medicine, religion

on the job (Boafo, 1988).

The press e and used to agitate and
mobilize as sweeping through the
African ommitted to professional
skills in g in journalism training
| the job or short overseas
did not acquire the
ce it was not playing a
]

Journalism education in

Ghana, therefore, takes its roots from the post-independence era as is the case with

other sub-Saharan African countries (Boafo, 1988).

12
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The need for formal journalism training in the country was recognised after the
attainment of independence in March 1957 and coupled with some landmark
developments in the country namely: the establishment of the Ghana News Agency,
the re-organisation of the Government Information Services Department, the
appearance of more newspapers and the expansion of radio services (Boafo, 1988).
All these developments, according to Boafo, engendered the need for
professionalisation and demand for the services of competent journalists to run affairs;
and what better way to provide professionalism and competent journalists than through

formal jo

T of Journalism (GIJ) was

establish education in Ghana. It
was the d the first in Sub-Saharan
Africa to diploma levels. The first
principal ard Macmillan, a former

Director ¢ time of its establishment,

the time which was the period i which most African countries gained independence

from colonial rule.

13
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For four decades, therefore, GIJ was the stand-alone training institution in
Ghana which offered journalism education at the certificate and diploma levels. Then
in 2001, GIJ started the bachelor degree programme in communication studies with
options in journalism and public relations, in addition to its two-year diploma
programmes in the same field (Amoakohene, 2015). Later, the Ghana Institute of
Journalism Act, 2006 (Act 717) was enacted to transform the Institute into a degree-
awarding tertiary institution. The institution was then granted a Charter which enabled

it award its own degrees, diplomas and certificates for programmes accredited by the

GTEC. training institution with
ications training institute
produces world class

J offers communication /

alism, university-based
shment of the School of

ommunication education

undergraduate degrees. This could be because a stand-alone journalism training

institution — GIJ — had already been established and was providing education for
journalists though at the diploma level. The establishment of the school made Ghana

14
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the first African country, south of the Sahara, to commence a post-graduate training

programme in communication studies (Amoakohene, 2015).

The post graduate programmes in communication studies at the time
comprised Graduate Diploma, MA and MPhil degrees (Boafo, 1988). The graduate
diploma programme admitted university degree holders in appropriate fields as well
as served as a top up for diploma holders from GIJ with at least five years of relevant

professional experience and who passed a qualifying test (Boafo, 1988). For the award

of the Gr ) ; 1€ ents took courses in Print
ation Research Methods,
nts were also required to
ent (Boafo, 1988). The
School's ofessional training with
academic year master’s programme
was offet a level but now there is
direct en e C oexcel are to offer the MPhil degree.

Currently 1 i Studi ‘ rtment of Communication

Studies offe cation | ne aster’s level to doctorate level.

1%& then School of

S P e —— = R
Commufﬁ‘catlorir Mcﬁﬁﬂi (ﬂmﬁﬁ% two institutions that offered

recognised journalism education in the country at the time, though Boafo (1988)

i ch€mphasis has been aced on

indicated that other institutions offered some form of journalism training in the country

during the same period. According to Boafo (1988) these smaller privately managed
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institutions had journalism classes in their curricula offering courses in Print, Radio
and Television Writing, Public Relations and Advertising. They were affiliated to
schools of journalism in London such as the MacMillan Institute of Journalism and
prepared students to take external examinations in journalism and communication. On
the other hand, there were students who also trained through correspondence courses.
The duration of these journalism courses varied from three months to nine months,
and upon successful completion, students were awarded diplomas or certificates in

Advertising or Public Relations or Communication Studies. Notwithstanding the

training rted that diplomas and

certificat ly recognized by media

as providing adequate

ation in Ghana, it can be
ith the stand-alone and
1e five types identified by
as categorised journalism

him, these four are:

ses In communication

Aaminc inc
JOCEL

3. Schools of Joﬁrn?lisfn, a broadcasting training school

4. Post-graduate studies for persons who already hold an academic degree
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The first type is how journalism training started before formal training in
institutions was started and it is still practiced today. However, it is no longer a
dominant mode of training for journalist considering the challenges of the journalism
profession in this 21% century some of which are the forces of globalisation which, for
example, have led to more regional labour markets in which graduates of each country
now compete with those of other countries for available jobs. The current dispensation,
therefore, requires the journalist to be multi-skilled, analytical and innovative in order

to circumvent these challenges. In view of the above, one cannot but agree with

Diedong alone cannot adequately

prepare in the 21 century. What

for example, exposure to

both the ‘ i : eet the challenges of the

sting Corporation (GBC)
being the cdie 18t1 O avi own radio and television

training s

usually runs between three to six months arT('lTarovides hands-on training in media

production.
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The second and the forth types, which refer to university-based education at
both the undergraduate and graduate levels, are currently what pertains in Ghana
regarding journalism education at the university level. Though these four main types
have contributed significantly in developing a set of skills and fundamental knowledge
in journalism in Ghana as asserted by Diedong (2016), journalism education has
proliferated more at the university level globally than at any other level (Deuze, 2006).
Therefore, this proliferation is a confirmation of Ibold and Deuze’s (2012) conviction

that university-based journalism education is taking precedence over other forms of

y as thirteen more tertiary
Studies with Journalism as
lan universities offering
e GIJ and University of
ristian Service University

College ersity ggciof C | entral University, Jayee

ational-University College,

St iversi (#]6) V (S0

NTEGH] PROCEDAMUS
Bluecrest College, and Methodist University College. The above named universities
are made up of five public and ten private institutions. Nine of them offer

Communication Studies at the undergraduate degree level only. Four of them offer at

18
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both the undergraduate and post graduate degree levels and two at the postgraduate
degree only. Majority of these universities offer journalism education under a
Communication Studies degree with just a few offering a sole degree in Journalism.

Table 1 provides details of these universities.

Eight universities which offer journalism education at the undergraduate level,
which was the focus of this study, were responsive and therefore provided data for the
study. Details of these universities have been provided in the Methodology chapter.

Six of th . der a Bachelor of Arts in

er a Bachelor of Arts in

in Ghana
Religious
Affiliation
Secular
Islam
Secular
Christian
Christian ; Christian
Wisconsin (s ‘ C =L Secular
College _—
Methodist e Ghar - Private Christian
Jayee Uni ; rate Secular
Pentecost { Christian
Secular
Secular
Secular
Uni Secular
Uni[ersity of Educatic Secular
S
University of Ghana =+ Secular

Key: BA/BSc — Bachelors; MA — Masters; MPhil — Master of Philosophy; PhD — Doctorate.
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Details of these programmes have been provided in the Findings and
Discussion chapters. Incidentally, the data provided about journalism programmes in
Africa only had three universities in Ghana as offering journalism programmes
(UNESCO, 2013), even though there were three other universities which had also
started journalism programmes within that period. This may be because these
universities did not meet the centres of excellence and centres of reference criteria of
UNESCO. At the time of this study, more universities had started journalism

programmes making this study necessary to update the prevailing UNESCO figures

e increasingly university-
based ov journalism education had
sation  which  required
ne more interested in the
and Foote (2013) argued,

s provider, is to empower

the public. Scholarly interest in journalism education, therefore, is often based upon
the basic notion that journalism training not only perpetuates or enhances professional

journalism practices but also shapes the perceptions journalists have of the role of the
20
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mass media. Therefore, journalism schools play an important role in preparing future
journalists to facilitate free exchange of information and knowledge through the mass

media (Gaunt, 1992).

Interest in journalism education has led international bodies such as UNESCO,
the UN agency responsible for the promotion of freedom of expression and access to
information and knowledge, to take various initiatives to improve the quality of
journalism education. One such initiative was the publication of the Model Curricula

for Jou merging Democracies in

2007. Th t standards based on good

practice 1 s around the world could
draw in ation in their countries.
UNESCC sm education, journalism
educators s stude ‘ ottor influencing journalistic
productio based on the premise that
re staffed by well-trained

and critic journa ere. likely influence the democratic

and @\p out with a Com m " 1
in thHe..tn_eiia ﬁnm%“lﬁi -aE;EI Eu,l,.l. ﬂi‘rit

and ensure that high level of standards are maintained at all times. Though this

ubsequently in 2011, 2013

Feelhew
: 4s NEw 1SSucs came up

\| model curricula developed

UNESCO initiative has stood the test of time, it is not devoid of challenges. As with
any initiative, this one for journalism education has also had its level of criticisms. The
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2007 Model Curricula for Journalism Education document was criticized by Freedman
and Shafer (2010) as being ambitious in theory but unlikely in practice because most
of what was recommended in the document for countries to adapt to their local
conditions could not be achieved in reality. However, Susman-Pefia (2012) defended
UNESCO and argued that there are educational standards to which all countries aspire
and that the Model Curricula served as an embodiment of such standards; an

underlying assumption, according to her, ignored by the critics.

organisations helping to

ensure q ontinents by developing

learning e European Journalism
Training , which has developed its
numerated by sub-points

es are as follows:

iety;

6. The competence to present information in an effective journalistic form;

7. The competence to account for journalistic work;
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8. The competence to cooperate;
0. The competence to act as a journalistic entrepreneur;
10.  The competence to contribute to the development of the profession.

Then there is the Accrediting Council for Education in Journalism and Mass
Communication (ACEJMC). This is a US based accrediting body established in 1945
and has come to embody quality assurance in journalism education and curriculum

development. It has also developed a similar set of 12 professional values and

C, 2007). These are:

of speech and press for
C is located, as well as
s of freedom of expression

r and criticize power, and

2. le of professionals and
3. 'sexual orientation and, as

ociety in relation to mass
4.

tej'H F%Wﬁ.@m&)_ and cultures and of the

significance and impact of mass communications in a global society;
5. Understand concepts and apply theories in the use and presentation of images and

information;
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6. Demonstrate an understanding of professional ethical principles and work ethically
in pursuit of truth, accuracy, fairness and diversity;

7. Think critically, creatively and independently;

8. Conduct research and evaluate information by methods appropriate to the
communications professions in which they work;

9. Write correctly and clearly in forms and styles appropriate for the communications
professions, audiences and purposes they serve;

10. Critically evaluate their own work and that of others for accuracy and fairness,

12. App 7 unications professions in

on (AJE) founded in 1997
for peopl arnali icher.c , 2 | ted Kingdom and Ireland.
The AJE ; | ism education; provide a
common ind support research into

Journalism ind Jous i ed in Greenberg, 2007:298).

: -hﬁ*‘:‘ Education (QAA), a

lggn_c;b.—fnark statements for

A i e

bachelor's degrees with honours, mésfer?degraas, and professional qualifications in

the UK. These subject benchmark statements describe the nature of study and the
academic standards expected of graduates in specific subject areas, and in respect of
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particular qualifications. They are also used as reference points in the design, delivery
and review of academic programmes and provide a representation of what graduates
in a particular subject might reasonably be expected to know, do and understand at the
end of their programme of study. QAA has subject benchmark statements in 62
bachelor’s degrees one of which is Communication, Media, Film and Cultural Studies.
These statements include areas that are ‘the basis for a range of professional practices’
(QAA website, benchmark statement, paragraph 1.1). QAA initiates regular reviews
publication, and eve

of their content five years after first seven years subsequently.

imunication, Media, Film
and Cult udies, W ' : ; ¢ third edition following

2002 and reviewed and

odies, it is appropriate to
conclude gI_aLe 2aSe they have a more or less
then, there is the African

Western

Council fi s headquarters in Nairobi,

com'rmm.l;calﬂ HJHWE% _0‘ 't,s(estabiishment, it was the

biggest association and forum for media professionals, educators in Journalism and

Cultural Studies and associated disciplines in Africa with branches in many countries

on the continent. The aims of ACCE were to promote journalism and communication
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education as well as improve quality of communication training and develop
communication resources in African countries. Furthermore, it aimed to promote
awareness among African governments and policy-makers about the role of
communication and the mass media in national development. In addition, ACCE
aimed to offer a platform for trainers to plan and organise common training strategies;
raise awareness on current issues among communication training institutions; evaluate
common needs and come up with common solutions. For such a vibrant organisation,

one would have expected that it would stand the test of time like the others in Europe,

UK, and ‘ ly, the fon see have become dormant as
not muc 5 ! 3 ' ‘ bopment, there is no quality
assurance : : : de the national ones that
countries have. H v ‘ we a and Europe to develop a
general P 1altt - Framework resulted in a
study in : ; fer » > African Union, made
recomme ons 1 ) ; . . ccreditation practices in
Africa a _' African rance and Accreditation
Framewo : $'0 findings an the common denominators
of Q

international good

prad:tices ( la & Fonteyne 2014) The ppment of this continental

"-l._ ﬂ J g P __-'
framework for qu-aht eF @Qﬁﬂm irection

It can therefore be assumed that having educational standards which are

internationally recognised was what resulted in an international agreement about the
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hallmarks of an ideal Journalism curriculum which was initially arrived at during the
first World Journalism Education Congress in 2007. This congress organised every
three years by WJEC is where the international community comes together to share
their best teaching practices and to listen to highest quality research papers devoted to
journalism education. According to WJEC, the hallmarks of an ideal Journalism

curriculum are as follows:

e Provide a balance of theory and practice

These ha - : ; ld incorporate conceptual
es; professional practice
line); a focus on reading,
urses such as Economics,

ome practical experience

"WJEC added ‘the issuance of a

PWEWEWH h indicates that:

. Journalism graduates should work with “high ethical principles” and be

“Sta‘t-t:ment

“able to fulfill the public interest obligations that are central to their work”
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* Journalism educators should have links to media industries, critically
reflecting on their practices and offering advice;

* Journalism is a “technically intensive field,” so practitioners will need to
master “a variety of computer-based tools” and, “when practical,” journal-
1sm education should “orient students to those tools™;

* Students should be exposed to a global perspective, including press
practices in different countries;

Journalism education is an appropriate course of study at the

demics and practitioners

itical analysis of media
in some cases, media

:22)

All these as . hat curricu journalism programmes
y journalism education in
sent global or international

ality assessment for

jourina.lignl

gf?@m@g_ 1 the conceptual framework

chapter.

However, the fact that journalism programmes are offered in higher education

institutions which have to meet their national standards presupposes that journalism
28
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programmes should also meet national standards. Usually, national educational
standards are set by bodies mandated by law to ensure quality in educational
institutions. In the case of Ghana, the governmental bodies to ensure that tertiary
institutions practice the highest form of quality assurance include the National Council
for Tertiary Education (NCTE) and the National Accreditation Board (NAB). The
NCTE, on the one hand, serves as the coordinator in terms of budget, finance and

salary negotiations, development of norms and standards to ensure transparency and

s, especially in respect of
academic ( a ] 14 cited in Coker, 2018).
NAB, o A - stitutions with regard to
body responsible for both
ory for public and private
their general programme
and Facilities. Once an
>, among others, it means
re granted accreditation for
the threshold model

the mputs or threshold _sta 'requireld before offering

such @@m‘
wh1¢h iden
accredltatlon to plrogxgﬁﬁsj aE MQ‘ %H parrhg tﬁe standards used by NAB

for accreditation purposes and that of ACEJMC, for example, it can be inferred that

the former uses a general approach while the latter uses a discipline specific approach.
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Currently, the National Council for Tertiary Education Act 1993 (Act 454) and the
National Accreditation Board Act 2007 (Act 744) have been repealed and replaced
with the Ghana Tertiary Education Commission (GTEC) Act 2020 (Act 1023).

It will therefore be a matter of scholarly interest to find out how journalism
educational programmes are structured in these institutions in relation to national and

international standards.

1.1.6 Journalism Education and Job Market Needs

of graduates who struggle
people with the skills set
g institutions and growth
in tertian i ‘ apl of graduates of Higher
with increasing pressure
he needs of labour market
so that th > expecta ( st lde ng graduates, prospective
| ainst this premise that
nts and higher education

Vithin the last five years,

-
I,

ompetencies that students
i

acqu;;e_ifthe cg){#stsfﬂial IEHE!GW%W these -le-t-.with the current job

market has been identified resulting in different studies (Alcaiiiz et al., 2013; Martin

etal.,2013; Pujol-Jover et al., 2015; Metilda & Neena, 2016). The picture that emerges

from the literature is that the level of competences acquired by students is usually
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below the level required for the job. In effect a “skills gap’ between actual and expected

is a common finding.

An appreciable amount of literature has also been published on the
perspectives of industry on journalism education. Research has shown that employers
of communication graduates often feel they did not possess the skills necessary to hit
the ground running (Mattem, 2003; Lepre & Bleske, 2005; Adams, 2008; Hines &
Basso, 2008; Mc Donough et al., 2009). For instance, Hines and Basso’s (2008) study

found tha

nals indicated that entry-
level emp rer editing skills; though,
that both educators and
nportant skill for students
hat journalism education
provides the skills necessary to get
jobs in t provided by the training
issertion that there is the

- of the education sector,

at the Journalism education

the two sectors.
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1.2 Problem Statement

Since 2006, Ghana has witnessed a significant increase in university education
in journalism especially at the undergraduate level. At the time of this study,
journalism was offered in about fifteen universities, majority of which are private ones.
This is in sharp contrast to the period prior to this surge in programmes when only two
public institutions provided journalism education (GIJ and School of Communication
Studies). The explosive growth of global journalism education in many regions

attracted private sector

ptible to criticism (Berge
ploitation of students due
ism programme offerings
requires ¢ ) job market needs. These
checks ha 1 evolution and disruption

much desired caliber of

of quality and relevant

_Eugtherm
in s?%'<
dever(;p_rferits hﬁ rﬁﬁﬂilmm

four decades. With such revolutionary changes taking place in the communication

t [L munications in the last three to

industry and in this era of new information technology and a converging media

landscape, a lot of questions come to mind such as: In what direction are our
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journalism schools moving? Are journalism educators responding accordingly and
ensuring standards? Are our journalism training institutions teaching the skills and

concepts that meet the demands of the industry?

Moreover, in this period of changing economic models and evolving consumer
needs, it is worth gaining knowledge on how journalism programmes in the country
provide the best education possible for undergraduates, regardless of what form of
journalism they would like to do. Considering all these developments, it is a matter of

such assessments may

ractice and also help the

sm education, such as the
sm make it an area worth
e, one school of thought
rsity training course and
among these practitioners

1 newcomers need to do to

pract d
contﬁras .

edu(;;lt-io_rﬁri orégyfrrsﬁ‘ﬂ_hﬂwﬂw '_ ound i-n‘;rts, Humanities, and

Social Sciences combined with professional training, and also because journalism is a
profession similar to other professions like medicine, law, engineering or business and

deserves to be offered at the university level (Picard, 2015).
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From the literature, a lot of research has gone into journalism studies globally
(Ochilo, 1996; Deuze, 2006, 2012; Popoola, 2010; Talabi & Ogundeji, 2012; Allan,
2013; Hanusch & Mellado, 2014; Humanes & Roses, 2014; Cullen et al., 2014), to
mention but a few of the studies. Much of the research has focused on journalism
practice (the output) and not so much on journalism education (the input). In the case
of Ghana, studies done in journalism have not focused much on journalism education
as compared to Nigeria where a number of studies have been done in journalism

education (Popoola, 2010; Talabi & Ogundeji, 2012; Allan, 2013). Studies that have

been do ommunication such as in

public re blic Relations curricula in
Ghanaia e .7 vailabi . g | studies on what Ghana’s
institutio : sradua are teaching, especially with
respect tc s wellha ther ¢ es meet job market skills
needs rais ‘ -, tha i ‘ ldress in order to fill these
knowledg aps. MYy ] ‘ L . dergraduate journalism

program anai ities 5 a dearth of literature on

these prog ar st ( SiP > to job market needs.

TR INTEGR] PROCEDAMUS |

1. Examine the structure of undergraduate journalism education in Ghana

2. Analyse the content of undergraduate journalism curricula in relation to

international journalism education standards.
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3. Find out the skill needs of industry or the job market regarding journalism
practice in Ghana.
4. Assess the existing curricula to determine their fit with industry or job market

skill needs.

14 Research Questions

1. What is the structure of undergraduate journalism education in Ghana?

2. What are the contents in the journalism curricula taught at universities in

3. tent in Ghana follow
4. tent taught in Ghanaian
5. practice?

- mternaﬁ@I {i&ﬁﬂ‘srﬁ SHEEEDM E' |

H2:  The journalism content taught at universities in Ghana is likely to conform to

local industry requirements.
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H3:  The journalism content taught at universities in Ghana is likely to have an

impact in the industry.

H4:  The journalism content taught at universities in Ghana is likely to affect the

chances of employability of the graduate.

H5:  There would be a significant difference between what is taught and what is

expected by industry.

1.6 Si

T ates and point to further

research h extensive research in
te to the scholarship of
study can be presented at
1d Journalism Education

ferences held every three

years ha ] Sarcl el e Zimbabwe, South Africa,

‘Education as well as

gul elirlles to organise and
B

g institutions and ensure

o e - AT ROGERAMYS,

standardisation of the curricula in both public and private institutions. Ghana does not

have a body solely for quality assurance in communication or journalism education,
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as in the case of Europe, United Kingdom and United States which all have bodies
specifically for quality assurance in journalism education. It is hoped that the results
of this study will provide relevant information for stakeholders such as the newly
formed Communication Educators Association of Ghana (CEAG) to set standards for

communication and journalism education in Ghana.

It is expected that this study will help the journalism education institutions in
Ghana and around the world in two significant ways: firstly, by providing an impetus

to determine areas for

duct further research on
ith their own issues and

p with broader academic

cation that will help the
r role in and contribution
to journa n and*ho : AL pport it and benefit from
re promoting vis a vis what
c in the curriculum and
: CII' and more efficient
i

e —— -:-. . . .
ers, including university and

way. Trettett, AN TRGRIPROGETAMWES:

institute professional staff involved in the management and administration of
journalism courses, will be able to draw on the findings and recommendations from

the study to review and reflect on the way their courses are organised and delivered.
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Furthermore, results of the study will help trainees have a clear-cut view of
what the industry is all about and what the market expects of them. These findings add
further support to the clarion call that industry and academia should collaborate
extensively in order to raise high quality graduates not only in journalism but also in
other professions. It is hoped that with all stakeholders on board, new ideas will be
raised to help identify potential alternatives for better journalism training in Ghana
thereby increasing centres of excellence in journalism training in Ghana in order to

improve journalism education in the count

1.7

ation, journalism course,

employers, management

duate level

bffered in universities.

Training institutions: Universities offering undergraduate programmes in

Communication studies or Journalism
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Management of training institutions: Heads of departments responsible for

communication and/or journalism departments in these institutions

Employers / Industry players: Media organisations or media houses: (TV, radio,

newspaper, and online)
Quality: Meeting standards

1.8  Organisation of the Study

one introduced the study

by provi i ati al and local perspectives.
The cha ‘ S¢€ o ] s, questions, hypotheses,

and signi | ns of key terms.

framework underpinning

the stud ‘ ews the on ‘ issurance as well as the

the study. The research
on the fit between higher

industry skill needs

EGRI PROCEDAMUS.
Chapter four explained the methodology used in this study. The mixed methods

research design and procedure adopted are clearly explained and justifications given.

The sources of data and the reasons for those choices, the nature of the data and the
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specific data collection instruments are all elaborated upon. The chapter also explains
how the qualitative and quantitative data collected were analysed and the statistical

tests used.

In Chapter five the findings of the study as pertaining to the research questions
and hypotheses posed in the light of the theoretical and conceptual frameworks and
related literature are presented. This was mostly done in the form of tables, figures,

descriptions, statistical tests, and narratives and the analysis of both the qualitative and

alitative and quantitative

ng out where both data

arizing the findings and
practical implications for

of the study and overall

INTEGRI PROCEDAMUS
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CHAPTER TWO

CONCEPTUAL AND THEORETICAL REVIEW

2.0  Introduction

The aim of this study was twofold: assess standards in Journalism education as
well as evaluate the fit between the content of journalism training offerings and
industry or job market needs. Regarding standards, the issue of quality came to play

since qu cept of quality assurance

ermore, to assess the fit
between petence aspects of job fit
theory p therefore discussed the
concepts standards in journalism
educatio c Person {0 environme 1cept of Holland’s Job Fit

Theory a
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Quality Assurance
e GTEC
e UNESCO
e WIEC
Journalism Holland’s Job Fit Theory Industry or Job
Course Content  [€ »| Market Needs
N
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Figure 1:

2.1 C

urance depend on what

ature, there is no single
ally accepted. In view of
this, varic s of quality hay ‘ | to ; nt contexts. According to
ducation and the different
ways in

five conceptions of quality

as foll

that sees quality as something exceptional and distinctive. From an educational

perspective, quality stands for excellence, high level performance, passing a minimum
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set of standards unachievable by most. According to this view, quality is achieved if
standards are exceeded) (Harvey, 1995).

2. Quality as perfection, consistency or absence of defects as measured against
process standards (The basis of this assumption is that quality would be attained as a
matter of course if consistency can be achieved. This concept of quality, however, is
not always applicable to higher education because no higher education institution
could possibly and seriously aim at producing the same or defect-free graduates).

(Watty, 2003

d by an institution or a
o this is compliance with
ustomer’s requirements.
fitness for purpose alone
is too brg ation"o ‘ on. What then provides a
check on : POSE i hdn S ality as fitness for purpose
s of an organization. This
at importance to external
cation).

enditure (It focuses

desired graduate"sd. T’E‘g'ﬂ!e\[}’ ﬂ%&%@g—éfﬁcienw, effectiveness and

accountability. This way of thinking seems to be of interest to funders of education

such as government, administrators, parents and students.)
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5. Quality as ‘transformation’ or qualitative change from one state to another as
applied to the development of students through the learning process or the creation of
new knowledge (This notion of quality presupposes a fundamental purpose of higher
education which is to transform life experiences of students through the learning
process. Though this is a necessary condition for the core operations of higher
education, Westerheijden et al., (2007) have argued that well established

‘production - theory’ that may prescribe how inputs may be turned into the desired

at the term ‘quality’ has

ations. Therefore, finding

aunivers in higher education may
not be po 1e term has been imported
from its r indust dc 12 he 1980s into the domain
of higher cllat OLCss service settings. In view
of the ori g K i nitions — perfe is not very practicable in
higher ec 1y, i ‘ _ / who stated that higher

education does

(1|996), for example,

I %gega/ﬁbe (1t.hr déﬁnitiohs, Harv_ey‘
Al A,

concepts are possible operationalisations of the transformative process rather than ends

o i —
argued that t eIi concept and that the other
in themselves. This view was supported by Srikanthan and Dalrymple (2003) who

emphasized that what is capable of addressing the concerns of all the stakeholders is
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the view of quality as transformation of the participants (cited in Kahsay, 2012).
Similarly, Harvey (2002) suggested that in an era of mass higher education, the central
element of any concept of quality ought to be value-added transformation instead of
excellence, fitness for purpose or value for money. On the other hand, Lomas (2001)
cited in Okae-Adjei (2012) suggested that according to a small-scale research with
senior managers in higher education institutions, ‘fitness for purpose’ and
‘transformation’ seemed to be the two most suitable definitions of quality. Perhaps

this is because fitness for purpose approaches, for example, expressly acknowledge

different ey achieve (James et al.,

2002) s in response to changing
enviro ty in terms of ‘fitness for
purpose’ ave equally had a strong
support 1d Forman-Peck (1996),
standards mance is judged. Barnett
(1992) al uman capital perspective,
to the ch the students’ educational
achieveme ‘with academic standards,
wh1c 1e spe t students attain in

ment in hlgher educa‘uon Ing xcellencie or standard-based

Vle\ﬁf of thelj@

approaches emphasmEEina'11!’1@1'&’1;;El"l':t;r ave"rn common, especially in terms

of the nature and level of learning outcomes that students are expected to demonstrate

in their university studies which, according to Ellis (1993), help to achieve special
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purposes to the satisfaction of customers. Drawing from all these discussions, one can
agree with Harvey’s (2006) conclusion that what has been most influential worldwide
regarding the development of quality assurance in higher education is ‘fitness for

purpose’, ‘excellence, and standards’.

It should, however, be stressed that each of the approaches defining quality
definitely has implications on the nature of quality assurance system and on the type
of policy adopted in a particular higher education system. Also the emphasis given to

each con en time. The section that

follows assurance.

2.1.1

ation institutions since
ing communities of

fellows ir ally, quality was seen as
a natural ademia’s professional

responsib ‘ 3). % tter part of the 20th

traditional Vi
e

ut-assuring quality in universt ¢ challenged (Massy,

INTEGR| FE‘EQOEEMJ_

2003; Amaral, 2007; Martin-& St 07; Brookes & Becket, 2008).

Some of these major changes are: massification of education, since university

education is no longer the domain of the elite; greater diversity in programme
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provision and student types, in view of competition; matching programmes to labour
market needs, to make graduates more job-ready; shrinking resources, in the face of
globalization; and heightened accountability, due to diverse stakeholder involvement
in higher education. All these have brought the need for explicit and systematised
quality assurance schemes which hitherto were irrelevant in the traditional elite
universities (Brennan & Shah, 2000; Trow, 2000; Harvey & Newton, 2004; Dill, 2007;
Westerheijden et al., 2007). As a result, various countries across the globe have
adopted formal quality assurance systems as a way of regulating and improving the

quality o

R | igherh ion, the 1980s and 1990s
saw its 1 he next two decades saw
its introc ountries (Van Vught &

Westerhe , actors such as the World

Bank, INQAAHE, as well as
regional Il played significant roles
in introdu gher education across the

world. In view hes to quality, integrated in

the @gﬂiversity valuess fess onalism and_t ﬂ"ﬁ'a
S et
more.systemati P i (ILan ctices (Campbell & Rozsnyai,
Sy INTEGRT PROCEORRMUS =00 ’

2002; Dill, 2007).

now given way to

Quality assurance has been defined as the planned and systematic activities

implemented in a quality system so that quality requirements for a product or service
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will be fulfilled (ASQ Definition, 2012). Vlasceanu et al. (2004) had also stated that
quality assurance is an all-inclusive term that refers to a continuous process of
evaluating the quality of a higher education system, institutions or programmes. Being
a regulative performance, its focus is not only on accountability but also on
improvement. Therefore, through an agreed and consistent process, including well-
constituted criteria, it provides information and judgments. Similarly, Inqaahe (2005)
and Wilger (1997) have equally regarded quality assurance as a collective process by

which a university ensures that the quality of educational process is maintained to the

attitudes, objects, actions
and proc “which, 4 i i ‘ ctivities, will ensure that

improved in and by each

quality assurance as an
t acceptable standards of
ed. It is, therefore, about

ructures and mechanisms

qual@g education (Wabi

g - | =al
the means b Wmlrggﬁ}'ummﬁ ' q o(ot_h_e.ﬁé that conditions are
T R 3 PROGEL —_—

in place for it to achieve standards it has set. éo;itained in these definitions, therefore,

are issues of maintenance and enhancement of quality and standards, integrated with
the demands for accountability.
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In spite of the progress that has been made through research and debate, there
is still no universal consensus on the best way to manage quality within higher
education (Becket & Brookes, 2008). This can be attributed to the fact that contentions
around the adoption of quality assurance depend on different views on what counts as
quality. That notwithstanding, quality assurance mechanisms are employed in higher

institutions to ensure quality.

2.1.2  Quality Assurance Classifications

| quality assurance and

external utional practices with the
aim to m and i i | and the latter being inter
or supra- ‘ i her education institutions
and prog i 00 indi ies on quality assurance in
elated activities. Jackson
ems may be one of three
options: der of the educational

program ) g 1 2) an external agency is the

regulator), oF

@a} qug}ity'a urane A), v
e

they provide. The aim of TQA™iS"t6-assess ‘Internal accountability for institutional

development. The processes involved are essentially designed and operated by the

institution itself but also has the propensity to be a response to external pressures or
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legislation. El-Khawas (1998) noted that IQA focuses mainly on academic issues and
collects evidence and information about mission fulfillment, activity efficiency and
how to ensure quality within the institution. Hall (2006), for instance, described IQA
as a generic term that covers all aspects of an institution’s provisions and activities
that concentrate on assuring educational or research quality. The internal part would
make sure that a programme or an institution has policies that guide its standards and
objectives. One internal mechanism to ensure quality standards in higher educational

institutions is the provision of Quality Assurance Units.

refers to the systems that
are desig ndated by legislation, to
monitor providers in order to

determing ined standards (Martin &

Stella, 20 s, therefore, is to achieve
accounta g, ‘ i ternal quality-assurance

mechanis clude itatior ity audit, and ¢ assessment which help to

foster an ; i ali . it nent in higher education

operations a lfmfms [&) HCH:| |

one such external quality assurance Bodylwitl_l a national mandate covering all public

and private universities is the National Accreditation Board (NAB).
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2.1.3  Quality Assurance in Ghanaian Higher Institutions

According to Okae-Adjei (2012), Ghana employs a multiplicity of quality
assurance models namely: the Command and Control Model, the Self-regulation
Model, and the Market Regulation Model. Jamieson (2010) explained that the
Command and Control Model is an attempt by the state to control Higher Education
Institutions (HEI) through the observation of prescriptive rules and/or standards to
ensure quality (cited in Okae-Adjei, 2010). In the Self-Regulation Model, on the other

hand, HEI are autonomous bodies so they design their own curricula and award their

own deg ] ; ] o0V profes and it is trusted that these
professio i N ings. ‘ is the Market Regulation
Model is v competition and because
of this co oices resulting in the best
HEI flour asserts that the Command
and Cont ;‘ Y re influg herefore, the activities of
tertiary i miime i la r 0y C tal bodies which include
GTEC. i ‘1 ‘ Ay 1€ dy, ensures that tertiary
institutions e hig -. ; b uality! | agoe (2008) asserted that
cation is to ensure
ihage their own learning and

. —_
development thr(-)ug E@&EF mg tiona y—rt is to provide students with

knowledge and skills that are relevant to the current job market locally, nationally and
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internationally and to ensure that internationally recognized academic standards are

achieved.

GTEC is responsible for accrediting both public and private tertiary institutions
regarding programme contents and standards. In consultation with each institution,
GTEC determines the programmes and requirements for the proper operation of each
institution and the maintenance of acceptable levels of academic or professional
standards in the institutions. It also determines the equivalences of diplomas,

ions in the country or

es Act 2020 (Act 1023),
ts or threshold standards
required institutions. Regarding
institutio n proof of affiliation is

enforce quality assurance

mme in question has met

ole rests on decisions in

attaci‘,hes (o of the internal quality
. i

asses‘shm_eJth‘ uniJ&Em%mﬂwkgm gr‘zglt-in;g-. accreditation to an

institution. These cover three specific areas: authorization, institutional accreditation,

and program accreditation.
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Table 2: Requirements for tertiary accreditation by the Ghana Tertiary Education Commission

Authorization A letter of application to the Ghana Tertiary Education Commission

Response from GTEC including definition of the various categories
of tertiary educational institutions, within two weeks of receipt of
application.

Choice of name of institution based on 2 above shall be in consultation
with GTEC

Registration of institution at the Registrar General’s Department

Purchase, completion and submission of Authorization Questionnaire
(GTEC/INFO A.1)

Payment of appropriate fee

mittee where facilities are
1 receipt of payment

f institutional visit

hin 30 days of decision
eview application within

ion Committee meeting

Institutio her processing for

Accredit

itutional questionnaire

ittee within 30 days after

of the committee’s
delines for affiliation)

= = e —

Application for review, if any, within 30 days of communication
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Programme Purchase, completion and submission of relevant GTEC questionnaire on
Accreditation programme accreditation (GTEC/INFO A.3)

Payment of an appropriate fee

Composition of programme accreditation panel by the Board and
assessment of programmes offered/to be offered within 60 days on
receipt of application the Board considers complete including

payment of an application fee

Submission of panel assessment reports to GTEC within 14 days of
panel visit

Submission of panel report(s) to the institution for comments within
14 days upon receipt of report(s)

panel report(s) by institution to GTEC

ents on the report by the
itution’s comments

ce to the Board at its next
hairperson’s reaction to
of the accreditation
geting

after the Board’s decision

vs of communication of the

1d be proof of affiliation
colleges; the establishment
essary teaching and
raries as well as the

|
r‘a‘m'o_r-l-g others (Nti, 2012).

approprﬁ‘é fi CJMIFIEEH;I fﬁmm

GTEC undertakes a review of the institutions at least once every five years to ensure

that all accredited institutions meet normative standards set up by the Board for re-

accreditation. This review, according to the Board, provides both parties the
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opportunity to evaluate the performance of the institution with respect to the
satisfaction of threshold quality standards and growth. During the review process, an
accredited institution submits to the Board a self-evaluation report detailing the
institution’s vision and mission statements, organization and governing bodies,
academic and non-academic staff, number of colleges/faculties/schools, programmes
of study and programme details (GTEC, 2020).

Tammaro (2005), cited in Kotia (2010), observed that since quality is a very

the accrediting body in order to

, as well as establish the
purpose of this study the
and  their guidelines for
of journalism education in
quality assurance systems
y in general criteria being
rediting body specifically
S there is the ACEJIMC
which has 0¢ 7 1alify asst nce in “education and curriculum

rality using the 12

and competencies explaine hapter Olne. It requires that
..‘1- B & j' H‘r : L_—.d—w gﬂ .
irrespective of their M!MEMELQ& graduat

core values and competencies and be able to understand, demonstrate and apply them.

profiessional |

el

es should be aware of these
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In addition, ACEJMC requires that schools fulfill the expectations they set for

themselves (Berger, 2005 cited in Tsevi, 2014).

Perhaps the reason why quality assurance systems in journalism education in
Ghana are not discipline-specific may be attributed to Coker’s (2018) argument that
national councils and state regulatory boards that superintend professional practices in
the academy focus more on accountability to government than on the disciplines. This,
he stressed, had resulted in attention being taken away from the fact that quality

academy needs to be

o that to date, discipline-
ented for communication
atements which provide a
ably be expected to know,
ve not been developed by
GTEC fo i0 J ; 4 ; i J 's general standard, which

is the thre mode SpuS cimine standa by the universities.

ernational level. Therefore,

ed to meet in order to

used to assess st MJMEMAQM ‘ these Ghanalan universities

because these two bodies collectively provide subject benchmark statements for
journalism education which GTEC does not have making the use of these international

standards necessary. Moreover, UNESCO and WJEC standards were used because
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their focus positions them as international bodies with universal status; unlike
ACEJMC, AJE, EJTA, and QAA which, even though are equally international quality
assurance bodies, are country and continent specific with regards to their quality
assurance mechanisms. The international hallmarks and standards were explained in
the introduction chapter. To reiterate the points, international standards indicate that
journalism curriculum should incorporate Theory (10%), Practice (40%) as well as
Liberal Arts and Science courses (50%). There should also be a focus on three core

skills which should be taught as follows: Reading (8 semesters), Reporting (6

semesters Writi 10 : ts show xposed to some practical
experienc faculties should always
include a /e experience working as
areas incorporated in the
obal perspective, Media
studies, ¢ In this study, quality is
equated >, to determine the quality
of the jo ions, their curricula were

matched w ds by nation? 1'ing quality assurance bodies in

EGRI PHOCEDAMUS
The study also assessed the fit between industry and job market skill

requirements and the content of journalism training offerings. Therefore, job fitness or
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P-E fit of Holland’s Job Fit theory served as the theoretical framework which is
elaborated below.

Holland's theory of vocational behaviour is the basis for several of the skill
assessment inventories in use today and because the demand for vocational assistance
continues to be very strong in education, business and industry, knowledge of
Holland's theory is important to effective career assessment and intervention (Metilda
& Neena, 2016). Holland’s 1997 theory is relevant to the current study because of its

relationship to job fitness, which is one focus of this study. Holland’s theory of

vocationg viour p 3 ua satisfaction, stability and
achieve i 1 I : the individual’s interests
and his/ ational n : as person to environment

(P-E) fit o ved that P-E fit is a discipline

that is co vy of vocational behaviour

but also t Lewis, 1951), need-press

theory ( WA; Dawis & Lofquist,

1984), odel  (Schneider, 1987).

Regarding k environment, this can be
achi yee possesses the

con'Jpetence ‘ for the job. A focus of this .'s to determine whether the

o i j’H T ] __-
competences graduatgﬁﬂhfnmg 18- -Ecl'GVant to those needed for the

practice or fits with job market skill needs hence the relevance of P-E fit of the job fit

theories to this study.
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Kristof-Brown et al. (2002) asserts that theories of P-E fit contain a central
tenet stating that the individual positive experience is due to that individual working
in an environment well suited to his/her personal characteristics. In other words, there
is a positive relationship between P-E fit and an individual’s job satisfaction,
organisation commitment, organisational effectiveness, health and adaptation and
career success. Conversely, researchers such as (Blau, 1987; Bretz & Judge, 1994;
Cable & Judge, 1996, Kristof, 1996; Lauver & Kristof-Brown, 2001 cited in Kennedy,

2005) have equally found a negative relationship between fit and turnover intentions

and stress be ‘ 4 EP-L b fitness is a general term,
under w ] | i i ' — Organization fit (P-O);
L -Vocation fit (P-V), and
Person- Job v a & Neena . ive components have the
same obj g tl - e between people's skills
and their

ents are highlighted in the

following 10n to i derstanding of ncepts.

2.2.1

51m1@<m are skilled"a ng a aisa .
behe.fs_ (Met_ﬁf[anjﬁ}ﬁ K o (1996) P-G fit, for instance,
FHUGE i

focuses on the extent to which people share similar characteristics with their work
groups in terms of values, goals, personality, and interpersonal skills. The harmony

between an individual and the work group is, therefore, achieved when one’s needs
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are met by the actions of group members (Jansen & Kristof- Brown, 2006). The actions
of group members have been summarized into three dimensions by the Fundamental
Interpersonal Relations Orientations-Behavior (FIRO-B) model as follows: affection,
control, and inclusion. In explaining the work group, Sundstrom’s (1999) typology
(cited in Tett & Burnett, 2003) suggested six types of work groups which he referred
to as teams. These teams varied in their purpose, tasks and demands for their members

(Gostautaité & Buciiiniené, 2010).

lity traits (competencies)

will reve organization or not. P-J
fit is, th ‘ ‘ he rewards and supplies
s of the person, otherwise
employees’ knowledge,
otherwise referred to as
ait¢ & Bucitinieng, 2010).

’s training for the job.

O 7 S 1S | : nfluence between a person
and ; e compatibility between people and
orga\mza n : provides what the other needs,

]
or (b) they S ar!ﬂ Eﬁﬁm&mm&

or (c) -‘t-)-(-)th applies” (Kristof,
1996 cited in Carless, 2005:412). Kristof distinguishes between two forms of

compatibility: supplementary fit, attained when an individual’s personal

characteristics are congruent with the characteristics of the organization and its
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members; and complementary fit, attained when an individual’s characteristics fill
gaps that are not addressed by others or an individual’s psychological needs are
fulfilled by characteristics of the work environment (Cable & Edwards, 2004;
Muchinsky & Monahan, 1987; Resick et al., 2007). In effect, the definition of
complementary fit includes the demands-abilities (D-A) fit relationship and the needs-

supplies (N-S) fit relationship (Sekiguchi, 2004).

According to Gostautaité and Bucitiniené (2010), P-V fit suggests that people

choose s harmonious with their

personality, interests, and
ly reflect their personality
who actively take part in
in the job search process
will be mi with'their carecrs inv ts in increase in employee
ited in Metilda & Neena,
selection for most people
is the ex ‘th, Spe .: vhere family expectations

override indiy sian and African cultures. In

such@_whlch Tang (20( e 7
chmea is ha lyimrggﬁiﬂ oice developed from family needs and
. PROG W e

expectations and therefore career choices “should fulfill family expectations and bring

7 LLUres, a person s career

honour to the family; anything contrary to that expectation is deemed as selfishness on
the part of the individual (Tang, 2009). In contrast is the Western cultural orientation
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which is more individualistic. Among theories of vocational congruence, the one that
has gained the most acceptance and empirical support is Holland’s RIASEC model of

vocational choice (Holland, 1959).

What is common among all the five components of the P-E fit is the concept
of fit between the person and the environment/job/vocation/organisation which, in the
view of Furnham (2001), has been an attraction for psychologists. Even Shackel
(1970) had argued that areas of applied psychology such as ergonomics and

he person to the job" and

tion and training, and the
latter pri WDy e 1 er i i urnham, 2001:6). In view
ies, and the fact that this
ill requirements, the next
section

s to conceptualize fit in P-

E fit theo

2.2.1.1

zed as a complex and

measures and theoretlca}“approaehes-éé}esfau'ta‘fe & Bucitiniene, 2010). Most of the

conceptualizations of fit have dual perspectives as indicated below.
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The first is the distinction between objective (actual) and subjective
(perceived) fit. Perceived or subjective fit is conceptualized as the judgment that a
person fits well in the environment. Subjective fit, therefore, involves asking people
directly whether or not they believe they are a good fit with an organization and its
members. Actual or objective fit, on the other hand, is the comparison between
individual and environmental characteristics rated separately (Sekiguchi, 2004). In
other words, objective fit involves gathering separate information about the person and
their con

the organization and then assessing ruence (Resick et al., 2007). A more

detailed ¢ irds and Rothbard (1999)

cited in yerson and environment
perspecti referred to actual traits,
abilities, a ed to physical and social

factors ptions. Conversely, the

“subjecti ferre clfseoncy erroneous) perception of
personali cs, @ Ve env ; as that which is uniquely

perceived al (Fut 00dds7 essed that even though P-

E fit theo that'the objecti infly subjective fit, most studies

The second irhp(;rta‘nt distifiction in the fit literature is the supplementary
versus complementary distinction; two concepts which refer to the compatibility
between people and the organisations as explained above. Muchinsky and Monahan
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(1987) further explain that supplementary fit occurs “when people supplement,
embellish, or have characteristics similar to other individuals in an environment” (cited
in Westerman & Cry, 2004:253). In effect, supplementary fit is achieved when an
individual’s personal characteristics (e.g. value, goals, personality, and interests) are
congruent with the organizational and vocational characteristics, such as values, goals,
personality, and interests (Kristof, 1996). Complementary fit, on the other hand, occurs
when a person's characteristics make whole or add to what is missing in the

environment. This implied that this fit is achieved when an individual’s characteristics

fill gaps fit); or an individual’s

psycholo rk environment (referring

t and subtle distinctions
with resp ncept of congruc ‘ e, in the view of Meir and
Melamed c 1S _evad ' es of congruence or fit:
lities congruence. They

> degree of compatibility

avoc@gon menbe stk Seme : 7 ,'- }sonality type and
| Eﬁ —d]
avocational timlma(ﬁ]znﬁmormﬁn

T aHl PROGE o

degree of compatibility between skills and jo_b r_c::qﬁirements, as subjectively reported

abilities congruence is the

by the employee (Furnham, 2001). Studies to measure these three different measures

of congruence have revealed they are unrelated since no significance connections have
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been found among them. However, all three were associated with well-being measures
in the predicted direction and therefore the combination of these congruence measures
had an additive effect. The implication being the larger the number of congruence
measures, the higher the well-being. The results clearly show the importance of
increasing the number of valid measures of fit as they quite clearly tap into different

features of this multi-faceted concept (Furnham, 2001).

In summary, P-E fit can be classified as a complex and multidimensional

concept ribed. First, fit can be

an be conceptualized as
and demands-abilities
of fit that have equally

been ide and abilities.

focuses on the role of fit
s the focus of this study.
this role of fit which are

types explain the

study, hence making this-aspect-relevantfor fhe‘s“tildyf-l\/[oreover, determining the fit

between education and employment is important because it will help one to know if
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those who undergo educational training will eventually get jobs in their profession.

The four fit types are elaborated in the next section.

2.3.1 Types of Fit between educational background and job

The first type of fit is the vertical fit between education and job. This fit refers
to the extent to which the level of education (e.g., bachelors, masters) agrees with the
level of education required for the job (Heijke et al., 2003). Regarding this fit, there
are times when the level of education of the graduate is higher than the level required

g in a job that requires a

d as being over-educated
for the j evel of education of the
graduate ase the graduate is under
educated J 1 1 instances, vertical misfit
ates are unable to wait to
find a job : A ) 35 Re : ) or some fields of study
appear to Ee i gctc aduz e find a job in that specific

field of's Graham ctal ! ; emans et al., 2017) among

degree of fit between
]

example, a graduate with an

1piﬁéfmabﬁmmﬁm |

accounting degree working as an accountant in a firm has a high horizontal fit, while

the szﬁdgfdis

a graduate with a nursing degree working as an assistant in a bank has a low horizontal

fit. According to Heijke et al. (2003) graduates from law, natural sciences, and health
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had a higher frequency of being employed in their own study discipline than graduates
from other disciplines such as the humanities. A logical explanation to this
phenomenon would be the fact that law qualifications, for example, are specifically
oriented disciplines, implying that graduates with such qualification need to work in
their specific area of specialization. On the other hand, the humanities are considered
to be general oriented disciplines, meaning that such graduates may work in a range
of areas. For a better vertical and horizontal fit to be achieved, however, Heijke et al.

(2003); Baert et al. (2013); and Graham et al. (2014) have all indicated that work

with the study discipline.
ternships, which provide

king world, have become

s the match between the
learning and attitudes necessary to
perform ences acquired from one’s
education he opposite is competence

misfit which' Ve 2 | ers and what employers want

(Nic@féun, 2009). Tn's¢ Ses mpetén i ' s because sometimes
vy - =)
a different set of dge, skills;a i 185TeC i;gd_da&é to, for example, a
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vertical or horizontal misfit or becéﬁﬂn5wle:_d§e, skills or attitudes need to be further

developed at work since sometimes the learning outcomes that come from education
do not completely match the requirements of the job (Carless, 2005) and new things
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have to be learnt. Moreover, several primary studies (Le Maistre & Par¢, 2004; Holden
& Hamblett, 2007; Filstad & McManus, 2011; Pennbrant et al., 2013) have found that
it is impossible for some knowledge, skills, and attitudes, such as specific job-related
rules or conventions to be learned in higher education since these will vary from job
to job. Therefore, these need to be developed at the work place to close the competence

gap, as well as make the employee function as a full member of the workplace.

Finally, the fit between the person and the environment is again taken into

account. alues, and abilities of the

graduate getal., 2011). According

to Edgar n-environment fit when
selecting a graduate profile very
similar te’s well roundedness and

fit were ¢ for recruitment.

T iny clearly reveals that a

common the competence factor.

Furthermao the work environment can

be a competencesneeded for the job; thus
i -] - B . - I .

rnalq'ing m a necessary factor in job fit theeries. For purposes of this study,
| — ey |
T ‘ | ‘ A

then, the?ompe@l@lpﬁquu litative data since it was the

most appropriate as the study examined the competences acquired from university-

based journalism education and matched with industry skills requirements. To classify

these necessary competences determined by employers, the content-clustered
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framework of Young and Chapman (2010) was used which is further explained in the

next section.

2.3.1.1 Competence Levels

It is widely accepted that a critical period for young adults is the transition from
higher education to the labour market and therefore, the necessary skills and
competences as well as the perceived fit between what is learnt and what is required

for the job take a salient role. One will therefore agree with Le Maistre and Paré (2004),

Teichler ( 1l indicated that preparing

students idered as major aims of
educatio ‘ach 5 ‘ n (2010) had emphasized
that stud. i kills, and attitudes which
gh changes due to their
8; Kyndt & Baert, 2013).
nan (2010) developed the
different frameworks on
de up of five clusters of
ve competence areas
competence, Personal

1
competences that should be

= e ——

learned in education to become fully prepared for the job market and are further

elaborated below.
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1. Basic Competencies are those that provide the basis for everyone to adequately
perform the job. Examples are literacy, numeracy, computer knowledge and skills,
and information technology (Grosemans et al., 2017).

2. Business are more job-specific competencies and therefore not necessarily
relevant for every job, such as financial planning and merchandising (Grosemans et
al., 2017). In Young and Chapman’s (2010) framework, the business competences
are specific competences that are explicitly related to a study discipline. They are

competences relating to theoretical knowledge, technical skill, practical knowledge and skills

at demand analysis and
1 logical reasoning skills

novative attitude and an

fectiveness and lifelong
and are central to career
time management/setting

at once, being structured,

managi §t : ving a cle -:o and being able to

take risks, responsible, being flexible, "and, possessing self-discipline
o 3 & ‘ ‘¥'u______.-ﬂ'l—— ‘ ‘

(Grosemans etjafﬂ E&%H' F HDGEE}-E#_“J ?—-

5. People Competencies refer to competences in connection to others. Examples

are teamwork and communication; leadership (management skills); interpersonal

skills, especially communication skills. It also refers to maintaining relations and
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working as a team especially in a multidisciplinary way as well as listening and

negotiation skills. (Grosemans et al., 2017).

The five competencies can be put into two categories: Generic and Specific.
Grosemans et al. (2017) explained that the business competencies fall under Specific
while the rest of the competencies, (i.e. basic, conceptual, personal and people) are
Generic. Some researchers have the opinion that it is more important to develop
generic competences than specific competences before entering the labour market

(Biesma eneric competencies are

applicabl petences which are job

specific. as challenged this and
wined and, therefore, are
both esse sertion was confirmed by
other rese S ' anus : 1.,2013; Yanetal., 2013;

competences will help to

at can be used in the work,

i
n:EriEgr-ia and UNESCO and

determme quahw‘orgﬁﬂgrﬂ‘ﬂ@mgﬂ

WIJEC standards served as the global standards used for the assessment and evaluation.

How these were done have further been explained in the methodology chapter.

71



University of Ghana http://ugspace.ug.edu.gh

CHAPTER THREE

LITERATURE REVIEW

3.0 Introduction

In this chapter, empirical literature is reviewed in order to annotate the origins
and evolution of research in the field and to navigate the contours of previous efforts
at establishing the presumed link between university education and job market or

industry r and be guided by the

and conclusions reached
in the rel udi 1indus S i education in general and
on Journ: ] i icula ces with an overview of

to provide a contextual

or, falls mainly into two
the classic Greek idea of

eedom, as well as

truth QSQles cited M Gidley, 2000). It is the belief

goojlness, b N T
= —_ —
of proponents of thls sohool oﬂ&&qy} -unrversmes should provide a liberal

.

education for their students and engage in research aimed at increasing society’s depth

of understanding of the world (Langtry, 2000 cited in Conrad, 2019) and removed
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from having anything to do with employment of its graduates. Scott and Dixon (2008)
agreed with this notion and noted that complying with the whims of industry and
government has not been a traditional mission for universities. According to them,
“the academe is already optimally organised to accomplish its own objectives and
these may not necessarily be the same as those of industry” (2008:12). Similarly, in
defense of a liberal education that prizes the development of individual intellect, John
Henry Newman (1852) in his book The idea of a University described the outcome of

education as one that “a habit of mind is formed which lasts through life,

moderation and wisdom”
iversity can only be an
y grant its students a truly
liberal hak ‘ ctual™a 2 fit is free from practical,
out knowledge for its own
sake. Uni : | ‘th us on theory and concepts
and, there j amm 7 f c lare > This first way of thinking
about the e i thatspre edge for its own sake and

not to se g “usey th t sl fains great resonance with

1 view.

w some see the traditions of

<o eSS

universities, is that universities have always had a dual purpose — vocational training
and education for its own sake (Gould, 2003; Graham, 2005 cited in Conrad, 2019).
In other words, universities should focus on the bias of the industry which is
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production and professional skills as well as the status quo of the academic way which
is theory and concepts. Mackey (2001) referred to this as the long-standing debate
about the balance between ‘utility’ and ‘liberal studies’. Emphasizing on the utility
theme, Davis (2017) described an emerging model of universities as one with a very
high utilitarian narrative which, according to him, is an example of not what is to come
but what is already here, diminishing the need for all universities to question their

reason for being and their plan for how they will compete. Describing Phoenix

itted to comprehensive
e premise that education
nything not essential to
ntilitarianism approach to

ing about the role of
ple of the second way of
f the pursuit of education

et sufficiently widespread

th@re is e Lt r . [RmAn
H =5
i s

being about broadly educating students by edl_lc;tihg their whole being and preparing

them for life (Robinson, 2006 cited in Conrad, 2019). In other words this school of

thought focuses on the role of universities to ‘civilise’ without concern for
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vocationalism. The other, much smaller group, sees the role of higher education as
being ‘dual purpose’ and existing to develop knowledge and personal growth as well
as training students for their chosen vocations (Gould, 2003; Graham, 2005); that is to

say to civilise as well as provide manpower needs.

Considering the way universities are perceived in this 21 century, there is no
doubt that the second school of thought, though in the minority, is gaining ground
especially in this era of private higher education that has brought in its wake the

a marketing or consumer

needs ap | ‘ ‘ substance and method of
sternak, 2014). In other
ise to a different concept
of the ed trasts with the classical
1 independent entity and
heir needs or satisfaction.

 higher education to the

needs approach by tfyir'lg to pinpoint the needs of the student-consumer in their

programmes.
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However, some researchers have found fault with adapting higher education
to the needs of the consumer. For instance, Heckman and Montera (2001) argue
that adapting the curricula to the needs of the market place can adversely affect other
professional requirements, such as the need of professionals to acquire broad
knowledge bases in their fields. Moreover, the needs of consumers such as
employers in the profession can affect the expectations of the institutions and
invariably impact curricula development. These concerns have been reiterated by

researchers such as Velde (2009); Meleki (2009); Tubaishat et al. (2009) who also

find faul adap 2duca the c needs and argue that the

lesser importance to
a to be based on the
professiona ional and personal skills
instead. nowledge-as-consumer-
goods w i ; ) rofessi or others. He argued that
1 business administration, a
employer is appropriate.
ywledge is needed for the

ompatible with the

.1 ere of knowledge in the

el

dornams of the semagﬁwhgamg S0 mde vl&:ﬂ; many interdisciplinary

aspects that there is no agreement regarding what is needed when it comes to

knowledge-acquisition.
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The above notwithstanding, university education in this 215 century has
become so linked with employability that the perception now is that universities that
do not produce employable graduates are rated low by the citizenry as most
universities are assessed according to the number of employable graduates they can
produce. In fact, various governments (UK, US, Europe and Africa) have challenged
HEI to expand to meet rising skill needs implying that meeting manpower needs
may not have been that important previously; however, it is now. Moreover, recent

trends have indicated that students perceive the attainment of university education

an capital which would
yard, the sense that higher
onomic, occupational and
social oppo iews (Tomlinson, 2008;
Bridgstoc 2018). Such convictions
about un

lity skill that matters the

most to tl e dual role of universities.

ds a growing need for

professionals: especially those who can

inde;@x solve pfob ap! : hese-requ }e a motivated work

H ] ==

force-who aE S jmglélﬁ'ﬁ F?'x ﬁm? of the-firm and the market

situation (Pujol-Jover et al., 2015). Even _though university education was not

originally expected to meet industry demands, that stance can lead to an unsatisfactory
situation whereby there is no alignment between industry needs and the prevalent
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academic curriculum. Moreover, Fry et al.’s (2000) assertion that HEI are expected to
equip the next generation of workers with the requisite knowledge and generic skills
necessary to sustain and develop the national economy confirms the notion that
university education, to a large extent, is about employability. Furthermore, Tagoe’s
(2008) conclusion that higher education is to provide students with knowledge and
skills relevant for the local, national and international labour markets gives credence
to the argument that providing graduates with employable skills to meet job market

needs is a sine qua non for HEI, especially because there is so much competition in

the labo | et requ ts increases employment
look for graduates who

exhibit 2 c g he deg " )08) attaching value to

civilise as well as provide
this twenty first century
mple, with the way they

promote c o ANmes. | when advertising their

prospective
with the skills industry needs stressing the vocational role which has been added to the

traditional role to produce the dual role.
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The dual role is even more pronounced when it comes to journalism education
because of the history of university based journalism education and the fact that in
countries such as the US, professionals from industry had a hand in its establishment
(Mirando, 1995; Boylan, 2003; Berger, 2005; Missouri, 2005) indicating their
industries’ interest in the caliber of journalism graduates produced as they will end up
working with them. According to Carey (2000), the driving force came from strong
lobbying efforts of state press associations and publishers who saw a university

journalism curriculum as a way to enhance the occupational prestige of the journalism

at the university level has
line (practically) or the
ebates (Deuze, 2005). In

view of t , a reais, D2 d an integration of theory

and practic alism el J prc J ths in journalism education
(Gla 02; Rhood 1000; Blob: ‘Izooo; Deuze, 2001)
wh1¢h conf } the dual role Th1s 1ntegrat1 1 of eory arlld practice is what

Greenberg (2007) reigg'cﬂg E EQQE racnce—iwhlch assumes a two way flow
between theory and practice and is based on Kolb’s experiential learning cycle.

Training of reflective practitioners has therefore emerged globally as a leading concept
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among journalism scholars (Reese & Cohen, 2000; Sheridan Burns, 2002, Keeble,
2005; Wasserman, 2005, Niblock, 2007, Greenberg, 2014; Auger et al., 2017). WIEC
and UNESCO have equally stipulated that an ideal Journalism curriculum should

provide a balance of theory and practice, among other criteria.

3.2  Related Studies
In order to be guided by previous studies, this section looks at issues arising
from the findings of four empirical studies undertaken in the area of university

ndertaken between 2003

d industry requirements.

It also re mpi ies 0 i n in Africa.

om Europe, has indicated
dents acquire during their
arket (Mora et al., 2007a,
ero & De los Rios, 2012;

¥ Neena, 2016; Kalufya &

: e.xpleriitory case study that
examined the competences in Sustalnable Development (SD) that are focused on the
engineering curricula at Chalmers University of Technology in Gothenburg, Sweden.

The study set out to answer the following research questions: What competences do
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students obtain in the educational programmes? What competences do the companies
need? What is the gap between what is obtained and what is needed? The study used
a mixed methods approach by employing document text analysis on 70 courses in
environment and SD; survey with students and alumni, and focus group discussion
with 16 Swedish-based companies and five organisations. Findings were that Industry
demanded a higher level and broader range of competences in SD among engineers in
general than what was being offered at the university, revealing a gap between

competencies obtained and competences needed. For instance, several company

amongst newly graduated
they possessed enough
tive. Furthermore, many
cies to carry out their
responsib sing the knowledge gap,
own staff through internal

eight out

educatio

employers’

and @Lskius they posse

H
skill‘s-,_cgnsi«jﬂ eMWme
T aAl PROG

business as well as job profiles, were coml[)argd_vvifh the actual skill set of fresh MBA

graduates from the higher education sector. As was found in Hanning et al.’s study, a
‘skill gap’ between actual and expected was also identified from these findings. For
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example, 86 percent of employers observed that MBA-hires have inadequate skills and
therefore do not create much value for their companies in the first few years of their
career. The study equally revealed that there was substantial dissatisfaction with the
quality of business graduates in the practical level. The study concluded that three of
the five P-E (person to environment) components of Holland’s Job fit theory, which
are P-P (person to person fit), P-G (person to group fit), and P-J (person to job fit), are
relevant for a fresher recruitment. The other two P-O (person to organisation fit) and

P-V (person to vocation fit) become applicable after one joins the firm, as these are

n to the employee.

fit went a step further to
provide be addressed. The study
analysed the Faculty of Economics
entify the extent to which
rvey for firm supervisors
Business were used. The

achievem pe cte S aining project skills were

analysed.

grad@@e management s} \eir o AS 2
| ﬁ =)
entrepreneur; lm"l“ﬁﬁ‘ﬁrmmmﬁﬁ_ unication skills and in being
e - 3 PROGELARUIE

versatile. The researchers, therefore, fecommended that more programmes are needed
to further enhance the employability of graduates. In addition teachers should spend

some time embarking on research projects at firms or in the professional world so they
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can adapt their knowledge to the actual working environment. Furthermore,
institutions should ensure that their syllabus includes some of the competencies

prospective workers will require when entering the job market.

In a similar vein, Kalufa and Mwakajinga’s (2016) study, which assessed the
employability of graduates in HEI in Tanzania, recommended that Career Advisory
Services (CAS) at HEI should be used to provide short term programmes on
employability for students. In addition, there should be a clear-cut link between the

ents have the opportunity

will invariably promote
ed on the findings which
ployability skills between
orrelation regarding their
perceptio employability skills. For
instance, s, the students perceived

d that higher but not that

ere ranked higher by the

“Sottie sﬁMEﬁWWM&Q ave concluded that from the

perspective of employers, communication graduates do not possess the skills
necessary to hit the ground running because the skills they learnt in college did not

reflect the needs of the work force (Mattern, 2003; Lepre & Bleske, 2005; Hines &
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Basso, 2008; Adams, 2008; McDonough et al., 2009). For instance, Hines and Basso’s
(2008) study found that an alarming number of communication professionals report
that entry-level employees possess poor writing skills and even poorer editing skills.
The study was conducted with senior-level communication professionals in the US
who felt that colleges and universities do an inadequate job of training future
communication workers in writing competency because they found entry-level
workers lacking a thorough understanding of the rules of grammar, punctuation, and

sentence structure. A previous study (Lepre & Bleske, 2005) had, however, reported

that both at strong writing was the
most im ski ‘ i then is that there is little
e curriculum resulting in
not muc ) by training institutions.
pression when they found
g their curricula into a

ents to produce news in

sm practice. Furthermore,

nt against the backdrop that the expelctations of the news

— INTEG CEDAMUS ' —
industry is fundamenﬁ&!uﬁv&% ty to prepare students accordingly.

The above notwithstanding, recent studies have continued to identify skills gap
between the expected and the actual in journalism education especially from the
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perspective of employers (Krumsvik, 2012; Allan, 2013; Cullen Trevor, 2014; Cullen
et al., 2014). Allan’s (2013) study, for example, was to establish whether the Kenyan
media houses were content with the competences of the trained journalists from middle
level media training colleges in Kenya, and whether these institutions had necessary
training facilities. On the level of contentment with output or skills of graduates, media
personnel graded graduates in the following in descending order: Field Reporting,
Television and Radio Production, News Anchoring, Radio Presentation, Print Editing,

Program Directing, and Studio Operation. These skills exhibited by the graduates

out to get stories or when
they prod P nn ‘ ia g as when it came to news
anchoring i ‘ 0 0 in pic e directing and studio
were major weaknesses in
1 in electronic technical

ing facilities back at their

the views of senior news
yyers deemed important for
K ‘-' lVS executives were
( the Bachelor of Journalism
syllabus at Oslo and Akershus Ulﬂvérélty College of Applied Sciences (HiOA).
Regarding the critical competences, they found the following not explicitly covered in
the syllabus:
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e Using social media as a journalistic tool

e Knowledge about the media business (value chain)

e Technical knowledge (both publication platforms and tools for computer-
assisted journalism)

e Able to analyse Big Data and complex issues

e Languages

o Knowledge of access to public records

keholders of HiOA (i.e.
te any imminent sense of
ese findings should have
irriculum change for the
from literature (Huang et
. 2013; Anderson, 2017)
, journalism curricula were
frial demand. This inaction by
. (16) argument that in
from"t'ﬁle market or industry
meet normative ambitio;ls for the development of the journalism profession and,
therefore, do not necessarily result in curriculum change. Furthermore, during a 2013

Poynter Institute study of journalism education, news editors and staffers interviewed
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indicated that some journalism-schools are not making efforts to be abreast with
changes in the field (Finberg, 2013) implying that aligning curriculum to industry
needs may be institution specific and so how each institution responds to it will vary.
Perhaps Mensing’s (2010:512) call for a move away from industry-driven education
to a more community-orientated approach that takes advantage of new technology and
citizen participation in order to “reconnect journalism with its democratic roots and
take advantage of new forms of news creation, production, editing and distribution”

may provide a new direction for journalism education, especially in this era where new

hanges in the practice of

f an Australian Learning
and Teac e deficits in the skills level
ors working in radio, TV,
print and ; ia abo: G ess” of tertiary educated
in spelling, grammar and

syntax, at nt,of gencral ki g areas of concern were the

initi@wer@ unable to"g te"story ideas. n. -
o ¢! el
overwhelmi: : i ournali tadqa.teé were competent in
St AN TEGH] PRGTEDAROS i

digital technology skills; a finding which is not sﬁrprising because of the digital era
we currently find ourselves. Cullen et al.’s findings were largely reflected in previous
Australian studies with mainstream media employers (Alysen 2007; Callaghan &
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McManus, 2010; Mensing, 2010; Nankervis, 2011). Majority of the editors also agreed
that there was a central role for universities in Perth to provide both an educational
background and skills based training for people considering a career in journalism and
early career journalists. They, however, recommended that instead of the existing
model where the initial training of journalists is conducted within the institutions and
then the successful graduates are polished on the job, the training should be

collaboration between the universities and industry.

vik (2012) were not taken

or of Journalism syllabus
e a daunting task and
achieving evidence of disagreement
between ise content of an ideal
Journalis search project to assess

whether ased universities provide

graduates caled that there was some

disagreen an ideal university-based

a previous study (Dickson

& B@}OOQ which™al§ jated that a gap, o tween professional
| :

jourhalists aff § - -c-atm-s-et of journalism education. A
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study by Kraeplin and Criado (2005) equﬁlly_hi_giﬂighted this gap. The results of the

Journalism 1

study on the views of educators and practitioners on convergence skills indicated that

educators (93%) rated the importance of convergence skills higher than TV managers
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(72%) and newspaper managers (69%) revealing that educators somewhat
overestimated the interest media had in convergence skills when hiring. This issue of
difference between practitioners and the academy regarding what is relevant for the
profession is not peculiar to journalism. Regarding Public Relations curriculum, for
example, Todd (2009) found that there were significant differences in courses
considered most valuable by faculty advisors relative to courses that professional
advisors valued most. These differences were revealed in a survey conducted by the

students’ chapter of the Public Relations Society of America (PRSA). The results

revealed r a curriculum that was

inclined ical skills and adequate
1¢ other hand, preferred a

ing, ethics, management

tical skills, faculty on the

009) argument that the
dustry and the university

erve the industry is enough

that industry needs to cornpfernent fﬁ umvergit; in conducting the training (Temple,

2009; Cullen, Tanner, O’Donnell & Green, 2014; Frost, 2017, Yusof et al., 2018).
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These findings lend further support to the clarion call for more industry-academia

collaboration in nurturing high quality graduates in Journalism.

A review of these studies have confirmed what other studies on competency
levels of employees and industry expectations have found out, that level of
competences acquired by students is usually below the level required for the job. In
effect a “skills gap” between actual and expected is a common finding in studies for
both general university education and university-based Journalism education.

igh overlap between the

ed in the labour market
(Finnie, 017) thereby implying a
match. N bout the poor training of
students on that there is clearly
een executed as it should.
or a closer collaboration

dents but stressed that this

ferent orientations of the

(2015) therefore, recommend that aspects of the ﬁniversity governance needs to be

modified so it could be more flexible to respond quickly to the demands of the

knowledge society and the international context. In addition, there is the need to
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encourage firms to be willing to collaborate even though scholars in the field are
divided on the issue of whether it is important for academia to consider input from
industrial players in shaping the curriculum on journalism education in HEI (Cullen et
al., 2014; Gilmor, 2016). This collaboration, which will provide an understanding of
current demands in the industry, will help reduce the gap between the actual skills and

the expected skills.

These studies, apart from indicating skills gap between actual and expected,

have als ournalists and journalism

that matter their inability
to reach curricula should deliver
(Tanner, levant to find out exactly
what ind ces since this study was
interested ; SWhich the ‘ he competences industry

requires.

323 1

Th
dete (
edu?at

regarding competences needed. Most of these studies have been conducted in

Australia, the United States, United Kingdom, and Asia in general: (Dickson &

Brandon, 2000; Huang et al., 2003; Kraeplin & Criado, 2005; Lepre & Bleske, 2005;
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Pierce & Miller, 2007; Massey, 2010; Wenger et al., 2010; Brown & Collins, 2010;
Callaghan & McManus, 2010; Cleary & Cochie, 2011; Cremedas & Lysak, 2011;
Owens & Wenger, 2012, 2013; Tanner et al., 2013; Ryfe & Messing, 2013; Wenger
et al., 2014; Anderson, 2017; Wenger et al., 2018). The numerous studies undertaken
on industry’s perspective on journalism education are in consonance with Berge’s
(2005) observation that unlike a number of academic fields, journalism practice as a
subject at the tertiary education level had a particular industrial point of reference and,
therefore, the teaching of journalism at universities was done on the initiation of

industry

conducted on journalism

educatio e traditional news skills

such as concerned whether their

recruits leske’s (2005) study, for

example, professionals agreed that

strong w to master. Other studies

(Dickson g et al., 2003; Nankervis,

2005) had als

exce@ge studies

H

oo e

(2010) study revealed that mainstream ﬁledi_a_érhployers in Australia have always

placed a high premium on their employees having only traditional journalism skills.
Also, in the US, a study conducted in the same year found that employers still
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demanded traditional news skills (Brown & Collins, 2010). Another study, Cleary and
Cochie (2011), content analysed newspaper job advertisements over a 27-year period
and discovered that skills employers want are writing, print design, and editing copy.
These findings give credence to the notion that basic journalism skills, including
spelling/grammar and knowledge about journalism ethics, have been prioritised for a
very long period and therefore remain paramount to employers (Pierce & Miller,
2007). How much employers valued basic or traditional skills is evident in several

studies that found employers concerned that multimedia courses were displacing other

Bhuiyan, 2010; and Loo,

findings are apparent as
studies cc w media skills and multi-
at educators have equally
ergence courses to their
Journalism and Mass

Commun es, : L. ] ed to teach online or web-

cond@gye found er T
H
possessing | omﬁg‘mwﬁﬁﬁm u Wﬁm ts to_.@ﬂhance news stories

(Brown & Collins, 2010) suggesting that fhe need for some new technology skills was

‘web. More empirical studies

Yo - [ desire for graduates

becoming necessary for employers but they still demanded traditional news skills in
addition. In a study by Massey (2010), both print and broadcast job listings requested
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web-posting skills in addition to traditional skills. For instance, the study found that
newspapers sought reporters who could also shoot news video, implying a moderate
demand for multi-platform skills by legacy news organizations. Cremedas and Lysak
(2011) also found most positions in television newsrooms require web skills,
especially being able to generate web content. Wenger and Owens’ (2013) study in the
US echoed similar findings. They found that the demand by employers for multimedia
skills had increased significantly. For instance, the study revealed that the ability to

post content to the web, to write for the web, to shoot video and still photos and to

work wit be necessary. There was

also the

s findings and confirmed
ly rise, as job postings are
increasin : Thum on . ontent production, use of
ements. Similarly, editors
m graduates to be multi-

s (Cullen et al., 2014) a

study in Norway which

gl)od communication
i
future. The studies revealed

that online employers were those more enthusiastic about graduates who have a range

of multimedia skills than employers in newspaper, radio or television.
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Within the last few years, the demand for multi-platform and multimedia skills
has continued to soar as job postings are increasingly listing skills involving online-
content production and use of mobile apps among job requirements. For instance,
Wenger et al.’s (2018) comparative study, which compared the results of their 2010
and 2015 study on job postings for newsroom positions of top US media companies,
found an increased demand for employee skills in social media and a tendency to seek
candidates that exhibit web/multimedia skills. The study, for example, revealed that

while in 2010 about a third of required web/multimedia skills; in 2015

dition social media grew
job postings indicating a
plication then is that what
g a strong foundation in
web/mult employees to work across
multiple study representing about
48.4 perc

n that there is equally an

increase i urprising considering that

the media Just one way: newspaper
or te : Iin an era where the
public some ts news fr from newspapers, at other i nes get news from television

N

and radio, and st1-ll 0 e!" s&%m core mission of journalism is

to inform the public about its world in the best possible way but nowadays, the best

possible way is no longer one way but a multiple media way (Callaghan, 2009). The
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job titles that most often require multiple platform skills are reporters (37.6%)
followed by web writers (14.3%), web producers (7.8%), editors (6.7%), and then
producers (6.3%). Reporters have the highest percentage because as front liners
performing the core mission of journalism, they need to put the reading, viewing, and
browsing public at the centre of their work and satisfy their multiple media needs,
especially because the public are not solitary consumers of the media. There are,
however, debates in the US as to whether one person can successfully produce quality

content in different forms of media, especially when it comes to a major news event

e multimedia reporter. In
such a sit a, this fou i-plat reporting likely to produce quality
(Sutu, 20 ' r b hat o studiesy er & Owens, 2013; Yusof
rease in the request for
cy are needed by media
timedia products grows,
media ho vl 1T . Ita P : ‘ C ills more suitable because
such peof _' C ne oney since multi-skilled

reporters 1 , having convergent skills
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teamwork and the ability to work under plressTlrE under strict deadlines. For example,

n these studies and these are

Wenger’s study revealed that working under pressure and tight deadlines increased

from 28 percent to 56 percent and working as a team player increased from 27 percent
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to 52 percent within the five year period between 2010 and 2015 (Wenger et al., 2018).
Perhaps the pressures of newsroom production have made it imperative for these
personal skills to be demanded of graduates. This is because in the newsroom,
graduates are expected to produce three or more news items a day in addition to staying
abreast with social media and audience interactions, which can lead to stressful
situations especially when in the classroom of most Ghanaian universities,
undergraduate students are usually expected to produce three assessment items (class

work, mid-semester, and end of semester) within a semester of sixteen weeks creating

n and classroom. Another
skill whi ‘ G C ] sset in the workplace for
Davenport, 2012; Edgar et
dia practitioners but for all
skills presupposing that

ard skills but soft skills as

of Journalism and Mass Communication in four Nigerian universities and provided
details about the courses offered. The aim was to identify the specific features and

contents of their journalism curricula and the presumed relevance of such curricula to
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the existing developmental needs of the journalism profession in Nigeria. Regarding
the type of courses being offered under the journalism programmes, the study
discovered that the curricula models in the four Nigerian universities consisted of
Conceptual knowledge courses in Media Studies and Theories, offerings in practical
skills, competence courses in Professional skills modules, and broad-base offerings in
the Liberal Arts. This is similar to what pertains in the journalism and mass
communication department of the American University in Cairo (AUC), which is
to

Egypt’s first universi start academic programmes in journalism and mass

) grounded in the Liberal

ula of the four Nigerian
sities Commission (NUC)
— the be y S Universi | ria — to harmonize the
There is also curricula
diversity n what the universities of

technolog at | S| .: fer. The universities of

technology ar ning programs as opposed to

acad@yerm y degrees wi eate ernpha51s on l--*"';‘a»
the umversn S mﬁglﬁ fﬁmﬁb
FROG -

such as finance, sports, and court reportmg, the academic universities provide

1 education. While

t-related journalism minors,

journalism majors with additional majors and minors from the arts and social sciences,
such as languages, sociology, political science, and history (De Beer, Pitcher & Jones,
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2017). On the other hand, a study by Ochilo (1996) which evaluated the existing
curricula in journalism and communication training institutions in three East African
countries (Kenya, Uganda and Tanzania) revealed that most of the
communication/journalism training institutions in East African institutions have
almost identical curricula and they were in the strict field of the core discipline of
communication. Curricula similarities also pertain in some universities in Egypt,
where most of the departments of journalism and mass communication in the

following national and private universities: Cairo University (CU), Ain Shams

A) and Ahram Canadian

2017).

rses were absent in the
at there was low level of
courses were not offered
rsities studied. Similarly,

ills were not adequately

media practices in Nigeria whicl, accoﬁling_ to him, was due to the admixture of
American Libertarianism and European Public Service media philosophies. Odozi;s

study posited that media education in Nigeria was founded largely on the American
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model while media practices were founded on European model, to be precise the
British model, being a legacy of colonialism. These different ideological orientations
has resulted in an ideological conflict between media education and media practices
which definitely have consequences, some of which are a mismatch between what the

training institutions are producing as journalists and what the job market needs (Odozi,

2014).

While referring to gaps it is important to make reference again to Ochilo (1996)
because e that certain challenges
facing jo Jdressed and therefore do

not chang h, withi assing of ajority > respondents in Ochilo’s
study ind hat ¢ : the training since it was
relevant t ill had a number of unmet
training edia Management and
Administ and T elevisi T eporting, Communication
Skills, Secript Writing,
ula. The curricula were

therefore cons ng media demands thereby

mak@flciarines handicap
|
challenges f: irim'

il "-..I-I
I‘ LS COMpP

lex communication

: yv(or_ld,.a't large. Almost two

decades later, unmet training needs still 5ersTst especially because universities often

lack the necessary infrastructure and resources to prepare journalists for the tasks
required of them. For instance, Allan’s (2013) study indicated that the following
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facilities: computers, darkroom, still cameras, newspaper, newsroom, radio studio, and
digital camera were available for training purposes. However, students and trainers
were of the view that more facilities such as computers, newsrooms, newspapers,
microphones, digital radio recorder, digital camera, digital video editing, and other

technical training facilities specific for media training were needed.

In view of the ever-changing news room environment in this era of digitization
and new media technologies, unmet training needs will always persist especially in

) technologies, apart from

accessible) to a small
ding to Allam and Amin
(2017), s gypt’s state universities’
journalist nce, are lack of adequate
er and quality of books,
reference S. Theteare f their inability to update
their prog €S Wi en i 0gies, few 1imes providing training in
1 ch student faculty ratios.
Therefore, lae ez Snaios
Afrlc@gsmqs over the' ye he fe N
havemvealmmni P HEH:EE}ME
In Ghana, a general assessment of the journalism curricula of universities has

not been done to determine the course categories and whether these meet the needs of

journalism practice. If this has been done, such results are not available in a
101



University of Ghana http://ugspace.ug.edu.gh

scientifically organised form as has been done in the case of Nigeria, Egypt, Kenya,
Uganda and Tanzania. It is, therefore, a matter of scholarly interest to find out what
pertains in Ghana regarding journalism education in order to get that data in an
organised form to serve as a data base for future researches in journalism education or

studies.

33 Gaps in fit studies
A whole lot of fit studies have focused on the perspectives of students and

well as on the views of

graduates (Ochilo, 1996;
2014; Pujol-Jover et al.,
2015; St. y ‘ a & Neena, 2016). This,
subjective measurements
of fit tha - 30 fif . ve analysed job postings
aking use of objective
sults to curriculum, a gap
Ross (20

when the rest ed. ba ‘ icull an and McManus’s (2010)

@nee examined :
by %St@m%ﬁeﬂy@e ' The study found that these
A ! Pnﬁw e

main stream employers mentioned strong writing, reporting, and news gathering skills

1Si¢ |:red most important

as essential skills but these were skills they were not always identifying in Journalism

graduates. Furthermore, journalism graduates lacked general knowledge and news
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awareness and in addition, they exhibited poor work ethics. Even though these findings
reflected an understanding that this can be a product of youth and inexperience instead
of the fault of university education, this could not be determined or verified since the
employers’ views were not linked to what pertained in the curriculum. According to
Ross, linking the results to curriculum will determine how journalism schools are
addressing the demands of the profession which, in his opinion, academic research is
not paying much attention to. This study, therefore, has addressed this gap by

comparing the competencies employers require with the competences found in

journalist uly Y y > 0 between industry skills
requirem nd j F c i ent. S een the expected and the
actual we i i re empirig dies but they did not find

out how t ! ved™ y v has'a sed.

s that there has been a
significa W S : e bly seem to be demanding
more frot from the fact that demand
for multi , employers are equally
requiring pro iple platforms. However,
refer. o foundational “sK Swriting, Vreo 7 |

decreasmg 1£IW%WW1 I of old and new skills. There

is no doubt that the required skill sets for those workmg in journalism are continually

esearching are not

growing as advances in technology and news consumption preferences develop; the
implication being that the profession is requiring more from educators and students
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than it previously did. Moreover, the studies have revealed that the skills needed do
not vary so much from one country to another.

Details of how data were collected from the study areas and how they were
analysed in order to produce the outcome of the study have been provided in the

methodology chapter.
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CHAPTER FOUR

METHODOLOGY

4.0 Introduction

This chapter describes and explains the methodology used in gathering and
analyzing the data of the study. The study employed the pragmatic mixed methods

approach. The chapter discusses the research approach and research design adopted,

the study dures, procedures for data

analysis, he research. The chapter

arch and how these were

omplex because of their
a require a diversity of

of either quantitative or

Mixed methods research %ﬂgss ofresearch where the researcher mixes
or combines quantitative and qualitative research techniques, methods, approaches,

concepts or language into a single study” (Johnson & Onwuegbuzie, 2004:17). This
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approach gives better understanding to complex phenomena by triangulating,
corroborating and/or complementing one set of results with another and thereby
enhance the validity of inferences (Green et al., 2001; Teddlie & Tashakkori, 2002;
Mertens, 2005 cited in Kahsay, 2012). In addition, it offers a method for selecting
methodological mixes that can assist researchers get better answers to their many
research questions (Johnson & Onwuegbuzie, 2004). This research approach has
gained popularity because contemporary research is becoming more and more

interdisciplinary, complex, and dynamic resulting in many researchers seeing the need

to comple gbuzie, 2004). Moreover,

as reseat lop employing multiple

methods 1s of both qualitative and

ave” or third research
sitivist (quantitative) and
al and epistemological
Johnson & Onwuegbuzie,

atism, which is a philosophical

d1sc@t_uses the criteriol / :
H ga il
answer a speeifi W say, 201
TR PR Mﬁ‘
what works becomes what is useful and urespectlve of any philosophical or
paradigmatic assumptions that should be used. For the pragmatist, reality is plural and

so there is no absolute reality but truth will serve the purpose until experience develops
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a new truth. Moreover, since meaning is derived from experience, knowledge is never
conclusive but is got from scientific enquiry, testing, questioning, and retesting (Webb
et al. cited in Kahsay, 2012). In view of the need to use ‘what works’ in this study,
which was to investigate Journalism education in Ghanaian universities to determine
standards as well as the existence or non-existence of the fit between industry skill
needs and the content of Journalism training offerings, the mixed methods research
approach was used. In this way, all facets of the problem were captured from a

ropriate conclusions were arrived at. By virtue of this

nt that the philosophy

der when designing the
g, priority, mixing and
er data will be collected
ight given to quantitative
n to the two and in another

one is € ‘ A 18 depc n the interest of the

(! are things to also
i

¢ :f611'5'v-;ing stages: the data

o Mixidg o Bestvg (e o dati)debifs/ ot
collection, data analysis, interpretation, or at all three phases. Mixing can be done in

the following ways: either the qualitative and quantitative data are merged on one end

of the continuum (integrating) or are kept separate on the other end of the continuum
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(connected). A mid-way is equally possible where both are combined between these
two extremes (embedding). Regarding theorizing, theories may be made explicit in a
mixed methods study or be implicit and not mentioned (Creswell, 2012).

Figure 2 provides a diagram of the procedures used in this study for the
collection, analysis and interpretation of data. This procedure used the notation system

designed by (Morse, 1991).

QUAL - QUAN

QUAN
Data Collection
!
QUAN
Data Analysis

n
Note. “quz ‘ e, qua d , “—" stands for sequential,

capital let T10Li { < pration

1alitative and quantitative
data. Som fed concurrent ‘ inf h media houses and heads

for content analysis).

Quantitative data collected through questionnaires from media houses and universities
were done sequentially. The mixing consisted of integrating the two data bases by

merging the quantitative data with the qualitative data where appropriate.
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4.3 Study Area

Universities in Ghana that provide journalism/communication education at the
undergraduate level formed my study population and the study was a census. At the
time of the study there were 12 universities offering undergraduate journalism
education. The 12 universities are: African University College of Communications,
Bluecrest College, Central University, Christian University College, Ghana Institute
of Journalism, Islamic University College, Jayee University College, Methodist

Universi Cape Coast, Wisconsin

ity. The University of
t these courses were more
as excluded from the 12
offering e 12 (representing 66.7%)
were resp em are private institutions
and one the remaining seven are
frican University College
of Comm Ire ( 7 .‘ ‘ College, Ghana Institute

of Journalis versity College, Pentecost

Uni ' ‘ : _ na g* ]l eight universities

dy ey by iven f@llows: (Ui, Uni.2, Uni.3,

Uni.4, Uni.5, Uni.6, Uni.7, and Uni.8).

use(inin _this
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4.4 Data Collection Methods

For this study, most qualitative data were collected concurrently with a few
collected sequentially especially where they could not be collected concurrently but
quantitative data were collected sequentially. Data was collected from the institutions
providing the education and the media industry providing the jobs using interviews,

content analysis and survey.

The training institutions were visited on several occasions and copies of all

relevant ments were collected and

used fo : ere the undergraduate
tlines and reading lists,
in-depth interviews were
also cong 1 f the communication or
a few of the face-to-face
of the other data because
some hea depasti et " it . i d so interviews had to be

done sequentially.

onducted with ten media

AT

competences that are
]

s:s'm'g_Today. Copies of job

cdia companies gopini

—T

imp;)‘r'faTle W 13&55&!@%5@@_

descriptions were also collected as supporting documents and analysed alongside the
interview responses and used to develop a skills framework modeled on Young and

Chapman’s (2010) competence framework discussed in sub section 2.3.2.1. The aim
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of developing the skills frame work was for it to be used as the bench mark for the
qualitative content analysis of the courses in the curricula to determine whether the

courses in the curriculum were providing the required competences.

A survey was also conducted to collect data from the universities and the media
houses in order to answer the quantitative research questions and test the research
hypotheses. 10 questionnaires were administered to editors and senior journalist in
each of the 10 media houses sampled. 10 questionnaires were also administered to

teaching ents in each of the eight

dministered to the media

om the media houses and

y step procedure used to
eight training institutions.

erviews, content analysis,

] .
volvement or experience

and professional knowledge about 7the topics of journalism education, media and

journalism as a profession. Purposive sampling was therefore used to select

respondents for the interviews since this sampling method enables the researcher to
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select interviewees based on specific characteristics or qualities that meet the criteria
for the study and eliminate those that failed to (Wimmer & Dominick, 1989). This was

done to obtain legitimation (validity) regarding the qualitative data.

In-depth interviews were conducted with Heads of Departments (HOD) of
Journalism/Communication studies departments in the eight universities. These
interview responses served as further explanation to the data derived from the content
analysis of the content of the curriculum of each university. In effect the interview

edback obtained from the

content a | y | C@ 1.

semi-structured interview
d in this research because
these qusg ible 2 her the ability to adjust

questions ier questions in order to

clarify t essary (Silverman, 2013).
they were mostly open-
ended qu ‘ “typesy, of : ; spondents the freedom to

e with close ended

€ sion in an environment

—T

that .a:i-lcTVVEd aué{y ;Em andlfook an

— 1
1gc" %o.n hour. In addition, extensive

notes were taken throughout. The data was analysed thematically based on the

verbatim transcriptions and notes taken. Relevant portions were quoted in the findings
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and discussion sections to provide more clarity to the components of respective

curriculum.

From the above explanation, it is clear that the interview guideline was
designed in a way to generate comprehensive answers to the research questions and
the combination of more than one data collection method and source helped in the
confirmation of the findings in order to determine and explain any gaps. A sample of

the interview guide can be found in Appendix 1.

competencies that were
Iso conducted with eight
ed media houses and outlets.
The mai Kedthe INTEIVIC Weesuw 3 s or competences do you
ere purposively selected
h wide coverage and high
e: GeoPoll (2017). These
y , New Times Corporation,
|Media Village, GN
NeE__w_g)rk, Citi FM, and

EGRI PROCEDAMUS I'—

Multimedia Group. Job deseription-documents for journalists were also received from

six of them as supporting documents to the interviews. Copies of the job descriptions

can be found in Appendix 2.
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The data from the interviews and the information in the job description
documents were analysed thematically and upon reaching saturation, twenty skills or
competences were identified and used to develop a skills framework modeled on
Young and Chapman’s (2010) content-clustered framework which has five
competency areas: Basic, Business, Conceptual, Personal and People. The skills in the
framework were arranged in descending order of importance starting with the skills

that all media houses requested for and ended with those that just few requested for.

Table 3: Industry skills requirement and competence type

S/n Competence Type
1 Business
2 Business
3 People
4 Basic
5 Conceptual
6 Basic
7 Business
8 Basic
9 People
10 People
11 Basic
12 Business
13 Conceptual
14 Business
15 Personal
16 . ersonal
17I Business
18" I Lan grgﬁ "3 —— =tz I __Basic
19 -!_Read‘ing- - L, EH_! F HDGE;DHJJ-%—' Basic
20 French Language Basic

The first 11 skills in the framework were requested by all 10 media houses; the

next four skills were indicated by more than half of them, the next three by less than
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half, and the last two skills were required by only two media houses. The skills
framework was used to get deeper qualitative insights of the curricula that enriched
the data. For example, the courses in each curriculum which provided the skills, per
their description in the course outline, were matched with their respective skill area in
the framework. In addition, the duration in semesters allocated to the courses and the
format used for teaching were all indicated. Below are the details in the skills
framework which provides the required skills and the competence type they fall under

and used for the analysis of the course content of the curricula.

4.5.3

detailed content analysis

rnalism curricula offered

lysis. This analysis was
ntifically organized form.
As a met ial inquiry ana : me time has been used in
mass me n manifest” materials. A qualitative
sities from year one to year

nt of the journalism

TEGRI PROCEDAMUS |

4.5.3.1 Coding System and Content-Categorization

To organize the data into a manageable form, a systematic coding strategy was

used which conforms to Wimmer and Dominick’s (1989:26) coding definition — “the
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attempt made by a researcher to place unit of analysis into mutually exclusive content
categories”. The coding guide developed for this study was based on an adaptation of
the coding system used by UNESCO for its 1954 World — Wide survey of journalism
programmes and Popoola’s (2010) 10 categories typology used in his study on

Journalism education curriculum models in four Nigerian universities.

UNESCO’s coding system used in the survey sorted all courses in Journalism

curricula offered by schools across the globe into six mutually exclusive categories

legal. Ethical, historical

broJ_dcastin %
e,

~1_INTEGR PHDGEDMJE

6. Courses in the graphlc arts such as typc typography, newspaper mechanics and make-

up, printing, engraving, etc. (Cooper, 1986:43).
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Popoola’s (2010) 10 categories typology which is an adaptation of UNESCQO’s coding
system were based on 10 broad themes and categories under which all the curricula in
mass communication in Nigerian universities fall. These categories were:

1. Communication skills competence course;

2. Background conceptual knowledge courses in journalism and mass

communication;

3. Professional skill courses in broadcast journalism sequence;

dvertising sequence;

sities in Ghana were

|
eir themes and titles.

By content categorization theréfore, there were also 10 broad themes and categories

under which all the curricula in communication and journalism in universities in
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Ghana fell, similar to Popoola’s 10 categories typology. These categories, their

corresponding codes and related definitions are as follows:

1. Communication Skills Competence Course (CSC): Courses  relating  to
English communication skills e.g. grammar, comprehension, foundations of

writing, English language

2. Conceptual Knowledge Course in Mass Communication (CCMC): Courses

relating to field of mass communication (e.g. introductory courses in

, media law and ethics)

3. 3PJ): Courses relating to

reporting, mass media

4. PSBJ): Courses relating

5. nology (PSOD): Courses
dia

6. d Advertising (PSPRA):

science, health and environment issues
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9. Liberal Arts and Science Courses (LASC): Courses comprising the disciplines
of the humanities, natural sciences and mathematics, and social sciences e.g.
English Literature, foreign language, religion, mathematics, statistics,
psychology, sociology, politics, computer literacy, gender studies, critical
thinking, research methods, African studies

10. Others (OTH): “All inclusive” others category which is assumed to cover wide

spectrum of courses not covered by the nine categories, e.g. (entrepreneurship,

The abo gOTiZat] refore { 'Modi of Popoola’s (2010) 10
‘ « categories typology. The
ommunication/journalism
ed were coded under the

s that belonged to each of

s were further aggregated
into three ‘ epresen three - international Journalism
ptgal or Theory courses, and
: !)07). Six of the 10
p'éﬁl under Professional
Practice courses; two (.CCMC, PSPRA) under Conceptual courses, and LASC

represented the third category of Liberal Arts and Science courses. A fourth category,

‘other’ represented courses which did not fall under the main three. Standards set by
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UNESCO and WIJEC for journalism programmes worldwide discussed in sub section
2.2.2 were used to assess whether Journalism education in Ghana is associated with

international Journalism standards; a summary of which is provided below:

International Standard for an ideal Journalism Curriculum

e 10% Theory

e 40% Practice

e 50% Liberal Arts and Science

The researcher and an MPhil student at the Department of Communication
Studies undertook the coding for the content analysis. Both coders discussed the

written definitions of categories to ensure that both coders thoroughly understood the
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categorizations and hence obtained reliable data for the study. An inter-coder
reliability test was also undertaken. Though inter-coder reliability could be tested by
various methods, this study employed Cohen’s Kappa inter-coder reliability test. The
test was carried out on data from a trial coding by the two independent coders of the
courses of five universities to be studied. Using the SPSS software, the data submitted
by the two coders was tested with the Cohen’s Kappa inter-coder reliability function.
The test fell into the acceptable level of inter-coder reliability. The test yielded a value

igher than 0.60 are deemed substantial), a very satisfactory test value

rs therefore proceeded to

code the | : | for steps used in Kappa’s

media houses. The same
rsities. A total of 180
or reporters in the media
alism departments in the

‘the media houses while 70

|
— — -

) INTEGATFROCECAMUS.
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4.6 Data Analysis Techniques

Creswell, (2009) stipulated that data analysis in mixed methods research
occurs both within the quantitative and qualitative approach and between the two

approaches. Therefore, the data were analysed separately and then integrated.

4.6.1 Qualitative Data Analysis

The qualitative data from the interviews with the HOD were transcribed coded
and inte s was used in the form of
relevant the qualitative content

analysis

from the interviews with

ycuments, were used as a
a so that the total number
of course area were determined in
order to the extent to which the
yv. Therefore, the course
7 to find out which courses in the
L.
he qualitative content
C"W'lﬁ-éil skills the various
courses in the curricuia [;rovided to ascertain a fit. All courses that had the skill area

as part of the course title were classified as providing that skill. For example, courses

that had ‘writing’ as part of the course title were classified as full courses that provided
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writing skills. Then courses that per their course description were solely providing the
skill were also added to that skill area. The courses that per their course description
provided different skill areas were classified as courses that were providing topics
within courses related to the skills. All the full courses related to a particular skill were
counted and the numerical value used in the skills framework. The same was done for
topics within courses. The numerical values were used because in a mixed methods
approach, the researcher may quantify the qualitative data which involved creating

codes and themes qualitatively and counting the number of times they occur in the text

data (Cre ‘ ‘ sed in teaching each skill

area as

4.6.2

out the latent factors and
e the construct validity of

the principal component

o e ettt oo e

in the analysis. The Exp}oratory m Anal-ysrs results are shown in Tables 4 to 6.
Table 4 shows the exploratory factor analysis of the Course Content Journalism Scale.

As shown in Table 4, the results of the KMO (KMO = 0.659) test show that there is
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an evidence of factorability. Tabachnick and Fidell (2001) suggest that a computed
KMO value greater than or equal to .60 is indicative of factorability; in other words,
if KMO > .60, then there is enough evidence that there exists at least one common
factor underlying the observed variables. In all, three latent factors were extracted from
the items using the EFA. The first factor — Professional Practice had four items and
contributed 48.667percent of the total variance explained. The second factor- Liberal
Arts and Science equally had four items and contributed 18.747percent of the total

variance explained. The third factor — Conceptual Courses, also had four items and all

combinec 1 ent o A _ : plained. The communality
values ((C s | "' o .908 showing a good

factorabi ‘ ¢ adi d from .576 to .981 also
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Table 4: Exploratory factor analysis results of course content journalism scale

Factors Items CvV FL KMO TVE
Professional Practice 0.659  48.667
Professional skills course in print 908 .825
journalism
Professional skills in broadcast journalism .839 726
Professional skills course in online and .841 .839
digital technology
Professional skills course in public relations ~ .838 936
and advertising
Liberal Arts and Science 18.747
Communication skills and competence .886 .641
course
Liberal arts and science courses .865 .819
_Investigative journalism course .68 .927
Conceptu 13.782

———
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Table 5: Exploratory factor analysis results of international journalism standards scale

Factors Items Ccv FL KMO TVE
Journalism Course Content 0.687 14.646
Theory-10% 911 .836
Liberal Arts-50% 746 .883
Practice-40% 876  .816
ICT, Globalization, and Faculty 17.262
Computer-based tools (course) 872 930
Global perspective (course) 7197 815
Faculty (mix of academics and .823  .605
practitioners)
Industry Skills 22.195

31.172

er—Meyer—Olkin Test;
TVE - To

International Journalism
O (KMO = 0.687) test
show that t videnc ‘ . ent factors were extracted

e Content had three

iten{s and c : ed _1_47646percent of the tot
fact(;- ICT, (;’;’JIII%! %BM_@M;QL«(

17.262percent of the total variance explained. The third factor — Industry Skills, had

nce explained. The second
2

ree items and contributed

three items, a combination of which contributed 22.195percent of the total variance
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explained. The fourth factor - Media, Ethics, and Internship contributed 31.172percent
of the total variance explained. The communality values as shown in the table ranged
from .727 to .930 showing a good factorability of the variables. On the other hand, the
factor loadings ranged from .605 to .930 showing a good factor loading on the

variables.

Table 6: Exploratory factor analysis results of industry skills scale
Factors Items Cv FL KMO TVE

Writing Skills 0.691 19.345
Writing 966  0.809

18.456

Leadershi 13.349

Reading a neracySki ‘ e | 25.327
rench Lagua ;

Entleprenéur 10.456

‘.HAH-—I(,: 1
Research-. .

Entrepreneurship

Notes: CV: Communality value; FL — Factor loading; KMO — Kaiser—-Meyer—Olkin Test;
TVE - Total variance explained
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Table 6 shows the exploratory factor analysis of the Industry Skills Scale.
As indicated in Table 6, the results of the KMO (KMO = 0.691) test show that
there is an evidence of factorability. In all five latent factors were extracted from
the scale using the EFA. The first factor — Writing Skills had three items and
contributed 19.345 percent of the total variance explained. The second factor —
Reporting Skills had four items and contributed 18.456percent of the total variance

explained. The third factor — Leadership Skills, had four items and contributed

factor — Reading and
ance explained, and the
fifth fa ‘ items and contributed
nality values as shown
rability of the variables.

0 .935 showing a good

s used to verify the factor

underlying latent constructs. LISREL for Windows Version 10 was used to carry

out the confirmatory factor analysis using a single factor model. The maximum
likelihood estimation method was applied to the analysis. The results of the fit
indices of the confirmatory factor analysis of the three measurement scales are

shown in Tables 7 to 9. Table 7 shows the fit indices of the confirmatory factor
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analysis of the Course Content Journalism Scale. As shown in the table the results
of the CFA reveal that all the latent variables fit the data well. Hooper, et al. (2008)
have reported that a good confirmatory factor analysis should have the p-value of
the model chi-square greater than .05, NNFI >0.95 , a CFI[>0.90 |,
RMSEA < 0.08, DF =6, and SRMR <0.08. The Course Content Journalism Scale
fit these confirmatory factor analysis indices showing that a relationship exists

between the observed variables and the underlying latent construct.

Table 7: rnalism scale

NNFI CF1 SRMR

0.989 0.996 0.0198

Liberal

0.998 0.999 0.0020

Conceptua 0.999 0.998 0.0060

Notes: r of approximation, NNFI-
Non-nor ( 0INP3 pindex ardized root mean square
residual ‘

y factor analysis of the
> table the results of the
CFA re P 2 ‘ . The fit indices of the

i-square greater than .05,

Scale show that there is a relatioflshi; between the observed variables and the

underlying latent construct.
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Table 8: Confirmatory factor analysis results of international journalism standards scale

2
Fit Statistics X DF RMSEA NNFI CFI SRMR

Journalism Course Content 678.922 6 0.0001 0.999 0.998 0.00989

ICT, Globalization, and
189.218 6 0.0500 0977  0.992 0.0328

Faculty
Industry Skills 116.946 6 0.028 0.960  0.989 0.0382
Media, Ethics, and Internship ~ 239.431 6 0.065 0988 0.969 0.0021

Notes: DF- Degree of freedom, RMSEA- Root mean square error of approximation, NNFI-
Non-normed fit index, CFI- Comparatlve fit index, SRMR- Standardized root mean square
residual

CFI SRMR
0.991 0.025
0943  0.058
0998  0.012
0.983  0.030
0.997  0.005

r of approximation, NNFI-

Non-nor
residual

Ind@i}ls Scale.
thi_ﬁl_atent %

analysis has a p-valiie of the model—chr—sqt!are greater than .05, NNFI >0.95, a

ardized root mean square

CFI 2090, RMSEA<0.08, DF >6, and SRMR <0.08. The results of the
confirmatory factor analysis of the Industry Skills Scale show that there is a

relationship between the observed variables and the underlying latent construct.
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4.7  Reliability and Validity Assessment

4.7.1 Reliability Assessment

Cronbach's alpha and composite reliability ratings were used to measure
the reliability of all the constructs. When the alpha score and composite reliability
score are above the recommended cut-off of 0.7, the assessment of the model is

considered reliable (Hair et al., 2010). Tables 10 to 12 present the results of the

2 3
0.852*
.698 0.817*

*Values in the diagonal of

posite reliability values
table, the results of the
ariables under the Course

eut-off score of 0.7

casurement scale is reliable... &=

INTEGR| PROCEDAMUS |
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Table 11: Reliability and validity of international journalism standards scale

o
value CR AVE 1 2 3 4
Journalism Course
Content 0.822  0.776 0.715 0.846*
ICT, Globalization, and
Faculty 0.797  0.724 0.632 .600 0.851%*
Industry Skills 0934  0.828 0.822 507 307 0.907*
Media, Ethics, and
Internship 0.939  0.882 0.801 .859 .691 497 0.895*

Note: CR — Composite reliability; AVE — Average variance extracted; *Values in the diagonal of

posite reliability values
in the table, the results
the variables under the

the minimum threshold

and ICT Skills 0.9297 0:8050:902" 930  .949 .891 .830 0.950*

Note: CR — Composite reliability; AVE — Average variance extracted; *Values in the diagonal of

correlation matrix are the square root of AVE

Table 12 shows the Cronbach's alpha and the composite reliability values
of the Industry Skills Scale. As shown in the table, the results of the Cronbach's

alpha and the composite reliability of all the variables under the Industry Skills
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Scale are greater than the minimum threshold of 0.7 showing that the measurement

scale is reliable.

4.7.2  Validity Assessment

Convergent and discriminant validity of the measurement scale were also
tested. Hair et al. (2010) have specified that convergent validity is supported if
average variance extracted (AVE) estimates for each underlying construct is above

erinined when the objects

e AVE in the common
er, 1981). Evidence of

s scale have also been

a in the form of tables,
titative data analysis in
the fo iptive i the_testi ytheses using Pearson’s

ed-sample t-test. In the

In academics, ethics is a branch of moral philosophy concerned with the
study of conduct that seeks to answer age-old questions about duty, honour,

integrity, virtue, justice, the good life, and so on. Areas that therefore constitute
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unethical issues include plagiarism, fabrication and falsification, non-publication
of data, faulty data-gathering procedures, poor data storage and retention,
misleading authorship, corrupt publication practices, involuntary participation, and
uninformed consent, among others. There is no doubt that engaging in the above

misconduct depends on the researcher conducting the study.

In view of the significance of ethics in research, the study exercised honesty

at its ev: idi i i is, interpretation as well as

universities and media
tion and integrity in
s are well captured. The
haring of knowledge with
the ma arties so as to helpuin education not only in

the co : : ( | ssue of anonymity and

thics Committee for the
w the study to be conducted.
e reference number
ﬁece§'s'all'y procedures for
embarking on an ethicai study had been followed. Furthermore, communication to

all the institutions was also made prior to the study informing them of my research

intentions.
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A consent form was available for participants to read and agree or disagree
to be interviewed. However, none of them requested for the consent form. This
could be because most interviewees understood the import of the research and were
willing to participate. Secondly those interviewed especially those from the
academic setting agreed to be interviewed due to academic reciprocity since most

of them are very often in the shoes of the researcher and therefore feel obliged to

take their turn in the interviewee chair in the interest of research. A few though,

s of whether one follows
the pri € i 7 | igns. For instance, the
t respondents for the
characterized as non-

|, 2019) and this informs

and professional knowledge about the topics regarding journalism education.

The study is also limited by the issues that may arise due to the publication
of data some years after they were collected including perceptions of prevalence.

For instance, the curricula considered in this study have been recently reviewed in
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a few of the universities and what is presented here may not reflect what prevails
currently. However, since curriculum review is a long process and it is only when
the reviewed curricula are accepted that they become operational usually in the
ensuing academic year, it is unlikely to have an impact on the findings. In any case,
to resolve this possible weakness, the reviewed curricula of these universities were
examined to determine if there were any significant changes but major changes

were not identified.

getting all the twelve

odological procedures
bach making use of both
ew, and survey methods

ed interview and

collect data on the content o urses in tpe curricula of the
—1.INTEG) GEDAMUS |—
universities, as*well as E!slﬁlﬁ%%p ustryfor the assessment of standards

and fit. The quantitative aspect used questionnaires as instruments to collect data

on the journalism programmes from the perspectives of the universities and the

media industry and compared with the qualitative results. The methodology and
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research design previously explained have therefore produced the findings or

research results which are the content of the next chapter.
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CHAPTER FIVE

FINDINGS AND ANALYSIS OF DATA

5.0 Introduction
This chapter discusses the data that was collected between February 2018
and March 2019, the interpretation of that data in reference to the literature

reviewed in Chapter Thiee and the research questions and hypotheses that underpin

the stuc  Were' 13 & Tl sought to examine the
a as well as analyse the
ndards. The study also
he needs of the job market to
ollect and analyse data
s to examine and further

sm standards as well as

-
¢ structure of undergraduate

Eﬁﬁuﬁﬁmﬁl

up of two public and ten private, offered undergraduate journalism education,

\ tmelve'umversmes made

which was the focus of the study. Of these twelve universities, 83 percent offered
undergraduate journalism education under a BA degree in Communication Studies;
the remaining 17 percent offered a BA degree in Journalism. Eight of the twelve

universities, made up of one public and seven private provided data for the study.
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For purposes of anonymity, these eight have been given dummy names as follows:
Uni. 1, Uni.2, Uni.3, Uni.4, Uni.5, Uni.6, Uni.7, and Uni.8. Table 13 provides

details of the programme offered in these universities.

Table 13: Undergraduate communication/journalism degrees in Ghanaian universities

University  Duration Description Degree
Programme
Uni. 1 Four year Offered in a variety of subjects areas, and BA in
Uni. 3 programme  includes a capstone project. The BA in Communication
Uni. 4 of course communication studies provides Studies
Uni. 6 work specializations for career options in
Uni. 7 including journalism (print and broadcast), public
Uni. 8
n of
Uni. 2 BA in Mass
ass  Communication
and Journalism
Optic dcast
Uni. 5 BA in
Journalism

Source: Field E

Communication Studies while only two (Uni. 2 and Uni. 5) offer a degree in
Journalism with the former offering BA in Mass Communication and Journalism
and the latter BA in Journalism. What pertained under each degree programme is

elaborated in the next section.
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5.2 Curriculum Content for the Eight Universities

The eight universities studied had among themselves a total of 443 courses
offered from year one to year four. The least number of courses offered by a
university was 44 courses and the highest, 76 courses. The rest ranged from 51 to

60 courses. Table 14 provides the break-down.

Table 14: Total courses and credit hours for entire programme per university

University  Total Total Credit Degree Type Year  Programme
courses Started
Uni. 1 2007
Uni. 2 2016
Uni. 3 2008
Uni. 4 2001
Uni. 5 2008
Uni. 6 2017
Uni. 7 2011
Uni. 8 2014

ourses offered for the

entire fo ne and two courses and

Tables 15 — 22 provide the details of the courses offered in the first and
second years of the four-year degree programmes for all the eight universities. The

details illustrate that year one and year two had only core or compulsory courses

made up of 51 two-credit courses and 154 three-credit courses.
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Table 15: First year courses for uni 1

SEMESTER I SEMESTER II
Course Course  Credit Course Course  Credit
Code Course Title Type Code Course Title Type
PREP 101 Computer Core 2 AUCL 102  Foundations of  Core 2
Literacy Writing
AUCL 101  English Language Core 2 AUCL 104  Public Core 2
Speaking and
Debate
AUCL 103  Basic French for Core 2 AUCL 106 Introductionto ~ Core 2
Communication College Math
AUCL 105  Science and Core 2 AUCL 108 Introductionto ~ Core 2
Technology in Sociology
our Lives
AUCL 107  Introduction to Core 2 AUCL 110 Basic French I Core 2
Psychology
Core 2
Core 2
SEMESTER IV
ourse Title Course  Credit
Type
troduction to Core 2
olitical Science
AUCL 2i asic French IV Core 2
AUCL 2 troduction to Core 3
trategic
ommunication
AUCL 2 troduction to Core 3
Core 3
Core 3
Core 2
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Table 16: First year courses for uni 2

SEMESTER I

SEMESTER II

Course Course Title Course Credit Course Course Title Course  Credit
Code Type Code Type
BMJ 111  Global Core 3 BMJ121  Mass Core 3
Comparative Communication
Media Concepts and
Processes
BMJ 112 History and Core 3 BMJ 122 Print Media Core 3
Industry of Mass
Communication
BMJ 113 Language Skills Core 3 BMJ 123 News Reporting Core 3
for Journalism and Editing I
GPD 001  Information Core 2 BMJ 124  Computer Core 3
Technology Application for
Tools Journalism
GPD 002 Communication Core 2 GPD 004 Communication Core 3
ills 1 olis ills;in English
GPD 00 Language  Core 3
) Part I1
SEMESTER IV
Course 0 Course  Credit
Code Type
Core 2
Core 3
Core 3
Core 3
Core 3
Core 2
Core 2
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Table 17: First year courses for uni 3

SEMESTER 1 SEMESTER I1
Course Course Title Course Credit Course Course Title Course Credit
Code Type Code Type
CSUC 101  Writing Skill T Core 3 CSUC 102 Writing Skills II Core 3
CSUC 103  Basic Computer Core 2 CSUC 104  Basic Computer Core 2
Literacy Literacy
CSUC 105  Religion, Core 3 CSUC 106  Critical and Core 3
Morality and Creative Thinking
Social Values in
Africa
BACS 105 Communication Core 3 CSUC 108  Introduction to Core 2
Basics Biblical Studies
BACS 107 Introduction to Core 2 BACS 108  Expository and Core 3
Writing Creative Writing
BACS 111  French Basics Core 3 BACS 112 Akan Language Core 2
for
Communication
to Core 3
Course Title Course Credit
Type
Elements of Core 2
Political
Communication
Introduction to Core 3
Advertising
Mass Core 2
Communication
Culture and
Society
Introduction to Core 3
Public Relations
Social Psychology  Core 2
Science and Core 3
Technology in our
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Table 18: First year courses for uni 4

SEMESTERI SEMESTER II

Course Course Title Course Credit Course Course Title Course Credit
Code Type Code Type
COMS Language and Core 3 COMS 102 English Language  Core 3
101 Study Skills Usage & Creative

Writing
COMS Logic and Core 3 COMS 104  Basic Conceptsin ~ Core 3
103 Critical Thinking Sociology
COMS Basic Computing  Core 3 COMS 106  Introduction to Core 3
105 Skills Development

Theories
COMS Information 3 COMS 108  History of Media Core 3
107 Gathering and in Ghana

Research

COMS Introduction to Core 3 COMS 110 Theories of Core 3
109 Media Systems Communication
COMS ements o

111
Table 18
SEMESTER IV
Course ourse Title Course  Credit
Code Type
COMS Core 3
COMS 2 Core 3
b Media and
COMS 2 Core 3
-vi g z
COMS 2 ntroduction.to Core 3
1 lews Writing
COMS 2 rinciples of ~ Core 3
COMS 2

Source: Field®

INTEGRI PROGEDAMUS |
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Table 19: First year courses for uni 5

SEMESTER 1 SEMESTER 11
Course Course Title Course Credit Course Course Title Course  Credit
Code Type Code Type
BIN 111  Introduction to Core 3 BIN 121 Print & Online Core 3
Mass Reporting and
Communication Writing
BIN 112 Introduction to Core 3 BIN 122 Photo Journalism  Core 3
News Reporting
& Writing
BIN 113 Social Studies Core 3 BIN 123 New Media Core 3
Communication
BIN 114  English Writing Core 3 UMC Basic Statistics Core 3
Skills
UMC Computer Core 3 UMC French for Core 3
Application Skills Beginners Level
1II
UMC ogic and Critical Core 3
ing
UMC ¢ Speaking,  Core 3
h Writing &
ntation
Table 19
EMESTER IV
Course Course Credit
Type
Core 3
Core 3
Core 3
Core 3
Core 3
Core 3
UMC== erErEGH(irF HE{:EMJ Core 3
Beginners Hl-— ==="Web Design
UMC French for Core 3

Beginners IV

Source: Field Data (2018)
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Table 20: First year courses for uni 6

SEMESTER I SEMESTER 11
Course Course Title Course Credit Course Code Course Title Course Credit
Code Type Type
MENC 131 Introduction to Core 2 MENC 132 Comprehension Core 3
Communication and Writing
Studies Skills
MENC 133 Introduction to Core 2 MENC 134 Literary Survey Core 3
Language
MENC 135 Introduction to Core 2 MENC 136 Introduction to Core 3
Literature the Electronic
Media
MENC 137  History of Core 2 MENC 138 History of the Core 3
Communication Media in Ghana
MURE 110 Academic Core 3 MURR 110 Logic and Core 3
Writing I Practical
Reasoning
MURM Science and Core 3
Technology in
Our Lives
MURC
Table 2(
EMESTER IV

Course Credit

Type
Core 3
Core 3
Core 3
Core 3
Core 3
Core 3
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Table 21: First year courses for uni 7

SEMESTER I SEMESTER II
Course Course Title Course Credit Course Course Title Course  Credit
Code Type Code Type
PUUG 103 Numeracy Skills ~ Core 3 PUCM 102 Interpersonal and ~ Core 2
Small Group
Communication
PUUG 120 Academic Core 3 PUCM 104 Introduction to Core 3
Writing | Psychology
PUGD 110 Introduction to Core 3 PUUG 210 Academic Core 3
Christianity Writing 1T
PUUG 101 Science and Core 3 PUUG 220 Introduction to Core 3
Technology in African Studies
our Lives
PUGD French I/ English ~ Core 3 PUGD French 1T/ Core 3
121/123 I 122/124 English IT
PUCM 101 Introduction to Core 2 PUBD 102 Introduction to Core 3
SEMESTER IV
Course se Title Course Credit
Code Type
Core 2
Core 2
Core 3
Core 3
unication
s Writing and ~ Core 3
rting
Core 2
Core 3

147




University of Ghana http://ugspace.ug.edu.gh

Table 22: First year courses for uni 8

SEMESTER I SEMESTER II
Course Course Title Course Credit Course Course Title Course  Credit
Code Type Code Type
WGS 101  English I Core 3 WGS 104 Ethics and Moral ~ Core 3
Values
WIT 105 Information Core 3 WGS 108  Introduction to Core 3
Technology Psychology
Fundamentals
WMT 107 Logic and Core 3 WGS 114 French II Core 3
Critical Thinking
WGS 113 FrenchI Core 3 WCS 102  Introduction to Core 3
Mass
Communication
WCS 101  Mass Media Core 3 WCS 104  Fundamentals of  Core 3
Culture and Communication
Society
WCS 10 erpersona oduction to Core 3
Media
Table 22
SEMESTER IV
Course ‘ ourse Title Course Credit
Code y Type
WMT 2 antitative e 2 Core 3
WCS 20 ) 3 i Core 3
alismi : ' unication
WCS 20 ‘ re | ine Journalism  Core 3
WCS 20 duct ] ) = oAl ision Writing Core 3
WCS 20 g A ‘ ' : dia Production  Core 3
WCS 20 ics ‘ ‘ \ i Core 3

Source: Field

i wfirst two years fo niversities; -2
. . Ny Er—T— | _|
courses im ﬂﬁ!%ﬂi‘ﬁﬂ@@&@%@ﬂz and Tﬁé-y were either two-

credit or three-credit courses. Five of the universities (Uni. 1, Uni. 2, Uni. 3, Uni.

6, and Uni. 7) had a combination of two-credit and three-credit courses, while three
(Uni. 4, Uni. 5, and Uni. 8) had all their courses as three-credit courses in the first
two years. Uni. 1 was the only university with more two-credit courses (21) than

three-credit courses (7) in years one and two. Uni. 2 and Uni. 7 both had 20, three-
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credit courses but a slight variation with their two-credit courses: while Uni. 2 had
six, Uni. 7 had five. Uni. 3 had 14, three-credit courses and 11, two-credit courses
but Uni. 6 had 18, three-credit courses and eight, two-credit courses. Though Uni.
4, Uni. 5, and Uni. 8 had all three-credit courses, the total number of courses each
had varied: while Uni. 4 had a total of 22, three-credit courses, Uni. 8 had 24, three-
credit courses and Uni. 5 had 29, three-credit courses. The total number of courses

each university offered in the first two years, therefore, ranged from 22 to 29

) had the highest of 29

and five are three-credit

t two years for all eight

areas that journalism
iberal Arts and Science
ourses (13.5%), Theory

s and Science courses

5.2.2 Courses offered in Year Three and Year Four

In year three and year four, the six universities that run the BA in
Communication Studies offered journalism (Print and Broadcast), including other
communication options such as: Public Relations, Advertising, Development

Communication, Strategic ~Communication, and Visual and Digital
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Communication. Students took the communication option of their choice and

graduated in that option.

Uni. 1, for example, offered journalism (Print and Broadcast) as one of the
four communication options it offered in years three and four; the other three are:
Development Communication, Strategic Communication, and Visual and Digital
Communication. There were 18 core courses and six elective courses making a

total of 24 course i h ) ats did all core courses and

selected ) fithe’s . Al TSCs! years were three-credit
courses was a j for interz yhich wy ee-credit course. Table

23 pro detaj

Table 23: Courses offered in year three and year four (uni

ear Four
( . dit e (Core) Credit
Mass C ‘he gse Planning and 3

Social Implementation 3
Critical

Identitie : ( I ournalism
Skills i W riting ‘ C lism
Mass ‘ ‘
Media Li S, = Practi ournalism
Communi
Methods

W W W W

W W W W

Internship = - ¥ = o
Elective

Information Presentation and 3

Performance

Freelance Journalism 3

Source: Field data (2018)
Uni. 3 also offered journalism as one of its three communication options in

years three and four. However, the two journalism specialisations: (Print and

150



University of Ghana http://ugspace.ug.edu.gh

Broadcast) were offered separately and students chose one specialisation in year
three and continued in that specialisation in year four. The other two
communication options are Public Relations and Advertising. There were 18 core
courses and eight elective courses for each journalism specialisation offered in
years three and four. Some of the core and elective courses were common to both
Print and Broadcast specialisations implying that those courses were taken by
students offering any of the two options. Some courses were specific to print
rnalism, indicating that

such co ve ke fidents® o't a specialisation. In years

ourses and selected four
of the ¢ 1V¢ S P two-credit courses and
on courses for the two

specialisation for both
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Table 24: Courses common to print journalism and broadcast journalism (uni 3)

Year Three Year Four

Course Title (Core) Credit Course Title (Core) Credit
Communication Research 3 Project Work -
Methods
Introduction to Mass 2 Development Communication 3
Communication Theories
Analyzing Communication 3 Management in Print Media 3
Research Data
Business and Religious Ethics 2 Electronic Publishing and Design 3
Internship 3 Writing for the Web 3
Elective (Choose One) Project Work 6
Review and Critique of 2 Media Law and Ethics 3
Creative Works
New Media 2 Electlve (Choose One)

ech ] Presentation 3

Communication 3

anagement 3
mmunication 3

"""" Print
Credit Course Title Credit

3 Management 3

in Print
Writing Media
Writing 3 Topical 3
Screen Issues in Print
Journalism

Broadcast
Journalism
Broadcast

Writing for

N TEE%En FHDGE&AMUE

Broadcast —
Media p—
Elective ‘Eleetive e —
(Choose one) (Choose
one)
Broadcast 3 Publishing 3
Presentation &
Production
Electronic 3 Magazine 3
Field Writing
Production

Source: Field data (2018)
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The next university, Uni. 4, offered Journalism (Print and Broadcast) as one
of its two communication options in years three and four but only in core courses
and did not have any elective courses like the other universities. The other
communication option was Public Relations. Uni. 4 offered a total of 22 core
courses in years three and four and a total of 69 credits made up of three-credit
courses only. Its total number of 44 courses for the entire four-year programme

happened to be the lowest among the eight universities. Table 25 provides the

details.

Table 25

Credit
3

Jnication 3

tion 3

ment 3

onment and

Internship
Source:-Fiel

Uni. 7 offered .Joﬁmalimrﬁ a_nd- Broadcast) as one of their three
communication options in years three and four in both core and elective courses;
the other two communication options are Public Relations and Advertising. In total
for both years, it offered 13 core courses and 13 elective courses and students did

all 13 core courses but selected 11 electives making a total of 24 courses made up
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of both two-credit courses and three-credit courses, as in the case of Uni. 3. Table

26 provides the details.

Table 26: Courses offered in year three and year four (uni 7)

Year Three Year Four
Course Title (Core) Credit  Course Title (Core) Credit
Personal Organisation 3 Leadership 3
Communication Research 3 Persuasion and Public Opinion 3
Methods
Media Law and Ethics 3 Development Communication 3
New Media 3 Seminar (Industrial Practice) 3
Communication Theories 3 Final Year Project Work 6
3 Corporate Social Responsibility 3
2
3
3
3

er journalism as a sole
1g the same BA degree in
M J
ogramme focused on

and Broadcast), Public Relations, and Advertising and students offered all these

communication options with no student offering journalism alone as an option. It
had 17 core communication courses and nine elective communication courses in
years three and four. Students took all options in the core courses and selected five

of the nine elective courses. This curriculum content suggests that the university
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had changed the status quo of journalism education in Ghana which is, offering
journalism as a single option in years three and four as being done in the other five
sampled universities offering the same degree. An explanation was provided by the
HOD who indicated that having seen what the other universities were offering they
wanted to be different from them. According to him, these universities offered a
one-sided Communication Studies programme where students have to opt for

Journalism, Public Relations and or Advertising. The HOD explained that the

unication education

a combination of these

es to see what they do
type of courses...other
n side: PR, Advertising
you can say a balance

. (H6 15/03/19)

ee and year four which

‘of Uni. 1, Uni. 4 and Uni.
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Table 27: Courses offered in year three and year four (uni 6)

Year Three Year Four
Course Title (Core) Credit  Course Title (Core) Credit
Media Law and Ethics 3 Introduction to Online Media 3
Mass Communication Models and 3 News Reporting and Editing 3
Theories
Studies in Discourse Analysis 3 Modern English Structure and Usage 3
Advanced Public Relations 3 Technology and Communication 3
Media Practice I (Print Media) 3 Project/Long Essay in 3
Communication Studies
Advanced Advertising 3 Multimedia 3
Communication Research and 3 Media Practice II (Electronic Media) 3
Design
Shakespeare and His Age 3 Foundations in Media: Logic, 3
Evidence and Research
Elective (Choose Two) Contemporary Literature 3
. c b s )
3
Culture 3
3

Source:

amme is relatively new
er “‘something different”
is a pro ion_fe versity ygramme different from

fast changing media

enter the job market where the cémpetef;cies acquired from the programme will be

put to the test.

In the case of Uni. 8, there was an option in journalism in years three and

four but it was a combination with one other communication option. Students were,
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therefore, to choose one journalism specialisation (Print or Broadcast) and one
communication option (Public Relations or Advertising). There were 17 core
communication courses and 12 professional specialisation elective courses in Print
Journalism, Broadcast Journalism, Public Relations, and Advertising. Students

offered all core courses and chose six of the elective courses making a total of 23

courses and a total of 69 credits for both years. (Ref: Table 28 below)

Credit
3

3

N W

W W W W

Uni. 2 offered a combined degree of Journalism and Mass Communication. It
offered one journalism specialisation (Broadcast) as well as Public Relations and
Advertising in year four and students opted for one. In year three, the 12 courses

offered were for both communication options. In year four, there were also 12
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courses for each of the two specialisations and a total of 36 credits indicating that

all the courses were three-credit courses. (Ref: Table 29)

Table 29: Courses offered in year three and year four (uni 2)

Year Three Year Four
Course Title (Core) Credit  Course Title (Core) Credit
Media and Society 3 New Media Technologies 3
Mass Communications Theory 3 Organisational Behaviour and Media 3
Organisations
Research Methodologies for Media 3 Media Criticism 3
Online Journalism 3 Internship 3
Media Laws and Ethics 3 Copy writing, Visualization & 3
Campaign Effectiveness
Introducti 1 3
Gender 3
3
3
3
Elective
3
3
3
3
Elective
3
3

Ee&xﬁr-unum at-c [ full degree in journalism and
| | PROCEDA *

therefore, offered four journalism-elective arcas in years three and four and
students opted for one. The four electives were: Sports Reporting, Economics and
Business Reporting, Politics and Government Reporting, and Science, Health and
Environment (SHE) Reporting. There were a total of 20, three-credit courses for

each of the four electives in years three and four. These are made up of 11 common
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courses in years three and four, and nine courses specific to each elective made up
of four, three-credit courses in year three and five, three-credit courses in year four.
Each elective, therefore, had a total of 60 credits for both years. Uni. 5’s total
number of 76 courses for the entire four-year programme was the highest number
of courses offered of all the eight universities. Table 30 provides details of the
common courses for all four electives, while Tables 30a provides details of the

specific courses for all electives for year three and 30b provides details of the

Year Four

Course T i €Y , Credit
Research ; s ect Work I 3
Multi-med 1 i alysi 3
Workshop
Introducti i i i 3
Research 3
ect Work IT 3
SHE
Credit Course Credit
Title
Growth and 3 Introduction 3
Development ™ to SHE
of S@ issues
| Concepts

ReJortmg i H T -Political Introduction 3
SOCCER s IFH M - to SHE
Boxing and E&HP DGEE} _Organisation Reporting &
Golf Writing
Reporting 3 Politics in 3 Principles of 3 Global and 3
Hockey, Ghana (1954 Marketing national
Basket-ball & —1992) science
Tennis issues
Reporting 3 Democracy 3 Business 3 Global and 3
Athletics and And Its Policy national
Swimming Challenges environment

In Ghana issues
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Table 30b: Year four courses specific to each elective (uni 5)

Sports Politics and Economics and SHE
Government Business
Course Title Credit Course Credit Course Title Credit Course Title Credit
Title
Introduction 3 The Military 3 Auditing and 3 Global & 3
to Sports in Ghanaian Investigation national
Officiating Politics health/
medical issues

Health, Legal 3 Conflict in 3 Financial 3 Science 3
and Ethical African Accounting reporting
Issues in States
Sports
Sports 3 Comparative 3 Taxation 3 Environmental 3
Coaching Political Reporting

Sports . 3 Health / 3
Administr N ; : C Medical

and ; i |- Reporting

Manage

Sports 3 SHE Project 3

Marketing
Media

Source Fie

ourses offered in years
d three credit courses
and three credit courses
with mé :1 dits. ersities had only three-
credit cot th e : ) courses offered in these

red to Conceptual

coi_.lrses (13.7% and Liberal Arts and Scienc S

INTEGRI PROCEDAMUS |

In summary, years one and two courses were all core courses and were
compulsory for all students to offer, irrespective of which option (journalism or
other communication areas) the student chooses in year three to four. On the other

hand, years three and four courses were a combination of core and elective courses
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in the seven private university colleges. In the case of the public university, there

were only core courses from year one to year four.

The study found that there were course areas that were offered by all
universities and there were those not offered by all. There were also universities
who offered full courses in a skill area such as reporting while the same skill area
was offered as a topic within a course meaning that they were not full courses on

n other instances while

an elective in another
niversity and therefore
is that though there are
among the Ghanaian
curriculum diversity is
similar yns curriculum in Ghana

and the alisme ‘ igeri a, 2010; Popoola, 2010

arities and differences.

161



University of Ghana http://ugspace.ug.edu.gh

Table 31: Courses offered in universities

Institution
Uni. Uni. Uni. Uni. Uni. Un. Uni Uni

Course 1 2 3 4 5 6 7 ]
Mass Communication N N N N J J N N
Communication Theories \ \ N N N N N N
Media Law and Ethics \ \ N N N N N N
Logic and Critical Thinking \ N N N N N N N
Research Methods \ N N N N N N N
Project Work N N N N N N N N
Entrepreneurship N N N N N N N N

African Studies N N N N N N N .
Media, Culture and Society N N N N N N N N
Development Communicati < XX N N
A N
R D
S A
AR A

Xx o (e)

XX XX N XX
U
N
e NN
ow A

V@ @ ©
[ () (e *
N XX XX *
KX (e) % v
Vo e
N XX XX *

XX V XX XX
\ XX XX N
(e) XX *

(xx) No course

rsities were Gender

myc! tigative Journalism, Sports

Journalism, History of Media, Gﬁlﬁtio_n;l méommunication, and Media and
Children. Evidence from literature indicates that areas such as Gender and Media
Studies (Buonanno, 2014), Media and Conflict (Banda, 2008) and Investigative
Journalism have international appeal to the extent that international bodies such as

UNESCO have developed separate curriculum in some of these areas with the
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intention of getting journalism training institutions to incorporate them in their
curriculum. Another course area that did not get much attention in the
undergraduate programme but is an area worth exploring is Media and children.
This is because there is so much about children that the media can highlight for a
better understanding of issues concerning children but which have been neglected.

Such areas include abduction, trafficking, slavery, among others. However, only

one university offered it as an elective and considering what the interviews

oh the courses have been

one HOD explained:

hen there are limited
be cost effective to run
" lecturers and facilities

the private institutions do not

e N - }
‘ IHTEF AMUS f—
Another HOD stated t atHéslzeE tﬂ&t&?ﬂn ofelective courses is to give students

the option to pick their preference, in practice the electives that most students

H1, 15/03/2

choose are the ones that are offered for that semester. He explained that:

“If ten students opt for one elective and two opt for another, the elective

with the most students is offered and so those two would be asked to join
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the ten and that elective will be the one to be offered for that semester.”

(H3, 16/01/2019)

In effect electives were offered based on availability of students opting for
them. The department, therefore, determined which particular elective was offered
for a particular semester and students were then requested to register for those
electives. It also came to light that electives with no lecturers to teach were not

offered ¢ > outline that they would

be offer as follows:

> no lecturers to handle

cause they are relevant

7 (HS5,26/02/2019)

The abg ‘ ‘ he iss uate lecturers to handle
some c( C old pr 7 h versities, especially the

private

them stranded. ”Thére are quli:e &m&: oﬁreaéo‘ﬁ’s,_fhat caﬁ be attributed to this
phenomenon of inadequate lecturers. For one, GTEC requires lecturers in the
university to have a PhD in their course area to be qualified to teach. However, the
qualifications of most lecturers in journalism, especially practitioners, are not up

to the standard required and that makes getting lecturers with that qualification
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quite challenging. Meanwhile practitioners are needed to complement the
academics in teaching journalism to meet the international standard of the
journalism faculty being one that should have a mix of academics and practitioners.

However, as one HOD questioned:

“How many of the PhD lecturers are teaching in Communication and
Journalism departments and how many got their PhD in Journalism? Even

ave industry experience, and

PhD? Very few.” (HS,

rers and its attendant
hat elective courses are
not ha ,F ese it | such courses are in the
ional but turn out to be
of the curriculum. The

universities in a more

teaching and learning strategies. These have been provided in Table 22.
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Table 32: Facilities and teaching and assessment procedures

University Facilities Teaching and Assessment
Uni. 1 Internal radio and TV studio Classroom lectures
Wall newspapers Group work
Standard library Practical work
E-library Written exams
Project work
Uni. 2 Online radio studio Classroom lectures
Student produced newspaper Field work / Practical work
Standard library Documentaries (TV)
Written exams
Presentation
Project work

lectures
/ Practical work

Uni. 3

Uni. 4 p‘ ‘ lectures
Practi Simulation

N FE-Gm FHDGEDM

Uni. 7 Radio Studio e Classroom lectures
Library Individual / group projects
Practical / documentaries
Written exam

Project work
Uni. 8 Broadcasting studio Classroom lectures / Seminars
Campus/community newspaper Case studies / Presentations
Library Written exam / Assignments
Project work

Source Field Data (2018)
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Facilities such as production studio and library were available in all
universities. The interviews provided more details about the facilities and the
teaching and assessment procedures used in each university. From the interviews,
it became clear that some universities had facility challenges such as not having
adequate recording gadgets, for example, to meet student population. Some also
indicated they had their facilities quite recently even though their programme had

started some years back. The study revealed that because of the need for institutions

e was put on the limited

facilitie ¢ y : ate many of the equipment
not fun ~ " imal leve % : of these challenges one
to media houses for the
in the lecture rooms. In
view th  were | a [reg juration inadequate, the
the likelihood for more
n through the principles

rtunities to ‘practicalise’

he necessity of practical

-

! Facﬂ@all es thereforé bri .
" INTEGA| PROGEOAMUS.

exposure for students which allﬂm&r‘_uE versities pr0V1ded by way of letting them
go on internships, which is a period of gaining practical hands-on experience on
the job. These internship periods were during the vacation period. The duration for
internships varied from one university to the other and it ranged from four weeks

to twelve weeks. The duration of internship per university were as follows: Uni. 1
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(12 weeks); Uni. 2 (4 — 8 weeks); Uni. 3 (6 weeks); Uni. 4 (12 weeks); Uni. 5 (6
weeks); Uni. 6 (8 weeks); Uni. 7 (8 weeks); and Uni. 8 (6 weeks). This indicated
that half of the universities did six weeks; a quarter did eight weeks and the
remaining quarter did twelve weeks. Some of the universities got the placements
in the industries for their students while in others the students looked for the
placements themselves. Students also embarked on a project in their area of

specialization usually in year three, which they presented at the end of the four year

the inability for some
ers of students going on
which has come about
is also the issue of lack
in some instances these
ave learnt into practice.

d a maximum of twelve

EDAMUS [t

fCHSSlanand where 'th_égf-put into practice what they

have learnt in theory. Students really need practical job exposure since sometimes
what happens in the real working world may be more advanced than what is learnt
in the classroom. Therefore, the real work experience is what helps them to come

to terms with what to expect when they start to practice their profession. To all
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intends and purposes, internships complement students’ education in a more
realistic way and in some instances, internships pave the way for meaningful

employment after graduation.

Regarding the teaching and assessment methods employed by the
universities, there are similarities with classroom lectures, practical work, written
exams and project work being constant features. The classrooms usually provided

the theory. componen he hile th ilities-such as the studio were

used fo actical FQ One H( plained that:

and each member is
goes through different

o get the skill.” (H4,

ersities i.e. group work,
field wc [ 108, 1t cal hat much emphases are
1s what pertains in the

methods such as

as both formative, which
i

el

included end of semester

en hihg are equally bein used. Asse 1
i EGRLPRCCERANLE.!

written examinations to conform to accreditation standards and were closely

S
included ¢

aligned to learning outcomes. Students were therefore assessed in a variety of

ways, including production of live news programmes, production of print
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materials, production of pre-recorded packages, writing tests, individual and group

presentations, course work and formal examinations.

A significant finding was that most of the courses had reading materials in
the form of books and scholarly publications authored by Africans, including
Ghanaians. This is significant because for years most text books have been
authored and published in the West and North America. Moreover, African

communication sch ccades have bemoaned he lack of ‘Africaness” in

journali Kivikuru, 2009; Beate,

2010; W of text books authored

by Afri as been that when text
books onment, the examples and
explana of the profession in that
count efore, gratifying to find
about 2 list, in addition to other
Ghanaiz hat African scholarship

in commt eing recognised. A list of

Gh African autl A pndi 6

Nt - el g
i, mmf%EﬂW— nd-content of journalism
education in these ur{ive;sities;m ::an—accurately conclude that there are
similarities in as far as they all offered a four year programme, offered similar
communication and journalism courses, had similar facilities and used similar

teaching and assessment methods. On the other hand, variations were evident

regarding these universities’ choice of courses, where some courses were offered
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by all and other courses were not. Also, there were differences in the total number
of courses and total credit hours for the entire programme, as well as in the type of
communication / journalism options offered. There were also some courses that
were peculiar to each university and therefore were offered by that particular
university and no other. All these account for the differences implying a level of

diversity.

53 C

address a key objective
of this curricula in relation to
ised into a manageable

subsection 4.4.1.1. The

s or categories with the

e Course)

Al ~ (Professional Skill Cours
A — ] ‘ 1= L
5. PS%TL;E%B!GEME_@ IrSCs 10 @En-ﬁne

6. PSPRA (Professional Skill Courses in Public Relations and Advertising)

adcast J| ournalism)
-

, Digital and Multimedia)

7. 1IC (Investigative Journalism Courses)
8. SHE (Science, Health and Environment Courses)

9. LASC (Liberal Arts and Science Courses)

171



University of Ghana http://ugspace.ug.edu.gh

10. OTH (Other)

Table 33 represents a broad outline of what could be called a “general pattern” in
the curricula in these universities while Figure 3 gives a pictorial representation of

the general pattern.

Table 33: Features of journalism curricula in eight Ghanaian universities

Course Institutions
Themes: UNI1 UNI2 UNI3 UNI 4 UNI5 UNI6 UNI7 UNI8 Total %

Code

Ccsc 2 27
3.8% 6.1%

CCMC 13 87
24.5% 19.6%

PSPJ 7 54
132% 12.2%

PSBJ 5 44
9.4%  9.9%

PSOD 2 25
3.8% 5.6%

PSPRA 10 36
18.9% 8.1%

1C 0 5
0.0% 1.1%

SHE 1 16
1.9%  3.6%

LASC 12 126
. 22.6% 28.4%

O'r | 1 23
| 8% %37% _ 67%  4.5% __1 9% 9% 1.9% 52%
TOTAE~ 31’H'TEGH[()E' E_jm& st s
100% “~100%- 10! %ﬂ% 100%100%  100%  100%  100%

Table 33 shows ten course categories, eight of the ten categories had courses being
offered by all universities implying course similarities in course titles and course
contents. The differences, on the other hand, were reflected in the number of

courses offered under the various categories.
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Courses

Frequency

(H10) Jaui0

BUINOP JSEIPE0IG Ul SIS [BUOISS2)0.Idf
(0S¥1) S8sIn0d 20UaI9G puUE SHY [eJad

psychology, socmlogy e -Percen-ta-ges—fbr IﬁSC' however varied from university

to university. For instance, LASC ranked highest in five universities: Uni. 5 had
the highest with 38.2 percent; Uni. 6 followed with 36.5 percent; Uni. 1, (32.1%);
then Uni. 7 with 29.4 percent and Uni. 3 with 21.7 percent. The study’s finding

that LASC had the overall highest percentage of courses offered in the universities

173



University of Ghana http://ugspace.ug.edu.gh

as well as for majority of the universities was not surprising considering that
journalism programmes and courses in these universities were offered in the
following faculties and schools: Faculty of Business Administration, Faculty of
Humanities, Faculty of Arts, Faculty of Communication and Social Science and

School of Communication Studies; all of which belong to the liberal arts tradition.

The second highest was the Conceptual courses in Mass Communication

all universities. These

such as communication
, among others. These
Uni. 4 and Uni. 8) and
ever had a low percentage

est number of CCMC.

J) and Professional Skill

ews and feature writing

n among others ranked

courses_respectively. Other
' ' ‘_ﬁ. \l

as Public Relations-and-Advertising (PSPRA)

| — e e - _|
as well as éﬂﬁﬁﬂp Flﬂmw_‘ ith 8.1 percent and 6.1%

respectively. Online, Digital and Multi-media (PSOD) courses such as Online
Journalism and New Media represented just 5.6 percent with as many as four
universities having a maximum of only two courses in this category. The courses
with the least representation in all the universities were Science, Health and

Environment (SHE) and Investigative Journalism (IJC). Courses in SHE accounted
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for just 3.6 percent of all courses with one university offering no courses in that

area. 1JC also accounted for just 1.1 percent with as many as three universities

offering no courses at all. Figure 4 below provides a bar chart of these courses per

university.

Bar Chart

Count

|

—T

“Eanil] FGR RROCE

5

@P_ - Figure 4: s and frequencies per-

Courses

Competence Course (CSC)
Conceptual Knowledge
Course in Mass
Communication (CCMC)
DProfessionaI Skills Course in

Print Journalism (PSPJ)
Professional Skills in
Broadcast Journalism
(PSBJ)

ECommunication Skills

Professional Skills Course in

"]Online and Digtal

Technology (PSOD)

Professional Skills COurse in

Public Relations and
Advertising (PSPRA)

- Investigative Journalism
Course (lJC)

M Science/Mealtth/Environment
(SHE)

n Liberal Arts and Science
Courses (LASC)

Other (OTH)

- i
M1 e?s-iﬁes with the least number of

CSC were Uni. 4, Uni. 5 and Uni. §; they each had less than 4 percent of this course

in their curriculum. The universities with the highest percentage of CSC were Uni.

1 and Uni. 6 each with more than 10 percent. The remaining three universities had

percentages ranging from 5.6 percent to 8.3 percent. These low percentages are not
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a very good reflection of curricula aimed at training communicators especially
when evidence from literature indicates that in the view of employers, the talent
needed in today’s market consists of critical journalists with good communication
skills and who are capable of taking up any role in the emerging news industry
(Krumsvik, 2012). In the case of CCMC, Uni. 4 had the highest with 36.4 percent
and Uni. 5 had the lowest percentage of 6.6 percent. Majority of the universities

had more than 20 percent of their courses in CCMC. With respect to courses in the

two cor rsities (Uni. 2 and Uni.
two areas, while three
percent of their courses
ad less than 20 percent
iversities are offering
1dcast should have quite

ceded skills to function

curricula was On-line,

igi nedia ¢ Fhere is no @at journalism has
chhanged Wﬁm«nergence of on- hnmanmlve technologles to spread
~—1 INTEGR| pPROCEDAMUS

news as is evident from-the currcg_gedla landscape. ‘However, courses in PSOD

in these universities represented just 5.6 percent of all the courses with as many as
four of the universities having very few courses in this category. The low level of
emphasis on new media and related courses is a disturbing discovery considering

the technological advancements affecting the journalism industry in this 21%
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century. In the current media landscape, what has transformed traditional
newsroom practices as well as access to and consumption of news is the rise of the
internet and the growth of social media (Russell and Eccles, 2018). Moreover,
according to Ofcom (2016) nearly half of all adults now use the internet for news,
a third of them use a mobile device for news and an equally high number use social
media to access news (cited in Russell and Eccles (2018). All these developments

make online and new media courses essential for journalists. There is no doubt that

new me o At ne ins level of courses being
as made, online or web-

exposure to them will

ses in the curricula and
therefore recorded low
niversities offered only

one co - Atego! : ow percentage (3.6%).

p @E was becau

eléctlve spﬁ%onsa@mﬂhm@m ‘
EGRI PROCED

case of IJC, as many as three-universities-offered no course at all in that area.

s (nine) representing 11.8
he four journalism
ha 7 ffered that elective. In the
Furthermore, those that offered IJC had only one course each and that explained
the overall low percentage of 1 percent. Considering the necessity for journalists
to engage in rigorous research in order to maintain accuracy and fairness in their
reportage, the lack of courses in investigative journalism may have implications
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for the practice. Though they are taught research methods and present a project
work, which are research based, students still need Investigative Journalism
courses to enhance their professional skills; especially against the backdrop that
within the last five years, investigative journalism has received much attention in

the country.

A finding that seemed quite unusual, because what it refers to is not a usual

feature in a other jurisdictions, was

that co other 5 i { MUNica aindscape such as Public
8.1%) of all the courses
ommunications degree,
this is ng % e the are ation related. The unusualness stems
in Journalism also had
ula while this is not a
yed from literature. For

ducation (2007) has no

thfi US (th redited by the ACEJMC) and
e

IHTEGHI 5 [

Lancashire and University ot% ,-whese‘Bac_helor degree programmes in

Journalism do not have courses in public relations and advertising. Regarding the
inclusion of public relations and advertising, the explanation was that the two are

relevant for the journalism profession. One HOD stressed that:
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“In some instances having worked for some time as journalists, some are
offered jobs in public relations and more often than not they are found
wanting on the job since they do not have a firm grip of this other
communication profession. Moreover, you graduate with a BA in
Communication Studies irrespective of your specialization so you have to
get a good understanding of how to operate in the other communication

professions which in Ghana are Journalism, PR and Advertising.” (H7,

In addi is determined by many

factors s with other institutions

offering needs, functionality of
progra ] Ot i ym universities they are

affiliate

ion scholars (Taylor et

munication education in

Communication, Speech Communication, Interpersonal Communication, and

others. According to Taylor et al., a better understanding of the African
communication environment will be achieved when such courses are incorporated
into the curriculum since exposure to areas such as conflict resolution among others

will enable communication scholars respond, from an informed position, to the
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challenges of development, especially from a communication perspective. The
paradigm shift seems to have taken place to some extent considering that courses
in Interpersonal Communication, Speech Communication as well as Media and
Conflict were in the curriculum of some universities. There, however, were no

courses in Intercultural Communication in the curricula reviewed.

The study also found Development Communication, Digital and Visual

ategic Communication

ad of department was

terms of popularity and

even practicing journalists
r other options such as

1ther than continue with

journalism programme

can be attr ] on informational functions

formerly-h eld by, journalists and*legacy news provide: g challenged by

T o peion i o

thereby rendering the journalismiprofession very fluid. Regarding the issue that the

. i

social-med n of news and information,
journalism profession has become very fluid, one head of department suggested
that journalists should carve a niche for themselves in the profession by

specialising in areas that do not get much exposure in media such as conflict,

environment, children, arts and culture, or other not too popular areas and produce
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unique stories to help them remain relevant in the changing media landscape.
Unfortunately, there were only two universities that had courses in Media and
Conflict and only one had a full course in Media and Children. Furthermore, even
though seven of the universities offered courses in SHE only one had a
specialisation in SHE reporting as a journalism elective option. Courses in these
recommended niche areas are not adequate, but at least a few universities are

offering them.

5.3.1

course in relation to
cen aggregated into the
three ca education as discussed
er Professional Practice
as the Liberal Arts and
d courses which did not
fall und hik able 34 pr« 5 the four categories and
presentation of the total

¢ universitics. My
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Table 34: Course classifications in journalism curriculum

Areas of
Journalism University
Education Univ.l  Univ.2 Univ.3 Univ.4 Univ.5 Univ.6 Univ.7 Univ. 8 Total
Professional 26 26 28 11 30 16 17 17 171
Practice 49.1%  48.1% 46.7%  25.0% 39.5% 30.8% 333% 32.1% 38.6%
Liberal Arts 17 9 13 12 29 19 15 12 126
and Science 321% 167% 21.7% 273% 382%  36.5% 29.4%  22.6%  28.4%
Conceptual 8 17 15 19 9 16 16 23 123
Courses 151% 31.5% 25.0% 432% 11.8% 30.8% 314% 43.4% 27.8%
Other 3 1 23
5.9% 1.9% 5.2%
Total 51 53 443
100.%  100.0% 100.0%

nal Practice
s and Science
al Courses

Figure 5: Summary of Course Categories in Journalism Curriculum

The percentages for these course categories varied from university to

university as reflected in Table 34. The universities with a high percentage for

Professional Practice courses were Uni. 1(49.1%); Uni. 2(48.1%); Uni. 3(46.7%);
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and Uni. 5(39.5%). The universities with low percentages for Professional Practice
courses were Uni. 4 with 25 percent and Uni. 6 with 30.8 percent. Uni. 4 was the
only university whose percentage for Professional Practice courses was below 30
percent; all others had above 30 percent indicating that majority of the universities
had more than 30 percent of their courses in Professional Practice. Regarding the
Liberal Arts and Science courses, Uni. 5 and Uni. 2 had the highest and lowest

percentages of 38.2 percent and 16.7 percent respectively. Uni. 2 was the only

courses was below 20
percent ers ing fro percent to 38 percent
an 20 percent of their
nceptual knowledge or
entages respectively in
f its course categories
same percentage of 30.8
rofessional Practice and
the universities with the
excepti : : 1"the category, which

reli;re
. e — - J
bar chafto th@!lq%ﬂd lmwwé_e ch university.

s that do not fall under any of ] gories. Figure 6 is a
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Bar Chart

304 Course Category

Professional Practice
Liberal Arts and Science
Conceptual Courses
Cther

20
-
c
3
=]
3]
10
e ]
3.
&
2.
university
of journalism education
in Gha is classified into three
groups:

tice courses than

— -,; ¥ .
courses than Professional

Practice courses: (Uni. 4 and Uni. 8)

3. Group Three: universities with an equal number for Professional Practice

and Theory courses: (Uni. 6 )
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5.4 Journalism Curriculum and Standards

This section provides the findings of the detailed analysis of the curriculum
in relation to national and international standards discussed in sub-section 2.1.3 as
a way of assessing quality. Regarding national standards, which are set by GTEC,
the threshold standard requirements regarding Curriculum, Faculty, Library and
Facilities had all been met by the universities because they had all been given

had all met the national

of the universities to

ternational standard set

the assessment of the

ave been juxtaposed in

Uni.6 Uni.7 Uni 8

30.8% 31.4% 43.4%

0.8% 333% 32.1%

I{HFE&W&LE;G-%§% 204%  22.6%

$49.1%  48.1% T 46.7%  25.0%

Science 50%

Writing

8 semesters 8 8 8 8 8 8 8 8
Reporting:

6 semesters 5 6 5 7 8 5 6 5
Reading

8 semesters 2 1 3 5 5 3 3 3
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Internship
4 weeks 12 6 6 12 6 8 8 6

Ethical principles 1 1 3 1 2 2 3 3
(courses)

Computer-based 3 4 4 3 5 6 2 3
tools (courses)

Global 0 1 0 2 3 1 0 0
perspective
(courses)

Faculty (mix of YES YES YES YES YES YES YES YES
academics and

practitioners
8 1 3
1 2 3
iculum should comprise

beral Arts and Science.
The eig i i | _ OWi entages for the three
This implies that the
more than that required

as very close to the

rd, and Focus was also_to.be*en three core skills of an ideal

INTEGR] PROCEDAMUS T—

journalism curficulum:writing, répofting and-reading. Writing and reading were

to be offered for eight semesters in which case for the entire four-year period of
the undergraduate programme, while reporting was to be offered for six semesters
or three years. All universities offered courses in writing for eight semesters

indicating agreement with international standard. Reporting, on the other hand,
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was offered in varying number of semesters: Uni. 4 and Uni. 5 offered it beyond
the expected six semesters (7 and 8 respectively); Uni. 2 and Uni. 7 offered it in
the expected six semesters and the remaining four universities, a semester less.
Therefore, to a large extent, international standard was met regarding these two.
However, reading got very little attention since no university offered it in eight
semesters. Reading was offered between one to five semesters with majority

offering three semesters falling short of the expected. In each of these skill areas,

burse title had the name
ent skills were taught in
one co 1 ndicated 4 s 1 e not always offered as

side other skill areas.

ded in Tables 36, 37 and
> topics within courses,
¢ format used by each
media houses were very

jo e fsjshould no

thi skill in & mpetent-manner —
. ¥

“—INTEGRI PROCECAMUS |
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Table 36: Reading skill courses and topics in the eight universities

University Skill Format Duration
Uni.l Critical Reading and Writing Practical 2 semesters
Topic in Applied Mass Theory/Practical
Communication Theory
Topic in African Literature Practical
Uni. 2 Topic in Communication Skills in Theory/Practical 1 semester
English I
Uni. 3 Topic in Writing Skill I Theory/Practical 3 semesters
Topic in Review and Critique of Practical
Creative Works
Topic in French Basics Theory/Practical
Topic in Akan Language for Theory/Practical
Communication
Uni. ‘opic.in History of the Media i e i 5 semesters

Uni. 5 5 semesters

Uni. 3 semesters

3 semesters

3 semesters

i @ Topic in Writir

pic in Frenchl

These findings suggest ;hat not riluch emphasis was placed on reading skill by the
universities. There were only a total of five courses with three universities offering
these courses, the rest offered topics within courses implying that there were more
topics within courses (26) than full courses (5). An explanation could be that since

in every course reading is involved, that should compensate for the inadequate full
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courses in teaching reading skills. All the universities offered reading skill both
theoretically and practically which meant that students were taken through the
principles of reading in order to get a deeper understanding of the concept of

reading and then they applied those principles to the practical reading act.

Table 37: Reporting skill courses and topics in the eight universities

University Skill Format Duration
Uni. 1 Science Reporting Theory/Practical 5 semesters
Topic in Freelance Journalism Practical
Topic in Print Media Production Practical
Topic in Investigative Journalism Practical

Topic in Information Presentation and Theory/Practical

Uni.2 6 semesters

cal

cal
cal

Uni. 3 5 semesters

cal

Uni. 4 ¢ i c ] actical 7 semesters

i m IEﬂm n ‘ : ctical
Journalism. i ngﬂ ——

Topic in Media and Conflict Theory/Practical
Topic in Radio and TV News Presentation Theory/Practical
Topic in Introduction to Sports Journalism Theory/Practical
Topic in Radio and TV Production Practical
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Uni. 5 Introduction to news reporting and Writing ~ Theory/Practical 8 semesters
Print & Online Reporting and Writing
Advanced Reporting Theory/Practical
Sports Reporting
Economics and Business Reporting Theory/Practical
Politics and Government Reporting Theory/Practical
Science, Health & Environment Reporting Theory/Practical
Topic in Social Studies Theory/Practical
Topic in Introduction to Radio Broadcasting  Theory/Practical
Topic in Principles of Local Language Theory/Practical
Broadcasting Practical
Theory/Practical
Uni. 6 News Reporting and Editing Practical 5 semesters
Topic in Introduction to Print Media Theory/Practical
Topic in Foundations in Media: Logic, Practical
Evidence and Research Theory/Practical

6 semesters

5 semesters

in the case of reading, all universities handled their courses and topics in reporting

both theoretically and practically. There were also quite a number of similar
courses among the universities. For example, there were courses in news reporting
for seven universities. There were also courses in the two main journalism areas:

Print and Broadcast and some courses in Online though there were some
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differences in the course titles. While some universities used Print and Broadcast
Journalism, others used Print and Electronic Media. Others were specific and used
TV and Radio Broadcast. The nomenclature difference in course title, however,
did not change what was in the course content. The total number of courses was 19
and topics within courses were 48 for all universities. There were, however,
variations from university to university. The duration for teaching ranged from a

maximum of eight semesters for nine courses and three topics offered by Uni. 5 to

offered by Uni. 6. The
next hi ‘ s by Uni. 4, in seven
reporting skill in six

€ semesters, a semester

s by all universities and
the courses, the format

and for 1 Table 38.
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Table 38: Writing skill courses and topics in the eight universities

University Skill Format Duration
Uni. 1 Basic Communication skills Theory/Practical 8 semesters
English Language
Foundations of Writing

Uni. 3

_Ra(_iio Journa

~ Foreign gyg!g?(ﬂm E)a_w-ﬂ'-‘“'

Writing Skill 1T

Critical Reading and Writing
News and Feature Writing
Writing for Broadcast Media
Topics in:

Freelance Journalism

Print Media Production
Documentary Production(TV)
Media Editing

Business & Technical

dcast Journalism and

mme Formats

TV Production (Idea to Screen)
Critical Thinking

Research Methodology for Media
Freelance and Investigative
Journalism

Writing Skills I1I Theory/Practical

Introduction to Writing
Expository and Creative Writing
News Writing and Reporting
Magazine Writing
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Uni. 4

Hard and Soft News Writing
Writing for the Web

Intro. to Broadcast Writing
Writing for the Screen

Writing for Broadcast Media
Speech Writing and Presentation
Topics in

Essentials for Broadcast Media
Critical and Creative Thinking
French Basics

Introduction to Print Media
Introduction to Electronic Media
Strategies of Communication
Introduction to PR

Broadcast Presentation and
Production

8 semesters

ia and Conflict

b EOAMUS

Introduction to News Reporting Theory/Practical 8 semesters
and Writing

English Writing Skills

Print & Online Reporting and

Writing

Speech Writing and Presentation

Skills

Features and Opinion Writing

Topics in:
Social Studies
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Introduction to Radio Broadcast
French for Beginners I, 11, III, IV
Logic and Critical Thinking
Intro. to Radio Broadcasting
Advanced Reporting

Principles of Local Language
Broadcasting

Intro to Communication Research
Research Methods I, 11
Introduction to PR

Introduction to Business and
Economics

Sports Reporting

Public Finance

Intro. to SHE reporting & Writing

Uni. 8 semesters

eory/Practical 48 semesters
Wr1t1ng and Re -
cast Writing and

— .mmﬁmmmlaw

Advanced News Writing-and=—— "
Public Affairs Reporting

Topics in

Introduction to Journalism
Editing Skills

Persuasion and Public Opinion
Radio and TV Production
English I, II

French I, I

Comm. Research Methods
Business Communication
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Newspaper and Magazine
Production
Development Communication

Uni. 8 Intro. to Mass Media Writing Theory/Practical 8 semesters
Precision Writing
News Writing and Reporting
Writing for Broadcast
PR Writing Workshop
Advertising Copy Writing
Topics in:
Advanced Print Journalism
Copy Editing & Photojournalism
Broadcast Copy Editing and

had the highest number
of course yics (10) while Uni. 2 and

r of topics (17 and

courses and topics within
N

INTEG ARUS |

courses, the unlversmes a.mo Q%lﬁﬁ? es,-effe‘r“?i_a total of 171 courses and
topics. Though the number of courses and topics each university offered varied,
they all taught writing for the entire four-year period. With respect to the type of
coursers offered, there were quite a number of similarities. All the universities had

courses in Hard and Soft News Writing and there were topics in Editing. There
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were also courses in News Writing for Print and Broadcast as well as Online
Journalism implying that they offered a convergence curriculum.

The teaching of the three core skills was a combination of theory and
practice indicating that students were exposed to these skill areas from the two
perspectives which is important because theory, on the one hand, offers the
building blocks for necessary skills, while practical exposure, on the other hand,

improves the competence of students. Therefore, the integration of theory and

es better understanding.
rough observation was
fered either full courses
or topic: ourse, much attention is
given t¢ se. This is because as a
course, s a topic, there will also
be topic the attention indicating

that the burse will vary.

I actical skills of students

rnsh1ps vhick A programmes and play an

thro
mhrtant \:ﬁ?hng the gap between whats ‘ :
EGRI PROCEDNM

practical demands of the Journahsm-mdustry'(Olusegun 2015 cited in Yusofet al.,

',-_ (in the academlc setting and

2018). All the universities went beyond the international standard of four weeks

with a minimum of six weeks and a maximum of twelve for the internship period.

Regarding the other standards, emphasis was placed on some course areas

to which all the universities offered courses in line with international standards.
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Since journalists are expected to work with high ethical principles, there were to
be courses in ethics. All the universities offered Media Law and Ethics to help
students understand the ethics of the profession. In addition, four of them offered
courses in religion and moral values to increase the ethical perspective of students.
Furthermore, journalism being a technically intensive field implies that journalists
need a variety of computer-based tools to work effectively. The study revealed that

Uni. 6 had the highest number of courses (6) and Uni. 7 had the lowest, (2) courses.

Studies (8) while Uni.
agement and Business
mong the universities.
ould be exposed to a
Global untries, as many as four
of the that half the number of
ied that much emphasis
was no OUrse a1 ST HOD’s comment that,

> time there is no lecturer

xcluded.

always include a mix of academies-and-practitioners s who have experience working
as journalists. Some scholars (Foote, 2017; Muppidi & Manvi, 2008) among others
have often emphasized the need to have experienced journalists teaching in
journalism schools as a way of achieving a blend of theory and practice to enhance
the training (Yusof et al., 2018). The interviews revealed that most universities had
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no journalism practitioners in full time employment and even some had no full time
lecturers teaching journalism. One major reason is the issue of qualification. One
HOD emphasised that there are not many practising journalists in Ghana with a
PhD qualification and even those with a PhD teaching journalism, quite a number

of them did not get their PhD in journalism.

GTEC qualification requirement to be a lecturer in the university is a PhD

oraM 1 1 1 1 ithin a specified time,

but mo ualification. Therefore,
HOD explained that in
ractitioners as part time
i€ 0ne e essed.that in some jurisdictions
d get the opportunity to
e compensates for the

t the case in Ghanaian

large exte ﬂﬁtﬁﬂéﬂ?FHMEiﬂ

degree of quality being achieved.

1
ponents implying a high

] ==
] o

5.5  Media Houses Skill Requirements and Courses in Curricula

The skills framework developed from the interviews with media houses and

analysis of their job description documents and modeled on Young and Chapman’s
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competency framework, as discussed in sub-section 4.5.2, had a total of twenty
skills. This was used for the assessment of the curriculum of each university to
determine the fit. The course descriptions were content analysed qualitatively and
that provided data for the assessment. Findings indicated that the universities

offered both full courses and topics within courses in the skills.

Table 39: Industry skills requirement provided in courses per university

University / Courses
Uni. Uni. Uni. Uni. Uni. Uni.
6 7 8 Total

Competence Uni. Uni.

1 2 1 19

2 4 5 25

English 4 3 2 18
Research 3 4 3 34
ICT 2 1 1 11
Interview 0 0 0 2

New Med

Online

4 2 2 20

Interperso

et INTEGRI PROGEDAMYS

Analytical
Editing Business 1 4 1 0 1 1 1 2 11
Entrepreneurship Personal 1 1 2 1 2 1 1 1 10
Integrity, stron
.grlty g Personal 0 0 2 0 0 1 2 1 6
ethical values
Media law and )
. Business 1 1 1 1 2 1 1 2 10
ethics

Local Language Basic 0 0 1 0 1 0 0 0 2
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Reading Basic 1 0 0 0 0 2 0 2 5
French Basic 4 2 1 2 4 1 2 2 18
Total 42 36 45 28 53 32 40 38 314

Source: Field data 2018

Table 40: Industry skills requirement provided in topics within courses per university

University / Topics
Skill Competence "pi Uni. Uni. Uni. Uni. Uni. Uni. Uni
Type 1 2 3 4 5 6 7 g Total
Writing Business 16 17 10 16 17 16 12 19 123
Reporting Business 6 6 6 9 3 5 6 7 48
Communicqtion People 1 1 3 ) 6 4 4 3 24
& Presentation
Research 1 2 3 8
ICT 0 1 0 1
Interview 1 2 5 35
0 3 2 14
3 4 3 31
0 0 0 3
2 0 2 8
Post-prod
Editing 4 8 38
Reading 3 2 26

Total 36 41 54 359

d the use of numerical
e number of full courses

y media houses and Table 40

= I

heskills. Findings in Table
y

man’s (2010) content-

clustered framework W;:re found in the skills requirement of the media houses in
the following percentages: Basic (35%), Business (30%), Conceptual (10%),
Personal (10%) and People (15%) suggesting that the bulk of the skills required
were generic (70%) and specific skills were 30%. The fact that both generic and

specific competencies are found in the curriculum has confirmed Lindberg’s
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(2010) conviction, which has been supported by other researchers (Filstad &
McManus, 2011; Pennbrant et al., 2013; Yan et al., 2013; Graham et al., 2014),
that specific and generic competencies are intertwined and are both essential for
every graduate in every job because these two competences will help to transform

theoretical knowledge into practical knowledge that can be used in the work.

12 of the 20 skills were offered in both courses and topics within courses

and the ini 1 1 1 y. Overall, the total for

both co i ere as follows: Writing
(49), Production (44),
(31), Numeracy (26),
ad the highest number
e skills had more topics
within ing, which had 48 full
courses 123 topi il . Reporti ) courses but 48 topics
within ¢

lership, two courses but

31 topics

top@Reading i “topics. The.reén aining five skills

(Cmeuni tig esearch, ICT, Numerae
- mﬁ{ EGRI PROCEDAMUS.

than topics within courses; ranging-from 23 to 36 courses. These findings have
confirmed that basic journalism skills such as writing, reporting, and research have
not outlived their relevance in this era of digitization and media convergence and

therefore remain paramount to employers (Criado & Kraeplin, 2003; Huang et al.,

201



University of Ghana http://ugspace.ug.edu.gh

2003; Nankervis, 2005, Callaghan & McManus, 2010; Bhuiyan, 2010; Loo, 2010;

Cleary & Cochie, 2011; Wenger et al., 2018) to mention but a few.

With respect to the eight skill areas with only courses, New Media had the
highest number of courses (20) while Integrity/strong ethical values and Local
language recorded the lowest numbers of six and two courses respectively. The
remaining five skills: Critical/analytical, Entrepreneurship, Law and Ethics,

8. Comparing the total

be concluded that these
4) in the skills required
by ind ] illgh uite a number of the
had only two universities
had Uni. 2 and Uni. 5
Uni.7 offering a course
anguage. The remaining
three, four and five
ourses. There were also

wh1ch all™® mbers were very

10\!\/ These_@? ew.Media, C 7 iti
EGAI PROCEDA

In the skills framework, the first 11 skills were those requested by all media

‘ ]éal nd Entg_epreneurship.

houses. According to them, these are necessary for the journalism profession. This
implies that they placed a high level of importance on these skills. However, the
same attention was not given to these skills by each university as was evidenced

by the number of courses offered. Writing, for example, had Uni. 3 offering as
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many as 12 courses but Uni.2 and Uni.6 offered only three courses each; the
remaining five universities offered between five and seven courses. Similarly, for
Reporting skill, while Uni. 5 had nine courses, majority of the others had only one
course each. Differences in the number of courses were also found in other skills.
Regarding Communication and Presentation skills, Uni. 8 had five courses but Uni.
4 had only one course; meanwhile, the others offered between two and four

courses. With respect to Research skill, while Uni. 5 had seven courses, majority

had thr g es but Uni. 6 had only
two co | , ses each university had

sities may be offering

were offered as topics

within ensate for full courses

because § ouise a is on.tha i kill, but when that skill

is treate er skills are also being

taught.

fol@liﬂls: repo

diihferent SW'P compete.with cach other-re |
- WTEG

skills will be given more attention-than-others in the

same course. Definitely when

a skill is treated as a full course much attention is given to it than when it is treated
as a topic within a course. Moreover, writing and reporting are core skills in
journalism and they need to be given similar attention since these universities are
all training for the same profession. All these differences in the number of courses
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for the respective skill areas indicate different levels of emphasis being places on
these skills. The implication then is that, there are differences in the emphasis

placed on various skills.

Two other skills, ICT and New Media also had scant attention because of
the very low number of courses. In fact, previous studies had also revealed the low
level of ICT skills in communication training institutions in Africa (Ochilo, 1996,

, be concluded that even

online journalism, they
on 1s that students leave
hardly aware of, which
ot be able to perform
5 gap with Continuous
s in New Media as well
dering that developing

ogy when compared to

developed study in the US revealed

tha@;;ers were distl

sis ike a _resr nn
R

concerns also echoed by Usher (21)0-99- Bhuiyan (201 0)‘ and Loo (2010). This study,

‘ml'!

‘raking over other
rricu_l__u_m (Birge, 20006);
however, did not confirm these findings. On the contrary, it revealed that even in
this era of digitization there are still not enough Online, Digital and Multimedia
courses in the journalism and communication curricula in Ghanaian universities. If
Nankervis’s (2011) revelation that the market demands astute journalists who are
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multi-skilled and have the ability to work across various media platforms is
anything to go by, then much attention should be given to the inclusion of courses
in the curricular that will equip students with multimedia skills in order for

journalism graduates to meet the needs of the media industry.

One would have expected that because the first 11 skills were priority skills
since all media houses requested for them, the same emphasis in terms of similar

number he universities. This is

becaus yers request such skills
for the Birge, 2004; Pierce &
Miller, msvik, 2012; Cullen et
priorities set by educators
and prc ¢ notya e same, e likelthood that small
en different degrees of

skill le ¢ attained rSitie i imply that even though

competence levels may

L courses in, three

of them were Mséﬁ P‘—_m_deim—_m—g |

equested for. These were
interview, leadership and interpersonal skill—s. As many as six universities had no
full course for interview skill as well as leadership skill; and three universities had
no full courses in interpersonal skill, though they all had topics within courses.

However, considering that skills that are offered as topics within courses may have

less attention given them than when they were full courses, these universities are,
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in effect, not giving much emphasis to these skills as compared to those that have

full courses in them.

The study also found that some of the skills had inadequate courses. A skill
that was required by more than half of the media houses was critical and analytical
skills. However, all but one university offered only a course each which is woefully
inadequate considering that the market demands critical and analytical employees

especially in this technolog iven ¢ COVe dies have shown that critical

thinking essent in t plac 1duates (Nilsson, 2010;

Edgar e enpo it 2) have emphasized that

aspiring ills igl on to practical skills to

create comprehe 0 order to ensure that not
only op but also the Journalism
profess gathering and editing,
though ism profession. This is
because ' t C c; ers, political analysts,

and envi

rol@fse imply t

Wi!h oal Ip journalist |
g2 14 gjiui_i!ream PROCEDAMUS

Per their position on the skills framework, integrity/ethical values and local

ng skills to play all these

language were requested by less than half of the media houses implying that the
media houses do not place much premium in these skill areas. However, since they
were needed by some presupposes that they are relevant skills, even if not for all

of the media houses. Regarding integrity, for instance, four universities offered no
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courses neither did they offer topics within courses. The implication being courses
to help instill ethical values in students were absent from their curricular. Three of
the universities that offered such courses are faith-based universities which can
explain the inclusion of such courses. Uni. 3, for instance, offered two courses
(Religion, Morality and Social Values in Africa and Introduction to Biblical
Studies) and Uni. 7 offered two courses (Introduction to Christianity and

Christianity and Professional Ethics). Uni. 6 and Uni. 8, on the other hand, offered

one co : ‘ i 1 ics and Moral Values)
ot have courses to instill
ion to attitude in their
Law and Media Ethics
portage. Majority of the

aining two universities

es in local languages. In
fact, it wa skillS Wit VeS| versities offering courses
in. @d Uni.

aé_ourse in anguage for Communication-and 7 3
- ﬂ IN Egéﬁl_ %EDME

Language Broadcasting: Th1s 10, px:esuppoSes"fhat a very high percentage of
the journalism training universities are not training people to handle local language
broadcasting despite the plethora of local language radio stations across the
country. Even the two universities which train journalists in local language have

not placed much emphasis here considering that they offered only a course each.
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The two have also limited their local language course to one local language (Akan)
whereas there are several local languages used by the broadcasting stations. The
obvious explanation for this preference is that the Akan language is the local
language predominately used, especially on radio. A few of the media houses
requested for local language skills and that indicates that they require trained
journalist in the local languages. This finding is significant because it indicates that

media houses want trained journalists for all their programmes including those in

yes will help address the
ommentators or people
who are ‘ , Janguages : s. The two universities’
ould be emulated by the
he others should follow

others.

and add

alism training shows a
appens in journalism

the newsrooms (Ogong-

Og@o Citf — ) vever, hese_:ﬁ Thave indicated that

thi skills r%nts—@ﬂhemihmmre h To of ered in the universities. In

effect, there is a fit between the-content ofjournahsm training offerings and job
market needs indicating that journalism education is relevant to the practice in
Ghana. These findings corroborate the assertion made by Finnie (2004) and Yan et

al. (2013) that competencies learnt in higher education and the competencies
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needed in the labour market had quite a high overlap implying a match between

the two.

The above notwithstanding, the findings also revealed that some skills in
the framework were not provided in the curriculum of some universities. In other
instances too, there were inadequate courses in some skills. All these imply that
there are gaps between the skills provided in the curricula and the skills needed for

the practi r of courses offered for

a skill, re offered while others
were n i that s skills b curriculum than others.
All the 7 d so though universities
were offering skills relevan -- ctice, a gap between expected and actual was
rnalism education. The

next se ‘ C  the sut For statistical analysis

erns realised from the

Thi s . used a mixed me I .1 that the research problem
could be exammed %%ﬁ!rf %g%d‘m@re -knowi?dée to the findings and
provide a holistic picture of the phenomenon. Therefore, having examined the
problem qualitatively to get an in-depth knowledge about journalism programmes
in Ghanaian universities, a survey was conducted to verify the patterns so that the

weakness minimization legitimation (Onwuegbuzie & Johnson, 2006) would be
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achieved. Furthermore, this study was a comprehensive study on undergraduate
journalism education in Ghanaian universities; therefore, having explored the
issues, there was the need to validate results, explain the unexpected and explore
new themes which can be achieved by a mixed methods approach. The findings

from the survey are presented in the next section.

5.6.1 Survey Results from Universities and Media Houses

Olaoctio ool nind hing he universities and staff

sponses to address the

ed below.

Table 41 o nts from the universities

Percent

16.5%

83.5%

96.4%

3.6%

80.6%

19.4%

10.0%

71.2%

0,
NTEGR| FFIDGEDAHJE 18.6%
Years in Current Position—
Less than a year 3 4.3%
1-4 years 32 45.3%
S+years 35 50.4%
Working Experience

Less than a year 6 7.9%
1-4 years 23 33.1%
S+years 41 59.0%
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Specialization
Journalism 29 41.4%
Communication/ English 26 36.7%
Visual Communication 3 4.7%
Social Studies 3 4.7%
Public Relations & Advertising 6 8.6%
English & Literature 3 3.9%

Table 41 shows the distribution of background characteristics of the
respondents from the universities sampled. The distribution as indicated in the table

1versities were over 35

e distribution of gender
e respondents (96.4%)
m the universities were
el of the respondents of
the stud nt ofsthern c Maste ders, while 19.4 percent
ondents 10.0 percent of
the res vere Hes {men .6 percent were Senior
The distribution of the

number O ent pe cveals over half (50.4%) of the

been in their current position fer—less%haa year. Meanwhlle more than half
(59.0%) of the respondents had at least five years working experience, 33.1 percent
had one to four years working experience, and almost 8.0 percent had less than one
year working experience. The distribution of specialisation reveals that majority of
the respondents (41.4%) specialised in Journalism, followed by
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Communication/English (36.7%), and then Public Relations and Advertising
(8.6%). The rest of the participants majored in other courses such as Social Studies

(4.7%), Visual Communication (4.7%), and English and Literature (3.9%).

Table 42: Distribution of background information of respondents from the industry

Background Frequency Percent

Industry
Print 34 37.4%

Radio 27 29.7%
TV 18 19.8%
On-line 3 3.3%
9.9%

6.0%
30.0%
64.0%

48.0%
52.0%

3.0%
9.0%
48.0%
37.0%
3.0%

6.2%
24.7%
69.1%

3.0%
"1-4 years e : 7 i : 21.0%
5+ years ‘memm ' - LN -y 76.0%

Table 42 shows the distribution of the background information of the
respondents from industry. As shown in the table, majority of the respondents from
industry were in the print industry (37.4%), followed by radio (29.7%), and then

television (19.8%). The age distribution of the respondents of the study revealed
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that majority of them (64.0%) were at least 35 years, 30.0 percent were 25-34 years,
while 6.0 percent were 18-24 years. The distribution of gender of the respondents
from industry reveals that 52.0 percent of them were female, while 48.0 percent
were male. With regards to the educational level of the respondents from industry,
majority (48.0%) of them had Bachelor’s Degree, 37.0 percent had Masters’
Degree, and 9.0 percent had Diploma. On the other hand, 3.0 percent of the

respondents from industry had either Certificate or PhD. The distribution of

led that 69.1 percent of
nt had one to four years
ear working experience.
With re ; e i jori of the respondents had
at least percent had one to four
years’ e

an one year experience

in the

5.6.1.11

What are : L taught at the universities in

N N ~ErAS
The mafnf IM&!OHME_Q &;e's”t‘ﬁ!éwas to find out the journalism

course contents taught at the universities in Ghana to determine whether the course

contents have necessary ingredients to help the students acquire the necessary skills
and knowledge for the world of work. To achieve this objective, the respondents

from the universities sampled were asked about the course contents in the curricula
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of the journalism courses taught in their universities. The results of the analysis are
shown in Table 43. The results as indicated in Table 43 indicates that the journalism
course content in the curricula comprised three main areas — Professional Practice,

Liberal Arts and Science, and Conceptual or Theory courses.

Table 43: Descriptive statistics showing the contents in the curricula of the journalism course
taught at the universities in Ghana

. Std.

Variables Mean Dev. Min Max.

Professional Practice
1.00 5.00
1.00 5.00
2.00 5.00
1.00 5.00
1.00 5.00
1.00 5.00
1.00 5.00
1.00 5.00
1.00 5.00
1.00 5.00

1.40 1.00 5.00

05 g 1.00  5.00
o |

11 ed that the Professional

el

Practice course content-in-the-journalism-eurricula consists of professional skills
courses in Print Journalism (M=4.04, SD=1.27), professional skills in Broadcast
Journalism (M=4.08, SD=1.35), professional skills courses in Online and Digital
Technology (M=4.04, SD=0.88), and professional skills courses in Public

Relations and Advertising (M=4.13, SD=1.26). The Liberal Arts and Science
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course content in the journalism curricula were indicated by the respondents of the
study to include Communication Skills and Competence courses (M=4.08,
SD=1.28), Liberal Arts and Science courses (M=3.17, SD=1.40), Investigative
Journalism courses (M=3.96, SD=1.19), and Science/ Health /Environment
(M=3.25, SD=1.33). The Conceptual course content as reported by the respondents
from the wuniversities include conceptual knowledge course in Mass
Communication (M=4.04, SD=1.40), conceptual knowledge in Media Ethics and

Theories and Models

1a History and Culture

ersities in Ghana follow

ine the extent to which

ana follow international

. 5
international Joumﬁﬁﬂlaﬁ ﬂm&% s-are shown in Table 44. The
respondents of the study as indicated in Table 44 revealed that in terms of the
journalism course content at the universities, there is Theory (M=3.83, SD=1.40),

Liberal Arts (M=3.83, SD=1.23), and Practice (M=3.26, SD=1.29). The

respondents also indicated that in terms of ICT and Globalization, the universities
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have computer-based courses (M=3.57, SD=0.90), courses that deal with
globalization or global perspective (M=3.76, SD=0.77) and a mixture of academics
and practitioners of faculty members (M=3.91, SD=1.20). In terms of industry
skills acquisition, the respondents from the universities reported that universities
run eight semesters course related to writing (M=3.74, SD=1.14), six semesters
course related to reporting (M=3.64, SD=1.09), and eight semesters course related

to reading (M=3.52, SD=1.12). On the other hand, the respondents of the study

D=1.25), Media Studies

M=4.1 ess Practice (M=3.87,

inimum of four weeks

Table 44 rnalism course taught at
Min Max.

1.00 5.00

1.00 5.00

1.00 5.00

2.00 5.00

2.00 5.00

1.00 5.00

tj‘ﬁw S MJE ’ 1.00 5.00

Reporting-6 semes‘tf HDGEE’ 364 1.09 1.00 5.00

Reading -8 semesters 3.52 1.12 1.00 5.00

Media, Ethics, and Internship

Internship -4weeks 4.00 1.13 1.00 5.00

Ethical principles (course) 3.87 1.25 1.00 5.00

Media studies (course) 4.17 1.31 1.00 5.00

Media management and business 3.87 1.22 1.00 5.00

practice (course)
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5.6.1.3 Research Question Four

How do industry players perceive journalism courses taught at the universities in

Ghana?

The objective of this research question was to explore how the industry
players perceive the journalism courses taught at the universities in Ghana. To
achieve this objective, the industry players were asked about their perception of

the jour skills of the journalism

course. and 46.

players on journalism

Std. Dev. Min. Max.

0.54 1.00 5.00
0.82 1.00 5.00
0.80 1.00 5.00
0.91 1.00 5.00
1.13 1.00 5.00
1.04 1.00 5.00

0.93 1.00 5.00

ana. As show

from-indus jﬁfrgéﬁ E@E@ﬁﬁ- :

They also indicated that gr-aduatés understand the values of journalism (M=4.46,

SD=0.82). The industry players also reported of the abilities of the graduate in
gathering news (M=4.43, SD=0.80). Multimedia skills of the graduate were also
identified by the industry players (M=4.34, SD=0.91). The industry players

reported that they are able to get the required graduates to hire in the media
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organization (M=3.65, SD=1.13). However, when it comes to the journalism

education keeping up with industry changes, the industry players neither agreed

nor disagreed with that. Meanwhile, the industry players were clear when it comes

to journalism education in preparing graduates for today’s job market. They

disagreed that journalism education prepares graduates for today's job market

(M=2.78, SD=0.93).

td. Dev. Min Max.

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

1.00 5.00

bl e — ) 100 5.00
TN — : ] 5

NFEGR| PROCEDAMUS 1o 500

French Language = mm—— = 3 33 1.43 1.00 5.00

Entrepreneurship and ICT Skills

ICT 3.96 1.08 1.00 5.00

Research 4.13 1.33 1.00 5.00

Entrepreneurship 3.87 1.22 1.00 5.00

Table 46 presents the results of the perception of the industry players about

the industry skills they need from the journalism graduate. In terms of the writing
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skills, the industry players reported that they need graduates to have skills in
writing (M=4.33, SD=1.34), interviewing (M=4.23, SD=1.07), and new
media/online (M=4.13, SD=1.25). With regards to reporting skills, the industry
players reported that they require journalism graduates to possess skills in reporting
(M=4.38, SD=1.24), pre-production, production & post-production (M=3.83,
SD=1.24), critical and analytical thinking (M=4.00, SD=1.13), as well as editing

(M=3.96, SD=1.33). Interpersonal/networking skills (M=3.77, SD=1.19),

thical values (M=4.00,
1.38) are the leadership
uates to possess. The
and numeracy skills as
45, SD=1.18), English
=3.33, SD=1.43). The
stry players to acquire

=4.13, SD=1.33), and

5.@tita{ive

| e
HIFae- i i TG AT PRECEOAMUSI

}
~in-Ghana are likely to

conform to international j ournalism standards.

To test this research hypothesis, Pearson correlation and multiple linear regression
analysis were performed on the data. The Pearson correlation was used to

determine the direction of the relationship between the journalism courses taught
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at the universities in Ghana and international journalism standards. The multiple
linear regression analysis was used to determine the linear impact of the
international journalism standards on the journalism courses taught at the

universities in Ghana. The results of the analyses are shown in Tables 47 and 48.
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Table 47: Correlation analysis showing the relationship between journalism courses taught at the universities in Ghana and international

journalism standards

Variables Mean SD 1 2 3 4 5 6 7 8 9 10 11 12
Controls

Age 33.64 18.65 1

No. of students  2785.86 1552.51 .709™ 1

Ownership 1.26 0.44 8717 846™ 1

Nature of Univ. 1.48 0.50 =392 283"  -570™ 1

Status 1.26 0.44 8717 846™ 942"  -570™ 1

Dependent

Variables

Professional 4.04

Practice

Liberal Arts and 3.61 1

Science

Conceptual 3.79 .700™ 1

Courses

Independent

Variables

Journalism 3.62 744" 913* 1

Course Content

ICT, 3.64 523" 670" 597 1
Globalization,

and Faculty

Industry Skills 3.60 307" 433" 512" 313" 1
Media, Ethics 391 645" 869 867 .698™ 502" 1

and Internship

Notes: *p<0.05; **p<0.01.

~—1 INTEGR] PROGEDAMUS
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Table 47 shows the results of the Pearson correlation analysis of the
relationship between journalism courses taught at the universities in Ghana and
international Journalism standards. The results of the Pearson correlation show the
separate correlation of control variables (age, number of students, ownership of
university, full journalism course or mixed, and status of university) and the
independent or the explanatory variables. As shown in the table, in terms of the control

variables, the age of the university exhibits a positive significant correlation with the

Professi i Liberal Arts and Science

course eptual course content

(r=.17

I arson correlation analysis

show tha has a significant positive
correlatia t (r=.204,p <.05), the

Liberal A nd the Conceptual course
iversity, the results of the

ip has a significant

posi}tive Cortg with the Professional Practic content(r =.283, p <.01),
j

el

~N INTEG CEDAMUS I'—
the Liberal Arts ﬂnd%g_!:ﬁ!e Eﬂ%@i 1 =.406,p <.01), and the Conceptual

course content (» =.229, p <.01). In terms of the status of the university, whether it is

an affiliated university or not affiliated, the results of the Pearson correlation analysis
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show that the status of the university has a significant positive correlation with the

Professional Practice course content(r =.283, p <.01), the Liberal Arts and Science

course content (r=.406,p<.01) , and the Conceptual course content

(r=.229,p <.01).

The results of the Pearson correlation analysis show that the professional

practice in the journalism course curricula has a significant positive correlation with

the jou ) ) lustry skills requirement
ulty mix requirement
hip course requirement
s in the journalism course
ournalism course content
(r =744 - : 307, p <.01), the ICT,
1), and the media, ethics
and intert ‘ 4 1 3 onceptual course content

in the jourm 'S€ Cui ‘has_a.si ositive correlation with the

course contt kills requirement

(r=+433,p %TEEWW L fa&;lty—" mix requirement

(r=.670,p <.01) , and the medla ethlcs and internship course requirement

(r =.869, p <.01).
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Table 48: Regression analysis showing the impact of international journalism standards on the journalism courses taught at the universities

in Ghana
. Model I Model II Model 111
Variables 7 t 7 t 7 t
Constant 4.821 2.733 1.796%* 4.200 1.062 1.709
Controls
Age 323 12.785 230%* 8.784 230%* 6.835
No. of students 123%* 2.220 .002 1.659 321%* 4.244
Ownership .070 1.263 .109 .695 .086 .386
Nature of Univ. 4.108 220%* 6.306
Independent Variables
Journalism Course Content 6.240 523 4.178
ICT, Globalization, and Faculty 758 .180 1.465
Industry Skills 6.688 -.083 -.720
Media, Ethics and Internship 7.613 .334%* 6.396
R’ 0.807
F 19.91

international journalism standards vs. liberal arts
ent. *p<0.05; **p<0.01.

Note: Model I: international journ
and sciences; Model I1I: internatio

INTEGR| PROCEDAMUS
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Table 48 shows the results of the multiple linear regression analysis of the
impact of international journalism standards on the journalism course taught at the
universities in Ghana. Model I shows the impact of the international journalism
standards on the professional practice course content of the journalism course taught
at the universities in Ghana. The results indicate that among the controls, age of the

university (£ =.323,¢ =12.785, p <.01), the number of students of the university

of  the  university

=.39¢ )’ 7 jave ‘a | Signifi pact on the professional
p
he universities in Ghana.

The resu ; [ alysig he explanatory variables,

international-journalism course conten o5t=4.276, p < .01) , the ICT,

globaliza 037, p <.01), the industry

skills req ) 3 >dia, ethics and internship
course re 139 6, p <.01)have r significant effect on the
e taught at the universities

) indicate that 88.6

te!lt of the journalism
i

y the i-r;?e;mational journalism

standards combined with the control variables (age, number of students, ownership of

university, full journalism course or mixed, and status of university). The results of the

F-statistics show that the multiple linear regression model in predicting the impact of
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the international journalism standards on the professional practice course content of

the journalism course taught at the universities in Ghana is a good model.

Model II shows the impact of the international journalism standards on the
Liberal Arts and Sciences course content of the journalism course taught at the
universities in Ghana. The results indicate that among the controls, age of the

university (£ =.230,=8.784,p<.01) , and the status of the university

t on the Liberal Arts and

(B =.99

Sciences e universities in Ghana.

The resu r 1alysi ‘ he explanatory variables,

0,p <.01), the industry
skills req dia, ethics and internship
course re ‘ / L —17.613 | car significant impact on
lism course taught at the
ermination (R*) indicate
ences course content of the

by the international

es (age, ?umber of students,

-

ownershlp of umversgrqﬂjoﬁrﬂggggsgor mlxed' ar;d‘ s;atus of university). The

results of the F-statistics show that the multiple linear regression model in predicting

the impact of international journalism standards on the Liberal Arts and Sciences
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course content of the journalism course taught at the universities in Ghana is a good

model.

Model III shows the impact of the international journalism standards on the
Conceptual Course content of the journalism course taught at the universities in
Ghana. The results indicates that among the controls, age of the university

(f =.230,t =6.835, p <.01), the number of students (£ =.321,t =4.244, p <.01),

)have a linear significant

ourse taught at the tertiary
indicates that among the

explanatc course content

(B=.52
(B =334

ship course requirement
on the Conceptual course
content o Ghana. The results of the

coefficier jon (R dicates th ent of the variation in the

1t the universities in Ghana

Vari%bles a ‘,. . ber of students, onership of .
N N e ———— g o
mixed, and statuyorglﬁeﬂltﬁ m&%@mﬁsﬁcs show that the multiple

linear regression model in predicting the impact of international journalism standards
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on the conceptual course content of the journalism course taught at the tertiary

institutions in Ghana is a good model.

5.6.1.5 Research Hypothesis

H2: The journalism courses taught at the universities in Ghana are likely to conform

to local industry requirements.

elation and multiple linear

n correlation was used to
alism courses taught at
the unive in C ] nts. The multiple linear
impact of the local industry

ties in Ghana. The results

———
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Table 49: Correlation analysis showing the relationship between journalism courses taught at the universities in Ghana and the local

industry requirements

Variables Mean SD 1 2 3 4 5 6 7 8 9 10 11 12 13
Controls

Age 33.64 18.65 1

No. of students 2785.86 1552.51  .709™ 1

Ownership 1.26 0.44 8717 846 1

Nature of Univ. 1.48 0.50 -392"  -283"  -570" 1

Status 1.26 0.44 8717 846" 942 570" 1

Dependent

Variables

Professional

Practice 4.04 1.13 191" 204 283" .040 283" 1

Liberal Arts and

Science 3.61 0.93

Conceptual

Courses 3.79 1.19 700 1

Independent

Variables

Writing Skills 4.20 1.23 7167 834 1

Reporting Skills ~ 4.00 1.13 756™ 822" 944" 1

Leadership Skills  3.77 1.08 7237767 928" 963 1
Reading and

Numeracy Skills  3.26 0.95 7747 810" 852" .896™ .909™ 1
Entrepreneurship

and ICT Skills 3.98 1.12 73377 844 942" 950" 893"  834™ 1

Notes: *p<0.05; **p<0.01
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Table 49 shows the results of the Pearson correlation analysis of the
relationship between the journalism courses taught at the universities in Ghana and the
local industry requirements. The results show the correlation of control variables (age,
number of students, ownership of university, full journalism course or mixed, and
status of university) and the explanatory variables. As shown in the table, in terms of
the control variables, the age of the university is shown to have a positive significant

correlation_with the Professional Practice course content (» =.191, p <.05) , the

Liberal nd the Conceptual course

content ( udents, the results of the

Pearson students enrolled at the
universityshassassignificant-positive correlationswithsthesProfessional Practice course

content Science course content

260, p <.05). In terms of

ation analysis show that

significant positive correlation with the Professional Practice course content

(r =.283, p <.01), the Liberal Arts and Science course content (r =.406, p <.01), and

the Conceptual course content (r =.229, p <.01).
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The results of the Pearson correlation analysis show that the Professional
Practice in the journalism course curricula has a significant positive correlation with

the Writing Skills (» =.909, p <.01), Reporting Skills (» =.938, p <.01), Leadership
Skills (» =.914, p <.01), Reading and Numeracy Skills (» =.830, p <.01), and the
Entrepreneurship and ICT Skills (» =.945, p <.01)of the local industry requirements.
The Liberal Arts and Science courses in the journalism course curricula has a
significa 716, p <.01), Reporting
Skills (»

, Reading and Numeracy

Skills ( Skills (r =.733, p <.01)

content in the journalism
ith the Writing Skills

) , Leadership Skills
.810,p<.01) , and the

al industry requirements.
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Table 50: Regression analysis showing the impact of the local industry requirements on the journalism courses taught at the universities in

Ghana
Variables Model I Model II Model III
B t B t B t
Constant .504 12.294 433 10.675 342 8.163
Controls
Age 115%* 3.297 .637%* 16.047 321%* 6.345
No. of students 375%%* 6.939 262%* 6.380 .859%* 19.320
Ownership 1.964 115% 2.553
Nature of Univ. 7.809 .168* 2.232
Independent Variables
Writing Skills 15.908 ST 15.300
Reporting Skills 6.331 .330%* 6.455
Leadership Skills 5.072 .290%* 5.863
Reading and Numeracy Skills 3.999 270%* 5.540
Entrepreneurship and ICT Skills 12.835 110%* 2.831
R2 918

F b L8 ' 458 210.458

Note: Model I: industry skills vs. p
conceptual course content. *p<0.0

yeral arts and sciences; Model I1I: industry skills vs.

INTEGRI PROCEDAMUS
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Table 50 shows the results of the multiple linear regression analysis of the
impact of local industry requirements on the journalism courses taught at the
universities in Ghana. Model I shows the impact of the local industry requirements on
the Professional Practice course content of the journalism courses taught at the
universities in Ghana. The results indicates that among the controls, age of the

university (f =.115,1=3.297, p <.01), the number of students of the university

(full journalism course or

s of the university

bact on the Professional

(B =.27:
Practice ¢ he universities in Ghana.

that  Writing  Skills
(B =.69¢ P 5HO0), Repox | 2.00,1 =2.850, p <.01) ,
and Numeracy Skills
(B = .30¢ 9, p< .01  Entrepre and ICT  Skills
(B =410 20 Vel gar Sig pact on the Professional

at the universities in Ghana.

at about 98.1 per cent
i

-

nt of the journalism courses

oS

= —__»
of the variation

A Bl S o

taught at the universities in Ghana is explained by the local industry requirements

combined with the control variables (age, number of students, ownership of university,

full journalism course or mixed, and status of university). The results of the F-statistics
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show that the multiple linear regression model in predicting the impact of the local
industry requirements on the Professional Practice course content of the journalism

courses taught at the universities in Ghana is a good model.

Model II shows the impact of the local industry requirements on the Liberal
Arts and Sciences course content of the journalism courses taught at the universities
in Ghana. The results indicate that among the controls, age of the university

(B=.63 ‘ nts of the university

(B =.262 | ‘ 2 e | of  the  university
(B =.294 D < have adhn ignifican pact on the professional

he universities in Ghana.

that  Writing  Skills
(B = .65( ry % o ‘ 351, =633, p<.01) ,
|  and Numeracy Skills
and ICT  Skills
act on the Liberal Arts and
iversities in Ghana.

Theﬁresults i ination ate that about 92.5 per cent

. ¥

of the variation in the leeral ESCI‘CII'CCS course content of the journalism
courses taught at the universities in Ghana is explained by the local industry

requirements combined with the control variables (age, number of students, ownership
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of university, full journalism course or mixed, and status of university). The results of
the F-statistics show that the multiple linear regression model in predicting the impact
of the local industry requirements on the Liberal Arts and Sciences course content of

the journalism courses taught at the universities in Ghana is a good model.

Model III shows the impact of the local industry requirements on the

Conceptual course content of the journalism courses taught at the universities in

Ghana age of the university
(=32 ts of the university
(=85 full journalism course or
mixed) s of the university

on the Conceptual course

Ghana. The results of the

757,1 =15.300, p <.01),
Leadership Skills
(8 =.290  <01) eading ' Numeracy Skills

d ICT Skills

; . p.<.0l)have a lir_lar signi
INTEGRI PROGEDAMUS

content of the journalism-courses taught at the-universities in Ghana. The results of the

ct on the Conceptual course

el

(ﬂj_:.uo,t 5

coefficient of determination (R*) indicate that about 91.8 per cent of the variation in
the Conceptual course content of the journalism courses taught at the universities in
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Ghana is explained by the local industry requirements combined with the control
variables (age, number of students, ownership of university, full journalism course or
mixed, and status of university). The results of the F-statistics show that the multiple
linear regression model in predicting the impact of the local industry requirements on
the Conceptual course content of the journalism courses taught at the universities in

Ghana is a good model.

linear reg y % gorrel ployed to determine the
ught at the universities in
r regression analysis was
oht at the universities in
Ghana hav ) stry. 1 ak 52 show the results of the
- on analysis of the

§ S—
e niver_s_igjes in Ghana and the

—_—

TEQRI PROCEDAMUE

—
journalism 1ndustry The results-show-the correlation of the control variables (age,
number of students, ownership of university, full journalism course or mixed, and

status of university) and the explanatory variables. As shown in the table, in terms of
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the control variables, the number of students of the university (» =.176, p <.05), the
ownership of university, the nature of the university (full journalism course or mixed)
(r=.252,p <.01)and status of the university (r =.252, p <.01) exhibit a positive

significant correlation with the journalism industry. In terms of the explanatory
variables, the results of the Pearson correlation analysis show that the Professional
Practice (r =.895, p <.01), the Liberal Arts and Science (» =.529, p <.01), and the

ificant correlation with the
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Table 51: Correlation analysis showing the relationship between journalism courses taught at universities in Ghana and industry impact

Mean SD 1 2 3 4 5 6 7 8 9
Controls
Age 33.64 18.65 1
No. of students 2785.86  1552.51  .709™ 1
Ownership 1.26 044 871" 846" 1
Nature of Univ. 1.48 0.50 -392" -283"  -570" 1
Status 1.26 0.44 871 846" 942" -570™ 1
Independent Variables

Professional Practice 4.04 .13 .191° 204 283" 040 283" 1

Liberal Arts and Science ! 406" 709 1
Conceptual Courses 229" .804™  .700™ 1
Dependent Variable

Industry Impact 2527 8957 529" 7637 1

Notes: *p<0.05; **p<0.01.
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Table 52: Regression analysis showing the association between journalism courses taught at the
universities in Ghana and industry impact

Industry impact
Variables B t
Constant 1.204** 3.102
Controls
Age of University .007 1.314
Number of students 0.01 821
Full journalism course or mixed 397** 6.854
Status of university 362%* 5.806
Independent Variables
11.586
2.597
4.941
.853
103.574

egression analysis of the
effect the ana have in the journalism
industry. re of the university (full

d status of the university
yredictors of the dependent

cant. The results of

the I regre __analysis indicate_ Profeqswnal Practice
™ i
(B =.9006,1 = 11 '586 ) g@l!) Elﬁ%ﬁﬁweﬂ'_(ﬂ =.199,t=2.597, p < .01),

and Conceptual courses (£ =.354,¢t =4.941, p <.01)all have a significant effect in the

industry of course content of the journalism courses taught at the universities in Ghana.
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The results of the coefficient of determination (R*) indicate that 85.3 per cent of the

variation in the journalism industry is explained by the journalism courses taught at
the universities in Ghana combined with the control variables (age, number of
students, ownership of university, full journalism course or mixed, and status of
university). The results of the F-statistics show that the multiple linear regression

model in predicting the effect of the journalism courses taught at the universities in

ana are likely to affect the

yrrelation and the multiple
linear reg S. b COTTC ‘ ployed to determine the
ught at the universities in
: ultiple linear regression
alism courses taught at the
les 53 and 54 show
s of the Pearson correlation
analysis of the relationship between the ]Eurﬂal-ismrfl courses taught at the universities
in Ghana and the graduate students’ employability. The analysis shows the results of

the control variables (age, number of students, ownership of university, full journalism
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course or mixed, and status of university) and the explanatory variables. As shown in
the table, none of the control variables were found to have a significant correlation
with the graduate students’ employability. However, in terms of the explanatory
variables, the results of the Pearson correlation analysis show that the Professional

Practice (r =.628, p <.01), the Liberal Arts and Science (r =.673, p <.01)and the
Conceptual courses (» =.884, p <.01)have a positive significant correlation with the

graduate
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Table 53: Correlation analysis showing the relationship between journalism courses taught at the universities in Ghana and graduate
students’ employability.

Mean SD 1 2 3 4 5 6 7 8

Controls

Age 33.64 18.65 1
No. of students 2785.86 1552.51  .709" 1
Ownership
Nature of Univ.

Status -.570™ 1

Independent Variables

Professional Practice .040 283" 1

Liberal Arts and Science -.085  .406™ .709" 1

Conceptual Courses 229" .804™  .700™ 1

Dependent Variable

Employability 147 628" 673" 884"

Notes: *p<0.05; **p<0.01.
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Table 54: Regression analysis showing the relationship between journalism courses taught
at universities in Ghana and graduate students’ employability

Employability
Variables B t
Constant 316 790
Controls
Age of University .001 .017
Number of students .010 132
Full journalism course or mixed .021 .809
Status of university .092 .862
Independent Variables
Professional Practice 549 6.785
Liberal Arts and Science 282 %% 3.542
Conce uses | : ' 81+ 16.503
R’ 7 881
F 132.714
Notes: *p
fiple ar regression analysis of the
impact t Ghana have on the

ong the controls, none
ts” employability. In
terms of v esull ssion analysis indicates

that profe ctice (B ‘ 0"/ 88 beral arts and science

students’ employablhty The results of the coefﬁc1ent of determination (R?)
indicates that 88.1 percent of the variation in the graduate students’ employability
is explained by the journalism courses taught at the universities in Ghana
combined with the control variables (age, number of students, ownership of
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university, full journalism course or mixed, and status of university). The results
of the F-statistics show that the multiple linear regression model in predicting the
impact of the journalism courses taught at the universities in Ghana on the

graduate students’ employability is a good model.

5.6.1.8 Research Hypothesis

H5: There would be a significant difference between the skills taught in the

journalism courses and industry skills requirement.

he fit of the skills taught
ts. The hypothesis was
e shown in Table 55. As
est reveal that there is a
irnalism courses and the
porting skills (p <.05),
skills (p<.01) , and

e results of the paired

en the taught skills in the

1 coulse ustry skills requi comes to writing
|

skillS(p>-0 iﬁiT.E%ni P FICI'GED{'E':FE—‘
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Table 55: Pair-sampled t-test showing the difference between the taught skills in the

journalism courses and industry skills requirement

Skills taught at Industry skills Difference in
school requirements means (skills
Std. Std. taught vs. p-
Variables Mean Dev Mean Dev. industry skills)  value
Writing Skills 4.48 0.92 4.46 0.93 0.02 0.065
Reporting Skills 435 0.90 434 0.91 0.01 0.013
Leadership Skills 4.20 0.92 4.19 0.93 0.02 0.002
Reading and
Numeracy Skills 4.02 0.91 4.00 0.92 0.03 0.000

0.01 0.022

lism education sought to
examine ate e es were organised in

ies sampled provided
[-year BA degree in

2 four-year BA degree in

With regards to the content of the curricula, both similarities and difference

were found among universities. The similarities were identified in the courses

offered as well as in the course contents and course categories. Some courses were
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offered by all universities or majority of them. Similarities were also seen in
industry skills requirements where all or majority of universities offered courses in
those skills. Again similarities were found in how the courses were taught. Courses
were handled both theoretically and practically implying that the teaching of these
courses was an integration of theory and practice where students are taken through
the principles of these courses and then they used those principles to the application
of the skills. Determining whether this happens in reality through observation was

beyond the scope of this study.

ourses offered by some
and not each university had for
ore courses than others
oreover, while in some
universi g ] a LTS they were electives. The
tive courses may not be
dents opting for them.
ffered for each skill area
Some skills had more courses

em by someunmversiti ere also variations

| 2

in o= d.ilb'f E&HTS Eﬁ@é—mﬁiﬂ?ﬁi for -sﬁ'flne industry skills
requirements. Similarl);, tI;ere v&;t;;c:_:zllsic) di-fferences in the number of semesters

used to teach each skill implying variation in the emphasis given to each course by

each university.
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Regarding the three main categories in journalism curriculum the

universities’ orientations were as follows:

1. Uni. 1 and Uni. 5 had the highest number of courses in Professional Practice
followed by Liberal Arts and Science courses and then Theory courses.
2. Uni. 2, Uni. 3 and Uni. 7 had the highest number of courses in Professional

Practice followed by theory courses and then Liberal Arts and Science

courses.

3. ory followed by Liberal
actice courses.

4. Theory followed by
s and Science courses.

5. al Arts and Science and

rses and Theory courses.

1 respect to journalism
educatia aAriati elway the 't esented in the curricula.
rofessional Practice, there

Similarly, the two

had the highest number in Th|eory had different

ANIUS

positions for tlfe ot er,tWOF%mﬁDne university had equal number of

courses for theory and practice. The differences can be attributed to the

disagreements that exist as to which direction a journalism degree should take.
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Should the direction be generalist, journalistic, theory-oriented or practical in

nature (Yusof et al., 2018)?

5.7.2  Journalism Courses and International Standards

The quality of journalism curricula offered in the universities was first
measured against national standards. In as far as all the universities had been
accredited implied that they had all met the national standard set by GTEC. This
indicated that all national quality assurance criteria had been met by the

course contents in the

development relied on
son correlation analysis,
for exa intg igni iti tion between the two.
nificant impact of more
the journalism courses;
courses taught at the
sm standards. There is,
ponents of international

standards we sis results indicated.

5.713 %;ou

~—1_INTEGR| PROCEDAMUS

Various statistical tests were used to determine the level of fit between
industry skill requirements and curriculum content. The regression analysis results
showed a positive significant correlation between the journalism courses and

industry skill requirements and revealed a significant impact of more than 90
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percent for all three models. These results point to the fact that when developing
curriculum, universities take into consideration local industry skills requirements.
This connection notwithstanding, a gap was equally identified. The results of a
paired-sample t-test used to determine the level of the fit indicated that there is a
significant difference between the skills taught in the journalism courses and
industry skills requirement in four of the five skill categories. The five skill
categories are Writing Skills, Reporting Skills, Leadership Skills, Reading and

Numeracy Skills, and Entrepreneurship and ICT Skills. Writing Skills was the only

skill ca “that/t 2d-sam) : 7 o significant difference
ords, writing skills is the
irement. The remaining
four othet' sk mponents d have a fit. The qualitative content analysis
erence between the skills
taught 1 ] s st ements.

from the interviews and
survey results. The next

otheses and discussed the
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CHAPTER SIX

DISCUSSION OF MAIN FINDINGS

6.0 Introduction

In this chapter, the key findings from the two forms of data presented in
Chapter five are discussed. The major issues arising from the research questions
and hypotheses are addressed with the integration of the qualitative and

indings of the study. To

oblem of the study was
broken h questions; hypotheses

were al

6.1
1. education in Ghana?
2. taught at universities in
nt in Ghanaian universities

ourses taught in Ghanaian

universitiés?) =
5. What are industry skills requirements for journalism practice?
6. To what extent do the curricula meet these needs?

7. How are gaps, if any, addressed?
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6.2 Hypotheses
1. H1:  The journalism courses taught at the universities in Ghana
are likely to conform to international Journalism standards
2. H2:  The journalism courses taught at the universities in Ghana
are likely to conform to local industry requirements
3. H3:  The journalism courses taught at the universities in Ghana

are likely to have an effect on the journalism industry

4. H4:  The journalism courses taught at the universities in Ghana
te employability
5. nce between the skills
ry skills requirements
6.3

content of journalism
educatio S e : f the journalism courses
the programme entails.
The fin apter. : : d that majority of the
on under a communication’s
L combined degree

i
years of the four-year

programme had Liberal Arts and Science courses as well as Conceptual knowledge

or Theory courses suggesting that the first two years offered general courses. In the
third and fourth years, five universities offering journalism under a

communication’s degree had the two journalism options (Print and/or Broadcast)
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in addition to the following communication options: Public Relations (PR),
Advertising, Development Communication, Strategic Communication, and Visual
and Digital Communication and students had to choose one option. In the case of
Uni. 6 which offered the same communication’s degree, it offered all
communication options and students offered all with no option to choose. The two
universities that offer a Journalism degree (Uni.2 and Uni. 5), the former had one
journalism option in addition to a communication option and the latter had four

specialised journalism electives , Economics and Business

Science, Health and

ad courses in the main

and when the three
yes: Uni. 1 (32.1%); Uni.
; Uni. 6 (17.3%); Uni. 7
(23.5%) es are providing training
to help s and approach their
g and context. This is indeed
7 a% the news business
09) ;’ﬁlowever, putting all
the universities together, the overall percentage of the three components (27.7%)
suggests that courses in these main journalism components did not feature much in

the curricula. Of the three, online courses had the lowest percentage of coursers

offered (5.6%) and therefore were inadequate. There is no doubt that exposure to
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online or web-based journalism courses has become very necessary now for
journalism graduates in view of the fact that many studies conducted within the
decade have indicated an increase in the demand for multimedia and new
technology skills by employers for journalists (Brown & Collins, 2010; Massey,
2010; Cremedas & Lysak, 2011; Wenger & Owens, 2013; Cullen et al., 2014;
Wenger et al., 2014, 2018). Moreover, given the ubiquitous presence of the
internet, exposure to online or web-based journalism courses is necessary.

Although resources and access to new media is problematic, especially in

> curricula have become
in curricula. However,
o need to understand the

¢d in De Beeretal., 2017).

rcentage in the curricula.
levant for the journalism
re having worked as a
> communications which
universities in Ghana did not

<!ase of journalism.

3
ers 1N some organisations

] :
Therefore. jourhalisfssyetg gmployed-as PR pracitic
and this had necessitated the inclusion of PR courses into the journalism
programme. Further explanations by the universities that their curricular content

were also largely influenced by what pertains in other institutions offering similar

programmes, relevance to industry needs, functionality of programme, and
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employability of graduates can be credible justifications for such courses included
in the curricular. Even though PR is now offered as a full programme in a few
universities and therefore students graduate with a BA degree in PR, some
organisations in Ghana still employ journalists, usually experienced ones, as PR
practitioners. The implication then is that the industry in Ghana accepts these
professional interchanges, perhaps because journalism and PR are both
communications related. The reasons why some journalists switch from journalism

to PR are worth researching to get a holistic picture and provide useful suggestions

6.4 ism i ards

ether the undergraduate
journalis standards as a way of
ascertait of the curricula content
vis a vi i ste om >d the comparison from
that universities met

pointed out that all the

2s. Therefore, in as far as the

Jd GTEC threshold

1
Library and Facilities and

. el togarding Curicutu, Py

so national standards on quality had been met.

For statistical validation of the qualitative results, a quantitative follow-up

was done using survey method. Questionnaires were used to collect data from the
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universities and the media houses. Exploratory factor analysis (EFA) was used to
find out the latent factors and the items under each of the latent factors and to also
examine the construct validity of the measurement scales. This study employed
three measurement scales: Course Content Journalism Scale; International
Journalism Standards Scale, and Industry Skills Scale. In the International
Journalism Standards Scale, the EFA extracted four latent factors from the items
as follows: The first factor: Journalism Course Content had three items; the second

factor: ICT, Globalization, and Faculty also had three items; the third factor:

a, Ethics, and Internship
had fou ) j ' S ¢ statistics, correlation
association between the
tandards implying that
burnalism courses taught
ance, showed that the
international journalism
> exception of Internship
ly indicating that when it
Isities were above
€ since-majori

1 -majority of the co
WIEGRI PROCEDM

implication is that there is more-room for 1mprovement especially in the areas of

ave‘rage. H
=

ad ad means below 4.00, the

ICT and globalisation where the universities offered inadequate course in.

A further explanation for meeting international standards came from the

results of the Pearson correlation analysis which revealed a significant positive
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correlation between the control variables or university characteristics (age of
university, number of students, ownership, nature i.e. full journalism course or
mixed, and status of university i.e. affiliated or not) and the dependent variables
(Professional Practice course content, Liberal Arts and Science course content, and
Conceptual course content), and between the dependent variables and the
independent or explanatory variables (Journalism course content, Industry Skills
requirement, ICT, Globalization, and Faculty Mix requirement, and Media, Ethics
and Internshi nificant positive correlation between the

requirements). The si

pposes a positive impact
he universities in Ghana.
nalysis of the impact of
courses taught at the
the regression analysis
variables has a linear

epresented by the three

f! results of Model I
(%S's'l'f)-illal Practice course
content of the journalism courses taught at the universities in Ghana is explained
by the international Journalism standards. Model II indicated that 78.3 percent of

what is found in the Liberal Arts and Sciences course content of the journalism

courses taught at the universities in Ghana is explained by international Journalism
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standards. Similarly, Model III indicated that 80.7 percent of what is found in the
Conceptual course content of the journalism courses taught at the universities in
Ghana is explained by the international journalism standards (Chapter 5, Table 48).
Therefore, it can be concluded that the development of the journalism courses in
the universities relies on international journalism standards. The first research
hypothesis that the journalism courses taught at the universities conforms to
international journalism standards was confirmed since, firstly, the results of the

Pearson correlation analysis indicated a significant positive correlation between

the two : €85i¢ S 7‘ gnificant impact of more
than 75 ' of inte [ standa the journalism courses
implying ) \ ro rarh 'te standards. Therefore, the
qualitative content analy 'SE conte he international standard
et to a large extent have

which ec

been cor alyses results.

hallenges, and therefore

needs fur 11d be a mix of academics

and practitio “which revealed that getting
A, most universities

\
and some had no full-time

jou itioners on board*was a challen?J
| . -
had! 110 journalisih pfactifionars in full i éployiner
lecturers teaching journali;m canTe; a;tributed to a number of reasons. Notable
among these reasons is the issue of qualification where most of the practitioners do
not meet GTEC requirements of having a PhD to qualify to be a lecturer in the

university. This phenomenon of practitioners not having PhD degrees was
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confirmed by the survey results on the background information of respondents
which specified that only 3.0 percent of those in the media industry had a PhD.
Similarly, the responses from the universities revealed that below 20 percent of
lecturers in the Communication / Journalism departments (19.4%) had PhD. The
findings have revealed that indeed there are not many PhD holders even teaching
in these departments and those who have PhD, many did not get that qualification
in Journalism. Moreover, there are not many practicing journalists in Ghana who

have PhD; a phenomenon which is similar to what pertains in other countries.

employed journalism
ime ones because the
that equally has its own
time or adjunct lecturer
does no Ay ion ecturer. This can be a
| rs earn more in industry
o0 be paid as practitioners
iversities due to lack of

paid on time and sometimes

Lriably becomes a

1
disincenti me universities not having

| ——————
WTESRI PRECEDANIS:

enough lecturers to teach some courses. On the other hand, there are practitioners
who just want to share their experiences with students and are not so much
concerned about how much they will earn in the process, but engaging journalism

practitioners in academia to offer their services is still a daunting task.
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The mix of academics and practitioners in teaching journalism
programmes, undoubtedly, is to help enhance the integration of theory and practice
in journalism education. Available literature indicates that integration of theory and
practice, also referred to as Reflective Practice, is promoted as best practice in
higher education (Greenberg, 2007) and is the direction education is going
globally, especially in technical and vocational education. Journalism scholars
(Reese & Cohen, 2000; Burns, 2002; Keeble, 2005; Wasserman, 2005; Deuze,

2006; Niblock, 2007; Greenberg, 2007, 2014) have advocated for Reflective

Practice rnalisn n to" dt cory-practice divide and

debate

ieve If ve teachi pne way;

encourage the mix of

academi practig ) teac naintai 1is mix can be a daunting

task in the faculty © and higher educational

institutic ccaus a) In other jurisdictions, a

doctora

aw, medicine is usually
consider . ] eduy S yyment. On journalism
progra ithfprofessi : ' tical background get the

nsate for the shortfall in

opportunit
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6.5  Industry skills requirement and curriculum fit

Another objective of the study was to find out industry skills requirements
and determine the fit or otherwise between these skills requirements and the
journalism courses taught in the universities. Regarding the qualitative findings
reported in Chapter Five (Tables 39 and 40), the universities offered courses and/or
topics within courses in 20 skills requirements of media houses. 18 skills
requirements had all universities offering courses and or topics within courses in

them in; ments of industry were

offered e, writing skills had a
substant Iy rsities. The implication,
then, is 2010) concern that what
by what happens in the
lirements of media house
nnection between what
classrooms. On the other
hand, thi i né ¢ ersitics adequate courses in, for
plying that these skills had
ong ethics and local
] 'r*ing’f;(l) courses in them,
indicating a gap between skills expected and actual skills offered. Furthermore,
there were disparities amongst the universities when it came to important skills

courses. For example, Uni. 3 offered as many as 12 courses in writing but Uni. 2

and Uni. 6 offered only three courses each in that skill. Data from the
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questionnaires administered to media houses provided statistical verification of

these qualitative results.

The third measurement scale (Industry Skills Scale) was used for the
analysis. In the Industry Skills Scale, five latent factors were extracted from the
items using the EFA. The first factor — Writing Skills had three items; the second
factor — Reporting Skills had four items; the third factor — Leadership Skills, had
four items; the fourth factor — Reading and Numeracy Skills had five items and the

fifth fac ms (Chapter Four, Table

tion of the relationship
ies in Ghana and local
indicated a significant
dependent variables; and
nt variables for industry
ip skills, reading and
The results revealed a
ent variables and the

e journalism courses taught

Slmllarly, the resu ts of ﬁlekma&p?e-hnear regression analysis of the impact
of local industry requirements on the journalism courses taught at the universities

in Ghana revealed a significant impact. The results of the regression analysis

indicated that each of the five explanatory variables has a linear significant effect
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on all the three dependent variables represented by the three components of a
journalism courses taught in the university. Three models were used which
represented the three components of a journalism course in relation to local
industry requirements. In other words, each model in the regression table
represented the five local industry requirements versus one of the three components
of a Journalism course. The results of Model I indicated that 98.1 percent of what
is found in the professional practice course content of the Journalism course taught

at the universities in Ghana is explained by the local industry requirements. Model

arts and sciences course
es in Ghana is explained
ited that 91.8 percent of
what is found it nceptual i e journalism course taught at
requirements (Chapter
ournalism course taught
ents, therefore, was not
nalysis which showed a
regression analysis which
[esults indicate the

rev@i_gniﬁcan

um‘versmes t into-

_— EGRI| P FII:IGEEI'

developing cumculurn >

skills requirement when

Ironically, however, respondents from industry maintain that journalism
education was not preparing graduates enough for today’s job market in view of

the digital transformation of the media industry and consumer behavior; a similar
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concern found in some studies in Egypt. According to Allam & Amin (2017), there
is some disagreement as to whether the journalism programmes in their universities
are of sufficient quality to supply the Egyptian media market with journalists able
to operate effectively in today’s media environment. Previous studies have also
reiterated the same concerns (Krumsvik, 2012; Hanning et al., 2012; Allan, 2013;
Cullen et al., 2014; Metilda & Neena, 2016; Kalufya & Mwakajinga, 2016; Wenger
et al., 2018) that employers in the media industry perceive that educational
providing

institutions are not the skill needs for the job. However, a study by

ncies can only be partly
acquired on the job and
are orga ] . ides sg iQ skills gaps. Furthermore,

aps. Employers would, therefore,
eir acquired skills. This
has revealed that of the
five con C oncept of Holland’s Job

to person), P-G (person

joiniflg the,firm, the F

Wiﬂ__lee rel%it de anizati
— 1 NWIEGR| PROCEDAMUS I™—

task given to the employee: —

Another probable explanation why the media industry did not think
journalism education is preparing graduates enough for the job is that the skills

framework developed from the interview responses from media houses and
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modeled on Young and Chapman’s (2010) five competence areas (Basic, Business,
Conceptual, Personal and People) indicated that industry requires graduates to have
all five competencies. These five competencies classified as generic and specific
identifies business competencies to be the specific and the other four (basic,
conceptual, personal and people) to be the generic competencies (Young &
Chapman, 2010; Grosemans et al., 2017). The content analysis of the curricula of
the journalism training universities revealed that their curricula have more courses

and topics addressing specific skills than generic skills. However, the bulk of the

skills m DUSES T T ! 1es rrelation analysis results
ting and reporting (4.20,
ship and reading (3.77,
m courses offered in the
eneric skills, there is the
ific to the job but have
| or basic competences.
for more generic skills
Edgarctal., 2013; Wenger
am working skills
and __r‘peetin t1 eadlines,

—1_TEGR| PROCEDAMUS |

job. Indeed, thef.pres'sufes from work-arc cErtEfril;T not the same as the classroom

gly being required for the

and there are discrepancies between classroom expectations and that of the
newsroom where meeting deadlines, for example, are more stringent. It should,

however, be noted that respondents from the media houses in Ghana pointed out
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that graduates understood the values of journalism. Furthermore, they were of the
view that journalism graduates’ abilities in news gathering as well as their
multimedia skills were above average and generally they were efficient on the job.

In view of the link between journalism courses taught at universities and
industry skills requirements there was the need to determine the impact of the
variables on each other to ascertain whether the journalism courses offered in
Ghanaian universities have an impact on graduate employability. Employability is

important in view of increasing literature (Alcafiiz et al., 2013; Martin et al., 2013;

suggests that HEI have

Pujol-Jo o ilda & 016)

failed tc g gradua e skills pyers nes erefore, education and

employa are beg s and 2 sion of ithout the other will be

incomplete ¢ university fraternity, then the issue of
employa cs with the skills needed

for the j erest for researchers.

[ n  correls oS resu ; industry impact and

employa anatory variables have a

positive sigmi as well as graduate
| uLnalism courses on
'TaTIy',’-:he multiple linear
regression analyses results indicated that all the explanatory variables had a
significant effect in the industry as well as a significant impact on employability.

In view of this, the third and fourth hypotheses: there is likely to be a positive effect

of the journalism courses on the journalism industry; and, there is likely to be a
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positive impact of the journalism courses on employability, were confirmed. The
fact this study has revealed that university-based journalism courses have a link
with industry skills and are having a positive impact on employability presupposes
that the debate about whether journalism programmes should be offered at
universities or not (Picard, 2015) should not continue since it may no longer be

defensible.

Many studies conducted over the years regarding the skills and

education and how these

, more often than not,
han & McManus, 2010;
eena, 2016; Kalufya &
these studies did not do
inked the findings to the
ills requirements to the
e addressing the skills
1dated the results with a
qualitative content analysis
=i

| e , _.
requireme ﬁﬂﬁ a-fitbe oy |ga 5V_ ~equally identified where
T35 Detyoen e bk

reve ighe journalism the industry skills

some skill areas had inadequate courses and in some cases, no courses at all. From
the quantitative perspective, both the correlation and regression analyses results
indicated that the journalism courses taught at the universities (Professional

Practice, Liberal Arts and Science and Conceptual courses) were associated with
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local industry requirements with the regression analysis results giving very high
percentages (98.1%, 92.5% and 91.8%) in respect of the three journalism course
contents. This implies that when developing curriculum universities take into

consideration industry skills requirements indicating a perceived fit between them.

To determine the level of the fit a paired-sample t-test was used. Per the
EFA, five latent factors extracted from the Industry Skills Scale were Writing
Skills, Reporting Skills, Leadership Skills, Reading and Numeracy Skills, and

at there is a significant

es and the industry skills
ories namely: Reporting
nd Entrepreneurship and
ICT Skil n the p values of the four
the only component that
t difference as its p value
was mor ' ] yPC : ted. The fifth hypothesis
that: The ifican ctencesbetwee taught in the journalism
> accepted for four of the five
7 ween industry skills
requireme aﬂﬂlﬁEﬁﬂilM@Mﬂﬁn - skilts e component alone; the
other four skills did not have a ﬁt In effect, the null hypothesis that, there will be
no significant difference was rejected in the case of four of the skill components

but accepted in the case of one of the skills component.
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Even though the correlation and regression analysis indicated that there was
a positive correlation or connection between the journalism courses and industry
skills requirements, there was still a significant difference between the skills taught
in the journalism courses and industry skills requirement in most of the skills. A
possible explanation for this emerged from the qualitative data which indicated that
some of the industry skills requirements had inadequate courses being offered by
the universities. Similarly, there were skills that had no courses being offered at all

and most of these skills were in the category of those four skills components

(Chapte Is, for example, had the

highest . This has accounted for

ing no course or topics
within ¢ C {iscussion. scant attention given to
 a course each, meaning
that ve pIC Bive e j¢ 1S111 1lum for training in local
10 and TV in Ghana, it is
relevzglce of'local language
g!round. There is no

y
of-trained journalists in the

local languages are being witnessed today on our airwaves. For instance, when it

comes to news programmes there is the over-embellishment and exaggeration of
the information by the news readers: a phenomenon which has become the norm

in local language news especially news in Akan (Opare-Henaku, 2016). This has
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resulted in complaints from listeners about how news is presented in the local
languages which they consider a deviation from how news is presented in English
as well as a disregard of journalistic ethics. Gadzekpo, Yeboah-Banin, and Akrofi-
Quarcoo’s (2019) study on “Attitudes to Professional Norms on Local and English
Language Radio News Programmes in Ghana” has provided empirical evidence on
the local language news phenomenon in the country, but not much is being done
to address these issues since little has changed with the way news is presented in

the local languages. This study’s findings have confirmed that journalists are not

getting t 7 in 1oc age alism ng institutions to be able
to handl ocal radi 1l TV sta d sou d people who usually do
not app hicsr 0 ali. 7 sion at dling affairs. There is no
better time than now for James’s (1990) proposal that there should be local
languag be taken more seriously
because s not been given much
attentio

al language broadcasting

progra

ourses in local languages in

lave the capacity to
|
1

pro-\7i'd'61°0 ldﬁi{eiéﬂ_pmew@E_ owever, if two universities

have started, it means it can be done. If their reason for not offering such courses

jou

is lack of capacity, the universities can apply the principles of Community of
Practice (CoP), which are active sharing of knowledge and experiences (Wenger,

2011), to achieve capacity. For example, GIJ can get its capacity from the Ghana
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Institute of Languages (GIL) since the teaching of different languages is GIL’s
focus. This suggestion is against the backdrop that there is a proposed merger of
GIL, GIJ and NAFTI (National Film and Television Institute) and if that happens,
the application of the principles of CoP will be a reality in G1J. Even if the merger
does not materialize, there is still an urgent need now more than ever for local
language proficiency in all journalism schools to raise professional and ethical
standards in our broadcasting stations as well as curb the unhealthy use of untrained

people by some media houses. Furthermore, the need to “foster the development

cording to Article 39 (3)
of the 16 ynstitutio 1 i C for local languages to be
given so ention, .7 0 iew € constitutional provision,
what bettet We achieve this that c : be proficient in the local
our airwaves is enough
guages so they take over
1sidious hijacking of the
groups to the ultimate

e in the minority (Tietaah,

iy iﬁfga@ﬂi@mm .4 .com nicafive profession needs
practitioners who are literate in the language of communication so that accurate
and optimal information is given to the public through the media. Those who are

literate in a language are definitely in a better position to present information more

accurately than those who are not because being literate in a language not only
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means being equipped with the skills to write and speak the language very well but
also having a good understanding of the language which can make a difference in
how information is presented. There is no better way to be literate than through

education.

Second was the low attention given to courses meant to instill integrity and
ethical values in students, even though it was a skill area needed by the media
industry. Four universities offered no courses neither did they offer topics within

courses. ons since they will take

into acc 7 1 r order to maintain some
g their responsibilities
kill and attitude then all
dering that a lot of the
cates that they have not
paid mu o de ‘ : is a gap that needs to be
1 Law and Media Ethics
Jents to be ethical in their
cssarily get students to have

itegrity and sef=discipline likfj

| -

values;~of edﬂy Eﬁ@ﬁaﬂm%_q 1 ténd?:'&l to do. Moreover,

courses in law and ethics may not necessarily get students to have a high level of

religion and moral

integrity and self-discipline. There is no doubt that lack of integrity breeds
corruption which has become a big issue in Ghana and a source of concern globally

and since there is a correlation between lack of integrity and corruption, a way to
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tackle corruption is to have people frown on it instead of considering it a way of
life. Offering courses in the journalism curricula that will help instill discipline and
raise one’s integrity level will improve students’ moral standards and help address
the corruption menace in the country. This is because after taking such courses,
journalist will be more obliged to use their media to set the agenda to fight

corruption all in the public interest which is central to the work of journalists.

Some media houses mentioned that they will employ anyone with a first

he media. This indicates

that so en those with or without
ose who would employ
rity, an indication that
to influence the field of
quantitative data which
on the local journalism
ournalism has a future if
ed areas such as conflict,
plies that if some level of
- rlrently is not, it will
*gra'ﬁalates will be better

equipped to handle the increasing sophistication in the field of practice.
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6.6  Addressing Gaps

The findings that addressed the fifth and sixth research questions (What are
industry skill requirements for journalism practice and to what extent the curricula
meet these needs?) revealed a gap between supply and demand stemming from the
fact that some skills in the skills framework were not provided or were inadequate
in the curricula. This necessitated the seventh research question: How are gaps, if

any, addressed? The gaps prevalent are annihilation of local languages in the

critical a courses as well as on

science, 1lso the need for more
practitio int to some gaps between
neral fit, gaps were equally

curricula will be more

d in most skills per the

hought on the role of

university @ on the role of university
edu g HUrPOS

(Ggm&gﬁ%'ﬁw%@: ifversffi'fl-based journalism
education has taken. Thére%ore, tille;aiiliy 0; journalism graduates to meet industry
skills needs is considered important. One way to meet these skills needs is for the
curriculum to offer courses in those skill areas. The fact that the universities offer

inadequate courses in their curricula in some skill areas considered relevant for the
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journalism practice presupposes they are not satisfying one aspect of the role of
university-based journalism education. Therefore, within the context that knowing
the expectations of the news industry is fundamental to a university’s ability to
prepare students accordingly, then gaps between expected and actual skills can be
bridged through projects aimed at assisting universities identify potential gaps in
teaching and areas for improvement. For instance, some universities in Perth,
Australia, have embarked on projects aimed at assisting them identify gaps in their

teaching of journalism and areas for improvement (Callaghan & McManus, 2010).

die e eV 0TQ erest in the skills and

T

compete that stug acquire g their un v studies and how these

fit with t ent jok Gar.c' Al elden, 2008; Bridgstock,

2009; Paga

010; Guerrero & De los
Rios, 20 dan & Hernandez, 2013;
Tanner ¢ in Europe, Australia and
the US. Most of the Australian
studies, nsing, 2010; Nankervis,
2011) for y role to play in providing

fund , s Fver their industry

doés not a ea ave

EGR| P FII:I'GE

issues such as the constraints-in-financial an_d other resources are common, and

educators are constantly challenged in their efforts to nurture quality student

journalists (English, Fynes-Clinton & Barnes, 2016).
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The situation is quite different here in Ghana as this study’s results point to
the fact that when developing curriculum, universities take into consideration local
industry skill requirements. The interviews with the HODs, for instance, revealed
that their choice of curricula is influenced by relevance to industry needs,
functionality of programme, employability of graduates and also what pertains in
other institutions offering similar programmes. Their views were corroborated by
the results of the correlation and regression analysis results which showed a

positive significant correlation between the journalism courses and industry skill

d MacDonald’s (2006)
syllabus, demands from
the mar Ay [ mbition he development of the
csult in curriculum change
have bes ent stud ave also laims and indicated that
some jo 00ls'in the US; 1 : iewed their curricula to
catch up 3 ands (A e & Messing, 2013). In
ng the development of

communic na q, ‘there have been previous

hkéhhood

E-gGHi PROCED

gaps. Scholars may be divided on the-issue of whether it is important for academia
to consider input from industrial players in shaping the curriculum on journalism
education in higher institutions of learning (Cullen, et al., 2014; Gilmor, 2016);

however, there are still advocates who maintain that industry needs to complement
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the university in conducting the training because journalists who graduate will
serve the industry (Temple, 2009; Frost, 2017, Yusof, Ismail, Ismail, Aripin,
Kassim & Ishak, 2018). Therefore, more collaboration between academia and
industry is necessary.

Studies done on university-based journalism curricula in East Africa,
Nigeria, and now Ghana have all revealed lack of language skills in journalism
programmes (Ochilo, 1996; Allan, 2013; Popoola, 2010). On the other hand,

academic universities in South Africa which offer journalism education support

rom the arts and social
and history (De Beer et.
>t language skills in their
flow via the media,
in local languages, it is
ould be local language
taken seriously by most

| is worth implementing

The next chapter (seven) draws conclusions on the main findings. It also

discusses the implications of this study for theory and for the practice of

journalism. It explores the major lessons learned from the study as well as its
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limitations and makes recommendations for further research, for the industry, for

journalism educators in universities and for policy makers as well.
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CHAPTER SEVEN

CONCLUSIONS AND RECOMMENDATIONS

7.0 Introduction

This final chapter discusses the implications of this study for theory and
goes on to explore the implications and opportunities for undergraduate journalism

education in universities and for the journalism industry and the practice of

se form part of a broader
ow from the outcome of
findings (Chapter Five)

considerations are also

d on the premise that the
'~ different methods. The
deeper insights about the

with international

standards whereas the quantitative

INTEGHT PROCEGANOS

approach was used to generate and analyze data to validate the findings regarding

standards as well as their relevance for the practice

One public university and seven private university colleges, in addition to

10 media organisations were included in this study. Interviews, content analysis,
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and survey methods as well as review of scholarly literature were employed to
gather data for this study. The universities and the curricula were the units of
analyses in this study. The various implications of the study’s major empirical

findings are summarized in the subsequent sections.

7.2  Implications of the Study

7.2.1 Implications for Theory

Evidence from literature indicates that a raging debate about theory and

on for decades resulting
lution of the perceived
of the two to resolve the
debate ble, 2005, Wasserman,

2005; D 4).

for the dissolution of the
embracing of a two-way

flow be practice Or Re 1 in journalism education.

uni@e f E—_—
asﬁm@;m@ﬁf’?ﬁ@m -

courses in their curricuiurri in addition to liberal arts and science courses. They,
therefore, met one of the hall-marks of an ideal journalism curriculum and gave
credence to Deuze’s (2006, 2012) conviction that an integration between theory
and practice instead of choosing to lean towards either side would close the gap
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between academy and industry. That the findings did not contradict the idea that
there should be a balance between theory and practice may be a signal to those
involved in journalism education that what they are doing is in alignment with the
theoretical basis of journalism education globally, implying the provision of

quality education.

Africa is bedeviled by the age-old concern about the over reliance on
Western concepts and educational models for journalism education resulting in

; Banda, 2009; Skjerdal,

icula on the continent so
African context. This
not supported by some
anaian publications were
education in Ghanaian
s or ideologies since they
subscrib e an ki - bas e, there were over 100
African ¢ of courses offered by the
ations were included in the
is presupposes that
‘ 1tT1raI's-étting are available
for journalism. There were still a number of Western authors for a number of the
courses which can be expected because courses such as Mass Communication

Theories, Social Media, Critical Thinking, Mass Media, Culture and Society,

among others still have a Western bias. The implication of this finding is that this
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theory of journalism education being over westernized is not as pervasive as it used

to be and may not have a full control of contemporary journalism programmes.

The above notwithstanding, there is no doubt that to completely de-
Westernise journalism education will be a daunting task, especially when not much
has been done to incorporate indigenous modes of communication such as folklore,
drama, drums, poetry etc. into the local media landscape; nor has there been a
conscious effort to incorporate the teaching of local languages in journalism

schools.| r a fusion of indigenous

logical formulations of
because with the fusion,
re importantly, will be

cation from the African

| = : |
are necess fﬁ F@W@f-

in the media. Thereforé, the lack of muitimedia skilis may contribute to quite a

¥
olegical advancements

number of graduates entering the profession with inadequate training. Furthermore,
the standards were found not to be the same in all universities in view of the
differences in the number of courses each university offered in the skill areas, as
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well as the duration for the teaching of the same credit courses, for example. These
differences have come about because there are no benchmark statements to guide
what should be included in the curriculum as happens in other jurisdictions. There
is no doubt that having subject benchmark statements will ensure some level of
standardization because such statements stipulate what graduates in a specific
subject are expected to know, do and understand at the end of their programme of
study. These guidelines are very necessary for the journalism profession in Ghana
considerjn that the study revealed a significant difference in most of the skills

taught 1

rs to teach some courses,
especially in the private
omatic ways to provide
of journalism is not

m should be done by a

I s have sl shown that universi strivingI to train graduates

-

iﬁg
who are ‘job ready>an Ewe‘.ll-pﬂp%%r ir-first j JOb in the journalism industry.
This is because the current curricula portray a reflective one being a blend of theory
and practice. This could be interpreted as being a positive implication for

journalism practice because Reflective practitioners approach situations with the
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capacity to “think critically and strategically” (Toth & Aldoory, 2010 cited in
Conrad, 2019:350) and that is what today’s market is looking for. On the other
hand, another implication for practice of these job ready graduates is that they are
not, in fact, well prepared for practice. This is because though there is an integration
of theory and practice the findings showed that some skills needed by the media
had inadequate courses in the curricula. For example, online and new media
courses did not feature much in the curricula implying that this fast growing area

of journalism was not being emphasized. Meanwhile for journalism education to

continue MONS elevanc it and practice, it needs to

ensure c ous inng | in the of new (De Beer et. al., 2017).

Similarl es i gative ism ag as Science, Health and

Environment JournaliSm wete hot offered by all universities implying a gap in the
curriculs practice. The limited
number uates may not be able to
functio K al level i are i sm in which the practice
is thrivi they engage in CPT to

upgrade t as cost implications and so

takir

| — .__:_7_“_5—.— . #
- 'Antﬂ[dﬂmm FWEM differences in the number and

Joption may

duration for some skill courses. Reporting, for example, was offered by all but the
number of courses varied from university to university and the duration used for
teaching was also different. This implies that universities with more courses in a

skill area and more duration for teaching were giving more attention to these
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courses than those with lesser courses and lesser duration. There is therefore the
possibility that graduates are being trained to be job ready but entering journalism
practice with knowledge and skills based on different standards and by implication

based on different levels of understanding of that practice.

The findings regarding courses that did not get much attention in the
curricula were also perceived to impact on the professionalism and reputation of
journalism as a practice. In the case of local languages skills development for

ied that the universities

were no j - and this has opened up
ct unprofessionally with
s with both faculty and
speaking journalists are
pacted the reputation of
public has had cause to
aku, 2016; Gadzekpo et
alists and those playing

atforms are blurring. There is

rlction between the

i
“standardised education.

1 practice to
| o R
profession aﬂﬁlﬁiﬁﬂlopnwﬁw fal
7.3 Limitations of the Study

The study was initially conceptualized as a census of Ghanaian universities
offering journalism education at the undergraduate level. However, not all the 12

284



University of Ghana http://ugspace.ug.edu.gh

universities offering undergraduate journalism education at the time of the study
were responsive; eight were responsive and provided data used for the study. If the
four had also participated, it could have added more perspectives on journalism

education in the country.

7.4 Suggestions for Future Research

The findings of this study will enhance the understanding of how

journalism is taught in Ghana at the undergraduate level as well as provide

me and industry skills
the perspectives of both
oup’s satisfaction with
market. This will also
shed lig vhy alist are switching to other
commu p bt elati HOD (H1) remarked,
sts who decide to further

ther than continue with

- ‘
the quahﬁcatlon problerns and gﬁﬁﬂ% issue of in nadequate lecturers in some of

the universities.
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7.5  Recommendations

Based on the outcomes and conclusions of the study, some
recommendations for changes in journalism education in Ghana are outlined
below. A general conclusion from the study is that the standard of undergraduate
journalism education varies considering that differences were identified in the
structure of the programmes and the number of courses in the curricula, especially
regarding the courses in the skills requirements from industry. Since they are all
trainingrfor the same profession, these differences need to be addressed so that
similar students who undergo

journali

and the expected is for

universi eas that had inadequate

courses, them, majority of which
are gene of curricula. Regarding
the inad e coul 7 i ila, course cal thinking skills were
g skills, the universities
1eir curricula that help people
le taught. This will
g0 a'long ME&H?FEE’EM- ~their j'(l)b since there is no
doubt that critical think:ers-are til:)?:w?lo (Irive the economic in this 21% century
because the market demands critical journalists who are multi-skilled and able to

work across the various media platforms (Nankervis, 2011; Blom & Davenport,

2012). Such people will equally drive the economy going forward.
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The other issue about the curricula was that of no courses being offered at
all in the industry skill required areas. Prominent among these courses was that of
local languages. Journalism training universities are not training people to handle
local language broadcasting despite the plethora of local language radio and even
TV stations in the country which has opened up the space for unqualified people
to operate in that space. One way to deal with this is using trained journalists who
understand the ethics of news presentation and would be circumspect in their

presentations. It is recommended that based on the findings of studies on local

languag Icasting {enak 5, Gadz al.,2019) as well as this
study, the descn statistics ated the for local language to be
2.29, w 2 - ge; | ersitiest ake up the challenge and
add loca

an address the local language

broadca

the universities when it
comes f¢ s faculty members. One
pragmati y members is to do what

pertains in O practitioners compensate for

thelﬁfﬁfdefiic qua e
proﬁSsien rdﬂr Eﬁﬂ_lhﬁﬁ_%ﬁamm_

journalism programmes in the universities in order for the mix of academics and

practitioners with

)
ortunity to teach on

practitioners to be maintained to ensure quality.
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Quite clearly, the lack of subject benchmark statements for Communication
and Journalism Studies is the most probable anomaly in the education landscape
of journalism in Ghana. GTEC has not yet developed subject benchmark
statements for Communication and Journalism Studies as has been done by other
accrediting bodies in other countries. This could be attributed to the fact that quality
assurance systems in education in Ghana are not discipline-specific. Furthermore,
Ghana does not have a body solely for quality assurance in communication or

journalism education as the case for the US which has ACEIMC, United Kingdom

which a and Eu ch /h Tartu Declaration. The

us of the

insights terature g ntries, O ited as examples of best

b

] provi £ cue ana’s

practice di 1e-specific direction and
framewotK fot munication rmalism education to ensure that similar

standard 3 sm education.

ern countries, we should

o into consideration the

develop
educatio I | the /peculiarities es of the local media
landscape.

some guidelines for the

bject ben Pk statements. OLy Factor Analysis

(B used for e fudy proyided reg meastuferhent

Course Content, International Journalism Standards, and Industry Skills. The three

|
ales. These are Journalism

measurement scales passed the reliability and validity tests making them good
guidelines to be used. The constructs in the measurement scales can be used by

policy makers such as GTEC to develop subject benchmark statements for
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communication and journalism education in Ghanaian universities. These
statements will serve as a useful guide as they would have been developed from
both local and international perspectives. Below are the proposed guidelines for
GTEC in the development of subject benchmark statements for communication /

journalism programmes in Ghanaian universities:

Table 56: Guidelines for the development of subject benchmark statements for
communication / journalism programmes

SKILLS GAPS AREAS OF ATTENTION

nd Evaluation Skills
g Skills

READ

sualization Skills

It is also recommended that more effective collaboration between media
industries and universities regarding curriculum development is done so they can
share ideas in order that the skill requirements of media houses which had

inadequate courses offered by some universities, as well as those skill areas that
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had no courses being offered at all will be better addressed. This will help to change
the perceptions of media houses that journalism courses offered at the universities
do not prepare graduates for today's job market. Journalism education should shape

and guide journalism practice in the country where it is practiced and vice versa.

Journalism as a field is undergoing profound shifts; therefore, educators
should also be changing what and how they teach and also redefine their mission
and purpose. By so doing a sustainable curriculum for journalism will be

fessionalization of the

onceive their roles, how
the ind rates, Jous: and practiced in Ghana.
nse as citizens will be
possible decisions about

vernments.

INTEGR| PROCEDAMUS
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APPENDIX 1

SAMPLE INTERVIEW GUIDE

Thesis Title: A study of undergraduate journalism education in Ghanaian
universities

Introduction
Welcome interviewee and introduce him/her to the interview by explaining the
purpose and significance of the study and why he/she is to give honest views and

opinions. Explain the protocol consent form to the interviewee. If the interviewee

gives co in questions with the aid of

(Probe about how these

c)

9. Do you think all cours?s‘t&ﬁ'ﬁt under the Journahsm programme are
relevant for today’s job market?
10. If No, which ones should be replaced and with what new courses?

11. If Yes, why?
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12. What other changes will you recommend to make the curriculum relevant
to the job market?

13. How many lecturers currently teach on the programme? (Probe about their
qualification and area of specialization)

14. Are there enough qualified lecturers to handle all the course areas? If no
what is done for such courses to be taught?

15. What facilities are available to enhance teaching and learning?

16. What teaching and assessment strategies are employed by the department?

17. £ and what is the duration?

18. > to go on attachment?

19. 7 (Probe on how this is
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APPENDIX 2

JOB DESCRIPTIONS FROM MEDIA ORGANISATIONS
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APPENDIX 3
INTERCODER RELIABILITY TEST RESULTS

Output Created 12-FEB-2019 17:37:13
Comments
Input Active Dataset DataSet1

Filter <none>

Weight <none>

Split File <none>

Missing

Syntax

Resources

10

2fined missing values are
as missing.

s for each table are based
e cases with valid data in

ES=eugene BY caro
VIAT=AVALUE TABLES

TISTICS=KAPPA

@UNT
IH —— - —_— 5 UNT EQUND CELL.

) TE&&L&EI@JSE&E_ = 00:00:00.02
Elapsed Time 00:00:00.03
Dimensions Requested 2
Cells Available 524245
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Case Processing Summary

Cases

Valid

Missing

Total

Percent

Percent

Percent

eugene * caro

10( 100.0%

0 0.0%

10 100.0%

Count

eugene

eugene * caro Crosstabulation

9.00

11.00
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eugene * caro Crosstabulation

Count

caro

26.00

Total

eugene 1.00

4.00

5.00

FROCEDAMUS

10

‘Approximate

Approximate

Significance

.000

a. Not assuming the null hypothesis.

b. Using the asymptotic standard error assuming the null hypothesis.
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APPENDIX 4

e
UNIVERSITY OF GHANA

JOURNALISM EDUCATION AND INDUSTRY
)USTRY)

examine undergraduate
purpose of a PhD at the
the participants of the
minutes of your time to

d for this study through
No one will disclose any
) to any institution.

study is voluntary. By
he researcher, you are
ree to decline to answer
y reason.

using the contact
ing this study and

w.incase you
also the qu aire.

Name . Mrs. CarolEEﬁBﬂeF H[:H:EDME

Telephone: 0244236759

ICerns or questio

Email: caronanab@yahoo.com

PLEASE TURN OVER
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SECTION A: DEMOGRAPHIC CHARACTERISTICS

PLEASE KINDLY PROVIDE THE FOLLOWING DEMOGRAPHIC ABOUT YOU BY
TICKING THE APPROPRIATE BOX OR WRITING IN THE SPACE PROVIDED.

Name of organization.........ccceceveeeeinecceceseneiseece e

Area of organization: Print Radio TV On-Line
Other
Specify

1. How old are you?

18-24 years

journalism industry?

Less than a year
1-4 years
5+ years

6. What is your job title?
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SECTION B: PERCEPTION ABOUT JOURNALISM GRADUATES

KEEPING IN MIND JOURNALISM GRADUATES, KINDLY ANSWER THE FOLLOWING
QUESTIONS. PLEASE INDICATE YOUR ANSWER BY TICKING THE APPROPRIATE BOX

1. Do you have journalism graduates in your organization?

Yes
No

IF NO PLEASE GO TO QUESTION 5

2. If yes, what is/are their level of qualification?

PhD Other, please
specify............

rform in your company?

Slightly efficient

Moderately efficient
Very efficient

Extremely efficient
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SECTION C: JOURNALISM EDUCATION/DEGREE

KEEPING IN MIND JOURNALISM EDUCATION OR DEGREE, KINDLY ANSWER THE
FOLLOWING QUESTIONS. PLEASE INDICATE YOUR ANSWER BY TICKING THE
APPROPRIATE BOX

5. How important is a journalism degree in the following areas?

Scale: 1=Not at all important, 2=slightly important, 3=moderately
important, 4=very important, 5=extremely important

Journalism Education or Degree 1 2 3 4 | 5
Understanding the values of journalism
Abilities in news gathering (eiting and

DF JOURNALISM, KINDLY
ATE YOUR ANSWER BY

6. Do yo 3 r 3 th industry changes?

! grﬁam& =
W FEGm FFIIZ.‘I-E:EDM#JE

Completely )

7. Do you consider that journalism education sufficiently prepares graduates for
today’s job market?

Not at all
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A little
Mostly
A great deal

Completely

8. Which of the following industry skills requirement are needed at your
organisation?

Scale: 1=Strongly Disagree, 2=Disagree, 3=Neither Agree nor Disagree, 4=Agree,
5=Strongly Agree

Editing

g™
Entreprene
In trong ethical'va gl
quwledgsfm and ethics el

Local.Langua MEGHI—P‘HE : - -

Reading S | gk

French Language

9. What skills do you need that the graduates lack?
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10. Provide any suggestions for the training institutions to enhance their
curriculum to meet the demands of the profession in Ghana.
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APPENDIX 5§

e
UNIVERSITY OF GHANA

examine undergraduate
purpose of a PhD at the
the participants of the
minutes of your time to

d for this study through
No one will disclose any
) to any institution.

study is voluntary. By
he researcher, you are
ree to decline to answer
y reason.

using the contact
ing this study and

W in case you rns or questio

also the qu Ahaire.

r—

e A
Name: Mirs. Ca‘HEEﬁE'!eF FIEIGE(DJE-H”‘E_-

Telephone: 0244236759

Email: caronanab@yahoo.com

PLEASE TURN OVER
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SECTION A: DEMOGRAPHIC CHARACTERISTICS

PLEASE KINDLY PROVIDE THE FOLLOWING DEMOGRAPHIC ABOUT YOU BY
TICKING THE APPROPRIATE BOX OR WRITING IN THE SPACE PROVIDED.

NAME Of UNIVEISItY....ccueiireee ettt st st v e e
1. How old are you?

18-24 years

25-34 years

35+ years

2. What is your gender?

| 5+ yea I :
—1 INTEGR| p E‘Eﬁﬂ.@, f
6. How long have you be i “nstitution?

Less than a year
1-4 years
5+ years
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7. What is your course specialization?
Journalism
Communication/English
Other, please specCify.....cccvververienienennnenircenenen

8. Which course area do you lecture at the institution?

SECTION B: STRUCTURE OF JOURNALISM COURSE

KEEPING IN MIND THE STRUCTURE OF THE JOURNALISM COURSE AT THE
INSTITUTION, KINDLY ANSWER THE FOLLOWING QUESTIONS. PLEASE INDICATE

1. Whi ' s S ournalism curricula are

er Agree nor Disagree,

3 4 5
=%

d 1
lnvesngan?e!ﬂﬁﬁﬁnppsnﬂgE oLl —
Science/environment/ health-— :
course
Liberal arts and science courses
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2. Which of the following course classification of the journalism curricula are
applied in your institution?

Scale: 1=Strongly Disagree, 2=Disagree, 3=Neither Agree nor Disagree,
4=Agree, 5=Strongly Agree

Course Classification of 1 2 3 4 5
Journalism Curricula
Professional Practice
Liberal Arts and Science
Conceptual Courses

Other, please specify and indicate
the rank

1
2.
3.
4
5

SECTIO ISTAND : SV CURRICULUM

JOURNALISM COURSE,
KINDLY £ DICATE YOUR ANSWER
BY TICKI ROPRIZ :

journalism course are

er Agree nor Disagree,

Writing - 8 semesters

Reporting - 6 semesters

Reading - 8 semesters

Internship - 4 weeks

Ethical principles (courses)

Computer-based tools (courses)

Global perspective (courses)
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Faculty (mix of academics and
practitioners)

Media studies (courses)

Media management and business
practice (courses)

SECTION D: INDUSTRY SKILLS

KEEPING IN MIND THE INDUSTRY SKILLS REQUIREMENT, KINDLY ANSWER THE
FOLLOWING QUESTIONS. PLEASE INDICATE YOUR ANSWER BY TICKING THE
APPROPRIATE BOX.

4. Which of the following industry skills requirement are taught in the journalism
course in your institution?

Integrity, strong-ethica

Knowledge of law and ethics

Local Language

Reading

French Language

THANK YOU FOR YOUR TIME AND COOPERATION
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APPENDIX 6

AFRICAN AND GHANAIAN AUTHORS ON THE READING LIST OF
COMMUNICATION / JOURNALISM UNDERGRADUATE
PROGRAMMES

1. Mensah, G.E. (2013). Golden Nugget English Books for West Africa Schools
2. Sarfo, D.S. (2013). A+ English Language
3. Adade-Yeboah, T. (2008) Practical English for Effective Communication

4. Afreh, E.S. (2006). Grammar and Usage for Tertiary Students

r West Africa Schools

st Africa

10. African: Foundational,

11.

12.

13. B? , A., Ha . & Martfo, C. (2010 wi: A proficiency

co-z;;;s?'in J{H rEi;.;:ﬂ‘hP' H'WE E@%__

14. Marfo, C. (2009). Aspects of Akan Grammar and the Phonology-Syntax Interface:

Phonology and Syntax.

15. Nkansa-Kyeremanteng, K. (2004). The Akans of Ghana

321



University of Ghana http://ugspace.ug.edu.gh

16. Opokuwaa, N.A.K. (2005). Akan Protocol: Remembering the Tradition of our
Ancestors
17. Yankah, K. (1985). Speaking for the Chief: Okyeame and the Politics of Royal
Oratory
18. Barabasi, A. (2014). Linked: How Everything is Connected to Everything Else and
What it Means for Business, Science and Everyday Life
19. Clegg, B. (2015). Science for Life: A Manual for Better Living

20. Gadzekpo, A. (2007). Fifty Years of the Media’s Struggle for Democracy in

13). Media Psychology.

'y Psychology: Readings

sity Students
in Social Ethics
Temptations: Cases in

hout  Everyday Moral

Africa

27. Sekyi-Baidoo, Y. (2000). Learning and Communicating

28. Tumasi, P.A. (2001). Social Research in Rural Communities
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29. Mwaura, Peter (1991). “Feature Writing”, in Boafo, S.T.K. (ed.) Module on
Advanced Writing

30. Mwaura, Peter (1991). “Feature Writing”, in Boafo, S.T.K. (ed.) Module on
Advanced Writing. Nairobi: Space Sellers Ltd., pp 1-16.

31. Ghartey-Tagoe, D. (2010) The Broadcaster’s Companion

32. Anokwa, K. (1997) Press Freedom and Communication in Africa. In Erbio, F. &
Jong-Ebot, W. (Eds.).

33. Anokwa, K. (1997). Press Performance under Civilian and Military Regimes in

n Eribo, F. & Jong-Ebot,

34. Jones-Q | A Sug Jistory Ghana Press, 1822-1960.
35. Ansu-Kyereme h a Ghana: Ghanaian Media
36. Asante,

rospects

37. Blay-A e Media in West Africa:

of Ghana
40. Gadzekpo, A. (1997). Communication Policies in Civilian and Military Regimes:

The Case of Ghana.
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42.

43.

44.

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.
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Jones-Quartey, K. A. B. (1975). History, Politics and Early Press in Ghana: The
Fictions and the Facts

Karikari, K. (2000). Press, Power and Politics: A Freedom Forum Report on the
Ghanaian Media.

Karikari, K. (1998). The Press and the Transition to Multi-Party Democracy in
Ghana. In K. Ninsin (ed.), Ghana: Transition to Democracy,

Karikari, K. (1994) (ed.). Independent Broadcasting in Ghana: Implications and

Challenges

1der Colonial Rule in the

Ansu-K h, K. ( 05). , S 7 tion in Africa: Concepts,

ations. Lagos

and moral behaviour of

stian social ethics.

complete course (47 Ed:) g
Agbey, A., & Adame, K. (2006). A new practical French.
Ansu-Kyeremeh, K., & Karikari, K. (1998). Media Ghana: 1998 Ghana Media

overview
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56.

57.

58.

59.

60.

61.

62.

63.

64.

65.
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Evans, M.R. (2004). The layers of magazine editing. New York: Columbia
University Press.

Gadzekpo, A. (2008). The media: Guardians of democracy in Ghana governance
in the Fourth Republic.

Odamtten & Laryea (2007). Steps to effective spoken English..

Kumekpor, T.K.B (2002) Research methods and techniques of social research.
Adams, S. (2001). Interviewing for journalists (2" ed.)

Agunga, R.A. (1997). Developing the Third World: A communication approach.

Ansu-K . ; / L v nd development.

Amoaka : / ' in Ghana’s emerging

Puplamy ettey, W 1S, i sphere and the politics

Thomps ., Dorse : . (2003). Handbook of
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